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SECTION: CULTURAL SCIENCE

Alimova Muxarram Hayatovna, Oripova Muhabbat Joraqulovna
Tashkent State Pedagogical University named after Nizami
(Tashkent, Uzbekistan)

THE INTERACTIVE METHODS OF TEACHING CULTURE

Abstract: Culture is a crucial concept in language teaching; therefore,
culture and language cannot be separated from each other. This paper aims to
explore Cultural awareness, which is necessary for effective language learning. The
concept of culture and the relationship between language and culture is also
discussed. This article dealt with finding more appropriate and effective ways of
teaching cultural awareness in learning language.

It is clear that understanding language involves not only the knowledge of
grammar, lexicology or phonology but also a certain features of the culture. To
communicate effectively a person should know culture of the nation as well. In other
words, language is a part of culture and culture is a part of language. The two are
interrelated to each other and the one cannot separate from another.

Key language: cultural awareness, monolithic culture, communication,
validity, anxiety, invervation, grouping, pacing, adaptation.

Introduction. The topic of teaching and learning culture has been a matter
of considerable interest to language educators and much has been written about
the role of culture in foreign language instruction over the past four decades. In a
rapidly changing world where monolithic cultures are almost becoming a myth,
English as an international language has become instrumental as a medium of
communication and interaction between various cultural groups across real and
virtual borders. Thus, the development of intercultural and cross-cultural skills using
English has become more than desirable.

For insightful analyses see Morain, 1986; Grittner, 1990; Bragaw, 1991;
Moore, 1991; Byram and Morgan, 1994. Most importantly, in recent years various
professional associations have made significant efforts to establish culture learning
standards (Standards, 1996; AATF, 1995). However, there have been few critical
reviews of the literature. In certain respects this is not surprising because culture
learning is not exclusively the domain of language educators. On the contrary, the
field is highly interdisciplinary in nature; contributions to the knowledge base have
come from psychology, linguistics, anthropology, education and intercultural
communication. Moreover, anthropologists, intercultural communication scholars,
and psychologists, in particular, have studied cultural phenomena quite apart from
their relationship to language learning.

Now, it is understandable what culture is? What/ who makes it occur? What
problems can exist while communicating two different cultural people? What is
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stereotyping? And so on. However, one problem is how to explain language
educators to be aware of the cultures that they are learning the target languages.
Methodology. After searching a lot of information, it could be found several
approaches to teach cultural awareness by several scholars and they give
important advices for teachers.

For example, Lafayette (1988 p. 47) and Hadley (2001 p. 23) suggest that a
simple, direct approach that makes use of existing content and practice be required
in the teaching of culture. Students should acquire facts or basic information
necessary for the comprehension of most cultural concepts. He groups 13 goal
statements into five categories to suggest what students should know:*

1) Knowledge of formal or "high" culture such as major geographical
monuments, historical events, institutions and arts;

2) Knowledge of everyday well-known culture;

3) Affective objectives such as values of different people and societies;

4) Multicultural objectives plus the understandings of the culture of people
living in the United States and non-European people who speak English around the
world;

5) Process objectives such as evaluation of cultural statement validity.

Tomalin and Stempleski (1998) strongly recommend that these goals should
be considered when a lesson plan is prepared, and integrated into these practical
teaching principles:2

1. Use the language taught as a means to access the culture.

2. Incorporate the study of cultural behavior in each lesson.

3. Aim that students achieve socio-economic competence which they feel is
needed.

4. Aim that students of all levels understand cross-cultural measurement:
being aware of their own culture and the English language culture.

5. Realize that behavior cannot be changed due to a teaching of culture,
but only the awareness and tolerance of the cultural influences have an effect on
everyone's behaviour.

The fifth principle is a practically good justification of the importance of
cultural awareness rising. However, Ryffel warns that incorporating culture learning
activities for language education programs does not only mean adding such
activities in a lesson plan.

It is necessary to take two important things into account, exactly, structure
and strategies:

First, activities must be carefully structured. Activities do not mean only fun
or meaningless games. Rather, they need to realise emotional reaction of both
students and teachers. Meaningful learning must occur from the activities.

Second, activites must be adapted by applying culturally sensitive
strategies, which can help reduce discomfort and anxiety of the students. Safe
learning environment must be established to comfort the students. This affective
side of culture instruction is supported by Brown (2000) who states that it is

! Hadley, A.O. (2001). Teaching language in context. (3rd edition). Boston, MA: Heinle&Heinle
2 Tomalin, B. and Stempleski, S. (1998). Cultural awareness. Oxford
6
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essential that the teachers be sensitive to the emotional aspect of the students
when teaching a foreign or "alien” Ianguage.3

The teachers need to use techniques that promote cultural awareness and
understanding. According to Brown (2000), role-play can be used to help students
feel more comfortable with cultural problems. Besides a promotion of oral
communication, role-play promotes cross-cultural dialogues among students. Role-
play can also be employed effectively with students of any proficiency level.

However, since culture is a sensitive issue, Ryffel (1997) points out that
there are two major concerns about learning activities that are culturally sensitive:
choices of the activities, and the adaptation and use of the activities.”

1. Choices of activities

When choosing the activities, the teacher should consider the following:

% Logistics: time constraints, space limitations and materials.

« Aims and nature: objectives of the topic, risk level and balance with other
kinds of activities.

< Students: language level, cultural adjustment stage, preferred learning
styles, and classroom expectations.

% Teachers: teacher-student relationship, level of comfort with culture-
learning activities and experience.

2. Adaptation and use of activities

After the selection of the culture activities, consideration of how to adapt and
use them will be the next step. The following are the criteria:

« Instruction: Be clear and consistent, use clear language and give
examples or models, check whether students understand the directions.

« Pacing: Reduce anxiety by having set routines, do the activity slowly and
step-by-step.

< Teacher participation or intervention: Participate in the activity and help
students as deemed necessary; however, this should be done in a balanced
manner. Be patient with students’ silence.

« Grouping: Be careful when assigning students into groups. In some
cultures, people with different hierarchical levels do not work together. Let them
organise their groups in case of uncertainty. This is a particularly effective guideline
for teaching adult learners.

% Student participation: Some activities such as role-play and simulations
contain high degrees of risk because of uncertainty. Solution can be obtained by
having a small group take responsibility for the role or task rather than an individual
student.

« Learning preferences: Use a variety of tasks to serve all learning styles
of different students. Have them work alone or in group.

+« Discussion: Use open-ended questions, not yes-no questions to promote
discussion except with low proficiency level students.

® Brown, D.H. (2000). Principles of language learning and teaching. (4th edition). New York:
Longman.

* Ryffel, C. (1997). "From Culture Teaching toCulture Learning: Structures and Strategies for
Increased Effectiveness. In A. Fantini (Ed.)
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« Student as information source: Value students' ideas and have them
realise that by writing their ideas on board, copying and distributing them to the
class.

< Teacher as information source: Be willing to take a more traditional role
of teacher as a source of information at the beginning by giving short lectures,
guidance and input; however, gradually reduce this type of role over time. (Ryffel
1997,p.28)

Some strategies for teaching culture are also given by Byram M. for non-
native speakers of the target language, which can be applied for non-native English
teachers:’

< The lecture: It is the most common and effective technique if the teacher
is careful to deliver a short lecture; motivate students with visuals, realia and others
related to personal experience; emphasise some specific aspects of cultural
experience, allow students to take notes; and use follow up techniques in case of
the use of English to ask questions, practice new vocabulary, or structure.

+« Native informants: The classroom teacher can use native informants as a
valuable resource both for current information about English and language models.

+ Audiotape interviews: Informal interview with a native speaker can
provide information about the English culture. Teachers can interview native
speakers in their community and record informal conversation on topics relevant to
the cultural course materials. It is suggested that language used should be at the
appropriate level of the students.

« Videotaped interviews/Observational dialogues: Videotaped interviews
and role-plays in different situations are very effective for teaching culture because
it gives natural, authentic language exchanges. Non-verbal information can be
provided as well. From the videotaped interviews, students can learn language and
gesture conventionally used in various situations. Other important cultural features
can be learned as well such as appropriate social distance, eye contact, and others.

When reading, students will try to interpret the texts by using their native-
language cultural schema which can cause danger for their understanding of the
texts if their cultural schema is different from those presented in English texts.
Therefore, to solve this problem, Hadley (2001) suggests that firstly, teachers use
the English texts about the English culture that are not too much different from the
reality of the students' native language or their own cultural experiences. Secondly,
as a starting point, students may learn from English texts about some aspects of
their own native culture, with which they are familiar.

Conclusion. Culture has in its broad sense two major components. The
first, sociological or anthropological culture refers to daily activities of people, their
values, and attitudes. Language also belongs to this group. It is necessary to study
language in order to be able to understand the target culture since society cannot
be wholly understood without the knowledge of its language. The second
component is the history of civilization. It traditionally represents elements of culture
in language teaching including geography, history, achievements in the sciences,
the social sciences, the arts and forms framework for the sociological culture; it

® Byram, M. (1989). Cultural studies in foreign language education. Avon: Multilingual Matters
Ltd.
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represents the heritage of people and as such must be appreciated by the students
who wish to understand the new target culture.
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SECTION: INFORMATION
AND COMMUNICATION TECHNOLOGIES

Shodiev Muhiddin, Abduvalieva Dilnoza, Norkuzieva Iroda
Jizzakh Polytechnic Institute
(Jizzakh, Uzbekistan)

THE ROLE OF INTERNET TECHNOLOGIES IN THE MODERN CONCEPT
OF ENGLISH LANGUAGE TEACHING

Summary: The use of Internet resources in teaching foreign languages
undoubtedly carries a huge pedagogical potential, being one of the means that
turns teaching a foreign language into a living creative process. Of course, one
should not forget that teachers teach, not computers. A computer is just a complex
machine in the service of man, and it will never replace a teacher. A modern foreign
language lesson cannot meet the requirements of new standards in teaching if the
teacher does not apply new technologies. All types of educational Internet
resources were examined in detail, examples of their use in the English lesson were
given. Particular attention and priority was given to such promising and creative
activities as a web quest, which is a challenge with elements of a role-playing
game.

Keywords: internet, computer technologies, media, self-improvement.

The rapid development of the latest information and communication
technologies, the creation of a new information environment for human life
characterizes the entry of mankind into the era of the information society. In recent
years, the question of the use of new information technologies in educational
institutions has been increasingly raised. This is not only new technical means, but
also new forms and methods of teaching, a new approach to the learning process.

Teachers and teachers involved in the practice of teaching foreign
languages can receive any kind of information on the Internet. The Internet also
provides an answer to almost any question. Most educators believe that they can
benefit a lot from using online resources. The Internet is used as a way to obtain
information, restore knowledge or exchange experience with other teachers from
other countries. Through the Internet, teacher training, all kinds of testing and
obtaining certificates are available, confirming the level of language proficiency and
teacher skill. Warsaw, Schezer and Meloni proposed five main reasons to use the
Internet to teach a foreign (English) language.

Scientists believe that the Internet provides a not-too-expensive method of
learning a foreign language that meets the needs of students in the 21st century.
The Internet provides an opportunity for foreign language learners to interact with
native speakers of the language being studied up to 24 hours a day, thereby
introducing the student into the ongoing active process of learning a foreign
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language, as well as allowing him to choose the time and place of study. In addition,
Warsaw and Whittaker identify several possible reasons for using the Internet in
teaching foreign languages [10]. One explanation is found in the claim that the
linguistic nature of online communication is desirable for promoting language
learning. Another possible reason for using the Internet in teaching foreign
languages is that network resources create optimal conditions for learning to write,
as they are a genuine audience for written communication. A third possible reason
is that online communication multiplies student motivation. The fourth possible
reason is the confidence of Internet users that the development of computer skills is
important for the future successful functioning of the student in the process of
Internet communication. This does not imply the use of the Internet to learn a
foreign language, but, on the contrary, the motivation to learn a foreign language for
the subsequent good orientation of the student on the Internet.

The main purpose of teaching foreign languages is the formation and
development of a communicative culture of schoolchildren, teaching practical
mastery of a foreign language. Access to the Internet enables teachers to take
advantage of a huge amount of additional materials and resources that allow
enriching lessons with a variety of ideas, making them more effective, interesting,
interactive. However, we must not forget that the Internet is only an auxiliary
technical means of training. Thus, competently integrating information resources of
the Internet into the educational process, you can:

1) to form and improve speech skills using modern authentic materials;

2) replenish vocabulary with vocabulary of the modern English language;

3) get acquainted with the features of speech behavior, culture and
traditions of various peoples in the conditions of communication;

4) to form a sustainable motivation of students' foreign speech activity
based on the systematic use of “live” materials and discussion of current problems

In the English language lessons, using the Internet you can solve a number
of didactic problems: to form reading skills using materials from the global network;
improve writing skills of students; replenish the vocabulary of students; to form a
motivation for students to learn English in schoolchildren. In addition, the work is
aimed at exploring the possibilities of Internet technologies to expand the horizons
of schoolchildren, to establish and maintain business ties and contacts with their
peers in English-speaking countries. In modern conditions, the teacher’s task is to
correctly select the necessary material, to prevent the student from drowning in a
sea of information, to help him separate the main material from additional
information, to remove language difficulties. Moreover, the information presented in
educational electronic resources should be evaluated on the basis of the principles
of accessibility of its presentation and the need for its use at a particular stage of
the lesson, as well as social, practical and personal significance for students.

Given the important role of the Internet in the modern life of every individual,
the use of the Internet in the practice of teaching foreign languages is inevitable. In
general, the use of Internet resources in the context of teaching foreign languages
provides benefits for both teachers and students. The use of innovative
technologies, such as the Internet and network resources, is also a motivator for the
intellectual development of students in the educational aspect.

11
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In particular, it is advisable for teachers to consider the use of Internet
resources in order to increase their own language and methodological competence,
to create a basis for the exchange of experience with teachers from other
educational institutions and countries, and to obtain a more extensive amount of
pedagogical, methodological and language material. The Internet provides an
opportunity to get acquainted with native speakers, discuss current professional
issues, as well as the possibility of remote entry into various international
organizations with the aim of absentee participation in various events.

The computer enables each child to individually work on a particular
grammatical material under or without the guidance of a teacher. In this case, the
students work independently. This is especially evident in project activities. In the
process of work, the pupil is creatively liberated, he shows his imagination,
expresses ideas in his own way, accessible and necessary. The solution of certain
problems makes the student think, analyze, compare, compare.

Thus, modernity places ever higher demands on the teaching and practical
knowledge of the English language in everyday communication and in the
professional field. The volumes of information are growing, and often the routine
methods of its transmission, storage and processing are ineffective. The use of
information technology reveals the enormous potential of a computer as a learning
tool.
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SECTION: PEDAGOGY

Kamolova Shirinoy, Munarova Ra’no, Annakulov Akmirza
Jizzakh State Pedagogical Institute
(Jizzakh, Uzbekistan)

THE ROLE OF THE EDUCATOR IN THE EDUCATIONAL PROCESS

Summary: Since the emergence of the pedagogical profession, teachers
were entrusted primarily with the educational function. A teacher is a mentor. So in
the current socio-economic and cultural situation, the pedagogical community
cannot resolve itself from the problems of education. Education, being the most
important and integral component of education, requires close attention. The task of
pedagogical activity in the educational process is to create conditions for the
harmonious development of the individual and to prepare the young generation for
work and other forms of participation in society. According to A. Disterweg, the
pedagogical process is a process in which “upbringing education” and “upbringing
education” are merged.

Keywords: main role of the educator, didactic abilities, expressive abilities,
perceptual abilities, perceptual-reflexive abilities.

By its nature, pedagogical activity is a derivative of activity, and its specific
content depends both on the goals of the profession, on the social role and
recognition, and on other factors. Pedagogical activity is initially characterized by all
the signs of activity in general, which define it as:

1) a continuous, lively, extremely plastic, initially undefined process of
human interaction with the world around him;

2) a system of externally observable actions opposed to consciousness as
an internal program governing these actions;

3) the transformation by the subject of objects and phenomena of the world;

4) a form of expression of the inner life meanings of her subject;

5) the carrier and indicator of internal experiences and thinking of the
subject

In the broad sense of the word, a teacher is a thinker, a public figure,
shaping the views and beliefs of people, helping them find their ways in life.
Teachers are often the instigators of new social ideas. In the pedagogical, and,
consequently, narrower and more direct meaning, the teacher-teacher is a
specialist who conducts educational work with students. In pedagogical activity,
subjective (characterizing the replenishment, maintaining the achieved level of
professional activity and containing the ability to actualize under appropriate
environmental conditions), object (reflecting the process of constructing and
implementing pedagogical activity) components can be distinguished.

Today, interest in the personality of the teacher, namely, his skill,
professionalism, and individual psychological characteristics, has sharply increased.

13
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It's difficult to say that these requirements are just interest, they are related to the
fact that the educational process is directly related to the personality of the teacher.
The position of a teacher is not just a profession, but the work of creating a person’s
personality. The basis of pedagogical duty is love for children. This is a fundamental
quality, a prerequisite for self-improvement. An additional, but relatively stable
requirement is sociability, friendliness, intelligence, emotional and volitional
qualities, and others.

Before determining the relationship between the educational process and
the role of the teacher’s personality in this process, we will reveal the concept of the
educational process. We can consider the educational process as an integral
dynamic system, the system-forming factor of which is the goal of developing the
personality of the educated person, implemented in the interaction of the teacher
and student. The educational process is an integral core of the pedagogical activity
of an educational institution, where pedagogical activity is the activity of adult
members of society, whose professional goal is to educate the younger
generation [2].

The strategy of modern teacher consists of the personality of the teacher,
who is able to freely navigate in difficult socio-cultural circumstances, to act
responsibly and professionally in the context of solving urgent educational
problems. This strategy is embodied in the orientation of the content, forms and
methods of the educational process towards the formation of a spiritually
developed, cultural personality of a teacher with a holistic humanistic worldview,
deep professional knowledge, and comprehensively realizing his creative potential
in professional activities. When modeling the personality of a teacher, it is
necessary to bridge the observed gap between the teacher and the person, citizen
and specialist. The personal position of the future teacher should become an
organic part of his professional activity. The formation and development of this
internally integral unity must occur in a single process.

In the modern educational process, the trend of “universitization” of higher
education on the world stage is becoming more and more evident. This fact
undoubtedly leads to close attention to the content, forms and methods of university
education. V.M. Galuzyak and N.I. Smetansky note that in order to successfully
cope with their work, a teacher must have extraordinary pedagogical abilities -
certain psychological characteristics of a person, which are conditions for achieving
him as a teacher of high results in teaching and raising children [3]:

e didactic abilities that allow the teacher to successfully select the content
and teaching methods, it is possible to present educational material, causing
cognitive activity among the students themselves;

e expressive abilities that allow the teacher to find the best emotionally
expressive form of presentation of program material;

¢ perceptual abilities - are expressed in the psychological observation of the
teacher in relation to students, penetration into their internal spiritual state, a deep
understanding of age and individual characteristics of the educated;

e organizational skills that ensure discipline and order in the classroom;
thoughtful use of every minute in the lesson, the creation of a friendly and close-knit
team of students;

14
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e suggestive or authoritarian abilities - the ability to inspire, the strong
emotional-volitional influence of a teacher on students and the ability on this basis
to gain authority in their eyes; academic abilities are associated with the
assimilation of knowledge, skills and abilities in the relevant field of science [3].

Two large groups of pedagogical abilities are distinguished:

e perceptual-reflexive abilities that determine the teacher’s penetration into
the individual identity of the student’s personality and understanding of himself;

e projective, constructive, managerial abilities associated with the ability to
act on another person.

Perceptual-reflexive pedagogical abilities include the ability to study another
person, understanding, empathy, the ability to stand on his point of view and look at
himself. This group of abilities is "nuclear", uncompensated in the absence of it. It is
typical for the teacher’s work, as it testifies to his orientation toward the student’s
mental development.

A necessary quality for a teacher is pedagogical tact. Pedagogical tact
largely depends on the personal qualities of the teacher, his horizons, culture, will,
civic position and professional skill. It is the foundation on which spiritual closeness
grows between teachers and students, and confidence is born. Especially distinct
pedagogical tact is manifested in the control and evaluation activities of the teacher,
where special care and justice are extremely important. Pedagogical justice is a
kind of measure of the teacher’'s objectivity, the level of his moral upbringing,
manifested in his assessments of students ’actions, their attitude to learning,
socially useful activities and so on. A just teacher is the highest praise for a teacher;
it expresses respect, recognition of the mind and humanity, kindness and integrity,
unity of personal and business qualities.

At present, in our opinion, such qualities as creativity, initiative, striving for
improvement should be the priority features of the teacher. A modern teacher
should have sensitivity to the needs of society, flexibility to move away from
stereotypes. He must be able to formulate alternatives, be able to evaluate new
approaches and trends, and be prepared to apply innovations. In other words, the
teacher must carry out pedagogical creativity: apply new combinations from
previously tested teaching methods, create fundamentally new methods, forms,
concepts, that is, become a researcher, creator, innovator [4].

Thus, one of the most important factors affecting the upbringing process is
the personality of the teacher. A pedagogical profession refers to a group of
professions whose subject is a person. Each teacher should strive for brightness,
emotionality, sociability, intelligence, a variety of types of work, the content of
classes. Each teacher must understand the importance of the role of his personality
in the educational process of each child. The problem of diagnosing pedagogical
activity of teachers is extremely urgent, it is of great importance both for improving
the educational process, and for raising the level of qualifications of teachers. The
main value of the diagnosis is that it helps to identify shortcomings and outline
specific ways to solve them.

REFERENCES:
1. Andriadi I. P. Theory and practice of the formation of the authority of a teacher /
I. P. Andriadi. - Irkutsk, 2008.-- 262 p.

15



«MODERN SCIENTIFIC RESEARCH JOURNAL»
SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

2. Bogdanov I. V. Psychology and pedagogy: Methodological recommendations for
the study of the course / I. V. Bogdanov, S. V. Lazarev, S. S. Anufrienko. - M.:
Academy, 2002. - 435 p.

3. Klimov E. A. The image of the world in diverse professions. - M.: Education,
1995.-- 310 p.

4. Yankelevich, R. K. To the question of the personality of the teacher and his role
in the educational process [Text] / R. K. Yankelevich, R. F. Yurovsky. - Grodno:
GrGAU, 2008. - 96 p.

16



«MODERN SCIENTIFIC RESEARCH JOURNAL»
SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

SECTION: PHILOLOGY AND LINGUISTICS

Atajanova Shaxlo, Sapaeva Barno, Rahmonova Oymonjon
(Tashkent, Uzbekistan)

IMPLEMENTING BLENDED LEARNING IN TEACHING PROCESS

Abstract: This article discusses the advantages in the usingblended
learning model in English language teaching with non-linguistic universities, and
how it differs from other forms of learning in terms of the goals, standards and
opportunities.

Key words: innovations in education, blended learning, e-learning, learner
autonomy, communicative competence, learning management system.

AHHOmMauyusi: by Mmakona aHbaHaeul 8a Macogasuli mab/IUMHUH2
HoMymaxaccuc bynzaH yHusepcumemiapOa ¢holidanaHuwHuUHe ag3aniuknapuHu
8a yHUH2 6owka mabnum waknnapudaH ag3annuknapu ea UMKOHUSmaapu
épumadu.

Kanum cysnap: mabnum coxaculazau siHaunuknap, mMacogasull ypeaHuu,
ypaaHys4u Myxmopusimu, Mysiokam Maxopamu, musl ypaaHull musumu.

AHHOmMauyus:. B daHHOU cmambe paccmampusaromcsi rnpeumyujecmea 8
ucrnonb308aHUU CMeWwaHHo20 0b6ydYeHust Modesu 8 nperodasaHuu aHenulickoeo
s3bIKa C HEsI3bIKOBbIX 8Y308, @ makxe omnuyusm 0aHHo20 8uda om Opyaux eudos
06YyyeHUs 8 pamkax nocmaeneHHbIx yesnel, cmaHdapmos u 803MoxHocmel

Knroyeeble crnosa: uHHOBauuu 8 obpa3osaHuu, cMewaHHoe oby4yeHue,
3/1eKMpoHHOEe 0byuyeHue, camocmosimesibHasi 0esimesibHOCMb, KOMMYHUKamueHasi
KoMremeHyusi, cucmema yrpasneHusi 0bydeHuem.

Currently, the use of new methods and technologies in the educational
system is highly relevant. Innovations in education - innovations outlined to resolve
problem situations in order to ensure the growth of the educational process, the
organization of favorable conditions for mastering the material and improve the
quality of education.

Innovation activity not only provides the basis for the competitiveness of an
institution in the education market, but also determines the direction of the teacher
professional growth, its creativity, promotes personal growth of students. Therefore,
innovation is inseparably connected with scientific and methodological activities of
teachers and teaching and research students.

The primary objective of innovation in education is the development of
teacher skills to motivate actions of the student, to orient himself in the received
information, to form creative individualistic thinking, using the latest achievements of
science and technology. Manufacturability becomes currently the primary
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characteristic of the activity of the teacher and means a transition to a higher level
of formation of the educational process.

