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SECTION: PEDAGOGY

Abdinazarova Nilufar Eshnazarovna
Qarshi DU
(Qarshi, O‘zbekiston)

YOSHLAR MA’NAVIYATINI SHAKLLANTIRISHDA OILANING TUTGAN O‘RNI

Oilada yoshlar ma’naviyatini shakllantirish uchun ota-ona avvalo bola
hayotining dastlabki davridayoq tizimli va izchil ta’sir ko‘rsatish yo'llarini izlashi
lozim. Oilaga xos an’analar qadriyatlar, urf — odatlar bolaning komil shaxs bo'lib
shakllanishida muhimdir. Bunday mas’uliyatli ishlarni amalga oshirish ota va ona
uchun ham garz ham farz sanaladi. Bu borada A.A. Ibn Sino “Oilada bosh tarbiyachi
otadir. Ota bola tarbiyasida qattiqqo‘l hatto lozim bo‘lsa jazo berishga qadar ta’sir
ko‘rsatuvchidir’ deydi. Yoshlarda xalq va yurt taqdiri uchun fidoiylik tuyg‘usini
shakllantirish, davlatimiz mustagqilligi hagidagi tafakkurini boyitish, Vatan gismatini
o'z gismatim deb bilgan mutafakkir olimlarning hayoti va ijodiy faoliyatidan
hikoyalar, rivoyatlar so‘zlab berish eng samarali usul hisoblanadi.

Xitoy faylasufi Konfutsiy “Bir yilni — o‘ylasang bug'doy eksang, hosilini
kuzning o‘zidayoq olasan, On yil keyinini o'ylasang — bog* yarat, uch — to'rt yil o'tib
meva beradi. Agar kelajak tashvishi bilan yashasang farzandlaringga yaxshi tarbiya
va bilim ber’- degan. Sohibgiron Amir Temur bobomiz harbiy safarga farzandi va
nabiralarini olib borar ekan. Bundan ko‘'zlangan magsad avlodlari suyagi jangu —
jadallar, uzoq va mashaqgatli yo‘llarda chinigtirish bo‘lsa, hamda ularning ko'z
oldida, o'z go’lida tarbiyalashi, erka tantiq bo‘lib o‘sishidan va onalarning ortiqcha
mehru muhabbatlaridan asrash edi. Zero asalning ko'pi zarar, meyorida bo‘lsa
foydali ekanligi to‘g‘risida o‘tmish donishmandlari ko‘p nagllar aytgan.

Bugungi jamiyatimizning taraqgiyoti bolaning jismoniy va agliy qobiliyatini
dastavval oilada shakllantirishga, uning sog‘lomligini ta’'minlash mustahkamlashga
hamda uning ruhiy va ma’naviy barkamol bo‘lib shakllanishiga salbiy ta’sir etuvchi
omillarni o'z vaqtida bartaraf etishga har jihatidan sog‘lom bo‘lgan avlodni
shakllantirishga bog'liqdir.

Xo'sh, sog‘lom avlod gachon va ganday sharoitda vujudga keladi? U nasliy
sog‘lom oilada dunyoga kelsa, sog‘lom ijtimoiy-ma’naviy muhitda shakllansagina,
vatan ravnaqgi uchun o'z hissasini qo‘sha oladigan shaxsga aylanadi. Sog‘lom kishi
deganda, fagat jismonan sog‘lomlikni emas, balki sharqona axlog-odob va
umumbashariy g‘oyalar ruhida kamol topgan insonni tushunamiz.

Oilada bolalarni ma’nan va ruhan so’g’lom qilib tarbiyalashda farzandlarni ilm
olishga, kitob o’gishga o’rgatish nihoyatda muhim ahamiyatga ega. Chunki inson
umri davomida o’zini ruhan quvvatlantirib turadigan omillarga ehtiyoj sezib
yashaydi. Bunday omillarni ko’pincha biz “hobbi” deb ataymiz. Masalan: kimdir
bo’sh vaqgtlarida shaxmat oynashi mumkin, kimdir futbol tomosha qilishi, yana kimdir
musiga tinglashi, kitob o’qishi yoki o’zi uchun qgiziq bo’lgan biror faoliyat turi bilan
band bo’lishi mumkin. Bunday faoliyat turi bilan band bo’lish uchun inson shu

6



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

sohalarning ahamiyati, sir-asrori va jozibasini muayyan darajada his qila bilishi
lozim.

Oilada farzandlarning bo’sh vagtlarida kitob o’qishga odatlanishi, kitobdagi
g’oyalarni tahlil qila bilishi, undan kerakli ozugani olib, tegishli xulosani chigara olishi
shu oiladagi psixologik muhitning sog’lomligi va oilada farzandlarni ma’naviyiyatli
shaxs qilib tarbiyalashga yetarlicha sharoit yaratilanligini ifodalaydi. Oilada bunday
madaniyatni shakllantirish uchun esa avvalo ota — onaning o’zi farzandlarga o’rnak
bo’lib kitob o’'qib turishi, farzandlarining yoshiga mos kitoblarni o’gishiga e’tibor
berishi va shunga sharoit yaratishi muhim ahamiyatga ega.

Buning uchun oilada yoshlar ma’naviyatini shakllantirish bilan bog'liq
muammolarni o‘rganish va ularni bartaraf etish uchun quyidagi ilmiy tavsiyalarga
amal qilish lozim.

1. Oilada ota-onaning farzand oldidagi burchlarini his etishi va bolalarni har
tomonlama ma’naviyatli bo‘lishini ta’minlash.

2. Oilada bolalarni o'z ezgu-maqgsadlari sari yetaklaydigan va ularni amalga
oshirish uchun muntazam harakatga keltiradigan kitobxonlik bilan bog’liqQ ma’naviy -
axlogiy va ma'rifiy tarbiyani kuchaytirish.

3. Oilada ota — ona va farzand o‘rtasidagi o‘zaro hurmat va ongli
munosabatni yo‘lga qo‘yish.

4. Oilada va bolalar o‘rtasida mehr - ogqibatni, iymon e’tigodni, ularda
vatanparvarlik, insonparvarlik hamda yuksak axlogiy fazilatlarni tarkib toptirishga
xizmat giladigan tarbiya mexanizmini ishlab chigish.

5. Oilada bolalarni milliy va umuminsoniy gadriyatlar, urf — odat hamda
an’analarga amal qgilishga o‘rgatib borish.

Oilada bolalarga singdiriladigan tarbiyaviy ta’sir o'z xarakteriga ko‘ra boshqga
har ganday tarbiyadan ustunroq bo‘lishi hayotda o‘z isbotini topgan. Uning asosiy
omili ota-ona va ularning bolalarga muhabbati va bunga javoban bolalarning ota-
onaga mehru-ogibat hissidir.

Yuqoridagi fikrlardan kelib chigib, shuni ta’kidlash lozimki o'sib kelayotgan
yosh avlodni zamon talablari asosida tarbiyalash uchun ularni milliy mafkuraviy,
ma’naviy, milliy e’tigodlarimiz udumlarimiz, milliy axlog-odobga chorlovchi ibratomuz
xikoya va rivoyatlarimiz ko‘rsatmalari asosida tarbiyalash juda muhimdir. Shu bois
o'sib kelayotgan yosh avlodni har tomonlama yetuk va ma’naviyatli qilib tarbiyalash,
o'zligini anglash, Vatanni sevish, o'z burchini, vazifasini anglab yetishida, jamiyat
taraqqiyotida ongli ishtirok etishida yaratuvchanlik, ijodkorlik xislatlarini tarkib
toptirishda oilaning o‘rni beqiyosdir.

AOABUETIIAP
1. Karimov I. A. “Yuksak ma’naviyat — yengilmas kuch” — Toshkent “Ma’naviyat”,
2008.
2. Munavvarov A. “Pedagogika” — Toshkent, “O’gituvchi”, 1996
3. Internet saytlari: www. Edu.uz. www. Ziyonet. Uz.
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Allaberdiyeva Marifat
(Qiziriq, O’zbekiston)

BOSHLANG'ICH SINF O‘QUVCHILARINI MUSTAQIL O‘QISHGA TAYYORLASH
USULLARI

Ulug® yozuvchilar tarixiga nazar tashlansa, iste’dodning tug ulishi har kimda
har xil kechganini ko'rish mumkin. Alisher Navoiy ilk yoshlaridanoq Farididdin
Attorning «Mantiq ut-tayr» asarini yod olgan, hali o’smirlik davridayoq ilk asarlari
bilan mavilono Lutfiydek benazir shoirni hayratlarga solgan bo’lsa, Usmon Nosir
balog'at yoshidayoq mashhurlik darajasiga erishgan edi. Taniqli bolalar shoiri
Samuil Marshak 4-5 yoshlaridanoq she'r mashq qilib 11-12 yoshlarida ilk
poemalarini yaratgan bo’lsa, Quddus Muhammadiy «O'quvchiga esdalik» nomli
birinchi sheriy kitobini e’lon gilganida sal kam 40 yoshda bo'lgan.

Kichkintoylarning sevimli shoiri Tursunboy Adashboev so’zni so’zga juftlab,
0z hayrati-yu bor gayratini gog ozga tushira boshlaganida 12-13 yoshlarda
bo’lganini sog’inch bilan xotirlaydi. «Mening adabiyotga kirib kelishim, — deb yozadi

shoir, — avvalo, muallimlarimning, qolaversa, Abdullajon Haitovday fidoiy,
adabiyotga juda mehr qgo'ygan odamlarning ta'siri tufayli bo’lgan, desam
adashmayman.

Oltinchi sinfda o’gib yurgan kezlarim «Qizil O'zbekiston» (hozirgi
«Ozbekiston ovozi») gazetasida mashhur olim Hodi Zarifning bir xati chigdi. Xatda
gazetxonlarga xalg ichidagi dostonlarni yozib olishga yordam so‘rab murojaat
etilgandi. Maktabimiz direktori gazetani olib kelib, gishlogdagi to'ylarda doston aytib
yuradigan Olim garg a degan kishini topib, dostonini yozib jo natgin, dedilar menga.
Men bu haqda Hodi Zarifga xat yozdim. Hodi akadan: Uka, dostonning hech
gayeriga go'shmasdan, og'zidan qganday chigsa shundayligicha yozib
jo natishingizni iltimos gilaman, degan javob keldi.

Bu «Yozi bilan Zebo» dostoni edi. Xullas, men Olim garg ani izladim, u kishi
go'shni gishlogda paxsa urayotgan ekan. Olim akani ish ustida topdim, tanishdim,
magsadimni aytdim. «Bo’ldi, menga bir hafta qog' oz qoralasam, senga doston aytib
o'tirsam, tirikchiligim qolib ketadi. Kechqurunlari yozamiz», dedi. Kelishdik. Bir hafta
deganda dostonni qoralab oldim va Hodi Zarif domlaga jo natdim... Mana shu
o'quvchilik vyillaridagi qizigishlarim meni katta adabiyotga yetaklagan bo’lsa,
ajabmasy.

Ko'rinadiki, ko pchilik ijodkorlar mustagqil o°qgish va izlanish natijasida buyuk
kishilarga aylangan. Bu borada mustaqil o’gishga o’rgatuvchi sinfdan tashqari
o’gish darslari bolalarni kichik yoshdan boshlab kitob o"gishga tayyorlaydi.

Boshlang'ich sinflarda sinfdan tashgari o'gish o°zining lingvodidaktik,
pedagogik-psixologik xususiyatlariga ko'ra bosgichlarga bo’lib o’rganishni tagozo
etadi.

Boshlang’ich sinflarda sinfdan tashgari o’qishni guruhlash masalasi o0"zbek
olimlari K. Qosimovaning “Boshlang’ich sinflarda ona tili o'qitish metodikasi” kabi
darsliklari va B. Ma'qulovaning “Boshlang’ich sinflarda sinfdan tashgari o’qishning
mazmuni va uni tashkil etish” nomli nomzodlik dissertatsiyasida o’z tatqigot
ob’yektlari nugtai- nazardan yoritilgan.
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B.Ma’'qulova boshlang’ich sinflarda sinfdan tashqari o°qgish jarayonini shartli
ravishda quyidagi bosgichlarga bo’lgan:

1. Tayyorlov bosqichi (Bu bosgichga 1-sinf davrini kiritadi).

2. llk mutoala bosgichi (Bu bosgichga 2-3-sinf davrini kiritadi).

3. Mustagil mutoala bosqichi (Bu bosgichga 4-sinf davrini kiritadi).

Biz ham sinfdan tashqari o°qish jarayonini shartli ravishda 3 davrga boldik
va unga quyidagicha yondashdek:

1. Tayyorlov bosgichi. Bunga 1-sinfning 1-yarim yilligida o quvchilarni
badiiy kitoblar bilan tanishtirish, badiiy asardan zavq ola bilishi, uni mustaqil
o'gishga havas uyg'otish, o’qish texnikasi yuzasidan izchil tushunchalar berib
borish, to’g’ri talaffuzga o'rgatish masalalar kiritildi.

2. llk mutoala bosgichi. Bu bosgichga 1-2-sinf o quvchilarini badiiy kitoblar
bilan tanishtirishdan mustaqil mutolaaga, tez, to'g’ri, ravon va ifodali o gishga,
o°qiganlari yuzasidan o’z taassurotlarini shakllantirishga oid masalalar kiritildi.

3. Mustaqgil mutolaa bosqichi. Bu bosgichga 3-4-sinf o quvchilarining
badily asar mutoalasi bo’yicha dastlabki ikki sinfda egallagan ko'nikma va
malakalari asosidagi kitobxonlik madaniyati darajasi, chunonchi, asar mavzusini
to’g’ri belgilash, sujet vogealari o'rtasidagi o'zaro bog’liglikni aniglash, adabiy
gahramonlarning xatti-harakatiga o°zining shaxsiy munosabatini bildirish, tegishli
xulosalar chiqgarish, so'z zahirasini boyitish, badiiy asardan olgan taassurotlari
asosida og'zaki hikoya tuzish, bayon, insho, tagriz, annotatsiya, tezis kabi yozma
ijodiy ishlar yozish bilan bog’liq masalalar kiritildi. Avvalo maktabgacha tarbiya
muassasida bolalarda baddiiy asarlarni eshitish ishtiyogini va undan zavq olish
tuyg ularini uygotish lozim. Bog'cha yoshidagi bolalar xalg og'zaki ijodiga katta
gizigish bilan garaydilar. Bunga sabab tevarak-atrofida hayvonlarga, o’simlik, dov-
daraxtlarga, meva-chevalarga bo’lgan mehr sabab bo’ladi. Ular ota-onalari, buvi-
buvalaridan ertak, topishmoq eshitishni, hayotlarida yuz bergan vogealarni so zlab
berishlarini istaydi, yoqgtiradi. Bu borada Hamid Olimjonning esdaliklarini eslash
kifoya:

Bolalik kunlarimda,

Uyqusiz tunlarimda,

Ko'p ertak eshitardim,

So’ylab berardi buvim.

O’zi uchar gilamlar,

Bola bo’p qolgan chollar...

Bolalardagi bu ishtiyogni so'ndirmaslik boshlang’ich sinf o’qituvchilarning
zimmasidadir. Boshlang'ich sinfda sinfdan tashqari o’qish bosgichlarining magsad
va vazifalarini anglagan holda o qituvchi unga tayyorgalik ko'rishi lozim.

O’qgituvchi sinfdan tashgari o’gishning gaysi bosqgichi uchun reja tuzsa ham,
o'quvchilarga mustagil o’gish uchun tavsiya etadigan asarlarini o0°zi o’qib-
o’rganishi, mavzusiga ko'ra guruhlashi, migdorini belgilab olishi va taqvim rejaga
kiritishi, asar matnlari ustida amalga oshiriladigan ishlarni belgilab olishi, sujeti,
kompozitsiyasi, badiiy san’at vositalari, g'oyasi ustida ishlash mazmuni hamda
usullarini aniglab olmog’i zarur. Asar tavsiya gilishda yozuvchining ijodini qunt bilan
o'rganishi, tavsiya gilgan asarlarida nimalarga diggat qaratishlari yuzasidan
yo'llanmalar berishi kerak.
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Boshlang'ich sinf o quvchilarining yosh xususiyatlari va bilim saviyalari
hisobga olinib ajratiigan har bir bosgichning 0’z xususiyati mavjudligini ko'rib
chiqdik. Bu hagda o’quv dasturida ham, darslikda ham ta’kidlab o'tilgan. Asosiy
metodik muammo bu nimani o’qitish kerak va nima uchun aynan shunday o qitish
kerak savollariga javob topishdir.Ishimizning bu faslida yugoridagi savol mohiyatini
ochishga harakat gilamiz.

O’qgituvchi darsni tashkil etishda mavzuni anig belgilash va o'quv
materiallarini tayyorlashi lozim.Kuzatishlarimiz bu xususda o"qgituvchilar go’lida hech
ganday manba yo’qligini ko'rsatdi. Shuning uchun biz birinchi va ikkinchi bosgich
mavzular va o'quv materiallarini ishlab chigdik. Uchunchi bosgich uchun
rejalashtirishni ma’qul deb topdik.