The primary goal of modern higher vocational education is to prepare a
specialist, competent in their professional activities, able to work effectively in the
specialty at the level of world standards, continuous self-improvement and self-
development [1].

Knowledge and skills are the priority values in human life in the information
society, including international. Hence the increasing importance of learning foreign
languages, the formation of communicative competence, needs changes in the
teaching of a foreign language in non-linguistic universities.

Traditionally, teaching a foreign language in non-linguistic institutions was
focused on reading, understanding and translating texts, as well as the study of
thesyntax problems that defines a standard educational system. Innovative
methods of teaching foreign languages, based on the communicative approach and
include the use of various Internet technologies that contribute to the educational
process of democracy, acceptance, flexibility.

The communicative approach is aformation of the learning process, in which
all the used methods and techniques must be refracted through the student's
personality, needs, motivation and abilities. Only then the student becomes the
subject of the speech and learning activities, an active participant.

Currently, language training process in non-linguistic universities takes
different forms and dimensions.Innovations are relating to various aspects of the
educational process, starting with a change of the forming of space in classrooms,
classrooms equipped with modern technical means and ending with testing of new
educational technologies in the practice sessions and during self-study students
with a large number of online components and Internet resources.

Blended learning technology (blended learning) is becoming the most
popular and effective in learning a foreign language, because it is on the one hand,
it allows you to organize the most productive time for the teacher and for the
individual student, and on the other hand, makes the process of learning the
language fun and accessible.

The concept of "blended learning" is considered to be a contemporary
approach. On the one hand, it is an association of blending strict formal means of
learning (working in class, learning a language course material) with informal
(discussion of the most important aspects of educational material via e-mail and
Web conferencing). On the other hand, it is a combination of different ways of
presenting educational material (full-time face-to-face, e-online learning and self-
learning self-study learning) using knowledge management techniques [2].

Blended learning technology creates advantages for the effective teaching of
a foreign language with interactive elementsand distance learning. All components
of blended learning harmoniously interact, but this occurs only if they are correctly
methodically organized.

The advantages of blended learning, above all, include the ability to build
individual educational course of students with the teacher, the possibility of a
permanent student interaction with fellow students and a teacher, the increasing
responsibility of the student learning outcomes.
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In the blended learning environment the teacher needs to be manage
effectively Bland (a combination of classroom and extracurricular student work), to
encourage independent and group work students create online support for students.
Students, in turn, it is necessary to formulate the ultimate goal of learning to identify
and develop their own style of learning, develop an individual learning plan [3].

Teacher and students work together, thereby ensuring the quality of
teaching and learning process accompanying independent, useful, effective and
motivating approach to development [4].

The efforts of many trainers in the present conditions aim to develop
technologies of independent student learning. To do this, we have to create the
whole multimedia e-learning or learning management system (Learning
Management System), in which both students and teachers are able to effectively
move forward on the way to the cognitive goals. These systems may operate in real
time, characterized by a high level of interactivity, contain a large number of
individual and group assignments.

The functioning of these systems is provided by the so-called “electronic
platforms” (online platforms), with which you can create a rich informational
environment and conditions for active learning. The future of foreign language
education is difficult to imagine without this kind of technology.

The use of electronic tools on the one hand, it is a choice of their own
learning course for learning a foreign language (student working with ICT at a
convenient time for him, in a convenient location and the number of times that you
want to him) and the ability to control their own cognitive processes in the
organization of work during extracurricular time. On the other hand, the ease of use
of ICT enhances students' motivation when learning a foreign language.

The modern model of blended learning implies:

- all the materials of practical lessons are available to students, and can
easily be used for self-study, i.e, training materials exist not only in printed version,
but also in electronic form;

- the teacher is a resource map that shows the main and auxiliary materials,
web links, which can use a student during the passage of a certain language
course;

- there is a possibility of online communication, using tools such as chat,
forum, blog, wiki;

- is developing individual and group projects that develop research skills,
analyze information, learn to work in teams, to properly distribute responsibilities
and be accountable for their decisions;

- used audio and video lectures, which make learning easier and more
complete.

Blended learning technology aims to form students' ability to plan and
organize their activities, focusing on the end result. Students learn to make
decisions, to make informed choices and take responsibility for it. Students form
skills to work in the information.

An important task in the context of current trends in the development of
higher education in system, including in the process of learning a foreign language,
is the development of skills of independent educational activity of students - their
academic autonomy.
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Teaching autonomy means the willingness and ability of students to take
control of their learning activities: plan, organize, evaluate, adjust their teaching
work. However, for students it is equally important to acquire skills and abilities that
allow for self-education and self-improvement. The choice of various educational
strategies depends largely on the individual characteristics of students, primarily
cognitive teaching style [6].

Scientists believe that the concept of academic autonomy due to the
understanding of the responsibility of each student for the result and the process of
academic labor. At the same time students are not passive and obedient executors
of the will of the teacher, ready to accept all the conditions of a given model of
training, and equal partners, have the right to choose an individual educational
trajectory. The role of the teacher is significantly expanded - it is not just knowledge
of the translator, as a strategist, consultant, expert and a partner in dialogue,
especially intercultural [7].

Certainly, implementing innovative methods and technologies in foreign
language teaching must be aware of the effectiveness of the implemented
innovations in the learning process, because innovation requires a critical approach,
a comprehensive analysis. Evaluation of the quality of research is impossible
without a regular situation. In this regard, sharply raises the question of carrying out
monitoring studies, which will allow time to identify the difficulties in planning,
organization, content, during the training process, the problem of adaptation of
teachers and students to the new conditions of the educational environment, and
after the analysis of the situation will help to take appropriate decisions.
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INTEGRATIVE APPROACH TO THE TEACHING IN EFL CLASSES

Abstact: The most recent decades have seen huge changes in our
comprehension to how dialects are instructed and learnt. Experimental outcomes
from phonetics, sociolinguistics, psycholinguistics and psychological brain research
have better settled the perplexing idea of dialect learning. These outcomes have
demonstrated that informative correspondence is an essential point in dialect
learning, and that the level of progress accomplished in this procedure depends
much on incorporated methodologies in educating.

Particularly in current period ESL ought to be educated with suitable and
compelling techniques which help students to enhance English abilities.
Furthermore, the present demeanor to remote dialect educating is rising step by
step. The evidence to it is the distinctive patterns or models which reveal how an
assortment of decision and alternatives have been taken after to accomplish better
outcomes in outside dialect educating and learning and say that utilizing
approaches and remarkable strategies rather than normal lessons is more across
the board decision in Present Day Language Teaching.

Key words: integrative approach, ESL|EFL, Getxolingual, Plurilingual,
artwork, simple integration, complex integration, dialect capability.

A standout amongst the most significant points that we, educators, have
been managing as of late is the issue of Teaching Languages in an Integrated
approach. Initially, | might want to state that various instructors and counsels are
now buckling down planning materials and placing them into training with their
understudies. A major exertion is being made so educators in all arrangements
wind up mindful of how vital this is and on account of Getxolingual, a significant
number of us began considering the likelihood of instructing the three or four
dialects learned at our compositions — Basque, Spanish, English and French in a
coordinated way. The Plurilingual Projects being completed at huge numbers of our
compositions are an incredible help when utilizing this approach towards the
educating of dialects.

There are a few downsides however, and as | would see it, the fundamental
one is the way that at whatever point we consider agreeable instructing and
including diverse offices in an arrangement we tend to freeze, as instructors in our
instructive framework are accustomed to working exclusively. Regardless of that,
we realize that to influence our students to get associated with the way toward
learning, we need to roll out improvements, so the majority of us have just begun
working with the partners in our specializations to apply better approaches for
educating in our lessons.

To do these progressions we work an extraordinary measure of time
searching for and getting ready new materials. Our students get ready
undertakings, they utilize the web to seek data, and they do oral introductions with
the assistance of Power Points... We utilize content-based exercises utilizing
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English as a way to learn different subjects and we begin offering encounters to the
Geography, History, Philosophy and Science instructors... Once we are at this
stage, we feel that our understudies are more inspired and they begin to see the
purpose of learning English, so we choose to go on and attempt to begin working
with the other dialect offices at montage BUT this isn't simple! We don't do a similar
sort of exercises and we don't take after a similar approach, thusly, cooperating
turns into a muddled undertaking.

In what takes after, the related writing on the significance of coordinated
approach when all is said in done and the substance based dialect direction and
undertaking based dialect guideline specifically, as the two types of incorporated
approach, will be talked about.

Woven artwork is the allegorical picture proposed by Oxford [2001] for
showing English as a moment or remote dialect (ESL/EFL). The embroidered
artwork is woven from numerous strands, for example, the attributes of the
instructor, the student, the setting, and the applicable dialects. Notwithstanding the
four strands, she notes, a standout amongst the most urgent of these strands
comprises of the four essential abilities of tuning in, perusing, talking, and
composing. The expertise strand of the embroidered artwork prompts ideal
ESL/EFL correspondence when the abilities are intertwined amid guideline. This is
known as the coordinated aptitude approach or entire dialect approach. In the event
that this weaving together does not happen, the strand comprises simply of
discrete, isolated abilities. This is now and again known as the isolated expertise
approach.

In the isolated aptitude approach, the authority of discrete dialect abilities, for
example, perusing and talking is viewed as the way to effective learning, and dialect
taking in is regularly separate from content learning [Mohan, 1986]. Isolated
expertise arranged courses "have dialect itself as the focal point of direction to the
degree that over the top accentuation on principles and standards shows students a
great deal about dialect to the detriment of showing dialect itself" [Brown, 2000,
p. 218]. Habitually, isolated aptitude ESL/EFL classes show direction as far as
ability connected learning methodologies: perusing systems, listening procedures,
talking technigues, and composing methodologies [Peregoy and Boyle, 2001].

The logic of incorporated aptitudes direction depends on the idea that in
normal, everyday experience, oral and composed dialects are not kept independent
and detached from each other. [Finocchiaro and Bonomo, 1973; Peregoy and
Boyle, 2001].

As indicated by Oxford, Lavine and Crookall [1989], Savignon [1991] and
Larsen-Freeman [2000], the standards of CLT underscore the significance of
utilizing a dialect to convey so as to learn it. Hymes [1971] stresses that having the
capacity to convey requires more than phonetic fithess; it requires informative
ability. Entire dialect advocates, for example, Goodman [1986], Weaver [1990],
Edelsky, Altwerger and Flores [1991], Schwarzer [2001], and Brooks-Harper and
Shelton [2003], express that dialect (oral and composed) capacities to fill legitimate
needs by encouraging significant correspondence. No dialect procedure ought to be
isolated from the entire instructing errand. Harste, Woodward, and Burke [1984]
clarify that each time somebody peruses, composes, talks, or tunes in, this dialect
experience sustains into a typical information pool. In ensuing experiences with
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dialect, the individual can draw on this pool. Peregoy and Boyle [2001] recommend
that perusing and composing and talking and listening ought to be essential parts of
all dialect classroom exercises since every one of these procedures collaborate with
each other.

The standards of Integrated Language Teaching can be fused into EFL
classes, where coordinated lessons will get ready understudies for the substance
region classes and also enhancing their English aptitudes. The substance territory
educator to enable all understudies to manufacture proficiency abilities while taking
in the topic of the class can likewise utilize them. These standards are:

- Language ought not be instructed in the discrete lumps of perusing,
composing, talking and tuning in, however in general.

- Language abilities are produced when dialect is being utilized as a device
to achieve an undertaking or achieve an objective, not when the dialect itself is the
subject of study.

- For dialect abilities to create, understudies should be presented to a lot of
dialect that is intriguing and valuable to them.

- If students utilize the aptitudes of tuning in, talking, perusing and
composing normally during the time spent taking care of issues and finishing
assignments, they will build up these abilities superior to if the aptitudes are
separated.

- Students as of now have learning and encounters that they can carry their
investigation of a point with the objective dialect.

- Students require rehearse in every one of the assortments of ways that
local speakers utilize the dialect to build up their capability.

- A strong situation is imperative for the full improvement of dialect
capability.

Test Integrated Language Projects:

a. Together, the students and educator recognize a theme to investigate. In
a substance zone class, this theme will be identified with that zone.

b. Conceptualizing produces thoughts identified with the theme. Web
outlines, Venn graphs, and different techniques for semantic mapping can be
utilized to animate reasoning and create subtopics.

c. The instructor enables the understudies to draw on their experience
information, encounter, and social legacy in building up the subject.

d. Understudies utilize every one of the abilities of dialect - perusing,
composing, talking and listening - in investigating the subject and imparting about it.
They may read writing identified with the subject, utilize reference books, draw
pictures and expound on them, and so forth.

Methodology. Community college classrooms across the country have the
potential to include students whose learning needs are as varied as the
backgrounds from which they come. To understand pedagogy and classroom
practice, it is necessary to recognize the work of language teaching as being
contextual: how teachers interpret their relationship with learners is influenced by
the settings within which they teach and carry out their work as practitioners.

The language environment of the young child is one where language is not
separated from learning about the way the world operates. Children do not learn
about the parts of language as described in a grammar book. They are completely
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uninterested in the names of word classes and verb tenses. Rather, children
acquire language as a holistic experience while playing with objects and people
around them. One-year-olds enjoy dropping objects into containers and spilling
them out again (in and out). Two-year-olds explore every object in their environment
while asking what’s that? Eight-year-olds are captivated by the world of nature and
enjoy learning information about animals and their habitats. These children often
report on their learning using the language of a biological scientist. In this sphere,
we can add two types of integration:

a) Simple integration: A receptive language skill serves as a model for a
productive language skill.

b) Complex integration: a combination of activities involving different skills,
linked thematically. Limitations of integration should not prevent teachers from using
the integrative approach.

The researcher used different methods with each of subject groups. For
gathering, the data of achievements or the category of different approaches of
integrates skills in classroom. The researcher gave questions to the teachers of the
collage and kept the notes of their answers. The questions were asked to find out
students’ attitude towards using integration in their lessons. As soon as the
researcher conducted the experiment, she planned to distribute the activities for
each language skills and later to check out the results of the learners. After that,
students were shared the activities of reading skill used while learning.

Collecting data from the teachers of the university and the collage was
based on interview. They were asked ten questions related to integrated teaching.
The interviews were recorded to the telephone by its voice recorder. Depending on
the pitch of the interviewee, the researcher was able to clearly identify their feeling
about integrated activities, which plays main role in methodology.

Collecting factual statistic information was based on the deep analysis of the
students’ results of the experimental test and activity. The comparison of the two
results helped the researcher to identify and differentiate the effectiveness of the
used teaching method clearly.

The same questions were used to get some information from the teachers
rather than university teachers through social network system as to compare with
the teachers of Uzbekistan.

Next subjects were the teachers of the collage. The researcher chose four
teachers, they are from collage. They all were the teachers of integrated skills and
reading.

Three more subjects were not chosen, but appeared suddenly in the middle
of the research. Even though they were not intended to be in the research, their
opinion was important to have a whole picture of the process. They were the
parents of two students that came to center to say that their children were changed
and trying to study harder and intentionally and one teacher from study center
asking the methods the researcher used. Probably, this was the positive influence
of the used methods.

Conclusion. Learning is a complex process affected by different factors.
Sensory system is one of these factors, as proved above, our visual sensory is
more receptive and memorable one, therefore, the effectiveness of the integrated
materials are valuable and can be explained by the fact that information is stored
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easily and for a long time when it is received by visual sense. Using variety of
integrated materials in the lessons, especially in elementary and intermediate
learners’ classes give the opportunity to keep learners motivated and to achieve
efficiency by creating positive learning condition, as they are interesting and
motivating.
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HELPFUL METHODS OF TRANSLATING GEOGRAPHICAL PROPER NAMES

Abstract: The article discusses the most helpful methods for translators
while interpreting proper names in geography and their special features. In
translation, it is essential that decoding should contain not only lexical meaning but
also cultural aspect, social factors as well. In most cases, the people who are
rendering the language approach the verification of meaning and equivalency in
target and source languages. In the study below reveals some reliable
implementation on translation both in toponomys and also other filed of society.
Moreover, sample translation proves the investigated hypothesis above.

Key language: method, approach, geographical names, translation, proper
name, equivalent, culture

Annotatsiya: Ushbu magola tarjimonlar uchun geografik atoqli otlarni
tarjima qilishdagi eng foydali usullar va ularning xususiyatlarini muhokama qiladi.
Tarjimada mano ko'chishi nafagat lugaviy tomondan balki, madaniy va ijtimoiy
omilni ham gamrab olishi kerak. Juda kop holatlarda tilni tarjima gilayotkan odamlar
mano o°zgaruvchanligi va tarjima qilinayotkan tildagi ekvivalentini topishga
yondashishadi. Quyidadi izlanishlar ham topomomiyada ham jamiyatning boshqga
sohalarida tarjimashunoslikdagi ba'zi ishonchli foydalana olish ko nikmalari ochib
beradi. Shuningdek, namunaviy trarjimalar keltiriigan g oyani isbotlaydi.

Kalit so’zlar: usul, yondashuv, geografik nom, tarjima, atogli ot, ekvivalent,
madaniyat

1. Introduction

Rendering proper nouns is not certainly a simple task as it can be
problematic in the act of translation (Sanaty Pour, 2009); furthermore, translators
have to be very careful when they want to translate geographical proper nouns.
Previous literature indicates that various translation strategies have been used in
the course of translation. In line with him, Newmark (1993, p. 15) believes that
proper nouns are “a translation difficulty in any text’. For example, in literary texts it
should “be determined whether the name is real or invented. In nonliterary texts,
translators have to ask themselves what if any additional explanatory or
classificatory information has to be supplied for the TL readership”.

Every language has specific proper nouns; some of them are completely
related to the culture of the people of that particular language (Sanaty Pour, 2009).
Accordingly, these nouns can bring about special understanding problems for the
readers of that text. Proper nouns may have particular implications and removing
the hidden connotations leads to a translation which is not acceptable. In line with
this, Bachman (1990) states that knowing just the referential meaning of the nouns
without the knowledge of the implications and connotations of the nouns will result
in inaccurate translation of the nouns. Therefore, knowing figurative language and
cultural references along with the referential meaning is an important factor.
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2. Literature review.

Accordingly, Vermes (2003, pp. 89-90) states that: The translation of proper
names has often been considered as a simple automatic process of transference
from one language into another, due to the view that proper names are mere labels
used to identify a person or a thing. (...) the translation of proper names is not a
trivial issue but, on the contrary, may involve a rather delicate decision-making
process, requiring on the part of the translator careful consideration of the meanings
the name has before deciding how best to render it in the target language.

Moreover, translating geographical proper names demands special
knowledge and world outlook. Following it, translation of these words can include
several steps below:

e Extracting terms from the source format

¢ Translating text to the target language

e Editing by a separate person to assure adhere to approved terminology
and proper style and voice

¢ Publishing the translation in the original format

¢ Proofreading to ensure the formatted translation has proper punctuation
and equivalent, page breaks, and displays correctly

e Reviewing in- country by a native — speaking expert to ensure the
translation meets all requirements

Next method is verification which guidelines involve a pre-translation
preparation and analysis of the ST, its actual translation and multi-step verification
of the TT. A valid verification process also involves the conventions and
requirements regarding various text types and, including readability and clarity in
expert-lay communication.

It is suggest that the following steps in the translation process: preparing the
final version of the ST (poorly written or confusing passages are likely to be
awkward and ambiguous in the target language), which is followed by
commissioning a translator who decides if she or he is qualified to translate the text,
then - translation, and finally - verification: the translated document is reviewed and
edited by another professional, who ideally should have more subject area
expertise and be more experienced than the translator. It is then proof-read, ideally
by a third person. That, however, is not actually the final stage of the process, as it
may be necessary to adapt the TT to local requirements concerning a informed
consent documents and other medical texts.

A fairly frequently applied but controversial method of translation review is
back-translation, i.e. the of translation the TT ‘back’ into the source language by
an independent translator who did not handle the original ‘forward' translation of a
given text. Aznaurova advises against applying back-translation as a method for
verification for the reason that it might not reveal “the target language contextual
and usage nuances” or awkward literal translation. On the other hand, what may
appear as an inaccurate rendition in the back-translation is actually a passage
written in idiomatic language. Nevertheless, the blind back-translation technique is
frequently used to verify the accuracy of translation, and its advantages have been
proven. The back-translation method is not widely used in the sector of
geographical research and cultural trials, as it is required by Ethics Committees and
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regulatory authorities in a number of countries, but it should not be implied that the
sole purpose of back-translation is compliance with formal requirements. If it is
handled in a professional manner, it can be a useful error detection tool. Thus, this
method is utilized rarely in interpreting geographical names and terms.

Additionally, there has been developed a complex review method which
involves two parallel forward translations, reconciliation, two back-translations,
comparison and reconciliation, a review and harmonisation of the target text. As
effective as the method may appear, it is not frequently employed possibly due to
time and budget constraints.

Another the most significant method and toponymy translation is cultural
competence. Culture always plays an important role in all issues of translation and
in proper name rendering as well. Accordingly, Satany believes that translation
“involves not just two languages, but a transfer from one whole culture to another”.
They believe that comparing to linguistic dissimilarities, differences in cultures can
cause more difficulties for a good rendition of the source text. Personal names
rendition also involves in culture like other aspects of the source texts. Even though
personal names are names, sometimes, they may have some connotations or they
may be so integrated with culture that cannot be regarded just a name any more.
They may look familiar to the source text readers but not to the target text readers.
Therefore, translators should know all the issues related to nouns. As a result,
translators should be “cultural mediators” (Katan, 1999, p. 1). Accordingly,
Komissarov believe that the issue of biculturality is more important than the issue of
bilinguality in translation. Translators are negotiators between two cultures, namely,
source and target cultures. They should control the cultural differences that may
hinder the process of transferring the meaning.

3. Methods.

Indeed, proper nouns are certainly informative. In other words, knowing the
underlying culture, one may. A name often tells us about the age of the person or
they may also inform us about the place that the person is from. Sometimes,
translators need to use a generic noun with the name, e.g., Lake Urmia or Mount
Damavand. In the case that the ST name has not been transliterated before by
others, it is at the hand of the translator to transliterate it; and sometimes, other
translators have transliterated it before so the translator can simply use that form.
Hervey and Higgins state that normal transliteration is different among languages
like “Venezia Venice / Venise / Venedig, and Salzburg / Salzbourg / Salisburgo”.
When the translator uses the conventional correspondent of the source language
noun in the target language, the process is called substitution (Vermes, 2003). This
strategy can be used for most of the geographical nouns. Seemingly, using the
conventional equivalent (in an existing case) is the translator subconscious choice.
Translators are usually forced to utilize the conventional form in the target text e.qg.
using “Hungarian Anglia for English England” or using Persian [Maejarestan] for
English Hungary or using Persian [Laehestan] for English Poland.

Addition is the strategy in which the translator will use expansion in the
translation of the source language noun. For example, in translating the Persian
name Kashaf Rood which is the name of a river, the translator may render it this
way Kashaf Rood river to give his readers more information regarding the SL noun.
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Samples for translation of Geographical Proper Names

1. Shipshape and Bristol fashion (with all in a good order; Bristol a city and
port in west part of England)- Bristolcha moda, in uzb Marg'iloncha (yoki vodiycha)
kiyinish ekv..

2. London particular (a dense fog affecting London)- London quyugligi,
yomon ob-havo, no equivalence

3. Flight like a Kilkenny cats (two cats from Kilkenny in Ireland, which,
according to legend, fought until their tails remained) — Kilkenny mushuklaridek
afsonaviy, Farg ona otlari ekv.

4. New Jerusalem (the adobe of the blessed in the heaven, in Bible it is
holy city) — Yangi Quddus (mugaddas joy), Makkayu Madina ekv.

5. Have kissed a Blarney stone (strong and persuasive; a stone, Blarney
castle near Cork in Ireland, said to give a gift of persuasive speech who kisses it-
Blarney toshini o’pish(bebaho sovg'a), zamzam suvi ekv.

6. La Belle France (in the meaning of nostalgic or patriotic manner)

7. A castle in Spain (a visionary project, a daydream unlikely to be realized,
in Middle Ages there existed a castle builder that had no standing) — Ispaniyadagi
gal’a (mavhum va sirli joy), Kohi Qof ekv.

Here, it is obvious that most of connotations are the result of cultural and
parallel forward translation approaches.

4. Conclusion.

Generally, it should be mentioned that the translation of proper nouns for the
translators is a challenging act. It is very hard for translators to understand all the
author’'s intentions behind using each noun in the source text. Accordingly,
producing identical text with the original one is not purely possible. Sometimes, the
translation cannot have the same effect on the target text readers as the original
text does. It is essential to implement helpful method in its order.
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TEACHING DIALOGIC SPEECH IN ENGLISH CLASSES

Summary: Based on the analysis of linguistic, psychological, pedagogical
and methodological literature, we can conclude that the teaching of dialogical
speech occupies an important place in the educational process. Today we are
talking about preparing students for a dialogue of cultures, where the skills of
monologic and dialogical communication are very important, but the advantage in
the direction of dialogue is much stronger, because real communication for the most
part is either dialogical or polylogical. We can conclude that there are two types of
oral speech by the number of persons producing speech - a monologue and
dialogue, or a monological and dialogical kind of speech. Sometimes a polylogue is
distinguished - this is an exchange of statements, a conversation of several
people.Dialogue is understood as a form of speech in which there is a direct
exchange of statements between two or more persons. At the heart of any dialogue
are various statements, the combination of which makes its essence. A study on
this topic showed that the main difficulties encountered in teaching dialogue are the
basis of the specifics of its formation, due to its characteristics, reactivity and
situationality.