FOYDALANILGAN ADABIYOTLAR:

1. S. Matchonov va b. Boshlang'ich sinf o'qish darslarida ilg'or pedagogik
texnologiyalardan foydalanish. —T/: Yangiyo‘l poligraf servis. 2008. 5-bet.

2. F. “Adabiy ta'limga ilg'or pedagogik texnologiyalarni tatbiq etish metodikasi”
U. Egamberdiyevaning

3. S.A. Adilovaning “O’zbek tili mashg ulotlarini komp'yuter texnologiyalari
vositasida tashkil etish

4. S. Yaminovning “O’quvchilarni mustaqil fikrlash qobiliyatini rivojlantirishda
senariyli o’qitish usulidan foydalanish”
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Allaberganova Dilbarjon Atabekovna, Ibragimova Charos Shermat gizi
UrDU
(Urganch, O'zbekiston)

TOG'AY MUROD ASARLARIDA QAHRAMON NUTQIDA
FOLKLOR NAMUNALARINING QO'LLANILISHI

Annotatsiya. Maqolada yozuvchining chugur mushohadaga undovchi xalq
og'zaki ijodi namunalaridan foydalanish mahorati, muallif va gahramon nutgidagi
0'ziga xos jihatlar ko'rsatib o'tilgan.

Kalit so‘zlar. Folklor, hikoya, nutq, xarakter, obraz, nasr, uslub, lirika, muallif
nutgi, persanoj nutgi, epik janr, ibora.

Annotation. This article is about skills of using writer's examples of folk
which makes reader observe deeply,features in the speech of authors and neroes.

Key words: Story, speech, character, image, prose, style, lyric, author's
speeches, persian narration, epic genre, phrase.

AHHOmMauyusi. B cmambe asmopa  aHHOmauusi ~ rnokasbleaem
omnudYumersnbHble 0cobeHHocmu U O0OCMOUHCMBO u30asaemMoe20, yMeHUe
rnonb308ambcsi 8 ceoeli peyu HapOOHbLIM YCMHbLIM MEOPYECMEOM.

Knrouesble crioea:honibKIiop pacckas, pedb, xapakmep, obpas, nposa,
cmurb, fUpuUKa, aemopckue peyu, nepcudckoe nosecmeogaHue, rnu4ecKull XaHp,
¢pasa.

XX asrda jahonda shuhrat topgan adiblar anchagina. Ammo ular orasida
Tog'ay Murod o'zining fazoviy tafakkur tarzi, inson kamoloti hamda taraqgqgiyotiga
to'sig bo'layotgan illatlarni jasorat bilan fosh gila olgan,ayni paytda dunyo
adabiyotining ilg'or an’analarini ham milliy, ham umumturkiy adabiyotga dadillik
bilan olib kirgan, adabiyotning zamon bilan uyg'un keladigan nuqtalarini topa olgan
ulkan va betakror iste’dod sohibi ekanligi bilan alohida ajralib turadi. Yozuvchi
asarlarida folklorga xos lirik va badiiy usullar, poetik ruh barq urib turadi.Bu esa o'z
navbatida adib asarlariga jozibadorlik, maftunkorlik fazilatlarini baxsh etib,
o'quvchini o'ziga butunlay sehrlab olish qudratini namoyon etadi. Tog'ay Murod
adabiyotning eng yaxshi an’analarini davom ettirib va boyitib, o'tmish va zamonaviy
adabiyotning eng yaxshi na’munalarini sinchiklab o'rgandi, reallik bilan ro'yo, vogelik
bilan tasavvur adabiyotining ajralmas bo'lagi,hatto insonni tadqgiq etishdagi yangi
usuli ekanini isbotladi. Yozuvchi uslubida epik janrga xos ertaklar, hikoyalar, miflar,
afsonalar, rivoyatlar, xayol badiiy vositaga aylanib ketadi, yangi ifoda usullarini,
garashlarni, tashbeh-u talginlarni o'z ijodida, 0'z badiiy olamida birlashtira oldi.

Ma'lumki, san’at asarlarining kuchini, gimmatini belgilaydigan mezonlardan
biri keng kitobxonlar ommasidir."Agar sening asaring kitobxonlarni hayajonlantirsa,
bu-baxtdir",-deydi adib Chingiz Aytmatov.Buyuk iste’dod sohibi Tog'ay Murod ana
shunday baxtga musharraf bo'ldi va adabiyotning yirik siymosi bo'lib tanildi.Adibga
adabiyot siymosi nomini olishda yordam bergan narsa ajdodlarga hurmat,tarixga
ehtirom,tarixiy boy merosga gizigish, milliy ruhning, milliy garashlarning, milliy
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gadriyatlarning, milliy urf-odatlarning xalq milliyligini o'zida jamlagan folklorning
yozuvchi gon-goniga, jon-joniga singib ketishidadir, desak yanglishmaymiz.

Yozuvchi ijodida folklorga xos tasvir uslubiga ergashish, folklor materialidan
0'z asarida mohirona foydalanish, folklorga mansub syujet yoki motivni 0'z asariga
olib kirish kabi murakkab folklorizm g'oyalarini yaqqol ko'ra olamiz.Folklor
na’munalari orqali 0'z fikrini kitobxonga chuqurroq yetkaza olgan. Muallif nutgida va
personajlar nutgida xalg og'zaki ijodi na’munalarining aynan keltirilganligi ham
yugoridagi fikrlarimizni isbotlay oladi. Xususan, Tog ay Murodning chinakam o'zbek
polvonlari tasvirlangan, surxon polvonlarining xarakteri, bolaliklari, mard, tantiliklari
0'z aksini topgan "Yulduzlar mangu yonadi" asarida folklor adabiyotidan oziq olish
mahoratini uchratamiz.

"Bo'ri tishlarini tishlariga qattiq bosdi.Gavron bilan ho'kizlar sag'risiga
so'qdi.Bor ovozi bilan qo'shig boshladi:

Yo'rtib-yo'rtib haydagin-a,mayda-yo,mayda-yo,

Don somondan arisin-a,mayda-yo,mayda-yo.

Ayni sahar bo'lganda-yo,mayda-yo mayda.

Ho'jayin huzr dorisin-a,mayda-yo,mayda-yo."*

Qissadagi Bo'rining onasi tilidan aytilgan, Momogiz tilidan aytilgan qo'shiglar
va boshga o'rinlardagi folklor na’munalari fikrimizga dalildir.

"Oshiqg bo'ldim,arpaning somoniga,

O'lim bersin,gizlarning yomoniga".”

Mashhur yozuvchi Said Ahmad tabri bilan aytganda bir qo'shiq tinglagandek
bo'ladigan, Tolstoyning "Xolstomeri",Aytmatovning "Gulsari"si qatoriga qo'shilgan
Tog'ay Murodning "Torlon"i hagidagi "Ot kishnagan ogshom" qissasida ham
gahramonlar nutgida folklorning aynan na’munalarini uchratamiz.

"Jo'shib keldim.Do'mbiramni olib dostonimni boshladim. Dostonimda bir
hovliga kelin keldi. Hovlida gulhan yoqildi. Changovuz chalindi. Kelin otda keldi. Ot
olovni bir aylandi. Ot doston bo'ldi.

Boli edi boling bor,

Ming tumorli noring bor.

Jasadingga garayman

Chonadigan holing bor™.

Asarning aynan shu nuqgtasida baxshichilik san’atidan foydalanganligi ham
adibning xalg og'zaki ijodidan material olish mahorati ganchalik yugori saviyada
ekanini na’moyon gila oladi.

Qissadagi bolani ovutish magsadida aytilgan go'shiglar bolalar folklorining
aynan na’munasidir:

"Huye-huye,huyeng gani?

Bovang bergan tuyang gani?

Bovang bergan tuyang bo'lsa,

Bogib yurganlaring gani.

Boqib yurgan tuyang bo'lsa,

Adir ham cho'llaring gani**.

! Tog ay Murod. Yulduzlar mangu yonadi. Toshkent: Sharg, 1999.

2 O'sha manba.

® Tog"ay Murod. Ot kishnagan ogshom.Toshkent: Sharg, 1999.
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Shargning buyuk dostonlari "Layli va Majnun", "Farhod va Shirin", "Tohir va
Zuhro'"larga hamohanglikda yozilgan deb e’zozlangan.Doston ta’rifiga sazavor
bo'lgan "

Oydinda yurgan odamlar" gissasi Tog'ay Murod ijodining gultoji desak
yanglishmaymiz.Gultoj hisoblanmish gissada ham folklor na’munasi bo'Imish kelin
salom an’anasi yozuvchi tomonidan mohirlik bilan tasvirlab berilgan.

"Kayvoni momo kelinni to'ylovchilarga salom berdira- berdi:

Soydan ho'kiz suvlatgan

Do'mbirasini kuylatgan.

O'd'illarini uylatgan-

Qaynotamga salom!

Osmondagi yulduzday,
Qoshi garo qunduzday.
Dili oydin qunduzday
Qaynonamga salom!

Tegirmonning noviday,

Adras to'nning log'iday,

Daroz akamga salom".

E’tibor berib qaraydigan bo'lsak, xalqg og'zaki ijodi materiallaridan
foydalanayotgan paytda asar vogealari kechayotgan hudud bilan hamohanglik
sezilib turadi. Bu asosan ulardagi motivlarda, shevaga xos xususiyatlarda o'z aksini
topgan.

Motam marosimlarida ijro gilinadigan aytimlar ham xalq og'zaki ijodida
alohida o'rin egallaydi.Qissada motam marosimini tasvirlashda obrazlar tilidan
folklorning bu turidan unumli foydalanilgan.Jumladan:"Yosh-yalanglar momomlab

- momomlab yig'ladi:

Osmondagi qirq yulduz

Qiyalab ketadi bo'lgani

Voy momom-ov,momom-ov,

Men momomni bir o'payin.

Qiyomat ketadi yotgani

Voy momom-0ovv,momom-ovv.

Yoki gaytmishlar onamlab-onamlab yig'ladi:

Hovlimizning tolini

Tolut bo'lsin, debmidik.

Voy enam-ow,enam-ow"e.

Tog'ay Murod deyarli har bir asarida xalq og'zaki ijodiga xos iboralarga
murojaat gilganini ko'ramiz.Uning asarlarini o'qigan har bir o'quvchi hayot, inson,
olam, tiriklik hagida olam-olam fikrlar oladi.Zero, kitob mutolaasi inson uchun
hamisha ma’naviy sabogq hamda ma’naviy mayoq vazifasini o'taydi, uni o'tmishdan
saboq olib, kelajak uchun yashashga o'rgatadi.

4 O'sha manba.
® Tog“ay Murod. Oydinda yurgan odamlar. Toshkent: Sharq, 1999.
¢ O'sha manba
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Bazarov B.T., Khalbayev D.
Jizzakh polytechnic institute
(Jizzakh, Uzbekistan)

THE ROLES OF THE TEACHER AND STUDENT CHANGE IN COMMUNICATIVE
LANGUAGE TEACHING

Abstract: It considers assimilating the educational material’s pronunciation,
new lexis, grammatical material, and the materials which can be understandable
through listening and reading, the ways of expressing the thought in written form in
the communication process;

Key words: Communicative,communication oriented education, approach,
Communicative Approach, CLT, teacher-centered;

For human, learning language means connection ways which necessary in
communication process. Despite there are a lot of languages in the world, each of
them has its peculiarities, attractiveness, complex and interesting
aspects.Education is to contact on foreign language - an actual problem, costing
before school, since contacts of the people of the different nationalities is called
consolidate the rapport and friendship between folk.

It does not follow also to forget that communication oriented education
provides the best assimilation of the language, since exactly in condition of the
contact language emerges in its natural function.

The Communicative Approach to teaching highlights the importance of
functional language as opposed to focusing specifically on grammar and
vocabulary. Learners are taught to apply various language forms in various contexts
and situations such as making a hotel reservation, purchasing airline tickets,
ordering at a restaurant, booking tickets to a show, asking for directions etc. It is this
constant exposure to language in realistic situations which is thought to aid
language acquisition. Also, students are given a clear reason for communicating in
the form of role plays and simulations. Accuracy of the language used is seen to be
of less importance than communicating successfully.

At this point, during these communicative activities the teacher does not
intervene as the purpose of such activities is too simulate real communication.
Although communicative activities are widely used by teachers it is quite difficult to
define exactly what a communicative approach is. This is because most teaching
methods are aimed at improving communication irrespective of the techniques
employed. The Communicative Approach is also seen to erode student accuracy in
pursuit of fluency.

Normally, teacher does not use one single method, although he may have a
leaning towards certain aspects of one particular method. He may use a
combination of methods.

Whole ranges of teaching methods exist - whole myriad of titles:

Grammar (Indirect) Method, Language Control Method, Direct Method,
Phonetic Method, Oral Method, Audio-Lingual method, Natural Method, Audio-
Visual method, Bilingual Method, Eclectic (Modified) Method and Communicative
Method.
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The criteria which decide what method(s) he/she chooses are many:

1. Attitude of teacher towards the language;ls he/she fluent? / How rusty is
he? How familiar is he with the country/people/culture? Is he confident orally, or will
he depend on the written form? (The need to be good actors!)

2. Attitude of teacher towards the AIMS of learning a foreign language -
merely to pass exams, / to get good exam results/ promotion?

3. Attitude of teacher to how he thinks a child should learn a foreign
language in class book-bound? / passively or actively? / slave to the method? /
keep them writing so as to maintain control and discipline? / allow some ‘working’
noise (language isn’'t silent one) and get pupils to communicate, work in pairs,
groups, to act out situations in which language is the practical vehicle for
communicating and conveying messages (obvious aim of communicative teaching!)

4. Attitude of the pupils to the language; Some languages more favored
than others... / the relative prestige of French / the relative apathy towards the
learning of Welsh in the border countries / the way they react to the teacher and to
the method...

5. Local conditions in the school language room (with attractive posters
atmosphere projecting the feeling of that country?) audio-visual aids? blackout?
overhead projector? language laboratory? reading corner? project work area?
foreign language assistant? facilities for duplicating worksheets? nature of classes -
mixed ability? streamed? banded? set? existing exchange / twinning. There tends
to be two extremes of methods:

INDIRECT GRAMMAR METHOD DIRECT ORAL METHOD

(ECLECTIC METHODS)

Young teachers tend to oscillate, favoring the Direct Method first... but
veering towards the Indirect Method when trying to deal with unruly classes (better
controlled with Indirect Method). A great deal of a teacher’s planning involves not
only what to teach, but how to teach it. The same principle holds true for effective
communication methods with parents, other teachers, students, and administrators.
Teachers in communicative classrooms will find themselves talking less and
listening more - becoming active facilitators of their students’ learning. The teacher
sets up the exercise, but because the students’ performance is the goal, the teacher
must step back and observe, sometimes acting as referee or monitor. A classroom
during a communicative activity is far from quiet, however. The students do most of
the speaking, and frequently the scene of a classroom during a communicative
exercise is active, with students leaving their seats to complete a task.

There is considerable on appropriate ways of defining CLT, and no single
model of CLT is universally accepted as authoritative However, according to
Richards and Rodgers, CLT starts with a theory of language as communication, and
its goal is to develop learners’ communicative competence. The most obvious
characteristic of CLT, according to Larsen-Freeman is that “almost everything is
done is done with a communicative intent”. In CLT, meaning is paramount.
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One of scientists of this field Gill Hart says that as an experienced language
teacher it took him many years before he really understood the practical
implications of its underlying principles and to confidently apply them in his
language classroom. From the point of view of this scientist here are the main core
principles which make it the most successful language learning approach in use
today.

Basic principles for teachers are teacher’s main role is a facilitator and
monitor rather than leading the class. In other words, “the guide by the side” and not
“the sage on the stage”, lessons are usually topic or theme based, with the target
grammar “hidden” in the context e.g. a job interview (using the Present Perfect
tense), lessons are built round situations/functions practical and authentic in the real
world e.g. asking for information, complaining, apologizing, job interviews,
telephoning, activities set by the teacher have relevance and purpose to real life
situations — student can see the direct benefit or learning, dialogs are used that
centre on communicative functions, such as socializing, giving directions, making
telephone calls, emphasis on engaging learners in more useful and authentic
language rather than repetitive phases or grammar patterns, feedback and
correction is usually given by the teacher after tasks have been completed, rather
than at the point of error, thus interrupting the flow.

Instead of being the dominating authority in the classroom, the teacher
facilitates the communicative process among all the learners and between the
students and the various tasks, giving guidance and advice when necessary.
Furthermore, teachers act as independent participants within the learning-teaching
group. Any necessary intervention on the teacher’s part may prevent learners from
becoming genuinely involved in the activities and thus hinder the development of
their communicative skills.

In contemporary English teaching, the teacher’s function should become
less dominant than before, but no less important. For example, his/her role as an
independent participant within the learning-teaching group is closely related to the
objective of his/her role as communicative activator. These roles include a set of
secondary roles for the teacher: first, as an organizer of resources and as a
resource; and second, as a guide and manager of activities. A third role for the
teacher is that of researcher and learner, with much to contribute in terms of
appropriate knowledge, abilities, and actual and observed experience in the nature
of learning.