Keywords: conversation, dialogic speech, deductive/inductive teaching
method, microsituations.

From an early age, we learn English through dialogue, because often the
first phrases that are usually offered for study are the formulas of greeting and
response to greeting. So for the first time we are trying to reproduce the dialogue
between people in English. In the future, dialogues become more detailed. And, it
should be noted that most of the methods today devote significant attention to the
ability to conduct a dialogue, since it helps to better master, primarily, spoken
English. There is even a special method that offers the study of spoken English only
through dialogs. Its essence lies in the fact that at first the student simply listens to
dialogues, without delving into the meaning of what he heard, that is, immersion in
the language environment is imitated. At the next stage, the listener is actively
connected to the study of the language: phrases must be repeated after the
announcer. However, this method is only suitable for learning spoken English.

In connection with the progressive development of society, an increasing
interest in a foreign language has recently been observed. The desire and need to
learn a foreign language is explained by a number of reasons, one of which is the
desire to travel the world, enrich one’s knowledge and broaden one’s horizons in
communication with representatives of different countries and cultures. It is known
that without knowledge of foreign languages it is very difficult to do. English is
considered to be the most popular foreign language spoken by a significant part of
the world's population. It is no accident that English is one of the most widely
spoken languages studied in the world.
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When teaching foreign languages, dialogic speech is one of the integral
components, since most of the spoken language is dialogic speech (about 70
percent). Without the ability to conduct a conversation, full communication is
impossible. Dialogue is a form of social and speech communication, the basis of
cooperation and understanding between people in the process of joint activity.
Dialogue is a process of communication between two or more interlocutor partners,
therefore, within the framework of one speech act, each of the participants
alternately acts as a speaker and a listener. Dialogue speech cannot be planned,
“programmed,” since the speech behavior of one partner depends on the speech
behavior of another.

Reading and subsequent playing out of dialogs, as well as self-constructing
a conversation, allows to solve many problems:

1. active vocabulary is consolidated, which is repeated from lesson to
lesson, for example, greeting formulas;

2. the process of playing dialogue helps to overcome the language barrier,
as students are liberated, and in the future it is easier for them to pronounce already
learned phrases in situations similar to those that were played.

In the methodology of teaching foreign languages there are two ways of
teaching dialogic speech: deductive and inductive. With a deductive approach,
training begins with a whole dialogical pattern, considered as a structural-
intonational standard for building similar dialogs. The sample dialogue is a dialogic
complex; it consists of several dialogic unities. Learning begins with the fact that the
whole dialogue is listened to, memorized by heart, then its vocabulary is varied,
elements are worked out, and, finally, students are led to dialogue on the same
topic as the learner. When teaching dialogic speech using a sample text, the
following exercises are appropriate:

e listen to the dialogue with preliminary guidelines ("leading" questions, true
and false statements, etc.), or using visual support

e read the dialogue by roles

¢ read a dialogue with missing words or based on a descending hint

o fill in the blanks, open the brackets in the dialog

e reproduce the dialogue - with a partial translation, restoring the omitted
fragments of replicas, and, finally, the entire dialogue

¢ independently expand the replicas in the dialogue

e transform dialogue

The second approach, the inductive one, suggests a path from the
assimilation of dialogue elements to its independent conduct on the basis of the
educational-speech situation. This approach is gaining more and more supporters
due to the fact that from the first steps it directs to teaching the interaction that
underlies dialogic speech. The formation of speech skills in this way occurs in the
process of communication. In the implementation of the inductive approach, the
task of teaching children to independently plan speech actions through awareness
of motives, goals, results of action, and also to deploy the content and form of
speech values that are adequate to the meaning comes to the forefront.

The psychological characteristics of the speech of those participating in a
natural discussion and a discussion-exercise in a foreign language are almost
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identical, although the educational discussion has one feature: it is “organized” by
the teacher (in contrast to the discussion in real conditions, where it usually occurs
spontaneously). The use of discussion as an exercise that most vividly and fully
reflects the psychological characteristics of communicative speech in the language
being studied must meet a number of methodological requirements.

In the structure of the educational discussion, one can distinguish: topic,
exposition, speech stimulus, guiding questions, keywords, speech reaction of
speakers. Consider each of the selected components in more detail.

The topic of discussion. The topics of training discussions are extremely
diverse. In high school, discussions are possible on topics such as:

1) School and life, education, choice of profession;

2) Youth in the struggle for peace;

3) Man: his spiritual world, aspirations, ideals, character, appearance,
feelings, actions, morality, beliefs, tastes;

4) News of science and technology, space exploration;

5) Economics and economy;

6) Famous people, heroes, feat;

7) Art, news of cultural life, etc.

In sociology and communication theory, the possibility of influencing a role
on the identity of its carrier is considered. This feature of role-playing activity is
especially significant in the children's team. The experience of playing the roles of
sincere, honest, fair, active, strong-willed, courageous people affects the formation
of the character of a teenager, as it affects his emotional sphere, makes us
empathize with these heroes, together with them (or instead of them) to uphold the
good. Brightly and emotionally colored moral actions included in the holistic system
of the image with which the student relates himself, causes “indignation of feelings”,
forcing “to measure life with acquired standards”. The norms that are included in the
role accepted by the student, become in the process of playing it a source of
development of the moral behavior of the student. The foregoing gives us reason to
highlight the educational function of the role. One of the educational opportunities of
the role is that it can help the teacher solve one of the most important tasks of
creating a teenager’s personal value system - to help the teenager master the
values of the adult world and introduce him into this world.
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NEW CEFR BASED METHODS IN TEACHING DIFFERENT
TYPES OF ENGLISH PRONUNCIATION

Abstact: The question of how to develop pronunciation of EFL students
through songs, language learners has been a neglected area in a foreign language
research, and even the few available analyses lack an adequate research base.
The research work named “Using songs to develop pronunciation of EFL students”
focuses on the problem of students’ improving their interest for learning English
language, which may appear especially in language universities.The aim of
thisarticle is to present diverse ways how to teach English pronunciation by using
songs and learn a language. We would like to find out if the power of song and its
particular use can be one of the useful, helpful and easily memorable ways how to
acquire a language with ease and delight.

Key language: songs, EFL, pronunciation, phoneme, phonemic level,
language barrier, accent.

Introduction.Teaching English pronunciation is an area of language
teaching that many English teachers avoid. While there are many textbooks and
instruction manuals available, as well as books on the theories and methodologies
of language teaching there is comparatively little on learning pronunciation.While
investigating the topic there has widely used the works of well-known linguists as
Harmer, Jeremy, Murphey, T. Anderson, A. and Lynch, Rixon, Shelagh,UR, Penny.

Naturally the questions arise as such Why? Is it because we don't need to
teach pronunciation or because it cannot be taught? Certainly, we need to teach
pronunciation. There is a big difference between a ship and a sheep and a pear and
a bear! When teaching any language as a foreign or second language, our first goal
for our students is basic communication, and that can't happen if no one can
understand what they are saying.’

The next point is how NOT to teach pronunciation. When teachers decide to
focus on pronunciation practise many of them make the mistake of trying to teach
pronunciation along with introducing vocabulary. This can work with students who
have a "good ear," or who perhaps speak a related language. However it can be hit
and miss_ with students whose mother tongue has no relation to the target
language.’

This brings us back to the question of whether pronunciation can be
effectively taught at all? The answer is yes, of course it can be taught, it's just that
the way many textbooks tell us to teach it is actually one of the least effective.

® Klein.B.Stephen. Learning Principles and Applications. - New York:Cambridge University
Press. 1996

" Brown, H. Douglas. Principles of Language Learning and Teaching. - New York: Person
Education. 2000
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Most textbooks will have you drill pronunciation with repetition of the
vocabulary. Some of the better ones will have you work on it with spelling, which is
an important skill, especially in English with its many irregularities and exceptions.
Very few will start you and your students where you need to start, however, and that
is at the level of the phoneme.

Methodology.The dictionary defines "phoneme" as "any of the perceptually
distinct units of sound in a specified language that distinguish one word from
another, for example p, b, d, and t in the English words pad, pat, bad, and bat." This
definition highlights one of the key reasons that we must,as language teachers,
start our pronunciation instruction at the level of the phoneme. If a phoneme is a
"perceptually distinct unit of sound" then we have to realize that before students can
consistently produce a given phoneme, they must be able to hear it. Thus the first
lessons in pronunciation should involve your students listening and identifying,
rather than speaking.?

Introduce your phonemes in contrasting pairs like /t/ and /d/. Repeat the
phonemes in words as well as in isolation and ask the students to identify them. In
order to visually represent the differences they are listening for, you may want to
draw pronunciation diagrams for each sound showing the placement of the tongue
and lips.

You might also consider teaching your students the necessary symbols from
the phonetic alphabet, because although T and D are written differently in English,
the TH in "there" and the TH in "thanks" are written exactly the same, despite the
difference in pronunciation. This isn't essential, and really works best with adults
rather than children, but it is worth it for any students who are highly visual or
analytical learners.’

You can play all sorts of matching games with this material to make the drills
more fun and less stressful. You can have students play with nonsense sounds and
focus on the tiny differences between contrasted phonemic pairs, the key being to
get them to hear the phoneme.

Once they can hear and identify a phoneme, it's time to practice accurate
production of the sound. For this, pronunciation diagrams are useful. Your students
need to be able to see where to put their lips and tongues in relation to their teeth.
Most sounds are articulated inside your mouth and students have no idea what you
are doing in order to produce that particular noise. If you have ever tried to teach a
Japanese student how to say an American /r/, then you have experienced the
frustration of trying to get a student to produce tongue movements they can't see.

There are books out there with diagrams, and with a little practice you can
probably produce sketches of them yourself. If you can't, get hold of a good
reference book so that you can flip to the relevant pages. Your students will thank
you for this insight into the mouth, especially since there is no danger of the
embarrassment of bad breath with a drawing.

While this may sound time consuming and unnatural, you have to realize
that you are in the process of reprogramming you students' brains, and it is going to

8 Harmer.J. How to Teach English. ~Addison Wesley Longman Limited.1998
® Harmer, Jeremy. 1998. How to Teach English: an Introduction to the Practice of English. -
Harlow: Longman ELT. 2001
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take a while. New neural pathways have to be created to learn new facial
movements and link them with meaning.

In the classroom, we are recreating an accelerated version of the infant's
language learning experience. We are providing examples and stimulus through
grammar and vocabulary lessons, but with pronunciation lessons we are also
breaking down language to the point of babbling noises so that our students can
play with the sounds, as infants do, and learn to distinguish meaningful sounds on
an intuitive level while making use of more mature analytical skills that an infant
doesn't have.

When we teach on the phonemic level, we are struggling to expand physical
and neurological limitations. We are taking irrelevant noises and making them
significant to our students, while trying to teach them a greater range of articulation
with their mouths, tongues, and lips. But when we work on pronunciation at a lexical
or sentential level, we are dealing with complex emotional, psychological, and
cultural motivations that require their own kind of re-education.

There are three big barriers to good English pronunciation. Anxiety, learned
helplessness and cultural identity are the three biggest barriers to students'
successful adoption of a second language. Not every student will have all of these
problems, but it is a sure thing that all of them will have at least one of these
problems to a greater or lesser extent. As English teachers we have to find ways to
bring these problems to our students' attention in non-threatening ways, as well as
suggest tools and strategies for dealing with them.™*

Anxiety is a fairly straightforward problem to discover. Students who feel a
lot of anxiety in speaking are generally well aware of the situation and they know
that it is impeding their progress. The impact on pronunciation specifically can be
seen in their unwillingness to experiment with sounds, a general lack of fluency that
makes it hard to blend sounds correctly, and poor control of the sentential elements
of pronunciation, such as intonation and syllable stress. The best remedy for
anxiety is highly structured, low- pressure practise. In other words - games.12

Jazz chants, handclap rhymes, reader's theatre, and dialog practice from
textbooks can all be helpful. Structure and repetition reduce the pressure on the
students and allow them to focus on pronunciation and intonation. Classroom
rituals, like starting the lesson with a set greeting and reading aloud a letter from the
teacher are also excellent ways to integrate pronunciation practice into the rest of
the lesson while reducing stress for the student. Rote phrases, drilled for correct
pronunciation, will eventually be internalized and the correct pronunciation will
improve overall pronunciation.

Learned helplessness is much harder to bring to a students’ attention, and
may be difficult for the teacher to recognize. The term "learned helplessness"
comes from psychology and refers to the reaction people and animals have to a
hopeless situation. Basically, after trying something several times and consistently
being unable to get a positive result, we shut down. We stop trying. If students are

1 Nunan, David. Language Teaching Methodology. -Hemel Hempstead: Phoenix, 1995

" Klein.B.Stephen. Learning Principles and Applications. -New York:Cambridge University
Press.1996

2 UR, Penny. Five-Minute Activities. -Cambridge: Cambridge University Press.1992
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getting negative feedback on their English skills, especially pronunciation, and if
they try to improve but feel they haven't, then they stop trying. You might think they
are being lazy, but in fact they simply don't believe they can improve. They have
already given up.

Luckily, once it is recognized, the fix is pretty easy: stay positive, praise
frequently and specifically and periodically tape students speaking so that they can
hear the difference after a few months. If you can coax even a little progress out of
a student, then tell the student exactly what they just did right (For example: The
difference between your short /a/ and short /e/ were really clear that time! Let's do it
again!). Tape the students reading or reciting a passage at the beginning of the
year, then tape the same passage every couple of months. Play the tapes for you
student and let them hear how much they have improved over the course of a few
months. They will probably impress themselves, and you!

Finally, the question of cultural identity has to be dealt with. Students that
don't want to be assimilated into an English speaking society aren't going to give up
the things that mark them as different. An accent is a clear message about one's
roots and history, and many people may be unwilling to completely give it up. As
teachers, we need to ensure that students' can be easily understood by others, but
we don't have to strive for some hypothetical Standard English pronunciation. In
fact, we should highlight for our class that after a certain point, accents don't matter
much at all.Some fun activities that can help your students become more sensitive
to the subject of accents are doing impersonations, listening to native regional
accents and teaching you a phrase in their own language.

Get tapes and videos of English from other parts of the world than your own.
Play or watch them, and have the students pick a few sentences out for you to
repeat. Let the students see if they can hear the differences between your English
and the English on the recording. Then have they tried repeating the phrases in
your accent and in the other accents. It is fun, it gets people laughing and it helps
students realize that there are many correct ways to pronounce English.

A third way to loosen a student’s grip on accents is to have them teach you a
phrase in their language for you to repeat with your own accent. See if you can get
the students to imitate you afterwards. Silly as it sounds, this will give them a lot of
insight into what the key phonemes in English are and how one’s native language
can interfere with one's target language. At some point in our childhood most of us
have put on a ridiculous, heavy French or Spanish accent as we spoke English. It
was usually to get a laugh out of the rest of the room. This is what you are trying to
get your students to do in their own languages with an American (or other native
English) accent. It is fun, and students come to realize that if they can sound
American/British/Australia/Canadian/ or whatever in their own language they
probably do it in English. In fact, there probably isn't anything funnier than listening
to a Japanese student imitating an American trying to speak Japanese, then
watching the grow amazed at the improvement of their pronunciation in English.

Conclusion.The important result of the uses of songs in teaching English
vocabulary is that the song gives good impact to the students to get score. In my
diploma thesis “Using songs to develop pronunciation of EFL students” we have
focused on the possibilities of developing the four major language skills through
songs at language schools.Using songs as language learning tasks can help to
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maximize the potential of songs as teaching and language learning tools. As stated
above, there are benefits to using songs in the classroom; however, more often
than not, songs are used relatively ineffectively, often as activities between learning.
It was stated above that no matter how enjoyable or memorable singing songs can
be, singing songs in itself will not teach learners to use the language and will not
give them the ability to communicate in another language.
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TEACHING DIALOGIC SPEECH IN FRENCH CLASSES

Summary: Based on the analysis of linguistic, psychological, pedagogical
and methodological literature, we can conclude that the teaching of dialogical
speech occupies an important place in the educational process. Today we are
talking about preparing students for a dialogue of cultures, where the skills of
monologic and dialogical communication are very important, but the advantage in
the direction of dialogue is much stronger, because real communication for the most
part is either dialogical or polylogical. We can conclude that there are two types of
oral speech by the number of persons producing speech - a monologue and
dialogue, or a monological and dialogical kind of speech. Sometimes a polylogue is
distinguished - this is an exchange of statements, a conversation of several people.
Dialogue is understood as a form of speech in which there is a direct exchange of
statements between two or more persons. At the heart of any dialogue are various
statements, the combination of which makes its essence. A study on this topic
showed that the main difficulties encountered in teaching dialogue are the basis of
the specifics of its formation, due to its characteristics, reactivity and situationality.

Keywords: conversation, dialogic speech, deductive/inductive teaching
method, microsituations.

From an early age, we learn French through dialogue, because often the first
phrases that are usually offered for study are the formulas of greeting and response
to greeting. So for the first time we are trying to reproduce the dialogue between
people in French. In the future, dialogues become more detailed. And, it should be
noted that most of the methods today devote significant attention to the ability to
conduct a dialogue, since it helps to better master, primarily, spoken French. There
is even a special method that offers the study of spoken French only through
dialogues. Its essence lies in the fact that at first the student simply listens to
dialogues, without delving into the meaning of what he heard, that is, immersion in
the language environment is imitated. At the next stage, the listener is actively
connected to the study of the language: phrases must be repeated after the
announcer. However, this method is only suitable for learning spoken French.

In connection with the progressive development of society, an increasing
interest in a foreign language has recently been observed. The desire and need to
learn a foreign language is explained by a number of reasons, one of which is the
desire to travel the world, enrich one’s knowledge and broaden one’s horizons in
communication with representatives of different countries and cultures. It is known
that without knowledge of foreign languages it is very difficult to do. French is
considered to be the most popular foreign language spoken by a significant part of
the world's population. It is no accident that French is one of the most widely
spoken languages studied in the world.

When teaching foreign languages, dialogic speech is one of the integral
components, since most of the spoken language is dialogic speech (about 70
percent). Without the ability to conduct a conversation, full communication is
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impossible. Dialogue is a form of social and speech communication, the basis of
cooperation and understanding between people in the process of joint activity.
Dialogue is a process of communication between two or more interlocutor partners,
therefore, within the framework of one speech act, each of the participants
alternately acts as a speaker and a listener. Dialogue speech cannot be planned,
“programmed,” since the speech behavior of one partner depends on the speech
behavior of another.

Reading and subsequent playing out of dialogs, as well as self-constructing
a conversation, allows to solve many problems:

3. active vocabulary is consolidated, which is repeated from lesson to
lesson, for example, greeting formulas;

4. the process of playing dialogue helps to overcome the language barrier,
as students are liberated, and in the future it is easier for them to pronounce already
learned phrases in situations similar to those that were played.

In the methodology of teaching foreign languages there are two ways of
teaching dialogic speech: deductive and inductive. With a deductive approach,
training begins with a whole dialogical pattern, considered as a structural-
intonational standard for building similar dialogs. The sample dialogue is a dialogic
complex; it consists of several dialogic unities. Learning begins with the fact that the
whole dialogue is listened to, memorized by heart, then its vocabulary is varied,
elements are worked out, and, finally, students are led to dialogue on the same
topic as the learner. When teaching dialogic speech using a sample text, the
following exercises are appropriate:

e listen to the dialogue with preliminary guidelines ("leading" questions, true
and false statements, etc.), or using visual support

e read the dialogue by roles

¢ read a dialogue with missing words or based on a descending hint

o fill in the blanks, open the brackets in the dialog

e reproduce the dialogue - with a partial translation, restoring the omitted
fragments of replicas, and, finally, the entire dialogue

¢ independently expand the replicas in the dialogue

e transform dialogue

The second approach, the inductive one, suggests a path from the
assimilation of dialogue elements to its independent conduct on the basis of the
educational-speech situation. This approach is gaining more and more supporters
due to the fact that from the first steps it directs to teaching the interaction that
underlies dialogic speech. The formation of speech skills in this way occurs in the
process of communication. In the implementation of the inductive approach, the
task of teaching children to independently plan speech actions through awareness
of motives, goals, results of action, and also to deploy the content and form of
speech values that are adequate to the meaning comes to the forefront.

The psychological characteristics of the speech of those participating in a
natural discussion and a discussion-exercise in a foreign language are almost
identical, although the educational discussion has one feature: it is “organized” by
the teacher (in contrast to the discussion in real conditions, where it usually occurs
spontaneously). The use of discussion as an exercise that most vividly and fully
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reflects the psychological characteristics of communicative speech in the language
being studied must meet a number of methodological requirements.

In the structure of the educational discussion, one can distinguish: topic,
exposition, speech stimulus, guiding questions, keywords, speech reaction of
speakers. Consider each of the selected components in more detail.

The topic of discussion. The topics of training discussions are extremely
diverse. In high school, discussions are possible on topics such as:

1) School and life, education, choice of profession;

2) Youth in the struggle for peace;

3) Man: his spiritual world, aspirations, ideals, character, appearance,

feelings, actions, morality, beliefs, tastes;

4) News of science and technology, space exploration;

5) Economics and economy;

6) Famous people, heroes, feat;

7) Art, news of cultural life, etc.

In sociology and communication theory, the possibility of influencing a role
on the identity of its carrier is considered. This feature of role-playing activity is
especially significant in the children's team. The experience of playing the roles of
sincere, honest, fair, active, strong-willed, courageous people affects the formation
of the character of a teenager, as it affects his emotional sphere, makes us
empathize with these heroes, together with them (or instead of them) to uphold the
good. Brightly and emotionally colored moral actions included in the holistic system
of the image with which the student relates himself, causes “indignation of feelings”,
forcing “to measure life with acquired standards”. The norms that are included in the
role accepted by the student, become in the process of playing it a source of
development of the moral behavior of the student. The foregoing gives us reason to
highlight the educational function of the role. One of the educational opportunities of
the role is that it can help the teacher solve one of the most important tasks of
creating a teenager’s personal value system - to help the teenager master the
values of the adult world and introduce him into this world.
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THE FORMATION OF SPEECH SKILLS IN FOREIGN LANGUAGE LESSONS

Resume: This article discusses the formation of speech skills in foreign
language lessons. The study of more than two languages creates the basis for the
development of a common and linguistic horizons of students and for the education
of a correct understanding of the language as a social phenomenon, the formation
of the personality of a student studying a second language is carried out in the
process of formation of his foreign language speech behavior. The result of this
process is the speech development of the learner, which acts as the basis of all
education.

Key words: teaching a foreign language, world view, speech skills,
understanding of the language.

The modern process of teaching a foreign language, built on a
communicative basis with an orientation on the personality of students, forms their
broad humanistic outlook on the world. By mastering a speech in a second
language, the student acquires additional opportunities for receiving and
transmitting information; at least two languages interact in his psyche, which
creates the basis for the development of the general and linguistic horizons of
students and for the education of a correct understanding of the language as a
social phenomenon.

The purposeful formation of speech skills in foreign language lessons
activates the work of memory, thinking, and other mental processes and thereby
contributes to the mental development of students. But it is especially important that
the formation of the personality of a student studying a second language is carried
out in the process of forming his foreign language speech behavior. The result of
this process is the speech development of the learner, which acts as the basis of all
education.

In our opinion, verbal communication is one of the most complex types of
human activity and involves a high degree of development of verbal ability.

When learning a foreign language, more attention should be paid to
everyday speech communication in various spheres of human activity.

Speech communication performs various functions and is carried out in
different fields of activity of people.

We believe that the theme of our work “Speaking Foreign Language
Communication” is very relevant, interesting, informative, since teaching oral
speech is the most important task in the practical mastery of the English language,
since oral speech is a means of communication that allows people to interact with
each other, to influence each other at a friend in vivo social life.

Oral speech as an activity is a very complex psychophysical process, which
is based on the interaction of the first and second signaling systems of the cerebral
cortex.

Oral speech proceeds in certain conditions that affect its nature. These are
conditions of an extra-linguistic (extra-linguistic) order. These include: the situation,
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the environment in which speech activity takes place, the age and level of
development of the speaker, the topic of conversation, the mood for listening to
speech, facial expressions, gestures, and more. All these factors are effective, first
of all, in dialogic, but also, to a certain extent, in monologue speech.

Under the influence of extra linguistic conditions, the speaker in a peculiar
way uses the language means at his disposal. Thanks to this, speech
communication acquires certain features that give reason to talk about the language
style of oral speech, different from the style of written speech. For the style of oral
speech, it is typical to use introductory words, interjections, inserts that reflect the
different reaction of the speaker to him receiving all kinds of irritation from the
outside.

The style of spoken language differs from the style of written speech in the
brevity of expression, or, as they often say, “situationality”. This means that in the
process of oral communication, much becomes clear, not requiring verbal
explanation, from the most objective situation in which the speakers find
themselves. In the written style, in order to make the meaning of speech reflecting
the thoughts, feelings, moods of the speakers clear to the reader, one has to resort
to more or less detailed explanations.

The style of oral speech, in which not only general judgments are embodied,
but also various moods, experiences, etc., is characterized by a wealth of
intonational design. In a relaxed speech, various variants of emphatic intonation are
particularly distinguished, reflecting, along with the appropriate choice of
vocabulary, and sometimes along with a special order of words, the speaker’s
emotional mood. Along with the features of oral speech in general, we can talk
about the peculiarity of dialogic and monologic speech.

Dialogue is a chain of remarks or a series of statements that are usually
generated by one another in the conditions of direct communication of two or more
persons (interlocutors).

Monologue is the speech of one person expressing in a more or less
detailed form his thoughts, intentions, assessment of events...

Oral dialogical speech in its linguistic style is more different from book-
written speech than monologue, because it is more than a monologue,
accompanied by various extra-language means. Sometimes this or that replica
becomes completely redundant; it is enough to make a gesture, for example, point
to an object so that everything becomes clear at once. Therefore, it is precisely for
verbal dialogical communication that the above-mentioned style features are
primarily characteristic.

In monological speech, the distinction between oral and written forms of
expression is somewhat less than in dialogic. A storyteller, who narrates an event,
or a speaker reporting a number of facts, cannot count on understanding their
speech at a glance; they should resort to a full pronunciation style, with a generally
understood linguistic means, although gestures, facial expressions and other extra-
linguistic means in many cases can be useful here. Their use depends on the
subject matter of the content and content of the monologue.

Oral monologue is closer to book-writing and the nature of the presentation
of the material. It has more consistency, harmony, planning than in dialogic speech.
In a dialogue, unexpected transitions from one question to another, from one topic
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to another, and returns to what was just said in response to certain remarks of
interlocutors who understood something inaccurately or incorrectly, are not
uncommon. Dialogical speech usually proceeds without a specially outlined plan,
spontaneously, monologue - more logical, systematic.

In normal living conditions, dialogic speech is most often unprepared. Only in
very rare cases, the speaker thinks in advance everything that he will say in the
upcoming conversation. However, he can hardly foresee the entire course of the
conversation.

Monological speech is often prepared (report, abstract, message). But an
unprepared monologue is also possible (a story about an event at the request of the
interlocutors, the expression of a certain point of view on any issue).

An unprepared monologue is different from a less coherent and inconsistent
presentation of the content.

The nature of the speech, both dialogical and monological, is influenced by
the subject and content of the conversation, the type of activity of its participants or
listeners, their age, general outlook, interest in the conversation and many other
factors.

When teaching a foreign language, the goal is unprepared spoken language.
Students need to be taught to use learned language material to express their
thoughts in accordance with their speech situation.

Often, verbal communication preserves the simplicity of the oral style, but it
is characterized by the use of emotionally colored words, typical colloquial phrases,
various introductory words, interjections, and vivid comparisons. Essential to the
methodology are the features of speaking and understanding. Therefore,
considering the nature of oral speech, we should separately dwell on the similarities
and differences between these two sides.

At hearing, the main role belongs to hearing (auditory sensations), the
articulator apparatus (motor sensations) is less active. The articulation of sounds
takes place here only in connection with internal speech. When speaking, on the
contrary, the articulator apparatus plays an active role, the more passive - the
hearing organs.

However, both articulation organs and hearing organs participate in both
acts of speech. Therefore, the assimilation of articulation habits is important for
mastering not only the skills of understanding oral speech.

On the psychological side, both speech processes are inextricably linked
with thinking and memory.

Listening to someone else’s speech, we single out its individual links, which
seem to us the most significant (words, phrases, special intonation, etc.), we
synthesize everything we hear into a single whole. Expressing our thoughts, we
select from our existing supply of language material what we currently need and
combine the selected material into a coherent whole.

Memory in both its forms (logical and mechanical) helps thinking.

Without a certain supply of material, one can neither understand someone
else’s speech, nor express one’s own thoughts. At the same time, understanding a
speech of other people requires a much larger supply of material than for using
speech. We cannot change or simplify foreign speech at our discretion; we should
not understand it in the form that other people betray it.
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In understanding foreign speech, the main role is played by the process of
recognition of linguistic material, in speaking - the process of its reproduction.
Depending on the strength of assimilation of the material, recognition can occur
either quickly, instantly, without any difficulties; or as a slower process of recall.

So, the main aspects in the characterization of verbal communication are the
features of a typical style (vocabulary selection, syntactic drawing, and phonetic
design), psychological differences between a dialogue and a coherent statement,
reproductive oral speech from speech that is perceived by ear.

Oral speech is both a goal and a learning tool. There are conditions for
speaking, such as:

1. To understand the speaker’s speech;

2. To conduct a conversation in a foreign language within the topics and
linguistic material that is fixed by the program.

This is a practical goal in teaching speaking. But verbal communication is
not only a goal in itself; it can be an oral means to guide the study of a foreign
language. It is a means of presenting linguistic material: sounds, words,
grammatical constructions. It is also a means of practicing sentence structures and
vocabulary usage. Finally, it is used to develop pronunciation skills in reading and
writing, as it is closely related to the student’s ability to pronounce read and write
correctly.

Speech communication is a means of testing (verifying) a teacher
understands of what he reads or writes. Properly used speech ensures the
student's success in learning a foreign language and, therefore, arouses interest in
the subject.

REFERENCES:

1. Artyomov, V. A. Psychology of teaching foreign languages [Text] /
V. A. Artyomov. - M.: Education, 1999. - 279 p.

2. Arutyunova, N. D. Discourse [Text] / N. D. Arutyunova // Linguistic Encyclopedic
Dictionary. - M.: Soviet Encyclopedia, 1990. — 186 p.

3. Galskova, N. D. Modern methodology of teaching foreign languages [Text]:
A manual for the teacher / N.D. Galskova. - M.: Arcti, 2000.-- 165 p.

4. Galskova, N. D. Theory of teaching foreign languages: Linguodidactics and
methods [Text]: textbook. manual for students of linguistic universities and
foreign language faculties of higher pedagogical educational institutions /
N. D. Galskova, N. I. Gez. - Ed. 2-nd, rev.- M.: Publishing Center "Academy",
2005. - 334 s.

5. Kitaygorodskaya, G. A. Intensive training in foreign languages: theory and
practice [Text] / G. A. Kitaygorodskaya. - M.: Russian language, 1992. — 103 p.

6. Leontiev, A. A. Some issues of teaching speech in a foreign language [Text] /
A. A. Leontiev // Psycholinguistics and teaching the Russian language of non-
Russians. - M.: Nauka, 1977. - P. 55-72.

45



«MODERN SCIENTIFIC RESEARCH JOURNAL»
SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

Mahbuba Ziyayeva
Jizzakh Polytechnic Institute
(Jizzakh, Uzbekistan)

INNOVATIVE TEACHING METHODS OF THE RUSSIAN LANGUAGE

Annotation: This article discusses innovative methods of teaching the
Russian language and the role and place of the Russian language in society. The
Russian language occupies a more important place in the upbringing of patriotism
and internationalism, tolerance and culture. One of the educational requirements
that are characteristic of our time is the understanding and acceptance of a foreign
culture, foreign opinion, i.e. awareness of belonging to the world community. In this
regard, to increase the effectiveness of education, learning the Russian language is
important.

Keywords: tradition, culture, educational requirement, world community.

The study of the Russian language and the language of interethnic
communication occupies one of the most important places in our republic, including
in the upbringing of patriotism and internationalism, tolerance, and culture. And
culture is understood as traditions, language, cult, community, sociality, value
system.

One of the educational requirements that are characteristic of our time is the
understanding and acceptance of a foreign culture, foreign opinion, i.e. awareness
of belonging to the world community. In this regard, to increase the effectiveness of
education, learning the Russian language is important.

The main function of teaching the Russian language is to present the
Russian language simultaneously as a system, as a functioning mechanism and as
a picture of the world, as an ordered collection of signs that convey the system of
knowledge about objective reality fixed in them, or as a thesaurus. The thesaurus
principle in organizing a practical lesson is combined with systemic and functional
principles. As one of the aspects of the dynamics of the language, collocations are
introduced, which are introduced as elementary units, acting as a building material
in speech production. Understanding phrases as free significant words puts them in
a number of structural units. Without assimilation and storage in memory of phrases
full language proficiency is impossible. In the thesaurus-oriented model of learning,
an important component is the assimilation of phrases.

In connection with these provisions, it is necessary to say about new
innovative teaching methods, one of which is interactive learning.

Interactive learning is primarily interactive learning, during which the teacher
and student interact.

Interactive learning as a special form of cognitive activity has in mind specific
and predictable goals, one of which is to create conditions under which the student
feels his success, his intellectual viability, which makes the learning process
effective.

In interactive learning, the learning process is structured so that all students
are involved, everyone has the opportunity to understand and speak out about what
they know and think. The atmosphere of goodwill and mutual support allows not
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only to gain new knowledge, but also develops the cognitive activity itself in new
forms of cooperation. The form of cooperation involves interaction, joint solution of
significant tasks for each participant, excluding the dominance of one opinion over
another.

Interactive training allows you to solve several problems at the same time.
Most importantly, it develops communicative and thesaurus-oriented abilities and
skills, helps to establish mutual contacts between students, provides educational
solutions, accustoms to work in a team and listen to the opinion of their comrades.
Interactive learning removes the students' nervous load, it becomes possible to
change the forms of their activity, and helps to switch their attention to the main
issues of the lesson topic.

Interactive learning has its own methods: dialogue, debate, design, training;
compiling a glossary, creating an essay, and a logical diagram; didactic, educational
games, etc.

The process of teaching the Russian language is based on thesaurus,
terminological principles, including a method for selecting terms and their active use
in students' speech. It is also necessary to take into account the principle of
individualization as a support for the mother tongue, the principle of systemicity;
communicative functioning of language units; and principles of linguistic and
regional studies.

The question arises: what does learning have to do with the norm of the
Russian language - it is very direct, in our time the interest in fiction, Russian
classical cinema is weakening among young people and the role of television and
the Internet is growing, the skills of meaningful, creative work with literary text are
disappearing. New social conditions have led to the neglect of important aspects of
the language, gave rise to such a phenomenon - widespread violation of the norm.
And for this reason, teaching the Russian language a thesaurus-oriented method is
very relevant at the present time.

In Uzbekistan, over the years of independence, the collective of native
speakers of the Russian language has changed - a social substrate. Since 1991,
the Russian-speaking population has declined, however, the vast majority of those
who speak Russian in the republic are still many. These are representatives of
different nationalities, for many of whom Russian is the mother tongue or the
language of interethnic communication. Having no state status, the Russian
language continues to dominate in most areas of communication, including such
important, forming speech skills as education and the media.

The collective of speakers of Russian is international, and Russian speech is
formed in the environment of foreign speakers. The analysis of features in a
multilingual society can focus on comparison, comparison with the norms of a
standard language.

The norm is understood as “a system of compulsory representations in a
given society and given culture; the norm corresponds not to what can be said, but
to what has already been said and what is traditionally said in the society in
question.”

“A norm is a conscious or unconscious regulation of the potentiality of a
language system, enshrined in social practice. The language system as a finite
system of invariants and rules defines an infinite number of options, the norm is
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limited by society in the process of using the language for communication, it is
violated by individual individuals. ” There are three types of norms - the norm of the
system - the imperative: say so, "the system is violated if it is impossible to say so";
functional norm - dynamic; this is the norm in relation to its use; when it is possible
to say so, but they don’t say so, this is a violation of a functional norm;
communicative-pragmatic norm - the use of stable speech units in the finished form
in standard communication situations characteristic of a given cultural and linguistic
community.

The depoliticization of consonants, prostheses, misuse of prepositions,
violation of coordination in gender, case, unmotivated use due to the mismatch of
the structures of the word and its correspondence in the Uzbek language are
qualified as facts of interference.

In recent years, the Uzbek language has been greatly influenced by other
languages, including Russian. When borrowing, the Uzbek units adapt to the norm
of the Russian language. The influence of the Uzbek language is manifested
primarily in vocabulary. If in the speech of bilinguals the use of Uzbek words is
explained by “the speaker’s desire to emphasize his ethnicity”, then in the speech of
Russian - speaking people it is motivated by conscious choice or absence — these
are the so-called regionalisms used in normative Russian speech. The most
significant strata of regionalism are a group of words. Thus, the thesaurus-based
teaching method is closely related to the norms of the Russian language in
multilingual Uzbekistan. How Uzbek words will be adapted to the norms of the
Russian language, denoting the realities of modern life of Uzbeks, at the phonetic,
word-building, lexical levels will show further research on this problem.
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MONITORING AND DEVELOPING WRITING SKILLS IN ENGLISH

Summary: Written speech activity is a purposeful and creative fulfillment of
thought in a written word, and written speech is a way of forming and formulating
thoughts in written language signs. The written skills of students often lag
significantly behind the level of training in other types of speech activity. The ability
to write in English is becoming increasingly important for several reasons. Currently,
there is an opportunity to travel, work in foreign companies, participate in
international conferences and exchange programs, and communicate via the
Internet. All this requires the ability to fill out questionnaires and declarations,
conduct business correspondence, write resumes, write essays and reports. In
other words, it is necessary to be able to express thoughts and ideas in writing,
mastering the basics of composition, knowing the style features and following
certain rules for organizing the written text.

Keywords: practice, work with texts, grammar, complex syntactic
constructions, improvement.

Excellent writing skills in English come from constant practice and diligence.
No one is born a great writer. It will take a lot of time and practice to learn to write
well in English. Anyone can become a writer if he is diligent and determined
enough. Each person has his own reasons for the need to improve English writing.
Maybe someone needs to improve the quality of the texts for work, and someone
needs to write regular essays in English at the university.

Learning to write in English is meticulous and consistent, it is important not
to miss a single trifle, and to systematically approach the assimilation of the
material. The purpose of teaching writing is to learn to write in a foreign language
the same texts that a person can write in his native language. For example: Filling
out the questionnaire, writing various types of letters, resumes, statements, essays,
reports, reviews, postcards and emails. Each type of text requires its own language
means, composition.

There are a lot of tips for beginners on how to improve your skills, but they
are so diverse that sometimes it is impossible to choose one because of their
excessive number. Summarizing the above, we can distinguish 8 main tips for
beginning students who are just going to study written language.

1. Practice writing skills in English every day

It is important to write daily, so to begin to create a new habit. Writing texts in
English every day will soon become natural. The significant improvement won’t be
seen if the learner doesn'’t set out to become the best author. It goes without saying
that no one can create great stories and articles if he has never tried. As they say,
patience and work will grind everything.
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2. Keep all the texts in one place

Buy a notebook or notepad or start keeping an electronic journal. Keeping all
the writing in one place, the learner can observe how his/her writing skills are
improving, as well as keep the work organized.

3. Write more than one draft

A draft is a preliminary version of the written work. Sometimes, the best work
gets even better after a short break and refinement. While revising (or rewriting) the
work, the learner is able to convey the idea more clearly, having thought up
something new.

4. Choose atopic and write

Do not sit for long on figuring out what to write about. It's possible to write
about anything. Write about daily activities, heard or seen information, about the
news, or even make up a new story. If it's still hard to choose a topic selection, use
interest blogs.

5. Non-standard thoughts

Do not write about the same thing every day — it’s likely to get bored. Try to
write the same story from different perspectives or at different times. Do not state
the material in an obvious way. Be creative!

6. Friend who will edit the written work

When another person reads the other person’s work, it helps to generate
more ideas to improve the texts. The learner can edit all or only parts on which
he/she is stuck. Usually, another person finds errors in the text faster that the writer
did not notice due to the fact that he/she has already looked at them.

7. Convenient place for writing texts

Try to write in different places or at different times of the day. Maybe
inspiration will open at night; or vice versa, get up 15 minutes earlier and write in the
morning. If noise interferes, then try to write in a quiet and comfortable place.
Experiment in finding the right environment that will be conducive to the written
expression of thoughts in English.

The above tips are very useful for beginners. But as for students with an
average level of language proficiency, one should study writing more deeply in
order to improve skills.

Learning to write in English involves the following steps and aspects of
mastering the material:

¢ Learning grammar and spelling;

¢ Graphic representation of alphabetic characters in block and capital letters,
honing calligraphy;

e Work with texts: copying, rewriting, self-preparation of proposals,
development and consolidation of learned material;

e The study of forms, designs and standards for building and writing letters:
directed writing, guided writing, free writing. Exercises for the logical filling of gaps,
arrangement of sentences and proposed texts - exercises; making plans and
abstracts when working with a large amount of information; developing skills to
expand and reduce the source text;

e Work with small texts. Performing exercises on the logical alignment of
texts, the sequence of presentation of information and the use of speech turns;
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compilation of texts and letters on the example of samples, compilation of texts from
the proposed set of sentences, building logical sense chains;

e Drawing up written stories on the basis of textbooks with pictures, images;

e Working with texts - transformers and converting texts, for example,
composing a text - a summary based on an interview, creating from a voluminous
letter a brief telegram, taking into account the preservation of the main information
component;

e Learning the genres of writing an informational text: a letter to a friend
(informal letter), a letter to a colleague, a letter to a business partner (official letter),
a greeting card for friends and relatives; a card and congratulations to business
partners, fiction and narratives, the format of a newspaper article, essays, reports,
reports, dialogs in the form of a play, rules for filling out official and legal
documents;

¢ Studying and using in practice simple and complex syntactic constructions
and phraseological turns;

Pronunciation plays an important role, so it should accompany all written
exercises. Spelling skills are an essential part of writing, and developing students'
spelling skills is the goal of writing in high school. Spelling mistakes are inevitable,
but their number can be reduced if the honor has typological groups of difficulties
and the formation of self-control skills.
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USING AUTHENTIC MATERIALS IN TEACHING ENGLISH
FOR ADULT LEARNERS

Annotation: This article is discusses importance of authentic materials.It is
the most crucial aspect that teacher can use so as to make their teaching process
go smoothly and be relevant transferring knowledge to all students. At the current
time it seems to be significant that students have demand to authentic learning
situations which have a relation to the real world in which they can have the
opportunity to practice language using authentic materials. Authentic materials can
help students to improve and enrich the language classroom. The aim of this article
is to offer a new flourishing how language teaching can be improved through the
use of authentic materials in classes.

Key terms: Authentic learning, communicative approach, language
teaching, authentic material,interaction, learning process, classroom activity.

Introduction. The use of authentic materials in the language classroom has
been widely considered to be beneficial to the language learners in different
aspects. Efforts have been made in investigating the advantages that the
authenticity of language materials may bring and positive results have been
reported. Harmer (1994) states that authentic materials can provide great benefits
to learners in the production and acquisition of language with a boost in their
confidence in real-life use. Additionally, Peacock (1997) claims that learners’ levels
of on-task behavior, concentration and involvement can be increased by using
authentic materials greater than employing artificial ones.

During the past decades, teaching and learning foreign language has
obtained much more attraction in most countries around the world. In this case,
searching for accurate and effective teaching materials occupies a great space of
instructors thinking. Furthermore, most of the language teachers think whether it is
enough to teach the language using the course books texts, which are regarded
artificial because they are only adapted for teaching purposes only, or if they should
adopt using authentic materials to stand on learners process. Number of
researchers point out that the use of authentic materials is regarded vital means to
motivate learners. Teachers required adapting effective teaching materials, in order
to give a hand their students learn English better, as well as preparing them to
communicate with the outside world.

Methodology. Researchers claim that when authentic materials are used
with the purpose of students learning, students will have a sense that real language
for communication is being learnt, as opposed to classroom language itself. In the
contrast to the text books, authentic materials are more effective, active and
stimulating. Klein states that one of the characteristics of communicative language
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is using authentic materials.”> Communicative language teaching approach
changes the view of syllable designers toward English subjects. Nowadays there
are a lot of voices supporting that English language performed to learners in the
classroom, have to be authentic materials so as to enhance learners learning
process. Peacock illustrates authentic materials as the materials that have been
produced to fulfill some social purposes in the language community. While Nunan
has another way to explain, which is spoken or written materials which are
purposed to utilize in teaching. Authentic materials would be taken from native
speakers of English and used in the classrooms in a way similar to the one it was
designed before. Authentic materials can be written or spoken. As an example a
radio news report was brought was brought into class, so students discuss the
report on environment where learners live.* There are other examples for authentic
materials that they are authentic listening materials: such as radio news, cartoons,
and songs. Second one is visual materials: such as street signs, magazines and
newspapers pictures, post cards. Authentic printed materials can be sports reports
newspapers, restaurants menus, train tickets, etc. These kinds of materials are
meaningful to bridge the gap between classroom and the real world. Languages
taught in the classroom must be linked to its functions in the real world. Using
inappropriate teaching materials makes learners face challenges in learning
language. Learners have to be motivated and inspired to succeed in learning any
language. Furthermore, teaching materials must be motivating and increase
learner’s interest. If they are not handy learners will learn nothing.In order to help
learners learn better, a lot of researches suggest using authentic materials. Utilizing
authentic materials particularly in teaching language in classrooms has been
effective over the past decades. Such materials help learners by making them feel
that they are learning the real language.There are several reasons for using this
material in the classroom. These are they prepares learners for real life, they meet
learners needs, they affect learners motivation positively, they encourage teachers
to adopt effective teaching methods and it represent authentic information about
culture. They also provides students attitude toward foreign cultures and
civilizations. Increase interaction between teachers and students. Students find
authentic materials compelling and culturally enlightening. Listening to real
conversations on the radio, BBC news or watching TV programs are vital types of
authentic materials that enrich learners’ awareness over the difference between real
and contrived language. Students can hear a conversation in a supermarket
between a shop assistant and a customer and learn from the vocabulary used by
each person in the interaction. Most off the students usually learn very formal ways
of speaking in their text books and this is not be the reality in everyday
circumstances. Hence, using role play activities can help student practice the
conversations they watch and hear from TV or radio. Authentic materials and media
can help students to gain and enhance the connection between the language
classroom and outside the world. According to S. Thornberry authentic materials is
a way to “contextualize” language learning. He thinks that when lessons are

'3 Klein.B. Stephen. Learning Principles and Applications. - New York: Cambridge University
Press. 1996
4 Nunan, David. Language Teaching Methodology. - Hemel Hempstead: Phoenix, 1995
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focused on comprehension of a restaurant menu or a newspaper article, students
tend to concentrate more upon the content and meaning of the text rather than the
language itself. It is obvious that the use o authentic materials in language teaching
is supported by many researchers and it is regarded that as a useful means to
motivate learners, arouse their interest and expose them to real language they will
face in the real world.™

It increases learners to learn positively on their learning process. It cannot
be denied that the advantages which authentic materials can bring are significant in
getting English learners exposed to the real use of the language. Consequently,
providing a definition on which the criteria for selecting the most suitable and
effective materials can be constructed and developed are excessively crucial.
However, there are still so many issues to consider and being too biased and over-
serious about the production of what can be considered authentic materials may
lead to the ignorance of a colossal amount of available data produced by the non-
native but real speakers of English. Learners of English can benefit from those
materials as much as from those produced only be native English speakers without
the fear that they will learn the “wrong language” as those learners will eventually
become the real speakers of this ever-evolving language.*®

English teachers, therefore, should put more emphasis on the pedagogical
purpose when selecting teaching resources. The following questions may possibly
help if satisfactorily answered in the choosing-process:

a. Was the material created for a real purpose of communication?

b. Is the material correct in terms of lexical resource and grammar?

c. Does the material appropriately serve the teaching purpose?

d. Should any modification be required?

Recent researches in the field of foreign language teaching have pointed out
that students’ motivation and interest are among the most important factors for the
learning of a foreign language. There are several means to improve the teaching
effectiveness and to raise the interest and motivation of the students. Recorded
tapes, filmstrips, sound films, songs, comics, newspapers and magazines are all
familiar to teachers and students and they have proved to be, in most cases, very
effective because they are strongly related to everyday life.

We think that among these teaching aids, pop and folk song are materials
that best reflect young people’s concerns as they often relate to important trends in
modern society. Young people enjoy original folk and pop songs because of their
authentic cultural content.

Let us highlight a few examples of songs that became an inseparable part of
specific events in the past, and sometimes they can entirely characterize a given
period or some particular event. In the sixties it was, for example, the protest song
“Where have all the flowers gone?”, in the late sixties it was “San Francisco”, which
“became the anthem of the “hippie” era”, or in 1985 Lionel Richie and Michael

' Thornburny, Scott. An A-Z of ELT. - London: McMillan Publishers. 2008
® UR, Penny. A Course in Language Teaching. - Cambridge: Cambridge University Press.
2004
7 papa.M, lantorno.G. Famous British & American songs. - Longman Group Limited -1979,
p7
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Jackson's “We Are the World”, which was intended to raise funds to help famine
relief efforts in Ethiopia."®

Moreover there is one more advantage why introduce songs in the
classroom according to Mario Papa and Giuliano lantorno claiming that “singing is
certainly one of the activities which generates the greatest enthusiasm and is a
pleasant and stimulating approach to the culture of foreign people”

“In our time, it is hard to escape music and song as it occupies ever more of
the world around us: in operating theatres, restaurants and cafes, shopping malls
(muzak), at sports events, in our cars, and literally everywhere. It would seem that
the only place music and song is slow to catch on is in schools™® And it is exactly
schools, that could use the best and the most the immense potential a song
disposes. “Songs have a place in the classroom for helping create that friendly and
co-operative atmosphere so important for language learning, but they can offer
much more”, claims D. T. Griffee, and we will try to complete his idea by giving
other instances of the importance songs have.