Basic principles for learners are often more motivated with this approach as
they have an interesting what is being communicated, as the lesson is topic or
theme based, encouraged to speak and communicate from day one, rather than
just barking out repetitive phrases, practice the target language a number of times,
slowly building on accuracy, created by the individual, often through trial and error,
interact with each other in pairs or groups, to encourage a flow of language and
maximize the percentage of talking time, rather than just teacher to student and vice
versa and unless the focus is on the accuracy stage of the lesson, learners are
corrected at the end of an activity so as not to interrupt their thought process.

To facilitate language acquisition, students need much practice. So,
teachers must ensure that classroom interactions are managed, not just by the
teacher, but by all present. In order to avoid being the center of classroom
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interactions, teachers should arrange the desks in such a way that the students can
look directly at one another. This helps create interactions among the students. The
teacher does not act as a leader of the class, but class leadership emerges from
within the group.

There are three main parts of a successful student-centered lesson plan:

1. There is always a “warmer” to get students comfortable and in the mood
to study the topic at hand. Teachers spend several minutes eliciting responses from
their students by asking them questions, showing them interesting pictures, playing
songs, or showing a short movie clip.

2. The bulk of the lesson is based on student activities. Students practice
(with partners or groups) working on vocabulary and grammar through a text. The
text can be a short story, a newspaper article, a song, a poem, or other type of text
appropriate to the age level and ability of the students.

3. At the end of the lesson, students use the language they have learned
freely. This means either speaking or writing using the vocabulary or grammar
learned.

Students who learn English through “teacher-centered” learning (this is a
teacher simply lecturing to his or her students) will generally learn grammar points,
but have little ability to actually use the grammar in real-life situations.

With student-centered learning, students are encouraged to use context to
find the definitions of words and phrases, and also to speak English as much as
possible. Teachers of this method sometimes say that the only way to learn how to
speak English is to speak English. In many ways, the communicative method of
learning English is the same way as learning how to ride a bike or drive a car. It is
also the way children learn their own language. By the time children reach the age
when they enter grammar school, they are fluent in their native language because
they were immersed in it.

The most important thing for English students (and teachers) to remember is
to speak English as often as possible, and to not let the fear of making mistakes
deter them from using the language.

The type of classroom activities proposed in CLT also implied new roles in
the classroom for teachers and learners. Learners now had to participate in
classroom activities that were based on cooperative rather than individualistic
approach to learning. Students had to become comfortable with listening to their
peers in group work or pair work tasks, rather than relying on the teacher for a
model. They were expected to take on a greater degree of responsibility. And
teachers now had to assume the role of facilitator and monitor. Rather than being a
model for correct speech and writing and one with the primary responsibility of
making students produce plenty of error free sentences, the teacher had to develop
a different view of learners’ errors and of her/his own role in facilitating language
learning. One of important components of communicative competence is the ability
to select a linguistic form that is appropriate for a specific situation.Hendon (1980)
argues that “today language has been redefined as an integral part of the culture
with which it is connected.” There is plenty of evidence that a good command of
English grammar, vocabulary, and syntax does not necessarily add up to a good
mastery of English. There is a set of social conventions governing language form
and behavior within a communicative group.
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EFL teaching in Uzbekistan, with its traditional setting, is markedly different
from that in the United States and Great Britain in that it is conducted in different
social cultural contexts. Yet this does not mean that the communicative approach is
not applicable in such a context. To make this approach work well in Uzbekistan,
we must reconcile it with the traditional grammar-translation method that is still
popularly used in Uzbekistan.
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Bobomuratova Saodat Xolboyevna
(Sho’rchi, O’zbekiston)

BOSHLANG’ICH SINF O’QITILISHIDA SINFDAN TASHQARI ISHLARNI
TASHKIL ETISHNING USLUBIY ASOSLARI
(ona tili, o’qish darslari misolida)

O’zbekiston Respublikasi birinchi Prezidenti I.A. Karimov: "Vatanimizning
kelajagi, xalgimizning ertangi kuni, mamlakatimizning jahon hamjamiyatidagi obro"-
e'tibori avvalambor farzandlarimizning unib-o'sib, ulg'ayib, ganday inson bo’lib
hayotga kirib borishiga bog’ligdir. Biz bunday hagigatni hech gachon unutmasligimiz
kerak”,- deb ta'kidlagan edi. Bu fikrlardan kelib chigib, har bir ta’lim sohasi
mutaxassislari 0’z vazivalarini belgilab olishlari tabiiy. Yosh avlod shaxsida komil
insonga xos fazilatlarni shakllantirishda boshlang’ich ta’limda sinfdan tashqari
o’gish darslarining mazmunini va tashkil etish shakllarini zamon talablari darajasiga
ko'tarish, hozirgi “tez suratlar bilan o’zgarib borayotgan, insoniyat hozirga qadar
boshidan kechirgan davrlardan tubdan farq giladigan o'ta shiddatli va murakkab bir
zamonda” yashayotgan, axborotlar oqimining ko'pligi ta'sirida anchayin
dunyoqarashi keng kichik yoshdagi bolalar ehtiyojini hisobga olib, ularga
yondashish zarur. Yuksak texnologiyalar davrida, “hozirgi paytda yer yuzining qaysi
chekkasida ganday bir vogea yuz bermasin, odamzot bu haqda dunyoning boshga
chekkasida zudlik bilan xabar topishi hech kimga sir emas’ligidan kelib chiqib,
kompyuter, televidenielarning keng ommalashuvi sinfdan tashqari o°qish darslarini
tashkil etishga katta mas’uliyat bilan yondashishni talab etadi. Har ganday holatda
ham bolaga kitob o°qgishni, kitobni tanlab o’qishni, unga to’g’ri munosabat bildira
olishni o’rgatish sinfdan tashqari 0°qish darslarining vazifasidir.

O’rta umumiy ta'lim va o’rta maxsus kasb-hunar ta'limi bo’yicha interaktiv
metodlardan foydalanish xususida ham ilmiy izlanishlar olib borilgan bo’lib, ularda
ijtimoiy, gumanitar va tabiiy fanlarni o'qitish jarayonida foydalanish imkoniyatlari
yoritilgan, interfaol usullar yordamida o’quvchilarni mustagqil faoliyatga yonaltirish,
ta'lim jarayonida faollikni yuzaga keltirish orqali mavzularni o'zlashtirish
samaradorligini oshirishga garatilgan garashlar ilgari surilgan.

Sinfdan tashqari o°gish darslarida badiiy asarlarni o’rganish jarayoniga
interfaol usullarni tadbiq etish orgali matn mazmunini o'zlashtirishni, badiiy tilini
tahlil qilish, badiiy vositalarni o’rganish, asar mazmunini gayta hikoyalashga
o'rgatish orgali o’quvchilarning nutgini o'stirish va fikrini uslubiy jihatdan to'g'ri va
emotsional jihatdan ta'sirchan ifodalashga o'rgatish, “Inson, uning har tomonlama
uyg'un kamol topishi va farovonligi, shaxs manfaatlarini ro’yobga chigarishning
sharoitlarini va ta'sirchan mexanizmlarini yaratish, eskirgan tafakkur va ijtimoiy xulq-
atvorning andozalarini o’ zgartirish respublikada amalga oshirilayotgan islohotlarning
asosiy magsadi va harakatlantiruvchi kuchidir..... fan,texnika va texnologiyalarning
yutuglari asosida kadrlar tayyorlashning mukammal tizimini shakllantirish
O’zbekiston taraqgiyotining muhim shartidir” deb ta'kidlanadi “Kadrlar tayyorlash
milliy dasturi’"da O’zbekiston ta'lim tizimini isloh gqilishning dasturiy hujjatlarida
ta'limga bilimdon va harakatchan, tez o’zgarayotgan ijtimoiy, informatsion va
texnologik sharoitlarda kasbiy, ijtimoiy va psixologik o'rnini topa oladigan insonni
tarbiyalay oladigan kadrlar tayyorlash dolzarb masala sifatida ta'kidlangan.
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“Ta'lim to'g'risida"gi gonunda “o"qitishni ilg'or shakllari va ilg'or pedagogik
texnologiyalarni, ta'limning texnik va axborot vositalari o’quv jarayoniga joriy etish”
asosiy masalalardan biri deb ko rsatilgan.

Boshlang'ich ta'limda sinfdan tashqari o°qish darslari samaradorligini
ta'minlovchi interfaol metodlardan foydalanish, o'qitishning noan'anaviy usullarini
go'llash juda muhimdir. Jumladan, sinfdan tashqgari o'qish darslarida
uyushtiriladigan o’yinlar ko'ngilochar mashg'ulot bo’lImasdan, ta'limiy xarakterga
ega bo’lishi, o'rganilayotgan asar mavzuni ni o°zlashtirishga, asar yuzasidan ta'limiy
va tarbiyaviy xulosa chiqarishga qaratilishi lozim. Interfaol usullardan o’rinli,
O quvchilarning gobiliyatlarini hisobga olgan qolda foydalanish lozim. Rixsixon
Ubayxo'jaeva “lig’orpedagogik texnologiyaning juda ko'p usullari mavjud bo’lib,
boshlang’ich sinf ona tili darslarida ular seminar darslar, konferentsiya darslari,
"Aqliy hujum”, “Kichik guruhlarda ishlash”, “Sinkveyn”, “BBB”(Bilar edim, bilishni
xohlayman, bilib oldim), “Debatlar”, “Tanqidiy tafakkur” va boshqalarni ko'rsatadi.
Bu usullardan o’quvchining yoshi, psixologik xususiyati, bilim darajasiga qarab
foydalanilmas, gilingan ishlar ishlar samara bermaydi.

O’zbekistonda xizmat ko'rsatgan xalq ta'limi xodimi Sobir Tursunov:
"Noan'anaviy darslarining turi ham juda ko'p: ertak, sayohat, musobaqa, bozor,
sport o'yin turlaridan foydalanib yaratilgan darslar durust samara bermoqgda. Bu
O’quvchilarni darsga bo’lgan qizigishlarini oshirmoqda. Lekin bu darslarni ba'zi
o’gituvchilar saxna darsiga aylantirib, bir bor o’tilgan darsni senariysidan foydalanib,
har safar kelgan dars kuzatuvchisiga namoyish qilib, o quvchilarni dangasalikka
o’rgatmogda. O'quvchilarda o'yinga gizigish uyg onib, jiddiy bilim olishga intilish
yo'qolib bormoqda”,- deb asosli ravishda tanqidiy fikr bildiradi. Boshlang'ich ta'limda
sinfdan tashgari o’qish darslarini pedagogik texnologiyalar asosida tashkil etish,
ularni muayyan mavzularni o'rganishda gollash, tatbiq etish o quvchilarning dastur
talablari darajasidagi bilim, ko’nikma va malakalarga ega bo’lishlarini ta'minlashi
lozim.

Hozirgi vaqtda pedagogik texnologiyalarni muayyan yo'nalishlar fan
sohasiga tadbiq etish bo’yicha ham qator ilmiy izlanishlar olib borildi, ularda
pedagogik texnologiyalardan foydalanish imkonini beruvchi loyihalar yaratildi, ular
ta'lim samaradorligini oshirishga katta ta'sir ko'rsatadi. T. G afforova,
D. Po’latovalarning metodik go’llanmalarida o°qgish, ona tili, tabiatshunoslik
darslarini interfaol usullar asosida tashkil etish yoritilgan.

Maktablarda qo‘yilayotgan eng muhim talablardan biri shaxsning ijodiy
sifatlarini rivojlantirishdir. Shuning uchun oqitish jarayoni samarali usullar asosida
tashkild etish bilimlarni mustahkam egallashga, ta'lim jarayonidagi qiyinchiliklarni
engishga o'rgatadi, bilim olishga qizigishni kuchaytiradi. Lekin o’quvchilarda
bilishga qizigishni uyg otish uchun ular ma'lum darajada boshlang’ich bilimga ega
bo’lishi lozim. Bu bilimlar zahirasini suhbat usulda yaratish mumkin.

Noan'anaviy shaklda tashkil etilayotgan sinfdan tashqari o'gish darslari
o'quvchilarning jamoa bo’lib kichik guruhlarda faoliyat ko'rsatishi ko nikmalarini
shakllantiradi, mustagqil fikr yuritish, fikrini erkin ifodalash, boshqalar fikrini tinglash,
mulohaza yuritish, ulardan eng muhimlarini ajrata olish, o'z fikrini ilgari surish, uni
dalillash, fikrlarni umumlashtirish va xulosalashga o'rgatadi. Interfaol metodlar
o'quvchilarda o’quv materialini o’rganishga gizigish uyg otish bilan birga, unda
ehtiyojni ham yuzaga keltiradi. Ta'lim samaradorligini oshirishning omili sifatida
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e'tirof etilayotgan interfaol metodlarni boshlang’ich sinflarda sinfdan tashqari o’qish
darslariga ham tadbiq etish orgali o quvchilarning o zlashtirish darajasi ko' tariladi.

Sinfdan tashqgari o’qish darslarini tashkil etishda “Aqliy hujum”, “Klaster”,
“Kichik guruhlarda ishlash”, “6x6x6”, “Lahzada aql charxi’, “Qarorlar mojarosi”
(garor gabul qgilish texnalogiyasi) kabi interfaol usullardan va ta’limiy o’yinlaridan
foydalanish o quvchilarni mustagqil fikrlashga, fikrini jamoa bilan maslahatlashishga
o’rgatdi, muammolarni hal gilishda ishtirok etish maylini yuzaga keltirdi.

Sinfdan tashqari o’qish darslarida o’rganiladigan turli mavzulardagi asarlarni
o'rganishda muammoli vaziyatlar yaratish o’quvchilarda o’quv faoliyatini
aktivlashtirdi.

4-sinfda “Fasllar ko'rki” mavzuni o’rganishda interfaol usul “Klaster” dan
foydalaniladi.O quvchilar o’gigan asarlari: Rauf Tolibning “Gullar va shamol” ertagi
Abduraxmon Akbarning “ Osmonning ko'zi”, N. Ostonovning “Bahor”,
T. Adashboevning “Navro’z”, “Boychechak”, Z. Diyorning “Binafsha” she'ri asosida
“Bahor” mavzusida klaster hosil giladilar. Bu quyidagi ko rinishda bo’ladi.

O’quvchilar “Klaster” da yozgan so'zlarini o’gigan asarlari yoki yodlagan
she’rlaridan misollar keltirib izohlaydilar.

3-sinfda “Hayvonot dunyosi” mavzusini o'rganishda “Agliy hujum” metodidan
foydalaniladi. O"qgituvchi hayvonot dunyosi haqgida nimalarni bilishlarini
o'quvchilardan so'raydi. O quvchilar Anvar Obidjon, Tursunboy Adashboyevning
sherlari asosida quyidagi fikrlarni aytadilar:

- hayvonlar juda ko'p;

- yowvoyi hayvonlar bor, uy hayvonlari bor;

- hayvonlarning gushtidan, yungidan foydalanamiz;

- hayvonlardan ish quroli sifatida foydalaniladi;

- ba’'zi hayvonlar “Qizil kitob” ga ham kiritilgan;

Sinfdan tashqari o’gish darslarini tashkil etishda o’qituvchi va o quvchilar
faoliyatini o'rganish, o quvchilarning bilimlarni o’zlashtirish darajasini test sinovlari
va yozma ishlari orgali aniglash, o’gituvchi faoliyatini anketa so‘rovlari yordamida
tahlil gilish asosida sinfdan tashqari o’qish darslarida hosil gilinadigan ko'nikma va
malakalarni o’quvchilar an’anaviy shaklda tashkil etilayotgan dars mashg ulotlarida
o'zlashtira olmaydi. Bundan tashgari, boshlang’ich sinf sinfdan tashgari o’qish
dasturida o’tmishni o'rganish, Vatan va tabiat mavzulari, shoir va yozuvchilar ijodini
o’rganish sinfdan sinfga o’tgan sari murakkablashib boradi. Uning o’rganishdagi
giyinchiliklar 0°z-0"zidan samarali metodik yondashuvni tagazo etadi.