Conclusion. It can be argued that the definition of authentic materials, while
attempting to set ground for English teachers to develop their own criteria for
choosing what is best to use, needs to become more flexible in a way that the
changing environment of language use in the 21st century should be taken into
account. The assumption of “native speakers” should be understood differently and
all those who use English for real communication purposes should have the
authority in creating materials that can be employed as “authentic” in the English
classroom.
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JIGSAW STORIES: AS A MOTIVATING WAYS OF READING

Abstact: The purpose of the current article is to provide practical review of
research, and theory related to Jigsaw stories: as a motivating ways of reading.

It is intended to prove the effectiveness of classroom strategies and some
techniques in order to develop the Uzbek readers in reading.

Initially, this paper reviews the theoretical background on reading. It provides
language researchers and teachers with famous methodologists’ views about
jigsaw reading. The primary goals of the study are to come up with the most
appropriate ways for dealing with Uzbek language learners in reading, to increase
learners’ reading comprehending, to change the learners™ attitude towards
pronunciation errors while reading with the help of the researcher and learners’
peer correction and to prove reading skills can be developed.

Key language: reading comprehension, Jigsaw, motivation, cooperative
learning, interdependence, interaction.

Introduction. Many people across the world develop some listening and
speaking ability in a second language through television or movies, but reading is
necessary to use a language for academic or professional purposes. Reading
comprehension is a process of getting information from context and combining
disparate elements into a new whole. It is a process of using reader’s existing
knowledge to interpret text in order to construct meaning.”® Harmer states that there
are six principles behind the teaching of reading, namely: reading is not passive
skill; students need to be engaged with what they are reading; students should be
encourage to respond to the content of a reading text not just to the language;
prediction is a major factor in reading; match the task to the topic; good teachers
exploit reading texts to the full. Reading cannot be separated from
comprehension.”" That is why there was appear a lot of problem dealing with
reading comprehension. Many English learners find difficulties in understanding the
English text. Very often, they get stuck because of 3 some problems, such as
unfamiliar words, their inability in understanding the context, being reluctant and so
forth. Reading is not an easy skill to be mastered. It is complex process that
requires specialized skill of the reader.

Methodology. According to Nunan (2003: 33), reading need identification
and also interpretation processes which require the reader’s knowledge about the
language structure used in the text and his knowledge about a given topic. It is the
complexity that makes some students less interested in this kind of activity. They
find it difficult to understand what is on the reading passage since they do not know

% Nagy, W. E. (1988). Teaching vocabulary to improve reading comprehension. Newark, DE:
International Reading Association
2 Harmer, J. (2001). The Practice of English Language Teaching. England: Pearson
Education Limited
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the technique which can help them to read more effectively and efficiently. This
phenomenon happens in almost every language class.Moreover, some students
find themselves difficult to understand the material of the English subject. Some of
them consider that the materials are too difficult to master. It is understandable
since English is different from Indonesian. The various reading materials can make
teaching and learning English reading more creative, interesting, challenging and
beneficial. In exploring the students" prior knowledge, of course, we need a method
or technique.”

One technique that can arouse the students® prior knowledge is Jigsaw
technique that will be studied in this research. Jigsaw is technique as an alternative
way to create an active teaching learning process. Jigsaw is a technique intended
to provide collaborative learning environments. Its development began in the 70s by
E. Aronson at University of Texas and University of California. It is face-to-face
method and emphasizes interaction among workgroups members. Each group
consists of 4-5 students **

Jigsaw Technique is a cooperative learning technique in which student work
in small groups. Jigsaw can be used in variety of ways for variety of goals. In this
technique, each group is assigned to become an “expert” on some aspect of a unit
of study. They work in groups but each person has to master one segment of their
job.

Five Principles for Jigsaw Strategy:

Mengduo and Xiaoling (2010, p. 115) state that studies showed that it was
only under certain conditions that cooperative efforts may be expected to be more
productive than competitive and individualistic efforts. Johnson, Johnson and
Holubec (1993) put forward five principles for jigsaw strategy:**

a. Positive interdependence

Each group member's efforts are required and indispensable for the group
success. Each group member has to make unique contributions to the joint effort.

b. Face-to-face promoted interaction

Group members have to orally explain how to solve problems, teach one'‘s
knowledge to others, check for understanding, discuss concepts being learned and
associate the present learning with the past one.

c. Individual and group accountability

The size of the group should be kept small, for the smaller the size of the
group is, the greater the individual accountability may be. The teacher is expected
to give an individual test to each student, randomly examine students by asking one
student to present his or her group’s work orally to the teacher (in the presence of
the group) or to the entire class, observe each group and record the frequency with
which each member contributes to the group‘s work, appoint one student in each
group as the leader, who is responsible for asking other group members to explain

22 Nunan, David. Language Teaching Methodology. -Hemel Hempstead: Phoenix, 1995

% sandra Silberstein.(1994). Techniques and Resources in Teaching reading. Oxford
University Press. China

% R. E. OConnor. (2007). Teaching Word Recognition Effective Strategies for Students with
Learning Difficulties. New York. Guildford Press
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the rationale underlying the group answers, and monitor students to teach what
they have learned to the others.

d. Interpersonal skills

Social skills are a necessity for the success of jigsaw learning in class.
Social skills include leadership, decision-making, trust-building, communication,
conflictmanagement skills and so on.

e. Group processing

Group members discuss how well they are achieving their goals and
maintaining effective working relationships, describe what member actions are
helpful and what are not, and make decisions about what behaviors to continue or
change. | believe that Jigsaw is a remarkably efficient way to learn the material.
However, even more important, the Jigsaw process encourages listening,
engagement, and empathy by giving each member of the group an essential part to
play in the academic activity. It combines several important aspects of collaborative
learning, including listening, oral reading, reading comprehension, writing and oral
presentation. Its purpose was to find an effective way to promote student
participation as well as a useful technique to focus on language learners in the EFL
classroom where students can experience success, which in turn can contribute to
positive motivation and lead to still greater success.

Benefits of the Jigsaw strategy:

According to R.E. O° Connor, the jigsaw classroom reduces students’
reluctance and anxiety to participate in the classroom activities while increasing
self-esteem and self-confidence. The jigsaw technique is an effective way to
promote student participation and enthusiasm as well as a useful technique for
language learners to accomplish learning tasks in the classroom.® Jigsaw learning
makes it possible for students to be introduced to material and yet bear a high level
of personal responsibility. It helps develop teamwork and cooperative learning skills
within all students and a depth of knowledge not possible if the students learn all of
the material on their own. Finally, since students are supposed to report their own
findings to the home group in jigsaw learning, it quite often discloses a student's
own understanding of a concept as well as reveals any misunderstandings. Efe and
Efe analyzed how students assigned as group leaders in the jigsaw helped motivate
the rest of the group. Results suggested that when given the title of —group
leaderll, students worked to motivate other students to complete their work. One of
the primary advantages of the Jigsaw Method and most other cooperative learning
strategies is that they tend to eliminate competition in the classroom and increase
the cooperation among the students.

A. Mahmoud confirmes that the Jigsaw method provides a way to help
students become active in classroom activities and/or lessons. When students are
anxious or sometimes even afraid to contribute, they are going to miss information
that is needed to fully understand the material. The jigsaw allows students to work
with one another and develop a sense of being needed. By involving in the

% R. E. O'Connor. (2007). Teaching Word Recognition Effective Strategies for Students with
Learning Difficulties. New York. Guildford Press
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activities, the students focus on listening, speaking, co-operation, reflection, and
problem-solving skills.?®

Students take ownership in the work and achievement. It is like in a jigsaw
puzzle every piece has own color. In jigsaw the students are claimed to be
responsible for their own task and they should be able to explain what they have
read to the others to organize a complete task. Students are held accountable
among their peers. After the students do their task (read) and comprehend it, they
should go back to their jigsaw group as a responsible expert and exchange the
knowledge gotten among them.

Teacher's role in the Jigsaw:

The teacher is not only the source but also acts as a facilitator, mediator and
manager of instruction —The primary role of the teacher is to choose learning
material, structure the groups, explain the cooperative nature of group work, provide
an environment conducive for this type of work, monitor group work and assist
students in working with the material. The teacher needs to float from group to
group in order to observe the process.

Role of teacher in jigsaw class, Rasinski T.V explains that the teacher's
primary role in jigsaw classroom is to choose learning material, break up the
material according to the number of students, structure the groups, explain the
responsibilities of group members, provide an environment conducive for this type
of work, monitor group work, and assist students in summarizing, synthesizing, and
integrating material. It is also important that the teacher model and explain
effectively the Jigsaw before involving students in this type of teaching strategy
(Smith, 2001).

Student's role in the Jigsaw:

The student is the focus of the teaching process and his role in this strategy
is positive and effective where he is trying to look for information, to resolve issues,
to activate previous experiences and to link them to experiences and new
situations. In this strategy, the student is considered as a permanent researcher,
unlike his role in the traditional teaching methods, which is limited to receiving
information and memorizing it without trying to search for information and linking it
to other situations. Students are active participants in the learning process. In
jigsaw technique each student participates and becomes an essential part in
classroom because they should be responsible for doing their task. Each student
also has a chance to contribute meaningfully to a discussion, something that is
more difficult to achieve in a large group discussion. Some difficulties faced during
the experiment: Many researchers demonstrate numerous advantages of Jigsaw
technique; this does not mean that implementing Jigsaw is problem free. The
problems are considered as disadvantages for carrying out the technique. The first
problem of the Jigsaw classroom is noisy. The students are scattered around the
room. Everybody is talking at the same time.

% Mahmoud, A. (2006). Translation and Foreign Language Reading Comprehension: A
NeglectedDidactic Procedure. English Teaching Forum, 44 (4), 28-33

7 Rasinski, T. V. (1989). Fluency for everyone:Incorporating fluency instruction in the
classroom. The Reading Teacher
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Conclusion. Jigsaw technique was used to teach English reading and
improvecommunication skills among students. Although there are many techniques
in teaching and learning English, the researcher chose Jigsaw technique to improve
the students™ reading skill because the Jigsaw technique could help students to
communicate with one another if they had problems in reading the text. Therefore,
the application of using reading text usually has problems. For example: difficult
words, comprehension of sentences, how to read the word or sentence correctly.
From those problems, when the English teaching-learning process uses Jigsaw
technique, the students can be helped by others so the students who get the
problemscan comprehend the reading text favorably. Jigsaw technique can be a
way for students to communicate their problems when they acquire a reading text.
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Annotation: The article is discusses the translationof proverb and sayings
of unity people and animals unity in the nature within an appropriate ethnic culture.
In spite of the existence of similarities and structural and semantic parallels,
zoomorphic phraseological units in various languages have bright national
characteristics, due to both intra-linguistic features and peculiarities of the traditional
— cultural environment. The article also comprises bright cultural samples within
concrete contexts, not only famous and widespread proverbs but also, less
common and rare visualized sayings as well. There contained mostly western and
eastern large groups and subgroups like English, Uzbek, Greek or Kazak which are
closely related to each other.

Key words: Proverb, saying, interlingua, phraseology, linguistic phenomena,
cultural universals, clichés, zoonims, theory nomination and in terms of valuation
connotation, archaic zoomorphism, mythic tradition.

Introduction. Nowadays there are being held most research on the theme
of realia, intercultural competence and culture relevant utterances. These concepts
lead to the understanding and investigating proverbs and folklore genre directly.
A proverb derived from Latin word proverbium which means an ordinary,
appropriate, national -traditional sayingthat illustrates a proper based on common
sense or experience. Proverbs are mostly metaphorical and figurative language
usage. Totally, they shape a genre of folklore. However, almost every culture and
nation has a reputation of some king which has its own uniqueproverbs and
sayings. Moreover, these unique proverbs and saying withinhuman — animal
relations which content zoomorphisms.

Coming to zoomorphisms, zoomorphism is a derivative of the Greek
words zéon, which means “animal,” and morphé, which means “form,” or “shape.” It
is a literary technique in which animal attributes are imposed upon non-animal
objects, humans, and events; and animal features are ascribed to humans, gods,
and other objects. Like in this instance, “A couple of costumers that had been
heading for my slot began to knock against each other, like sacred pigs in a chute.
Here pigs are understood as the intelligent animals, and have been addressed as a
simile to demonstrate how people were behaving.

Many superheroes are examples of zoomorphism because their superpower
is that of an animal. Here are just a few examples: Spiderman, Ant Man, Batman,
Catwoman, Black Panther and so on.

Methodology. There are also many common idiomatic phrases in English
which are examples of zoomorphism. Here is a short list:

= She was barking up the wrong tree by questioning him.

= He was champing at the bit at the beginning of the negotiations.

= The trade deal ruffled some feathers in the company.
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There are also many different common features of everyday life which take
on animal characteristics. Here are a few examples of zoomorphism in common
things:

= The feet of bathtubs and tables carved to look like lions’ feet

= Robotic pets modeled on animals

= Building and cities created in the form of animals, such as the Elephant
Hotel on Coney lIsland, or the city of Juba in South Sudan meant to be built in the
form of a rhinoceros.

More precisely, sociolinguistic direction of today in the study of
phraseological units put forward the necessity for a full analysis of their ethno-
cultural peculiarities and interlingua relations on the basis of culturally linked
utterances. Majority local and foreign cross-cultural researches in the branch of
phraseology is not stressed the dynamic detection of parallel structures of units in
distinguishing languages, and the performance of internal connections and
interdependence of the searched linguistic phenomena. In the ethnic culture of
different societies phraseologisms comprising the names of animals — is initially a
statement about the humankind, his spiritual, mental and social terms. Efficiently a
plenty number of English zoomorphic phraseological units have full or partial
equivalents in other languages, due to the coincidence of psychological maps of
reality in barriers of different languages and common elements of culture and
tradition so-called «cultural universals». But due to differences in cultural factors,
ethnic origin, lingua world imagevariety and the different literary sources, many
zoomorphic set expressions involve an element of value, which is comprehensible
just for the carriers of provided culture or tradition, served by its language. For
instance, in English, there existed such verbal clichés: «it rains cats and dogs» (a
heavy rain), and «a rat race» (competition), «to suck the monkey» (about the
manner of drinking from the bottle), and other. Moreover, in Uzbek such cliches are
found: «go yog zidancho polmagan» (about quiet and mild person);
«dunyonibirchetida» (a great distance away from); «quyonyurak» (the coward).
Totally, there existed the traditional choice of zoonims in phraseological fund of two
languages much in common both in the field of theory nomination and in terms of
valuation connotation. Dominant connotation of zoonim «horse» in semisphere of
English and Uzbek ethnic culture confirmed by examples of contextual
implementation, apparently goes back to ancient archaic trickster, illustrated by the
literary tradition. «A horse! My Kingdom for a horse!» — exclaimed Shakespeare's
Richard Ill.Evolutionary development of mankind and fauna actually, horse passed
together in the moral and physical interrelation. The pastime periodhas documented
number of samples of the sublime, congenial and respectful attitude of the owner to
his horse. The testimony of Pliny the younger illustrates that a horse «sat» in the
legislature such as the horse of the Roman emperor Caligula;this was «supported
to the senators and consuls». The picture view of a horse emerges in all the world's
great religions. In the Greek myth winged Pegasus- Poseidon and Medusa Gorgon
had the son, iconic inspiration. In Buddhism it is Kantka, white horse of Gautama. In
Islam — Al-Barak, in Christianity — the horses of the horsemen of Apocalypse. The
collection of Uzbek proverbs where are 350 proverbs about animals were observed.
Among them proverbs containing zoonim «horse» takes premier place and

62



«MODERN SCIENTIFIC RESEARCH JOURNAL»
SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

additionally, all of them have positive connotation and decoding. Here we see the
table:

Proverbs within animal quantity Percent
Horse 105- 30%
Dog 76 -21%
Sheep 66 -19%
Cow 24 -1%
Donkey 16 -5%
Others 63- 18%

The highest percentage of examples with a negative evolutional connotation
falls on donkey semi sphere. The interpretation of this image in English ethnic
culture is that in ancient times, a donkey was considered as a sacred animal.
Certain ceremonies and festivals are connected with the glorification of this animal
while in Uzbek black sheep or white horse. Moreover, there is a saying in folklore
and in phraseology, however, a donkey — a symbol of stupidity, stubbornness,
laziness (eshakdek qaysar, eshak miya). Historically, it was initial type of transport,
which was used by prophets. So, Uzbek set-expressions and proverbs with zoonim
«donkey» almost have negative or passive reflective connotations. There are also
provided more samples of zoomorphism which are used widely in sayings:
Fenrisulfr, a wolf in Norse mythology, Airavata, the king god of elephants in Indian
mythology; Paw feet bathtub, with feet in the shape of a lion's paws;
The sphinx from the "Oedipus Rex" by Sophocles; In The Flintstones and Night at
the Museum, the dinosaurs Dino and "Rexy" behave and vocalize like dogs;
Aslan in The Lion, the Witch and the Wardrobe is a lion that is the king of Narnia;
The city of Wau was to be transformed in the shape of a giraffe.

Conclusion. Studying the results of cross-cultural research in phraseology,
apparently, the most important legacy of archaic zoomorphism is not so much of its
semantics and mythic tradition, but the peculiarity of unity of people and animals in
the combination of wildlife within a particular ethnic culture. In spite of some
similarities in interpretation or translation of the usage of zoomorphisms in proverbs,
the most vital factor on addressing to the connotative meaning closely related to
prehistoric culture and traditions of concrete nation.
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YOK 811.111°25°373.49:070
KocTtaw Jlrogmuna JleoHTneBHa
MpuaHecTpOBCKUIA rocyaapcTBeHHbIN YHUBepcuteT umeHu T. I, LleBYeHKo
(Tupacnons, MonpoBa)

OCOBEHHOCTU NEPEBOAA 3B®EMU3MOB B NOJIMTUYECKOM
AOUCKYPCE B COBPEMEHHbIX AHIMOA3bIYHbIX CMU

AHHOmMauyusi. Hacmosiwasi cmambsi rocesiueHa U3y4eHUro 38ghemuu 6
rnonumu4Yeckom OUCKYpCe 8 COBPEMEHHbIX aHenosi3biyHbix CMW. B cmambe daHo
onpederieHUE MOHSIMUIO «38GhEeMU3M», @ MmakXe paccMompeHbl ocobeHHocmu
nepedayu 38¢hemMu3mMos, ByHKUUOHUPYWUX 8 aHernos3bldHbix CMU, cpedcmeamu
COBPEMEHHO20 PYCCKO20 si3bika. ABmMOpomM npedrpuHsama Mnornbimka ebldenums u
rpoaHanu3uposame OCHOBHble Crocobbl rnepegoda 38¢heMuU3Mo8 C aHa/uliCKo20
A3bIKa Ha pycckull.

Knroyeenle cnoea: aHanulickull s3biK, pycckull s3blK, criocob rnepesoda,
rnonumu4eckul OUCKYpC, OMUMKOPPEKMHOCMb, OMUMKOPPEKMHas JIeKcuKa,
asheMusi, 3sghemMusm.

Kostash Liudmila L.
Shevchenko State University of Pridnestrovie
(Tiraspol, Moldova)

FEATURES OF TRANSLATION OF EUPHEMISMS IN POLITICAL DISCOURSE
IN THE MODERN ENGLISH MEDIA

Abstract. This article is devoted to the study of euphemia in political
discourse in the modern English media. The article defines what euphemisms mean
and considers the features of translating euphemisms functioning in the English
media, using the modern Russian language. The author attempts to identify and
analyze the main ways of translating euphemisms from English into Russian.

Keywords: English language, Russian language, way of translating, political
discourse, political correctness, politically correct vocabulary, euphemia,
euphemism.

HeBO3MOXHO NpeacTaBUTb COBPEMEHHbLIN MUpP 6Ge3 CpeacTB MaccoBOM
WHOpMaLMKN, KOTOpble CTPEMUTENbHO pPa3BMBAOTCA W OKa3blBAOT CUIbHOE
BNusHne Ha nogen. CMU aBnsoTcs caMbiM MaBHbIM UM BaXXHbIM UCTOYHUKOM
WHpOopMauumM ans Hawero obuwectBa. [nMaBHOM TeMoW MHoOrMx nybnukauuin B
rasetax MW KypHanax sBnsieTca nonuTtuka. Bce TekcTbl, nybnukaumm u
BbICTYMIEHUS], MOCBSLLEHHbIE MOJIMTUKE, OTHOCATCS K MOJSIMTUYECKOMY AOWUCKYPCY.
MonutnyeckMn  OUCKYpPC  XapakTepusyeTcsl  CMOCOOHOCTbIO  MaHUMynupoBaTb
Co3HaHueM niogen. BnacTte — uenb atoro Buaa guckypca. Ho, 4tobbl CKpbITh Takmue
HamepeHusi, GonbwmHcTBO CMW cTapatTca wncnonb3oBaTb B TEKCTAX CBOUX
nybnvkaumin cnoBa Unu BblpaXXeHUsi, KOTOpbIE HE 3a4eHYT YyBCTBA OPYrvx Noaen,
He OCKOpOBAT MX, MHaYe roBOpPst — UCMONb3YHOT NONUTKOPPEKTHYH NEKcuky. K Takomy
TUNY NEKCUKU OTHOcATCs aBdemMu3ambl. B nocnegHee Bpemsi aBpemMusmbl ctanu
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4YacTo ynoTpebnaTbCs B kavecTBe crnocoba BbIpaXeHUs KOPPEKTHOCTW, KoTopas
KacaeTcs pasnuyHbIXx obnacterd Xu3Hu. WM3yyeHne 9BHEMU3IMOB SBMSETCA
HacyLlHo npobnemon, NOoToMy 4TO npouecc obpas3oBaHMs TaKoro siBNeHus
NPOVNCXOANUT C OGOMbLUON MHTEHCMBHOCTLIO, YTO MOATBEPXAAT COBPEMEHHblE
TEKCThI.

OBhemMn3Mbl  («3IMOLMOHANbHO HeNTpanbHble CfioBa WM BbIPaXeHWs,
ynotpebnsemble  BMECTO  CMHOHMMWYHBLIX MM  CIMIOB WM  BbIPaXEHWUW,
NPeacTaBNALLMXCA FOBOPALLEMY HEMPUNUYHLIMW, rPYObIMU UM HETaKTUYHBLIMUY
[1, ©c. 68].) saBnawTca  Haumbonee  apdhEeKTMBHbLIMM  MNpU  3ameHe
HEKOPPEKTHON neKCukn. B aHrmmMickoM $3blke MOXHO BCTPETUTb A0CTaTOYHO
bonbloe KonmuyecTBO 3BEMU3MOB, KOTOpble  ynoTpebnawTcs € uenbio
3aByanupoBaTb, CKPbITb HAacCTOALMIA CMbICT 0603Ha4YaeMoro uUnu BbIpasuTb Kakoe-
nmMbo HenpusTHOe BblpaXeHue bonee genvkaTHbIM CMOCOOOM.

®eHoMeH 9BdEMM3aUMM C LEenblo MOCTPOEHUS MONMUTUYECKN KOPPEKTHBIX
BbICKa3blBaHWN UCCrefoBan pPocCUCKUM y4éHbii B.B. lMaHuH, knaccudukaums
3B(heMmn3amoB koToporo Bbina B3fTa 3a OCHOBY nccnefoBaHus. MNpeanoxeHHas M
Knaccudukaumns BoirnaguT cnegyrowmm obpasom:

1. OBdeMu3mbl, HENoCPeACTBEHHO OTpaxawlme uaen MnonnTUYECKONn
KOPPEKTHOCTW, TO €CTb CMSAryawlimMe pasnuyHblie Buabl AUCKpUMUHaumun. [daHHas
rpynna cocTOUT U3 HECKOMNbKMX NOArpynm:

1) aBceMu3Mbl, UCKMOYaLWme MNposiBNEeHNEe pacoBOW W 3THUYECKOW
anckpumuHaumn:  Asian  American, American Indian/ Indian American, Native
American, Latino, minority ethnic, indigenous people, Caucasian culturally-
disadvantaged;

2) 3BdemMn3mbl, cMmsaryaroLme ANCKPUMUHALNIO no nonoBown
NPVUHAANEXHOCTN, CO34aHHble C Lenbl  MOBBIWEHWS CTaTyca XeHLWWHb U
UCKNIOYEHNs NPosIBNEHUN cekcuama B a3blke: anchorperson, newspaper/ letter/mail
carrier, domestic partner/companion, sportsperson, law enforcement officer,
firefighter;

3) 9BdEeMM3MbI, CO3daHHble ANA  WUCKMIOYEeHWs  AUCKPUMUHaUMK MO
coumnanbHOMy cTaTycy: economically marginalized, access controller, displaced
homeowner, disfunctional family, technologically challenged, residentially flexible,
low-income, between jobs, deprived, hair stylist, comfort women;

4) aBdemMnsMbI, cMmsaryaowme BO3PAacCTHYIO ONCKPUMUHALMIO:
chronologically gifted, middlescence, third age people, senior citizens, mature;

5) 9BdemMn3mbl, HamnpaBneHHble MPOTUB AUCKPUMUHALMM MO COCTOSIHUIO
3pgopoBb4: aurally inconvenienced, musically delayed, hearing difficulties, physical
disabilities, learning  disabilities,  visually/optically/vocally  challenged, visual
impairments, intellectually disabled, immuno-compromised,;

6) 9BdEMU3MbI, HanpaBneHHble MPOTUB AWCKPUMMHALMWM MO BHELUHEeMY
Buay: horizontally challenged, full-figured, overweight, big-boned, aesthetically
challenged;

7) 9BdEMM3MbI, CBSA3AHHbIE C 3ALUMTON OKpYyXawLlen cpedbl, XMBOTHOIO
Mupa: animal companion, free-roaming animal, organic biomass, environmental
activists.

2. 3BMEMM3MBI, TaK UNN MHA4Ye COOTHOCHLUMECS C MOEAMU NOMUTUYECKON
KOPPEKTHOCTU, Cpeamn KOTOPbIX BblAENAOTCA:
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1) sBhbeMu3Mbl, xapakTepusylowme HeraTVBHblE SBMEHUA B COLManbHO-
aKoHomu4yeckol cdepe: period of negative economic growth, adult beverages,
correctional facility, gender reassignment, therapeutic misadventure;

2) 3BdEeMU3Mbl, HaMpaBlieHHbIE Ha MPUKPbITUE AHTUIYMaHHOW MONMUTUKA
rocygapctea: ethnic cleansing, limited air strike, protective custody, collateral
damage, pacification, to terminate, to liquidate [2, c. 19].

B xopge wvccnemoBaHuss  Mbl BbISICHUNKM, YTO  Havbonee  yacto
BCTpevawwmnMmcs 3sBdeMmamamm B rMpecce SBMSAOTCA BbIPaXEHUS, KOTopble
OTHOCATCS K MNOArpynne «pacoBasd W 3THWYECKas AMCKpUMuHauus». He meHee
4YaCcTO MOXHO YBUAETb BbIPaXeHWs, KOTOpble BXOAAT B NOATPYNNY «ANCKPUMUHaLNS
Mo COCTOSIHWIO 300POBbS U MO coumanbHOMY CTaTyCy». BaxHyto ponb Takke urpatooT
NOArpynnbl  MOMUTUYECKN  KOPPEKTHOW  NEKCUKW  «HanpaBfeHHoOW  npoTus
OVCKPUMMHALMM MO  BHELWHEMY BUAY» W «CMAMYaowWwen AUCKPUMUHAUMIO Mo
NMonoBON MNpWHaZnexHocTu». Hago OoTMeTUTb, YTO NOArpynnbl  MOSNUTUYECKM
KOPPEKTHOW TNEKCWKWN, «HanpaBfieHHOW Ha MNPUKPbITUE aHTUIyMaHHOW MONUTUKM
rocygapcreay, «XapaKTepuaylLlen HeraTMBHblE 3KOHOMWYECKWEe MocneacTBus»,
«CMAr4awLlern  BO3PacCTHYH  OUCKPUMUHALMIO»,  «CBSI3AHHOMW C  3aluMTOn
OKpyXatLen cpedbl, XMBOTHOrO Mupa» MpeacTaBneHbl  He3HauYnTenbHbIM
KONMMYEeCTBOM MOSNIUTUYECKN KOPPEKTHBIX CMOB.

[danee 6bin TakKke pacCMOTPEH W NEepeBO[ [OaHHOro Twuna FeKCUKU C
aHIMMINCKOro A3blKa Ha PYCCKUA Ha NpuMepax aHrnossblMHOW npecchl. Ons Toro,
4YTOObI NepeBecTU 3BMEMU3MbI C AHITIUACKOTO $A3blka Ha PYCCKWUA, NepeBoauuK
npuberaer K WCNOMb30BaHUIO pPasfMYHbIX MNEepPEBOAYECKMX TpaHcdopmaumi.
CamblMKn pacnpocTpaHéHHbIMM cnocobamu nepepayn 9B(PEeMU3MOB Ha PYCCKUMA
A3bIK ABMAOTCA TpaHCIMTepauus, TPaHCKpUNUMS W KanbkupoBaHue. HekoTtopblie
9B(heMn3Mbl UMEIOT IKBMBAMNEHTbl B PYCCKOM SA3bIKE, HO KONMYECTBO TaKMX CIOB
He3HaunTenbHoe. B HeKoTOpbIX Crydasx MOXHO MPUMEHUTb Takue Crnocobbl
nepesBofa kak 4YacTU4YHOEe COOTBETCTBME N NPpUEM JobaBneHus.

Llenb wnccnegoBaHms  3aknioyanacb B BbISIBIIEHUW  MEPEBOAYECKUX
TpaHcdopmaumi npy nepesoe 3BHeM1U3MOB C aHITIMNCKOrO si3blka Ha PYCCKUN.

MpuBeaém npumep UCNOMb30BaHMA MNEpPeBOAYECKON TpaHcdopmaLlmm
noabop aksuBaneHTa. OBgemusam ‘pregnancy termination” Ha pyccKkMin s3blK Obin
nepeaaH CrnoBOCOYETaHWEM  «rpepbigaHue bepemeHHocmu». EwE ogHUMm
npMMepoM NpuMeHeHnst TpaHccpopmaumn nogbopa SKBMBANEHTa MOXHO CYATaTb
nepesoq aBdemuama ‘the Jewish people”, KOTOpbI HA PYCCKOM HA3bIKE 3BYYUT
«espelickuli Hapod».

B nccnenyemom npeanoxenuun aBemnsm “free-roaming” 6bin nepeBenéH ¢
NMOMOLLLI0 onucaTenbHOro nepesoga. TakMum 06pasom, Ha pPYCCKOM si3blKe €ro
rnepeBop 3ByYan Tak: «Haxo0swulicsl Ha 8osey.

Mpumepom npuéma TpaHcnuUTepauun sBNsieTcs nepesBos dBdemmnsma
“neutralize”, kKOTOpbIN Ha PYCCKMIN A3bIK NepeaaéTcs Kak «Helmpanu3zogamby.

OBdemunam “economically disadvantaged people” Ha pycckuii s3blKk Obin
nepeBeféH kak «masioobecrieyeHHbie MO0U», 3TO O3HA4YaeT, YTO Takoe
crnoBocoveTaHue ObINO nepegaHo Ha pPYCCKMA  SG3blIK € MOMOLLBIO  Mpuéma
YacTUYHOro CcooTBeTCTBUA. TepMmuH “person of color”, KoTopbIi MCNOMb3yeTcs
BMECTO HEKOPPEKTHOro BblpaxeHust ‘non-white person”, Obin nepeBedéH Kak
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«rnpedcmasumersnib He €8poneoudHOl packl» C NOMOLWbI0 Mpuéma noadopa
YacCTUYHOro COOTBETCTBUS.

OBdhemmnam “African American”, KOTOpbI 3aMeHsieT CnoBo “‘negro”, Obin
nepeaH C MOMOLLbIO KanbKMPOBaHUA W Ha pPYCCKOM $3blke 3BYYUT Kak
«aghpoamepukaHeuy.

Takum obpa3oM, MOXHO 3aKmM4YUTb, YTO sIBNIeHNe 3BeMun npeacraBnser
coboii HEOTbEMIIEMYHO YaCTb KOMMYHUKaLUN B COBPEMEHHbIX A3blkaX. OCHOBHbIMM
KPUTEPUSIMU  UCMONb30BAHWUA  TaKOro  JIMHIBUCTMYECKOTO Mpuéma  sABnsieTcs
cTpemneHne u3bexaTb coumanbHbIX OBOCTPEHWA UM AO0CTUYL BEeCKOHMNUKTHON
aTmocdepbl B obLiecTBe, TeM cambiM obneryas KOMMYHUKaLMIO MexXZy pasHbIMU
coumanbHbIMK rpynnamMu.

WccnepoBaHve npoBefeHO Ha npumMepe aHrmnosidbidHbix CMW, 1 MoxHO
caenatb BblBOA4, YTO Nybnuvkauuw, 3aTparuBaloliue MonUTUYECKME OTHOLLEHUS,
n306unyoT 3BheMmamMamu, Tak Kak npoLecc 3BemMu3aumn ABNAeTCA OAHOW U3
rnaBHbIX XapaKTepucTuk sa3sika CMA.

MpoaHanuanpoBas npyMepbl 9BHEMU3MOB U MX NEPEBOA HA PYCCKUN A3bIK,
MOXHO cAenaTb BbIBOf, YTO Hanbornee 4yacTbiM cnocobom nepesoga 3BPHPeM1M3mMoB
aBnseTcs nogbop aKkBMBaNEHTa U MeXbsA3bIKOBOTO COOTBETCTBUS B PYCCKOM S13bIKe,
onucaTenbHOro nepeBoaa v KanbKMpOoBaHUS.

Pe3ynbTaTel NpoBEeAEHHOIO WCCNELOBaHWSA, MNpeacTaBlieHHble B cTaTbe,
obnapalT TeopeTMdeckoh W NPaKTUYECKOW 3HAYMMOCTBIO M MOryT ObiTb
MCMNONb30BaHbl B AaNbHENLIEM AN U3YYEHUS 3TON TEMBI.
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YOK 81.371
NeweHko OneHa MNaBniBHa, Cyranb €s8reH OnekcaHapoBnY
[HinpoBCbLKMI AepXXaBHUN TEXHIYHWUIA yHiBepcuTeT
(Kam’siHcbKe, YkpaiHa)

NOSAABA NEKCUYHUX BES-KOMYHIKALIWHUX HOBOYTBOPEHb
nig BrjiBOM MEPEXI IH-TEPHET

AHomauia. Y cmammi po3eansidalombcsi numasHs CMOCO8HO 10si8U ma
npasunbHo20 rnepeknady aHenilicbkux Heosloeiamie y cepepi Beb-komyHikauii Ha
yKpaiHCcbKy Mo8y, sKi npoOukmosaHi HeobxiOHicmio 3po3ymimu ocobnusocmi
MOXOOXEHHsT ma YMmEOPEHHs JIeKCUKU CrifIKy8aHHs 8 Mepexi IHmepHem.
AHanizyrombcsi MmemoOu i criocobu nepeknady. Haeodsimbcsi moyku 30py ma
BU3HaYeHHS Pi3HUX Haykoeuie wodo NMOHAMMSs «HeOosI02i3My» ma HOB80YMEOPEHb,
SIKi BUHUKIIU 10 8nueom mepexi IHmepHem.
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iHmepHemu3saujisi, iHgpoHeo102i3M.
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THE EMERGENCE OF LEXICAL WEB-COMMUNICATIONS UNDER
THE INFLUENCE OF THE INTERNET

Abstract. The article deals with the issues regarding the emergence and
correct translation of English neologisms in the field of Web-communication into
Ukrainian, which are dictated by the need to understand the origin and formation of
vocabulary in the Internet. Methods and means of translation are analyzed. The
viewpoints and definitions of various scholars on the concept of "neologism" and the
new words that emerged under the influence of the Internet are given.
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Bctyn. 3miHn, wo BiabyBalTbCS B XKWTTI, HayLi, TEXHILi BigobpaxatTbcs B
cnoBapHin 6asi 6yab-skoi MOBMW, Y TOMY 4uCri i aHrnincbKkoi. 3'ABMsSOTLCA HOBI
NOHATTH, NpeaMeTu, sBMLLA, WO BMMaraloTb HaWMeHyBaHb, WO He icHyBanu
potenep. IHogi HOBI crnoBa HasuBawTb NpegMeTv abo sBuLLA, Lo icHyBanu i
paHiwe, ane 3 MOSIBOKO HOBMX BW3HaYeHb, CTapi Ha3BW MOCTYNOBO BUXOAATb 3
BXMBaHHS. [Mpouec TBOPEHHS HOBUX CI1iB € HECKIHYEHHNM.

[TONOBHEHHA NEKCUKM aHrmincbkoi MOBW BiAOyBaeTbCA Yy Pi3HMX MOAensax
BITACHOI CUCTEMM TBOPEHHS HOBUX CIiB, LUMSAXOM 3an03MYEeHHSI FOTOBMX OOMHUL 3
iHLLMX MOB, @ TAKOX 3a paxyHOK PO3LLUMPEHHsI 06'eMy 3HaYEHb BXXe iCHYIOUMX CriB.

CnoBoTBOpYa CUCTEMA PO3BUBAETLCA | 3MiHIOETLCSA. 3MiHM BiabyBalTbCS i3
CnoBoOTBOpPYMMMK adpikcamn - OfHi adikcu BigMMpaloTb, [HWI 3'ABNSAIOTLCS,
3MIHIOETbCA MPOAYKTUBHICTb | aKTUBHICTb CIIOBOTBOPYMX MOAENeEN, BXMBAHICTb

68



«MODERN SCIENTIFIC RESEARCH JOURNAL»
SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

NEKCUYHNX OAMHULb, CTBOPEHMX 3a NEBHUMU MOOENAMMW, BUHUKAIOTb HOBi 3HAYEHHS
BX€ HasiBHMX CIliB.

Mpouec cnoBoTBOpeHHs1 BiAbyBaeTbca MNOCTiIMHO, BiAOMBaOYM 3MiHU B
HaBKONULUHBOMY CBITi, BignoeigatuM noTpebam HociiB mMoBu. Tomy Benuke
3HAYEHHs1 Ma€ BMBYEHHS NPOAYKTMBHUX CMOCOGIB YTBOPEHHS NEKCUYHUX OAMHWULb,
IX TMNIiB i Modenen, 3aBOsKN SKMM BOHM CTBOPIOOTLCA, CTYNEHS TX NPOAYKTUBHOCTI,
aKTUBHOCTI i BXXMBAHOCTI.

MoctaHoBKa npobnemu. B paHuWn 4Yac aHrmiicbka MoOBa nepexusae
HeororiyHnn 6ym. LLlopoky B MOBI 3’ABNSAETLCA BENUKa KinbKicTb cniB, HEOBXIAHICTb
peecTpaLii Ta onMcy AKX BM3Bana nosBy HOBOro po3giny NeKCMKomnorii — Heonorii —
Haykn npo HOBi cnosa. [ns OTPMMaHHA «3aKOHHOro» CTaTycy Yy MOBi CroBO
NMOBWHHE MPONTK CTafii couianisauii (3akpinneHHs y CycninbCTBi) Ta nekcukanisawii
(3akpinneHHst B moBi). Mpu LboOMy Npouec nekcukanisauii nepegbayae sik HasiBHICTb
HaBUWKiB BMKOPUCTaHHS HEOIoriamy, Tak i BUSIBNIEHHS YMOB Ta MpOTUMNOKa3aHb Ans
MOro BXMBAHHA B pPi3HUX KOHTekcTax. [lpovwoBwn BCi cTagii aHanisy i
3aTBEPIKEHHS, NEKCMYHA OAMHMLUSA NMEBHOrO CTPYKTYPHOro TUMY PEECTPYETLCH Y
CMOBHUWKY Heonoriamig. [1, ¢. 194]

"IHTepHeTM3auis” Ta  po3BuTOK Beb-komyHikauin  CynpoBOAXYETbCS
cnpaexHiM BUOYXOM HOBOYTBOPEHb, MOB'A3aHUX 3 iHOPMALINHOK TEXHIKOW Ta
ChiNKyBaHHAM B IHTepHeT-npocTopi. Heonoriamu, ki BUHUKIM Yy  MPOLECI
CMiNKyBaHHA B Mepexi |HTepHeT — Ue [AuHaMmiyHa CcucTeMa, ska akTUBHO
po3suBacTbCs. Lle oauH i3 WwnaxiB NPOHUKHEHHSA B YKpPaiHCbKY MOBY aHrmiuu3MiB.
Barato cnie i3 Beb-koMyHikauiiHOi cdepu nepexogATb B OQiLiAHY HOpMY
CrinKyBaHHS.

Taki cnoBoTBOpui npouecu sk acdikcalisi, CrOBOCKNIaAaHHA, KOHBEpCis,
nopyy 3 CEMaHTUYHUMW npouecamu, pfeTanbHO MpeacTaBneHi y  AaHoMy
[OCTiaKEHHI.

Ha cborogHi akTyanbHiCTb NpaBUIIbHOMO  Nepeknagy  aHrmincbKux
HeornoriamiB y cdepi Beb-komyHikauii Ha ykpaiHCbKy MOBY NpPOAMKTOBaHa
HeoOXigHICTIO 3pO3yMiTM OCOGNUBOCTI MOXOMXKEHHS Ta YTBOPEHHS JIEKCUKM
CninkyBaHHA B Mepexi IHTepHeT (enekTpoHHa nowrTa (e-mail), enekTpoHHi po3moBw
(4atu), 6norun, enekTpoHHi gowwkmn oronoweHsb (BBS), komn'toTepHi koHdepeHLii).

AxTyanbHicTb pgaHoi pobotn obymoBneHa cnabkow BuBYeHicTIO Beb-
KOMyHiKaUii, HU3bKMM piBHEM PpO3pobneHoCTi AaHoi Temu, Xxoya iHTepHeT Bce
MiLHilLe BXOAWTb B Halle XWUTTA He Tinbky sk 3aci6 poboTn abo HaByaHHSA, ane, B
OCHOBHOMY, i siK 3aci6 cninkyBaHHs. OcobnuBOCTI BNNMBY iHTEPHET-pearnbHOCTI Ha
MNOro KOpMUCTyBauiB MPaKTUYHO HE BUBYAKOTbCS, ane BXe MOXHAa BULINWTU Kinbka
acnekTiB, AKi LiKaBnaTb BYEHNX B CUCTEMI B3aemMogii "nognHa - iHTepHeT". [JOo Hux
BigHOCATLCA Npobnemu, NoB's3aHi 3i cniBBigHOLEHHAM "peanbHoi" Ta "BipTyanbHoi"
0CcoBUCTOCTI, iIHTEpHET-3anexHOCTi, 0COBNMBOCTI iHTEPHET-KOMYHIKaLii Ta iH.

AHani3 ocTtaHHix gocnimxeHb Ta nybnikauin. Ha nouyatky XXI ctonitta
[OCNIAXEHHS B HEOIOTii NPOBOAATLCA B Pi3HUX HaMpsAMKax, KOXHE 3 SKUX CTaBUTb
nepea cobot Sk 3aranbHi Uini (BUPOOMTN OAHO3HAYHE BM3HAYEHHSI HEOSIOri3My i
KpUTepii BiHECEHHST HOBUX OAMHMLb A0 HEOSOri3MiB), TaK i OKpeMi.

Y XXI cToniTTi B UEHTpi yBaru niHrBiCTIB BUSABMSIOTbCA HOBIi TEPMiHW.
HaykoBo-gocnigHi iHCTUTYTK Pi3HUX KpaiH BiACTEXYOTb HOBI OAMHULI | aHani3yoTb
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BifibpaHn  maTtepian Ha npegMeT  BUSBMNEHHS  NPOAYKTMBHMX  cnocobis
CNOBOTBOPEHHS.

Tak, npobnemoto Heonorii 3anmanucs Taki BYeHi, Ak |. B. AHOpycsk,
P. Bepuduneg, O. 1. Mewkos, C. M. E€Hikeea, 0. O. XKnykteHko, B. |. 3aboTkiHa,
0. A. 3aunwui, H. K. Kybpskosa, O. M. No3gHsakoBa, Ta iHLui.

MoctaHoBKa 3aBpaHHA. MeTow cTaTTi € BUSIBNEHHS 0cCO6GNMBOCTEN
YTBOPEHHS HOBMX NTEKCUYHUX OaMHULB Y cdepi Beb-komyHikauii, Bu3HayeHHi ix poni
y 30arayeHHi CNOBHUKOBOrO CKMagy aHrnincbkoi MOBM Ta ocobnuBocTen iX
nepeknagy.

Buknap ocHoBHOro marvepiany. Ak BBaxae ApHonba |. B. [2, c. 235],
HEeomnoriaMy — nIHrBICTUYHUIA TEPMiH, OO SIKOro BiAHOCATb Oyab-ske HewoaaBHO
BBeEHe CrnoBo, kombiHaLjilo croBa, HOBE 3HAYEHHs AN iCHYHYOro crioBa, 4u
CrnoBa, 3ano3nyeHi 3 iHLWOoT MOBU, HOBOBBEAEHHS SIKOrO BCe LUe BigYyBaETbCA.

[o cunbHMX HeOomnoriaMiB MOXHa BIiAHECTU i 3amo3udeHHs1. Ha pgymky
lMony6uubkoro C. [3, c. 58], 3ano3nyeHHs siK A)Xeperno NOMOBHEHHSI CIIOBHUKOBOIO
cknagy nocigatoTb B aHrMIiNCbKii MOBI 3Ha4He micue. [lyxe Benuky ponb Bigirpanu
3anoanyenHs B Xl i XIV cT., konu B AHrmii 04HOYaCHO (PyHKLiOHYBanu Tpu MOBW:
aHrnicbka — MOBa OCHOBHOI MacW HaceneHHs, dpaHuy3bka — MoOBa LUKOMW,
AepPXKaBHWX i 3aKOHOA4aBYMX OpraHiB, i NaTMHCbKa — MOBa LIePKBY i Hayku. [isHiwe
3ano3nyeHHst Oynu, rOMOBHMM 4YMHOM, HACMIAKOM PO3LUMPEHHST MONITUYHMX,
€KOHOMIYHUX | KynbTYpHMX 3B’s13kiB AHMIi, @ Takox CLUA 3 iHWMMK kpaiHamu.

Ak ctBepoxye Eko Y. [4, c. 8], aHani3 3ano3anyeHb, sKi NPUALNIM B
aHrmincbKy MOBY, MOKa3ye, WO TpaauuinHi gxepena (cpaHuy3bka, icnaHcbka,
iTaninceka, pociicbka, HiMeubKa, rpelbka, nopTyranbCbka Ta iHWi €BPOMNENChKi
MoBM Adanu 52% 3ano3uyeHb, TOOTO Tpoxu Oinble nonoBuHU. [Ona Aeskux
3ano3nyeHb XapaKTepHe BXVBaHHA B OOHOMY, pille - ABOX BapiaHTax aHrmincoKoi
MOBM (OpUTaAHCBKOMY, KaHaACbKOMy, aBCTpanincbkoMy). Hambinbla KinbkicTb
3anos3nyeHb, AK i paHiwe, Hagiviwna 3 paHLy3bKkoi MOBU, NPOTe Y MOPIBHAHHI 3
3anoanyeHHAMK 80-pokiB iX MMTOMa Bara Pi3KO 3HM3MMAach. Y Hall Yac aHrmincbka
MOBa YacTilwe ,Hagae” CBOi CroBa iHWUM MOBaM, HixX ,npunmac” ix. Lie nos’sa3aHe 3
TUM, LWO aHrniicbka MoBa Habyna craTycy Lingua franca (moBa cninkyBaHHs) XX
ctonitra. OgHak, He AMBMAYMCH Ha Te, L0 3ano3M4eHHs B JaHUI Yac CTaHOBNSATb
nvwe 7,5% Bifg 3aranbHOi CyMM HEOIOTi3MIB, X pO3rnsag € Ayxe HeobXiaHMM, Tak K
©€e3 UbOoro wapy HEMOXIMBO yABMTU COBi BECb KOPMYC HOBOI JIEKCUKM.

Ak sayBaxye [onybuubkuin C. [3, c. 62], cepeg Hambinbll MONYNSPHUX
06pasHnx xapakTepuCTUK Cy4acHOro etany HayKOBO-TEXHIYHOrO MPOrpecy MOXHa
HasBaTu Taki, sk ,epa IHTepHety” (Internet Era), ,Bik IHepHeTy” (Net Age). Bnnus
IHTEepHeTy Ha CRNOBHWKOBWM CKNad aHrmincbkoi MOBWU MPOSIBNSETbCS HE TiNbkW B
MOro NOMOBHEHHI 3HAYHOO KiNbKIiCTHO IHHOBALN, ane 1 y NeBHNX 3MiHax y cnocobax
Ta 3acobax 306arayeHHsi, Yy BWHUKHEHHI HOBMX CIIOBOTBOPYMX ENEMEHTIB Ta
mMogenen, y opMyBaHHi HOBUX HanpsMiB CEMaHTUYHOIO PO3BUTKY NMEKCUKKU, TO6TO
Luen BNNMB OXOMIOE, PaKTUYHO, BCIO NMEKCUKO-CEMAHTUYHY CUCTEMY aHrNiNCbKOi
MOBMW.