Sinfdan tashqgari o'gish darslarida o°zbek bolalar yozuvchilari asarlarini
mustagqil o gishlarini tashkil etishda ilg or usullardan foydalanish bolalarda ularning
ijodiga qgizigish uyg otadi va bola mustaqil ravish ularning boshga asarlarini topib
o'qiydi. Masalan, Tursunboy Adashboyev ijodini sinfdan tashqari o’qgish darslarida
o'rganish o'quvchilarda uning ijodiga katta gizigish uyg otadi. Tursunboy
Adashboyevning “Qish” she'rining hajmi unchalik katta emas. Lekin u gishda
hayvonlar hayotida ro’y beradigan o’zgarishlarni bilib olishga yagindan yordam
beradi. Bu she'rni o’qgishdan oldin ham o quvchilar bilan savol-javoblar o’tkaziladi.
O quvchilar diggati hayvonlarning gishdagi hayotiga qaratiladi. Masalan, gishda
yovvoyi quyonlarning rangi o°zgarib, gorda o°zini dushmandan himoya giladigan oq
rangga kirishi, ayigning o’siq yunglari sovuqda yashashga qo’l kelishi to g risida

”

tushuncha beriladi. She'r matni bilan tanishishdan oldin xattaxtaga “ayoz”, “quyruq”,

21



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

» o« y o«

“so’qmoq”, “piyma”, “po’stin” “pahmoq” so zlari yozilib, ma'nosi izohlanadi. She rni
navbat bilan o’quvchilarga to'rt-besh marta o’qitilganidan keyin uning mazmuni
yuzasidan savol-javob o'tkaziladi. SHe rning to’la mazmuni uch-to’rt o quvchilarga
gapirtiriladi, ularning fikr-mulohazalari to’ldiriladi. Mazkur mavzuni o°rganish
jarayonida maktab atrofiga sayohat uyushtirish ham mumkin. Qishda gor bosgan
dalalarni, tomlarni, daraxtlarni, odamlarning va qushlarning qishdagi hayotini
kuzatish o quvchilarning mustagqil fikrlashi va nutqining ifodali, sermazmun bo’lishi
uchun boy material beradi.

O’quvchilar barglari to’kilib, sovugda gor bosib turgan daraxtlarni ko'rar
ekan, shu holatni ifodalagan “qor ko'rpasiga o'rangan yalang'och daraxt” yoki
“sovuqda mudrayotgan daraxt” kabi iboralarni topishga harakat giladi, bu esa
o’quvchilarning lug at boyligining oshishiga xizmat giladi. Biz 3-sinf sinfdan tashqari
o'gish darsida T. Adashboyev ijodini o'rgandik. Dars o'quvchilarda katta gizigish
uyg otdi. Shoir bilan uchrashuv tashkil etishni so'rashdi.

Sinfdan tashqari o’qish darslarida badiiy matnning lisoniy tahliliga ham
e’'tiborni kuchaytirish lozim. O’qgish dasturining o quvchilar bilimiga qo’yiladigan
talablarida ularning ayrim tasvir vositalari va badiiy til elementlarini bilishlari zarurligi
gayd etilgan bo’lsa, o’quvchilarning ko'nikma va malakalariga bog’liq talablarida
“tiining ifoda vositalarini o'rinli qo’llay olish va ularning uslubiy imkoniyatlaridan
foydalana olish”lariga e’tibor garatilgan. Jumladan, o"gish dasturida va darsliklarida
badiiy asar tili tahliliga quyidagi talablar qo’yilgan:

- O'qish mashg ulotlarini  o'tkazish jarayonida o°quvchilarda nutq
faoliyatining asosiy ko'rinishi bo’lgan ko nikmalari, matn va kitob ustida ishlash,
o’ quvchilarning bog lanishli nutgini o'stirish, nutq madaniyatini rivojlantirish nazarda
tutiladi.

- Olti-etti yoshli bolalarning nutgini takomillashtirish uchun uning nutgidagi
kamchiliklarni o°qish darslaridagina emas, balki barcha predmetlar yuzasidan
o'tkaziladigan darslarda hamda darsdan va maktabdan tashgari uyushtiriladigan
mashg’ulotlar jarayonida ham tuzatib borishga alohida ahamiyat berilishi zarur.

- Matn ustida ishlash murakkablashib boradi, bolalar o’qituvchi rahbarligida
asarning asosiy mazmunini aniglaydilar, gahramonlarning xatti-harakatini
ifodalovchi so’z va iboralarni topishga, vogea-hodisalarni so’z bilan tasvirlashga
o'rganadilar. Ularda so’z boyligiga talab ortadi.

Sinfdan tashqari o’ quvchilar mustaqil o gigan asarlarni hisobga olib borishga
katta e'tibor garatildi. 1-2- sinfda o’quvchilar kundalik daftarlariga mustaqil o gigan
asarlari nomi va muallifini yozib bordilar. 3-4-sinfda o’quvchilar o’gigan asarlarini
hisobga olib boruvchi, 0°z munosabatlarini gisqa gilib yozib go’yuvchi mazsus daftar
tutdilar. Yil oxirida ota-onalar yig'inida, maktab pedagoglari kengashida mustagqil
kitobxonlik darajasi yuksak o"quvchilar rag atlantirib borildi. Boshlang’ich sinf
o’quvchilarining kitobxonlik saviyasi targ’ib gilinayotgan asarlar, yozuvchilar ijodi,
o’qgilgan asar yuzasida uyushtiriigan bahz-munozaralar sifatiga bog’liq bo’ldi.
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Mamataliyeva Gulnoza, Xaydarova Mehriniso
(Termiz, O’zbekiston)

BOSHLANG'ICH SINFLAR DTS, ONA TILI O'QUV DASTURI, DARSLIKLARIDA
MUAMMOLARI VA ULARNING YECHIMLARI

O’zbekiston Respublikasi davlat mustagilligiga erishgandan keyin igtisodiy
hamda ijtimoiy rivojlanishning o’ziga xos yo’liga ega bo’ldi.Mustagqillik omili ta’lim
sohasini ham tubdan yangilash zaruratini vujudga keltirdi.

O’zbekiston Respublikasining “Ta’lim to'g'risida” gi qonuni hamda “Kadrlar
tayyorlash milliy dasturi talablari” asosida ta’limning magsadi, vazifalari, mazmuni,
shakli, vositalari hamda prinsiplari tanlanishi birinchi darajali ehtiyojga aylandi.
Natijada 1999 yilda umumiy o'rta ta’limning davlat standartlari tasdiglandi. Davlat
ta’lim statdartlari umumiy o'rta, o’rta maxsus, kasb- hunar va oliy ta’lim mazmuniga
hamda sifatiga qo'yiladigan talablarni belgilab berdi.

Davlat ta’lim statdarti amaliyotga joriy qilinib, bir gator tajribalar to’plandi.
2005 yilda to plangan tajribalar asosida Davlat ta'lim statdarti takomillashtirildi.

Boshlang’ich ta’lim bosgichida o quvchilarning ona tili ta’lim sohasi bo’yicha
tayyorgarlik darajasiga go'yiladigan minimal talablar quyidagi uch parametrli
standart o’lchovi orgali aks ettirildi. O'qish texnikasi, o'zgalar fikri va matn
mazmunini anglash hamda fikrini yozma shaklda bayon etish malakasi.

Boshlang'ich ta'lim Davlat standartida o'quvchilarning mustagil o°qish
ko nikmalari iborasi aynan qo’llanilgan bo’lsada, ko rsatigan uch parametrli statdart
talabini bajarish o’quvchilarda ma’lum darajada mustaqil o’gish ko nikmalini talab
giladi.

Davlat ta’lim standarti asosida o’quv dasturlari va darsliklar yaratiladi.

Boshlang’ich sinflar ona tili dasturi quyidagi bo’limlarni 0’z ichiga oladi.

1. Savod o'rgatish, sinfdan tashqari 0°qish va nutq o’stirish.

2. Sinfda va sinfdan tashqari 0’qgish va nutq o’stirish.

3. Fotenika, grammatika, imlo va nutq o’stirish.

Bu bo’lim materiallarini birlashtiruvchi asosiy tamoyil nutg o’stirish
hisoblanadi. Nutg o’stirish boshlang’ich sinf ona tili ta’limiga aniq amaliy yo nalish
beradi va bolalarga ongli 0°qish, o’giganlarini ravon gapirish va yozishga o'rgatadi.
Ona tili va adabiyotdan bolalarning yosh xususiyatlari va saviyalarini hisobga olgan
holda boshlang’ich bilim berishni, shu asosda nutqgni boyitish, boshgalar nutqini
e'tibor bilan eshita olish hamda kitob o’gishga gizigish uyg otishga yo’naltirishi
zarur.

Ona tili o’quv dasturining ikki bo’limida sinfdan tashqgari o’gish atamasi
go'llangan.Nafagat 1-4 sinflarda, balki yuqgori sinflarda ham sinfdan tashqari o’qish
atamasi go’llangan. Demak, 1-4 sinflarda sinfda o'qish va sinfdan tashqgari o’ gish
darslari uyushtiriladi.

Sinfda o’qish darslarida barcha o quvchilar o’gituvchi rahbarligida ayni bir
asarni o‘rganadilar: asar mazmuni, qurilishi, badiiy til vositalari ustida ish olib
boradilar

Sinfdan tashqari o’gish darslarda esa o quvchilar bir mavzuga oid bir necha
asarni o'gib o’rganadilar. Sinfdan tashqgari o’qishning magsadi o’qish malakalarini
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takomillashtirish, kitob tanlay oladigan, muntazam kitob o’qiydigan, o’gigan kitobini
to’g'ri baholay oladigan ongli kitobxonni tarbiyalashdir.