,JHepHeTM3auUia” CynpoBOOXKYETbCA CMpaBXHIM BUMOYXOM HOBOYTBOPEHb,
noB’A3aHnX 3 iHopmauinHo TexHikow. Tak, cepep Heornoriamis 2000-2010 pokis
BOHM CKNagalwTb MOHaA4 TPeTuMHY BCiX iHHOBaUi. BinbllicTb TakMx HOBOTBOPIB
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3aKpinneHo ogHoYacHo 3a Aekinbkoma chepamm maTepianbHOro i 4YXOBHOMO XUTTS
y 3B’A3Ky 3 IXHbO KOMMN'toTepusauieto, iHpopmaLioHanisauieto.

Lunpokos B. A., KoeTyHeHko J1. C. [5, c. 6] HaromnowyoTb, WO aHania
~iHpOHeonoriamiB” gae, Hacamnepen, MOXIMBICTb YCBIOOMWUTM AesiKi TeHAaeHUii
pO3BUTKY CMOBOTBOPYOI i JEKCMKO-CEMaHTUYHOI cuctemn moBu. Came CrnoBo
IHTEpHeT TakoX nepeTBOpMIIocs Ha a3y Ansa uinoi cepii HeonoriamiB, 0co6nMBo
dpaseonorivyHux (Internet appliance — IHTepHeT-npucTpin, Internet host — BnacHmk
IHTepHeTy, Internet cafe — IHTepHeT-kade). [lpuckopeHun Temn po3BUTKY
JHTEPHETIBCbKOrO  CBITY” NpW3BIiB, Hanpuknag, A0 BUHUKHEHHA  MOHATb
HHTepHeTiBCbkmn 4ac” (Net time), ,iHTepHeTiBcbkuii pik” (Internet year). MoHaTTs
LIHTEPHETIBCbKUI PiK” BUHUKMO 3a aHAmorie A0 NOHATTS ,cobauni Bik”.

LesyeHko |. B., Wupokos B. A. [6, c. 192] 3a3Ha4atoTb, WO IHTEPHETIBCbKI
L,TYPY” BBaXalTb, WO ,iHTEPHETIBCbKUIA PIK’ JOPIBHIOE TPLOM 3BUYANHUM MiCALSIM.
CnoBo Internet Takox nmocnyxwuno 3paskoM AN TaKMX MOLUMPEHUX iHHOBALN, SIK
intranet ,komn'toTepHa Mmepexa, wo 3'eaHye EOM neBHOi dipmn”, extranet
,KOMI'IOTEPHA Mepexa, Wo 3'€aHye nNeBHy ipMy 3 knieHTamu, noctayanbHMKammn”.
Hanbnmwxkyunm 4vacom 3’'sIBUTbCA TexHika, sika [acTb MOXMNMUBICTb MOCTINHOMO i
HadiVHOro 3B’'A3KY 3 IHTepHeT LMAXOM BUKOPUCTaHHA MPOCTUX Mpunagis, y TOMy
yucni HaBiTb nobyToBux. Taka TexHika (i cama cucTtema 3B'sA3Ky 3 IHTEpHeT)
no3Ha4yaeTbCsl CroBoM evernet. HeobGxigHO TakoX BiOMITUTW, WO BUHUKIIO
HOBOYTBOPEHHs1 outernet Ana Mo3HayYeHHs TpaguuiiHUX ,[A0IHTEPHETIBCbKMX'
3acobiB iHpopmaLii — npecu, nitepatypu, TenebavyeHHs TOLLO.

3rigHo pocnigxeHHa TepuHr C. K. [7, c. 7], siBUWe aTpakuii CUHOHIMIB
HABKOMO UiMOi HU3KM MOHSITb, CMIBBIAHECEHWX 3 IHTEpHET, sk i KOHUEeHTpauis
HeororiamiB HaBkono 6a3oBuX LEHTPIB mapagurm, 0OyMOBIIOETLCA aKTyarbHICTIO
NpoLECiB i ABULL, WO NPOTiKaloTb B yMOBAX Cy4aCHOro eTany HayKOBO-TEXHIYHOro
nporpecy. Cepen NOHATb, AKi ,MPUTATYIOTE” YNCIEHHI CUHOHIMU, MOXHa Big3HauUTH
Taki: ,,eesukuli amamop Kommn’romepHoi mexHiku, IHmepHem, nrduHa,
cxubneHa Ha cy4acHil mexHiui” — chip-head, computer junkie, cyberaddict,
cyberhead, cyberbuff, cyberjunkie, data-junkie, digit-head, gearhead, nethead,
technophile, tekky, telephile; ,,¢paxieeyb y eany3i cyyacHoi mexHiku” —
computer nerd, cyberguru, cybernerd, geek, supernerd, techguru, technogeek,
technoguru, technopundit, technonerd, technosavant, ubernerd; ,1t00uHa, wo
dobpe 3Hae KoMn’mepHy mexHiKy, Wo eMie npayroeamu 3 Her” — computer
hip, computerate, computenent, computersavvy, cybersavvy, it-savvy,
technoliterate, techsavvy; ,il00uHa, wjo akmueHo kopucmyemsbcsi IHmepHem”
— cyber-citizen, cybersurfer, e-surfer, netter, internaut, nethead, netizen, netsurfer.

3acnyroByloTb Ha  yBary JIeKCUKO-¢hpaleosioeiyHi  iHHogsauil,  LWo
cniBBigHOCATbCA 3  iHdoOpMaUiHOW peBontouielo, ocobnmBo 3  IHTepHeT i
BiAOMBaOTL BMNPOBaAXEHHSI KOMM'IOTEPHOI, TENEKOMYHiKaUiHOT TeXHikKM B pi3Hi
cchepu MaTepianbHOrO | OyXOBHOTO J>KUTTS, a TaKOX TMOB’A3aHi 3 UuM
YNpOBaKEHHAM HOBI MOHATTA, npouecw, siBvwa. [ani iHHOBaUji cBig4aTb SK Npo
yncrneHHi 6nara i BUrogn, CTBOPHOBaHi KOMM'tOTepuU3alieo, Tak i MPO BMHUKHEHHSI
HOBMX Npobnem, HeraTMBHUX HacnigkiB i NOGIYHMX edhekTiB.

YnpoBampKeHHsi KOMM'IOTEPHOI Ta iHWOT iHOPMAaUiAHOI TeXHikM BHecno
KapauvHanbHi 3MiHM B ocBiTy. MoBa nge npo KOMM'IOTEPU3OBaHY OCBITY
(computeraided education), Lo cTBOPIOE YMOBW A8 AOMAaLUHLOIO HaBYaHHA AiTen
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(cyberschool, teleschooling), Ans ogep)aHHA BULLOI OCBITU, BUCOKUX Y4YEHUX
cTyneHis ,Ha BiagcTtaHi” (distance learning). BBaxaeTbcs, WO BNPOBaAXEHHS
KOMM'tOTEpIB Y LWKiNbHE HaBYaHHs, knasiaTypHa pesontouia” (keyboard revolution),
y Hanbnwmwk4yomy ManbyTHboMy 3pobuTb knacu ,0e3naneposBumu’ (paperless
classrooms) [8, c. 89]. Bce Oinblue BUWMX HaBYanbHUX 3aknagiB obnagHylTbCS
3acobaMn KOMITIOTEPHOI | TeneKOMYHIKaLiiHOI TexHiKM | MnepeTBOpHETLCA Y
,BipTyanbHi yHiBepcutetTn” (virtual university), ,MynbTumeginHi yHiBepcuteTn”
(multimedia university).

BuHukae cneuudiyHa aHrnincbka MOBa — MOBa ChifikyBaHHS 4Yepes
IHTepHeT — Netspeak Ak okpemuin BMO MOBMEHHS, NMPOMIKHUA MK YCHUM Ta
NMCbMOBUM.

BputaHcbkuin niHreict . Kpictan [9, c. 29] HasuBae 1oro ,TpeTiMm 3acobom”.
Heonoriam weblish (web + English) sik pa3 i nosHa4ae cneumdiyHy aHrmikcbKy
MOBY, nNpuTamaHHy iHTEpHEeTIBCbkMM MaTepianam (3 TakMMuM pucamu, $K
opdorpadivHi, NyHKTyauinHi Ta rpaMaTudHi NOMUIKW, He niTepaTypHUA CTUMb
TOLLO).

BucHoBkW. BypxnmBuin po3BUTOK YCix ranysen Cy4acHOro fMogcbKoro XuTTs
3HaNWOB CBOE BiAoOpaXeHHs B MOBi, 0COBNMBO Ha Nekcu4HoMy piBHi. EBontouis
NEKCUKN — Lie He MPOCTO 3MiHa CKNagoBuX CrioBHMKa. Buxoasum 3 Toro, wo “camo
NMOHATTA MOBW BKITHOYAE AUHAMIKy MOBM SIK OiSiNIbHOCTI”, MM cnpobyBanu po3rnsHyTy
OCHOBHi Npo6nemu Heororii B acnekTi AianbHOro nigxoay A0 MOBU, NpoaHanisyBatu
dakTopu nosiBM HOBWX CNiB Ta ChiBBiAHECTU iX 3 MparmMaTU4HUMKU noTpebGamu
CycninbCTBa B LiNOMY, OKpeMOi coujianbHOI rpynu, OKpeMoro iHameiga.

Cepepf HOBOI NEKCMKM NepeBaxatloTb HOMiHALT HOBI Sk 3a hopmoto, Tak i 3a
3MiCTOM. AHari3 HOBMX HOMIHATMBHMX OAMHULB 3a CNOCOOOM TBOPEHHSI MOKa3as,
O B MOBi OCTaHHiX AECATUNITL MepeBaxarTb MOPAOMOoriyHi Heonoriamn, T06TO
OLMHULI, CTBOPEHI 3a 3paskamu, siKi BXe iCHYOTb B MOBHili cucTemi, Ta 3 Mmopdem,
iCHytouUMx B faHin cuctemi. Mk TMNOM HOMIHaTWMBHOI oauHuMui i cnocobom i
TBOPEHHSA ICHyE BM3HaveHa kopensuis. Tak, BnacHe HeomnoriamMu, oauHWUi, sKi
NOEAHYIOTb HOBU3HY (DOPMM 3 HOBU3HOO 3MICTY, 3 TOYKM 30pYy CNOCODY TBOPEHHS €
OHETUYHMMM | MOpOMOriYHMMM  Heonoriamamu, 3ano3ndeHHsAIMU. CeMaHTUYHI
iHHOBaLii, SiKi NOEAHYIOTb HOBM3HY 3MICTY 3 YK€ iCHYH4O0 (hopmoto, 3'ABNSATHCA
LUMISIXOM 3MiHM 3HAQYEHHS.

CNMNCOK BUKOPUCTAHUX OXKEPEIN TA NITEPATYPM:

1. Arnold J.V. The English Word: Jlekcukonormss COBPEMEHHOr0 aHrinmcKoro
A3blka: Y4eOHMK Onsi MHCTUTYTOB M DaKynbTETOB WHOCTPAHHbLIX $sI3bIKOB /
J. V. Arnold. - M.: «Bbicwas wkona», 1986. — C. 194-200 p.

2. ApHonbg W.B. CTunuctuka COBPEMEHHOIO aHrnuMnCckoro fAsbika. - M.: Bbicwas
wkona, 1937.- 301 c.

3. Tonybuukun C. MNCMXONIHrBICTUYHUIA aHani3 KOMM'oTepHoro nigninng. - 1997.-
Ne15.- C. 54-69.

4. Oko Y. Ot UHTepHeTa k [NyTTeHOepry // HoBoe nutepaTypHoe o6o3peHue. -
1998.- Ne32.- C. 5-14.

5. Wwupokos B.A., KosTyHeHko JI. C. BygoBa CTpyKTypHOI Teopii KOMMIEKCHUX
nekcukorpadiyHmx cuctem // IHbopmaTusauis Ta HoBi TexHonorii. - 1995.- Ne2.-
C. 4-8.10.

72



«MODERN SCIENTIFIC RESEARCH JOURNAL»

SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

6.

lesyenko W. B., lupokoB B. A. Cuctema aBTOMaTUYECKOrO KOHTPOMS
yKkpavHckon opcdorpadum //Bubnuotekn n accoumanmm B MEHSIOLLEMCS MUPE:
HOBbIE€ TEXHOMOrMM 1 HoBble OPMbI COTpyAHMYecTBa. MexayHapoaHasi KOHd.
«KpbIM-96» - ®opoc, 1996. - T.1. - C. 191-193.

Herring S. C. Computer-mediated communication. Linguistic, Social and cross-
cultural perspectives.- John Benjamines Publ. & Co., 1996. - P. 5-8.

E-resource: www.iht.com/IHTIPDF/index.

Crystal D., Davy D. Investigating English Style. - M., 1969. - 67 p.

73



«MODERN SCIENTIFIC RESEARCH JOURNAL»
SCIENCECENTRUM.PL ISSUE 11 ISBN 978-1-9997898-5-5

YOK 81-11
CaBosiH NasiHe BnagumupoBHa
AIMY um. X. AboBsiHa
(EpeBaH, ApmeHusn)

AHAINU3 FPAMMATUYECKOIO POOA 3AUMCTBOBAHUMN
B CTAPOBEPXHEHEMELIKOM A3bIKE

AHHOmayus: B Hacmoswel cmambe aHanu3upyromcsi 3auMcmeo8aHHbIe
uMeHa cyujecmeumeribHble 8 Ope8HE8EPXHEHEMEUKOM A3bIKE C IMOYKU 3PEHUS UX
podoeoll adanmauyuu. Asmop npuxooum K 8bigody, 4Ymo npoyecc podosol
accumunayuu  3auMcmeosaHull aHaso2u4yeH Jfo2uke podosol  adanmauyuu
cybcmaHmueogs 8  COBPEMEHHOM  HEMEUKOM  SI3blKe. OO0HospemeHHO
MomueupogaHHOCMb poda UCKOHHO HEeMEUKUX Crio8 8 OpesHEe8epxHeHeMeUuKoMm
rnoenusina U Ha U3MeHeHUe poda HEKomopbIX 3aumMcmeosaHull U MHoaue
KonebaHus 8 po0e MOXHO 0b6bSICHUMb UMEHHO C 3MOU MOYKU 3PEHUS.

Knroyeenle croga: dpesHegepxHeHeMeUKUU A3bIK, epaMmamuyeckull poo,
MOMUBUPOBaHHOCMb, UCHUCIAEMbIE UMEHa, 3aUuMCIm8o8aHue, U3MeHeHuUe 8 pode

Gayane Savoyan
ASPU after CH. Abovyan
(Yerevan, Armenia)

ANALYSIS OF GRAMMATICAL GENDER OF LOAN WORDS IN OLD GERMAN

Abstract. The article analyses the loan words in Old German with the
relation to their gender adaption. It is concluded that the loan words in Old German
permit to differentiate the gender according to the same rules as in Modern
German: the most nouns preserved the gender of the borrowing languages. In spite
of this they are adapted according to natural gender, to the morphological
characteristic. At the same time some loan words can be explained also from the
point of the grammaticalization theory.

Keywords. Old German, Gender, Motivation, Countable Nouns, Loan
Words, Gender Variations

Bonpoc o cywHocTn kaTteropum poja B OpeBHEBEPXHEHEMELIKOM $i3blKe
ocHoBaTenbHO npeactasned 3. Jlenc n P. dpoluayap, BbISBUBLLUMX CEMAHTUYECKM
MOTMBMPOBAHHYH KaTeropuio B ApeBHEBEPXHEHEMELIKOM, CBA3AHHYI C KaTeropuen
yncna. JTa CBA3b BblpaXkanacb B pacrnpefeneHnuM UMEH CYLLEeCTBUTENbHbLIX MO
podam Mo Mepeornormyeckomy npusHaky. OOHO U TO Xe CylecTBUMTENbHOE B
3aBMCUMOCTM OT 3HAYEHUsI MOIMO YnoTpebnaTbCa B HECKONbKUX popax. Myxckon
poa Bblpaxkan npeameTbl CO 3HAaYEHMEM UCUUCIISIEMOCTUN, OENUMOTO, XXEHCKUIA poa
— CO 3HayeHneM cobumpaTenbHOCTU U HEeAUCTPUOYTUBHOMO, KOHTYPHOIO LENoro,
obobuwas ero otaenbHble yactTn. ®opma cp.p. MMena BeLLECTBEHHOE 3HAYEHNE,
obo3Hayana HeucuMCnsieMyl0 Maccy, BeLlecTBO, MaTeputo, SIBISIOLLUXCS
OenMMbIMU. B no3gHeBepPXHEHEMELIKUIA nepuoa Npo3pavyHOCTb
MHOrO(pYHKLIMOHANBHOW CUCTEMbI pofa McYesna, COXpPaHUMB MOTMBMPOBAHHOCTb B
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HoBOOOpa3oBaHHbIX AepuBatax [3, cc. 33-48; 4, cc. 11-31; 1]. Tak,
cyulecTButenbHoe “UBeTOK” MMeno ABa BapwmaHTa bluomo m, f. Myxckon pop
o6o3Hayan eguHWYHOE, OEnUMOE, T.e. KOHTYPHbIA LBETOK, BapuaHT X.p. bluoma
Bblpakan LenoCTHOCTb, OOLLHOCTb LBETKa U LIBETEHUS.

Llenbto HacTosiWwen cTaTbu SBNSIETCS UCCreoBaHMEe 3aUMCTBOBAHHbBIX MMEH
CYLLECTBUTENbHBIX B [JPEBHEBEPXHEHEMELKOM AN  BbISBMEHUS NPUHLUMMNOB
pacnpegeneHs 3aMMCTBOBaHWA B APEBHWIA NEpPUO CYLLECTBOBaHUS HEMELIKOro
A3blka M COMOCTaBMEHUS MONyYEHHbIX Pe3ynbTaToB C MONoXeHnsamu o6 obuien
noruke pacnpegeneHus UMMeH No poAaM B [PEBHEBEPXHEHEMELKOM HA3bIKe.
MaTepunanom nccnegoBaHvs NO NPUHLMNY CNOLIHOW BbIOOPKU MOCAYXUIN NEPBbI
1 BTOPOW TOMa OTMMONOMMYECKOro CnoBapsi 4peBHEBEPXHEHEMELIKOTO si3blka [5].

B wmatepuane Hawero wuccnegoBaHusi 6Gonbliasi 4acTb 3aMMCTBOBaHMWN
OTHOCUTCS K 3aMMCTBOBaHMWSAM M3 NaTUHCKOro. MNpoayKTMBHOM pogoBOM ONMno3vuuvei
okasarncsi eHckuin pog. lNpuyeM popn ApeBHEBEPXHEHEMELKMX CIOB MOMHOCTbLIO
COOTBETCTBYET poAy NaTMHCKOro crnosa: A.B.H. alba f “6enas HwxHas opexaa”
(10 B.) < naTt. alba f. 3aMMCTBOBaHWA MYXCKOrO pOAa, COXPaHMBLUMX poOfg
3aVMCTBYIOLLErO A3blKa, 3Ha4YMTENbHO MeHbLUE, Hanpuvep, 4.8.H. engil m “aHren” <
nat. angelus m < gr.dyyehog, A.B.H. esil m «ocen» < mpaT. asinus m.
3aMmCcTBOBaHWI CpegHero poda, COXPaHMBLUMX PO A3blka-MepBOUCTOYHMKA,
eguHuupbl. 3to epfi m, n, epfih m, n < nat. apium n < naT. apium “cenbgepen”. B
3TOM crnoBe HabnogawTca konebaHust B cpegHeM U MyxXckom poge. o Hawemy
NpeanonoXeHuo, 3TOT MPUMEP MOXHO OOBbSCHUTL cemaHTu4yecku. B kadecTBe
KOHKpPETHOro CyLlecTBUTENbHOrO ynotpebnanace Myxckas dopma epfi m. Ha
opMy cpegHero poga MOr MOBMUSATb POA NaTMHCKOro cybcrtaHTMBa apium n, ¢
OOHOW CTOPOHBI, @ C APYroN, CNoBO BOCMPUHUMANOCh KaK UMS BELLECTBEHHOE B
cobvpaTenbHOM 3HayYeHUN.

B nccnegyemom martepuane eCctb 4OCTaTOYHOE KONMYECTBO CrOB, MMEKLLNX
popoBble AybneTtbl 6e3 yka3aHus pas3nuuns B 3HaveHuun. [pu 3TOM [OBOMBHO
NPOOYKTUBHOW  AnNs  OPEBHEBEPXHEHEMELKMX  3aMMCTBOBAHWI  OKa3blBAETCSA
cpegHvin pod B OTNUYUM OT COBPEMEHHONO HEMELIKOro si3blka. Vcxoas u3 Teopum
MOTMBMPOBAHHOCTW PoOAa, MOXHO OOBSICHUTbL Crneayllue cyllecTBuUTEeNbHble. B
cnoee dam cp.p., damo m.p., dama f «naHb» oT nosgHenat. dama f “naHb’,
dam(m)us m “kocyns, aHTunona” BCTpedvaroTcs Bce Tpu onno3uumn. C opHoun
CTOPOHbI, CEMaHTMKa MO MNPU3HAKYy MYXXCKOM/HKEHCKUA MON MOorfna MoBMuATb Ha
ApeBHeBepxHeHeMeLukme opmbl. OQHOBPEMEHHO 3[4eCb HanMUo U BrMAHUE poaa
A3blKa-UCTOYHMKA. C ApYyro CTOPOHbI, HECMOTPS Ha NATUHCKME KEHCKUIA Y MYXXCKOW
poa, B ApeBHEBEPXHEHEMELIKOM CIOBO ynoTpebnseTcs u B cpeaHem poae. MoxHo
NpeanonoXuTb, YTO 34eCb A3bIKOBOE POAOBOE MbILUNIEHUE UCKOHHBLIX CMOB MOFMO
noBNuUATL Ha ¢popMy cpefHero poga B cOOGUpaTenbHOM 3HAYEHUW Kak «CTazoy.
Bonpekn natuHckomy >xeHckoMy poay acidle f “ctanb” opeBHeBepxHeHemeLkoe
eckol ynotpebnsertca B myxckom poge. Astopbl J1. Jinong v O. LnpuHrep He
WCKITIOYAIT Takke ero ynotpebnenus B cp.p. NMogobHblie konebaHua HabnwogatoTcs
W Ans g.B.H. eimbar m, n “ypHa, KyBWWH" OT naTt. ampora, amphora f, a.8.H. erbisib
n (?), f (?) “6apbapuc” < nosgHenart. berberis f, o.B.H. eban m, n, ebeno “s6eH
(oepeBo) < *ahd. ebana f < ebenus f, 4.B.H. altdri m “antapb” 8 < nart. altare n. Kak
Mbl BUAOMM, Afsi BCEX 3TUX CYLUECTBUTESIbHbIX AOMYCKAETCs MepPEeONornyeckoe
3Ha4YeHUe LIenoro - KOHKPETHOro, YacTHOro — cobupaTenbHOro, BELLECTBEHHOIO (B
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3HaYeHUN HEeUcHMCrAeMon Mmacchl, MaTepum), C OfHOW CTOopoHbl. C Apyron
CTOPOHBI, BNUSIHNE OPYrUX S3bIKOB-NMOCPEOHVUKOB UCKMIOYaeTCs B AaHHOM cnydae,
MOCKOMbKY B 3TOT Mepuoj BNUSHWE NaTUHCKOro 6bINo cunbHee, N 3HavyeHue CroBs
noAckasbiBaeT NaTUHCKUIA NEPBOVNCTOYHNK.

B HekoTopbIX criyyasx Mopdonormyeckne nNpusHaku UrpatoT CyLLECTBEHHYIO
ponb B pacnpegeneHny UMeH no popam. JlatuHckue cyGCTaHTVMBBI MOMEHSNU
MY)XCKOW POA Ha XXEHCKWWA: [.B.H. essal «MmoHeTa» f (12, 13 B.B.) < mat. assis m
«MOHeTa», A.B.H. azzth m < Bynbr.nar. *acétum < acétum n «BUHHbIN yKcyc». [Ans
3aMMcTBOBaHMS essa f xapakrepeH nepexop NaTtuHCKOro -é- B repm. -1. CpasHu:
Ap.B.H. buliz «rpub» < nart. bolétus, ap.B.H. muniza «moHeTa» < mnaT. monéta.
XKeHckyto hopMy MOXXHO 06 BACHWUTE MO MOPKONOrMYECKOMY MPU3HAKY - OKOHYaHMIO
-a. Hapsgy c atow xeHckon hopmolt ecTb U hopma cp.p. essi n (9B.), o3HavatoLLas
“Ty3”. OHa Takke 3auMMCTBOBaHa M3 mnaT. MYXCKOro poga assis. Ecnu B3ATb 3a
OTMpaBHyto TOYKY Teopuio CBEPXMOTUBUPOBAHHOCTH poaa B
OPEBHEBEPXHEHEMELIKOM, TO MOXHO OOBACHUTb (HOPMY >KEHCKOro U CpegHero
pogoa. B maTuHCKOM £3blke CNOBO as cpedHero poga oO3HayaeT “MoHeTa” (B
cobvpaTenbHOM 3HadeHUK, Uernoe Kak eguHcTBo). Ecnm cnoBo Bowno B
OPEBHEBEPXHEHEMELKM B 9TOM 3HA4Y€HUW, TO BMOSIHE JIOTMYHO, YTO OHO
BOCNPVHUMAETCH B CPedHEM poAe Kak Heucuucrngemasa macca. [pyras xeHckas
dopma essa’ 03HayaeT “HeBonbLION BEC, HeGorbLLasi MOHeTa”. [MpuHagnexHocTb K
onus latine essa massa (12B) ctaButcst aBTopamu nog COMHeHue. B cnyyae, ecnu
CrNoBO essa nepeBoaMTCA C naT. massa “macca’, TOo, BO3MOXHO, YTO B 3TOM
3Ha4YeHUN CyLLECTBUTENBHOE >XEHCKOro poga obo3HayvaeT «BeCc, MOHeTa», T.e.
BblpaxaeT cobupaTenbHoe HeaUCTpUOYTMBHOE 3HaYeHune, Hedenumoe Lenoe, 4Yto
Takke BNMCbIBAeTCA B OOLLYIO NOrMKy pacnpeferneHns UMeH CyLLeCTBUTENbHbIX Mo
poaawm, cornacHo ®powayap. MNogobHbIM 06pa30M MOXHO OOBACHUTL N3MEHEHNS B
pofe TakuxX UMeH Kak A.B.H. aloé n, aloés f “anoa’< nart. aloe f, 4.8.H. bolz *, polz ' m
“kawa” < puls f, o..H. alapi (alabi) n “ma3b” < Bynbr.nar. alpes, adeps m, f.

Takum ob6pasom, npoaHannsmposas HebonbLuoe KONMM4ecTBO
3aMMCTBOBaHUI C TOYKM 3peHUs ajantauum poda, MOXHO caenaTtb criefykowue
BbIBOAbI:

Kak B COBpEMEHHOM HEMELKOM, Tak U B APEBHEBEPXHEHEMELIKOM SA3blKax
BMECTE C 3aMMCTBOBaHHbIM CrOBOM 3auMMmcTByeTca M pog. [Mpu atom camon
NPOAYKTMBHOW  ONMO3WUMIA ANs  3aMMCTBOBaHWA B [ApPEBHEBEPXHEHEMELIKOM
oKasblBaeTcs >keHckud poa. Ecnu  3ammcTBOBaHMe no  MoOpdonornyeckum
nokasaTensiMm BCTynaeT B KOH(IMKT B 3aMMCTBYHOLLEM 5i3bIKe, TO OHO MEHSIET CBON
poa. B oTnuuum  OT Hemeukoro CpegHero poga  3auMCTBOBaHUS B
OPEeBHEBEPXHEHEMELIKOM MEHSIIOT CBOW pof M Ha cpegHui poa. CnepoBaTenbHO,
Anst  3TOro nepuoja CcpegHun pon  SABMSIETCS  [OCTaTOMHO  MPOAYKTMBHOW
kateropuven. KonebaHmsi m M3MeEHEHUs B pode MOXHO OOBACHWTb, UCXOAs U3
MOTMBMPOBAHHOCTY n npo3payHoCTn pPOAOBbIX OTHOLLEHNI B
APEeBHEBEPXHEHEMELKOM. JTO KacaeTCcsd Mpexae BCEero MMEH CyLleCTBUTEIbHbIX,
KOTOpble B ApPEBHEBEPXHEHEMELKOM MOMEHSNU CBOW pof Oonblier 4acTblo Ha
cpegHvin. MOXHO NpeanonoXutb, YTo 3T cybcTaHTMBLI B (hopme cpegHero poaa
BblpaxatoT cobupaTtenbHoe 3HadeHue, Heucuucnsemyr Matepuo. Ecnn ans
CYyLLECTBUTENNbHbIX MY>KCKOTO poaa MOXHO OonycTuTb BNUsiHME
cTapodpaHLy3Cckoro, To Ans CpegHero poda BBUAY Hanuuusi OBYX POAOBbIX
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onnosvuun B cTapodpaHLy3ckOM OHO uckntoyaetcsa. CrnegoBaTtenbHO, Mbl
Jonyckaem, 4To, BeposiTHee BCEro, W3MEHeHMs B pode CBsi3aHbl C
pacnpeferneHvemM CcrnoB No poaam Mo Mepeosiormyeckomy npusHaky. Mo cyTu,
MPUHLMA  acCUMUMALMM 3aUMCTBOBaHUI MO podaM B [ApEBHEBEPXHEHEMELIKOM
YacTUYHO OTpaxaeT npoueccbl rpammaTukanusaumm popa. KonebaHwusi B pope
3aMMCTBOBaHUI HEe CTONbKO CBSI3aHbl C PasHbIMU S3bIKaMU-UCTOYHMKAMMU, CKOSNBbKO C
CeMaHTMKO crnoBa.
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YOK: 821.161.2
CyroHsiko tOnis OnekcaHapiBHa
FnyxiBCbKMM HaLioHanNnbHUX NnegaroriyHMn yHiBepcurteT
imeHi OnekcaHgpa [loBXeHKa
(FnyxiB, YkpaiHa)

NPUTYEBWUW KOHTEKCT 3BIPKU [. NABJUYKA «<HANEPCTOK

AHomauyisfs. Y cmammi 0OocniOXeHO cy4YacHy [oemuyHy meopuyicmb
M. lMNaenuyka. 3dilicHeHo aHania emarnHoi noemuyHoi 36ipku «Hanepcmok» ma
BUOKPEMIIEHO Kilto4oasi obpa3u GaHoi 36ipKu.

Knroyoei cnoea: cyyacHa noemuyHa meopyicmb, 06pa3s YkpaiHu, XyOoxHil
obpas, 36ipka noesit, crneyugika 8idMEOPEHHS.

CyeoHsiko HOnusi AnekcaHOposHa

Inyxosckutl HayuoHarbHbIl nedazoauyeckull yHUsepcumem
umeHu AnekcaHdpa [oexeHka

(Fnyxos, YkpauHa)

AHHOmauyusi. B cmambe uccrnedosaHO COBPEMEHHOE [103MUYECKOe
meopyecmeo [. [Maenbiuko. OcywecmenieH aHaiu3 3marHo20 Mo3mu4yecKoeo
cbopHuka «Hanepcmok» u ebiderneHbl Kryesbie 0bpa3sbl 0aHo20 COOPKUKa.

Knroyeeble crnioea: cospeMeHHOe 03MuUYecKkoe meopyecmeo, obpas
YKpauHbi, XyOoxecmeeHHbIl obpas, cbOpHUK  cmuXxos, crieyughuka
eocripoussodcmea.

Sugonyako Yuliya Oleksandrivha
Glukhiv National Pedagogical University
of the name of Oleksandr Dovzhenko
(Gluhiv, Ukraine)

THE DIRECTORY CONTEXT OF D. PAVLICHKO'S
«NAPERSTOK» COLLECTION

Abstract. The article deals with the contemporary poetic work of
D. Pavlychko. An analysis of the stage poetic collection "Thimble" has been
performed and the key images of this collection have been identified.

Keywords: modern poetic creativity, image of Ukraine, artistic image,
collection of poetry, specificity of reproduction.

36ipka «Hanepctok» [. T[MaBnuyka (2002), sk i «[paHocnoBy», €
OaratoetanHolo 3 GaratbOX nNOMSAIB Yy Cy4acHOMY TBOpPYOMY [OPOGKy
[. MNaBnunyka. IcTopioCcOChbKMIN KOHTEKCT LNIOro rpoHa MOTUBIB 30ipkM akTUBI3yBaB
came ecTeTuKy, 3aKOpiHEHY B YMOBHICTb. A CBOro vacy BigpogxeHa [l. MNaBnnykom
nputyeBicTtb Yy 306ipui «Hanepctok» cTae TuM HaasBMYalMHO edEKTUBHUM
CEMIOTUYHMM MeXaHi3MOM, kv GaraTokpaTHO NMOMHOXYE AianoriyHi MOXIMBOCTI
aBTopcbkoro CroBa, 3BEPHEHOrO [0 KOXHOMO 30KpeMa W OO0 BCIX TPMBOXHO
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mucnaumx 3aranom. [o 36ipku ysinwnu noesii «KuiB y TpasHi», «3emna 3
TapacoBoi morunu», «Kyaensi», «CkatepTtuHay, «Jltonbkay», «lMucaHka», «3eneHi
cesAtay, «MeHe Hema», «CsobGoga», «Tpusayb», y skux obpas YkpaiHu
€00MIHYHYNM.

36ipka «Hanepctok» 3aliMae ocobnuBe Micue B TBOP4YOCTi noeTa.
OcobnuBe, 60 knnye aBTopa B HeOyBanui, BipTyanbHWUIA Yac, e MOXIUBUMM € i
NOBEPHEHHS B MUHYIe, i Nornsag Ha nogii 360Ky, i HaNAWBOBWXHILLI NEPEBTINEHHS, i
po3wndpyBaHHa 3abyTUX NMUCbMEH, | OXXMBMNEHHS 3aMOBKNMX ronociB. «Lle kHura
3anutaHb 6e3 Bignosigen i Bignoeigen 6e3 3anuTaHb. Take BpaXeHHs, Hibu
nepebyBaew y MaWCTEpHi CKynbntopa: Bnepemiw 3ninku " noyati poboTw;
nocepeavHi — cTin, wWwo, obepTalyncb, [EeMOHCTpye opMy, KOMMO3WLo,
dakTypy» [3, c. 144].

XapakTepuctuky 36ipkn MoxHa 6yno 6 BTUCHYTU B CYrofloCHY CbOrOOHILLHIM
TEOPETUYHUM CTyAisIM Te3y: CNpOEeKTOBaHe Ha fianor i3 4yacom MoeToBe CIOBO
MaHicpecToBaHe (abo X 30BHi BUSIBNEHE) i BAaroBUTUMU CEMAHTUYHMMU MOTMBaMM,
aHTMTe3aMy 1 napanensmu, i NOBTOpamMW iHTEPTEKCTyanbHOro 3MiCTy, KUMKW €
4YacTO BMKOPWUCTOBYBaHi pemiHicueHuii Ta anwsii — Big |. BenuukoBcbKoro,
I". Konucbkoro — go O. [oBxeHka, B. CumoHeHka. Ane ua cyxa KOHcTaTauis He B
3MO3i PO3KPUTU CBOEPIOHOCTI XYOOXHBOr0 KOCMOCY TBCPUS, a, CTXEe, N TaeMHULi
MarHeTM4YHOro BMIMBY MOro CroBa.

3epHo xynoxHocTi, 3a M. BaxTiHiM, — B «Aiagi 0cobuCTOCTi i 30BHILLUHBOrO
CBIiTYy, KOTpWI NpOTUCTOITb i» [1, c. 365]. 3aBaAskM i1 CBOEPIAHO OpraHi3yeTbcsi
€K3WUCTeHLiiHa No3uLisi YMOBHOTO reposi 1 ecTeTM4Ha peakuis — BignoBiAb YnTava.
3 posropTaHHs Ui€i yHiBepcanbHOi «Ajiagn» B YHIKanbHy XYAOXHIO peanbHiCTb
HapoOXyeTbCA XyAoxHin TBip. Cam cnocib Takoro posropTaHHs (repoivyHui uwn,
Hanpvknag, ipOHIYHWI) TPaKTYETbCA TEOpEeTUKaMU HK MOOYC XYAOXHOCTi, SK
«ECTeTUYHMI aHarmor OyXOBHO-MPaKTUYHOrO MOAYCYy OCOGUCTICHOrO iCHyBaHHS
(cnocoby NpuUCYTHOCTI «si» B CBITi)».

Moesia 36ipkn «HanepcTok» € iHTenekTyanbHow. Bipwi 3opieHToBaHi Ha
Aianor 3 peuunieHToM, 3gaTHUM O MPUMHOXEHHS CroBigyBaHOI aBTOPOM CUCTEMU
LiHHOCTEW, 00 chiBoyMaHHSA Haf OyTTSM MOOUHW Ha MEeXi TUCAYONITh.

WicToecaTt noesin, nepeknageHnx no-nosbCbku, — To cag. He 60xxecTBEHHNX
niceHb, Ak y . CkoBopoau, xo4 came i3 HAM MOB'A3aHMIN OCHOBHUI MOTWB 30ipkn —
MOTMB MaMm'aTi, Hacamneped, Nam'aTti KynbTYpHOi, iICTOPUYHOI i BUOOPEHOI TSXKKO
csoboaun. «llo TO 3a BOMbHICTL? [JOOPO B Hil SIKEE?» — KPi3b BiKM 3BYYUTb
3anuTanbHe CKOBOPOAMHCHKEA.

Ce0600a, siKk HOBEH.

Hue, Konu cmoimbs Ha npus'asi,

KepoeaHul eecriamu Ude 8i0 bepeza o

bepeea,

a nyweHul 6e3 kepma 3as8000t0 — 3HUKAE, —

8idnyHtoe y 8idrnoeidb poamipkosysarnbHe [lasnuykose.

Ce0600a, sik moniumea [4, c. 99] («Ceoboday).

Lle akicHo HoBWI piBeHb AianoriYHOro €HaHHsA — MPOTUCTOSIHHA PO3ayMiB
ABOX MUTLIB Hag doeHoMeHOM cBoboau B YacOBOMY Aiana3oHi NoHas ABa cTopiyys,
BiOMIHHMI Bif 3ano4yaTKOBAHOMO Le B LIICTAECATUX. YXe Toai BiH OKpecnuBecs
PEMIHICLEHTHUMWN psiiKaMW «sIK 0OO03piBa€ TUWI BiYHA MUTb, i MOB 3€pHSTKO B
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A6nyui O3BEeHUTbY», SKi CNPUMMAaOTLCS He SK MPOCTO  «ETHIYHO Bni3HaBaHe
nopisHaHHA» (B. MopeHeub), a £k npoobpas i npeateda ycknagHeHol
eK3uCcTeHUinHoI noesii. Y Hin MNasBnuyko aktyanisyBatume cBiT gymok CkoBopoau, a
He cam 1noro o6pa3 — cyBoporo eksameHaTopa, sk y Jlinm KocteHko («MuHae fgeHb,
MUWUHa€E OeHb, MUHAE OeHb, a ge X Min «Cap OOXECTBEHHMX MiCEHb»?) 4u
«pO3OBOEHOrOY, «BnyaHoro», meveHoro «nivyyw KatepuH» mangpiBHuKa, sk y .
Mankosunya:

Kyou, puybky, Gdoew —

8 HapoO cmexka meosi?

Lo mu tGomy Hecew —

«bacHu xapkosckisin?..

PosdeoeHuli Ckogopoda

8 pidHe 3abpis cero,

sipwy po3srnosida,

Oywi Ko3a4ykam 38€eJ10:

«Bbyuimmo (i 6ocull puypb,

a uapcbkoi Mmosu dor'sis,

Mo-uyapchbKU SA3UK 80PYUIUECH,

[k eipwy ka3as [4, c. 107] («[itimaHuli Ckogopodax).

CkoBopoauMHCbKi  00pa3n, pemiHicueHuii B HM3Ui BipWiB akTyanisytTb
inocodCLKO-IPOHIYHNIA MOOYC XyOO0XHOCTI, SIKMIA NOCTaE K JOMIHAHTHUI Y TBOpax
«Myxa», «Kpotm», «lMaBnu», «KoHciniym», «Cobaka», «OeHTuct», «Comnos'i i
*abu», «Cnos'sHun», «[pakoH». Baiikapcbka ocHoBa y [. [MaBnuuka cTae
KOHLEeHTpaTOM BMOYXOBOi €Heprii HOBOro CEHCy, CBIKOro migTekcTy. Y Mexax
OOHOTr0 MOETMYHOr0 TBOPY IPOHIYHUWA | HaBITb CapKaCTUYHWA  [AUCKYPC
BPIBHOBAXYETbCH aneropuyHo-ymMoOBHVMM MriaHOM nogadi noAjn, i Wwo HanBaxnmeile
- PO3LUNPEHHAM NpPOCTOPOBO-4aCOBOIro BUMIipY CMOKIIHO-BBaXXEHOro
pO3MipKOBYBaHHS-NOLUHYBaHHS, OO SKOro 3arnyyaeTbcs uutad. AneropumyHa
iHAKOMOBHICTb 4acTO HaBMWCHO Npo30pa, 3aranbHOAOCTYMHa, $K Y BipLiax
«KaxaHn», «Conog'i i xabu» un «Myxay.

BoicTunHy Gavikapcbkuin ctoxeT nepepoctae B (inocodcbky MeauTauio npo
BiJHOCHICTb T@ MUHYLLICTb TOrO, B YOMY HEMA€E OpPraHi4yHOi HEOOXiAHOCTI:

A Oow odipsascs 00 8020 xeocma,

SK 8id 3alis020 mszaps,

HeriompibHoI npukpacu,

i niwos, i niwos, i 3HUK 3a obpiem [4, c. 107].

Tak 3BepTaeTbCs MOTYyTHI Ay6 A0 XuTa, NuweHuui, npoca, KBacori, rpeyky,
SIYMEHI0, YedeBuLi, ropoxy, BiBca. B nobygoBaHoMy y chopmi nponosuuii-Bianosiai
BipWi NOEQHAHO peanbHiCTb (CMOB'SHW 3i0panuMca Ha KOHrpec) W YMOBHICTb,
crnocTepiraemo TyT i NpoLec NepeTBOPEHHs €30MoBOi MOBU 3 JOKOHEYHOI NoTpedu
(korin roBoputn npsiMo Oyno HebesneyHo) — B O0AATKOBMKW, ane [aneko He
ApyropsagHuin 3acidé yBuUpasHEeHHs1 aBTOPCBbKOI AYMKM M OrpaHeHHs ii B GriMckydmi
nyaHT:

A crnog'siHu nodymanu,

rnodymarnu,

rnody...

| kaxkxympb.: — Xou mu i Halbinbwul y Hawim
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pody,

i 3amaHnueo 6ymu

makum, K mu ecu,

arne wo 3 moeo sutide?

OdHi dybosi nicu!

A, Kpim moeo, Ham dyxxe dopoaa

Hawa eo7isl.

Tak cka3anu crioe'sHuU —

JKUMO, NWEHUYS, Npoco, epeyka, SYMiHb,

yeyesuus,

2opox, osec i Hasimb k8acors [4, c. 71] («Cros saHu»).

MoTyXHMI MOTVMB Nam'siTi | AaB Ha3BYy aHanizoBaHin 36ipui. Mam'aTi rmuboko
ocobucTiA, acoujauigsM  BMpasHO  iHOMBIQyanbHWUM, a TakoX  KOPEHSM
AaBHbOMITEPATYpPHUM 3aBOsAYyE eK3UCTeHUiHa noesia 36ipku, 3okpema Ta i
YacTuHa, B LEHTpi sKoT — Moro BenuuHicTb HeBBnaraHHuii Yac.

B skomy cmonimmi

mu He Hapodusecs 6,

3aexou 6yde 3ari3Ho i 3ackopo!

3anisHo, 6o ece Halisaxnusiwe

Ha ybomy ceimi

exe cmarnocs 6e3 mebe,

3ackopo, bo ece Halsaxrusiwe

Ha uybomy ceimi,

we cmaHembcs 6e3 mebe [4, c. 32] («3ani3Ho i 3ackopoy).

i pagkm Bipwa «3anmisHo i 3ackopo»  HaragywTb  MeauTauilo
|. BenuukoBcbkoro Ha Temy yacy (uukn «MuHyTuy). 36nmxkye tBopu noetiB XVII i
XX cToniTb iHTEHUiS [0 BUBIMbHEHHA HAaCTPOEBOrO Havana B MepexvBaHHi 1
nepexutTi Oyrta. locepefHUMKOM MiX HUMKM Moxe OyTM xiba WO LWe oauH
yKpaiHcbkuiA doinocod i noet €. MnyxHuk 3 oro 36ipkoto «[dHi» (1926). Hanpuknag,
Mny>xHWKOBI psaku:

Juenock Ha ece CrokiliHUMU o4yuma

HasHo crokiliHut 6ymu 51 xomig

| exe He miwumb suwykaHa puma

A 6inb i wykamu — G noeomie! [2, c. 80] («duentocb Ha ece CrioKiiHUMU
oyumay).

Y KOHTEKCTi BiTYM3HAHOI EK3UCTEHUINHOT Noe3ii cnpuiMatoTbCs SK npeareya
NMosiBM CYronioCHUX MOTMBIB Y BipLuax aHanidoBaHoi 36ipku «[Bepi», «PoTorpadii»,
«YyxuHeuby, «dyway, «Cxoguny, « Kuttax», «A e».

Y uin noesiii NpoCcTexXyemMo i HepO3pMBHUIA 3B 30K aBTOpa 3 PiGHUM KpaeEM.
Woro aymku i y 3pinomy BiLi IMHYTL y cnoragm AMTUHCTBA.

EksucTeHUinHmnin MoTuB y 36ipui «HanepcTok» OKpecnioeTbCst K OCHOBHUNA i
nignopsakoBye cobi HU3KY iHWKX. 30KpeMa 1 MOTVB Mam'aTi B MOr0 PiBHOMaHITHUX
BMSIBAX, POOKPINMOYM LUMPOTY iHTENEKTyanbHO-OYXOBHUX MOLUYKIB aBTopa.
[. MaBnu4yko He 60ITbCSA, WO PO3AyMY MPO Te, YN 3aBXaN aBTEHTUYHMM Oyno 1oro
BNacHe iCHyBaHHs (Bipw «[pakoH»), MOXYTb NPUBECTU OO HEBTILUHOrO BUCHOBKY.
BogHovac pomiHaHTHMI Yy 36ipui 3aranom ipoHiYHMI MOAOYC XYLOXHOCTI B
Has3BaHOMy TBOpi (Ta M Yy JAeskux iHwuX, 3okpema «Macka», «Cxoguy», «MeHe
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Hema») 3b6aradyeTbCs N MOYMHaAE BWrpaBaTM HOBUMW iHTOHAaUiHMMK GapsBamu
CaMOIipOHii:

A moxe cripaedi

meHe Hema?

bo x HedapeMHO mam MeHe wyKarome,

8ruUBaryUCh 0YaMUu 8 KOXHY rnocmame,

be3cmepmHi o4i sulWeHb | YepeweHsb [4, c. 85] («MeHe Hema»).

Y ueHTpi Bipwa «luncaHka», B opeoni no6oBi — TPMBOrK, TEX XPOHOTOM
aomy. Hum crtaB cborogHi «uyeli ceim — Hadbuma nucaHka;, // 60Ha wWe He
posnanack, // ane enuboki mpiWuHu y wkapanyni // nokasytoms, Wo Ha 3emri
Jxueyme cnini, // kompi He ba4yams // po3konuH Hebesne4qHux...» [4, c. 81].

OpHum i3 knoyoBux obpasiB 36ipkM € obpas YkpaiHu. [No-ococobnveomy
3mantoBye [. Maenuuko kBiTy4y YKkpaiHy y Bipwwi «KWiB y TpaBHi», NpOTUCTaBMAKYM
ii cipii 6yneHHocTi:

Kuis y mpasHi

Ha pOo3K8imux KawmaHax,

HIbU Ha 8eUYEeHCLKUX napauwlymax,

nioHiMaembcs 8 Hebeca,

rnuee Had YkpaiHoi,

ceimumsb 3opsimu cobopis [4, c. 26] («Kuie y mpagHi»).

He 3abysae [. MaBnuyko npo Tskki Ans YkpaiHW 4vacu, Nacbki Myku i
TOPTYpMU:

I minbku 3 eucomu oneogu i xpecma,

axe 6ydyqu npubumum,

Icyc nobayus criyxnux 3 205100y dimel

8 6/1a20c108€HHIl YKpaiHi,

nobayue OceeHUIMChKI neyi,

rnobaue Kposi

nynbCy4uUll CMpPyMOK,

nid goyHOameHmamu miopmu 8 KamuHi,

i 30pueHyscs,

i 36aeHys,

wo cmepme Lio20 He Moxe bymu,

CrIoKymoto 3a 31o4yuHu ennodceky [4, c. 90] («O, bambHy milt HebecHuU!»).

Omxe, 36ipka «Hanepctok» [l. T[laBnuMyka HacKpi3HO MponHATa
dinocodcbkumy po3gyMmamu aBtTopa npo MuHyne Hapogy. Obpas YkpaiHm muteup
nofae Kpisb NpuM3My CKOBOPOLIBCbKMX MOTUBIB. HackpizHum MoTMBOM 306ipku €
inocodcbke ocMucneHHs1 icTopii  ykpaiHcbkoro Hapopy, ii ocobnuBocTi Ta
Tpaauuii.

O6pa3 YkpaiHm y 36ipui «Hanepctok» B ysiBi aBTopa acouiloeTbcs 3
NMUCAaHKOI, CNaB IHCLKUM HapoAoM, XXUTOM, MLIEHULE, PigHUM KpaeM, CBOOOAOM,
nonsiMu, HUBamK, AoweM, 6aTbKIBCbKOK XaTUHOIO.
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