Albatta, sinfda o’qish darslarida ham mustaqil o’gish ishlari uyushtiriladi,
o'quvchilarda ma’lum ko'nikmalar hosil gilinadi.Biroq sinfdan tashgari o’gish
atamasining ma'nosi ancha keng bo’lib, o'quvchilarning mustagil o’qgish
ko nikmalari ayni shu darslarda shakllantirib boriladi.

Amaldagi sinfdan tashqari o°qgish dasturining mazmuniga ko'ra ta’limning
har bir bosgichida ikki asosiy bo'lim ajratiladi:

- Birinchi bosgichda o’qish doirasi, ya'ni o qgitiladigan kitoblar va ularning
gaysi tartibda o°qish bilan tanishtirish yuzasidan o quvchilarga ko'rsatma beriladi.

- Ikkinchi bosgichda shu o’quv materiallari asosida bilim, ko'nikma va
malakalar shakllantiriladi.

1-sinfda sinfdan tashgari o'qgish ikki bosgichda amalga oshiriladi:

1) tayyorgarlik bosqichi;

2) boshlang’ich bosgich;

Tayyorgarlik davrida sinfdan tashgari 0’gish uchun maxsus soat ajratiladi.
Haftada 1 marta savod o'rgatish darsidan 15-20 dagiga ajratiladi. Ikkinchi
bosgichda sinfdan tashqari o’qish darslari hajmi ko'rsatimagan. O qgish materiali,
mavzular vazifalari yuzasidan ko'rsatmalar berilgan..

2-sinflarda sinfdan tashqgari o°qish uchun 17 soat ajratilgan. O qish materiali,
o’gish mavzulari, hosil gilinadigan bilim, ko'nikma va malakalar ko'rsatilgan.

3-sinfda ham sinfdan tashgari o'gish uchun 17 soat ajratilgan. O"qish
doirasi, 0’quv materiali, 0" gish mavzulari aniq ko rsatilgan.

4-sinfda ham sinfdan tashgari o’gish uchun 17 soat ajratilgan.Bu sinf
dasturida sinfdan tashqari o’gish darslarini tashkil qgilish yuzasidan gisgacha
umumiy tavsiya beriladi. Ammo o quv materiali, 0’ gish mavzulari ko rsatilmaydi.

Boshlang’ich ta'limda sinfda o°qish va sinfdan tashgari o’qish darslari uyg un
holda tashkil etiladi. Sinfda o'qish darslari amalga oshiradigan quyidagi vazifalar
sinfdan tashqari o’qish uchun ham taalluglidir. Ular:

1. O’'quvchilarda yaxshi o'qish sifatlari: to'g'ri, tez, ongli, ifodali o'qish
malakalarini shakllantirish.

2. O'quvchilarni kitobdan foydalanishga, undan kerakli bilimlarni olishga
o'rgatish, kitobga muhabbat uyg otish; ularni oddiy kitobxondan chuqur mulohaza
yurituvchi, ijodkor kitobxon darajasiga ko tarish.

3. O"quvchilarning atrof-muhit hagidagi bilimlarini kengaytirish va boyitish
hamda ilmiy dunyogarashlarini shakllantirish.

4. 4. O’quvchilari axlogiy, estetik jihatdan yetuk va mehnatga muhabbat
ruhida tarbiyalash.

5. O’quvchilarning bog'lanishli nutgini va adabiy-estetik tafakkurini o’stirish.

6. O"quvchilarning xayolot olamini boyitish.

7. Elementar adabiy tasavvurlarni shakllantirish.

Sinfdan tashgari o’gish darslari esa yugoridagi go'shimcha sifatida yana
quyidagi vazifalarni ham amalga oshiradi:

1. Kichik yoshdagi o quvchilarni o’qish malakasini takomllashtiradi.

2. Kitobni mustagil o°giy oladigan, uni tushunadigan kitobxonni tarbiyalaydi.

3. Ma'lum bir mavzuga oid kitoblarni tanlay oladigan, gazeta va jurnallarni
ham mustaqil o’qiydigan faol kitobxonni tarbiyalaydi.
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4. Sinfdan tashqari o°qish tarbiyaning asosiy quroli sifatida xizmat giladi.

5. Mustagil kitob tanlay oladigan, muntazam kitob o’giydigan, o’gilgan
kitobni to’g’ri bagolay oladigan ongli kitobxonni tarbiyalaydi.

Mustaqillik tufayli ta’lim tizimidagi amalga oshirilayotgan islohotlar, ta’lim
mazmunidagi o'zgarishlar bevosita sinfdan tashqai o’qish darslarini tashkil etishni
takomillashtirishga turtki bo’ldi. Boshlang’ich sinfda sinfdan tashqari o’qish
darslarini tashkil etish usullariga yangicha yondashishni talab etdi. Bu boshlang’ich
sinf o’quv dasturlari va darsliklari, o‘quv qo‘llanmalarining yangi avlodini yaratish
zaruriyatini yazaga keltirdi. Ana shu ehtiyoj bilan 1-3- sinflar uchun “Kitobim -
oftobim” go‘llanmalarining gayta ishlangan nashri chop etildi.

"Kitobim - oftobim” qo‘llanmasi yangi yaratilgan badiiy adabiyot namunalari
bilan doimiy ravishda boyib borilishi lozim. “Kitobim - oftobim” qgo‘llanmasida va
ularga ishlangan metodik qo’llanmalarda o’quvchilarning mustaqgil o‘gishga va
mustaqil fikrlashga, badiiy asar matni ustida izlanishga undaydigan savol-
topshiriglar, ularni tashkil etish usullari ishlab chiqilishi lozim. Sinfdan tashqgari o‘gish
uchun nashr qgilingan metodik adabiyotlarda matn ustida ishlash talab darajasida
deb bo’lmaydi. "Kitobim - oftobim” go‘llanmasidagi barcha savollarning tuzilishi va
mazmuni DTS talablariga to’liq mos kelishidan gat’i nazar ularni mukammallashtira
borish hayotiy zaruratdir. Darsliklarda berilgan savol va topshiriglar o*qituvchilarning
va o’'quvchilarning qo’shimcha savollar-topshiriglari asosida to’ldirilib borilsa,
ta’limning yana ham mukammalligiga erishilgan bo’lardi.

Boshlang'ich sinflarda o’quvchilarning mustaqil o’gish ko nikmalarini
shakllantirish yuzasidan DTS, o’quv dasturi va “Kitobim-oftobim go’llanmasi” tahlili
natijalaridan quyidagilar aniglandi:

1. Boshlang’ich sinflar Davlat ta’lim standartida o quvchilarning mustagqil
o'gish ko'nikmalari xususida alohida ko'rsatkich va talablar go’yilmagan.
Bizningcha, bu xususda o’ylab ko rish lozim.

2. Amaldagi o'quv dasturiga muvofig o'quvchilarning mustagil o°qgish
ko nikmalarini xosil gilish uchun 1-sinfda har haftada 15-20 dagiga, 2-3-4- sinflarda
esa 17 soatdan jami 51 soat ajratiladi. Demak, o’quvchilarda mustaqil o’qish
ko nikmalarini shakllantirish uchun alohida ahamiyat berilgan.

3. Dasturda har bir sinfda “Sinfdan tashqari 0’qish” bo’limi ajratilgan. Mana
shu bo’limda berilgan metodik ko'rsatmalarda bir xillik, aniglik, uzviylikka rioya
gilinmagan.

4. Boshlang'ich sinflar dasturida o°gish uchun adabiyotlar ro’yxati
ko'rsatilmagan. Bu esa sinfdan tashqgari o°qgish darslarini samarali tashkil gilinishiga
0°zining salbiy ta'sirini ko’rsatmoqda.

ADABIYOTLAR:
Umumiy o’rta ta’limning davlat ta’lim standarti. Boshlang’ich ta’lim, 7- maxsus.
Boshlang'ich ta’limning yangi taxrirdagi davlat ta’lim statdarti. Boshlang'ich
ta’lim, 2005 yil, 5-son.
B. Ma'qulova. G. Kitobim — oftobim. 1-sinf uchun. — T.: O‘gituvchi. 2011.
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EFFECTIVE WAYS TO IMPROVE VOCABULARY AND EXPAND THE LIMIT OF
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Annotation. This article concerns with the problems of vocabulary and how
to expand the limit of academic words by using effective methods such as learning
cognate words together, making associations as well as improve vocabulary by
practicing reading and listening.
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AHHOmMauyusi. B smolu cmambe Oaemcsi UHQOpMauusi O mMoOM, Kak
pacwupums cro8apHbIli 3anac, CHU3UMb OgpaHU4YeHUe akademu4yecKux Crios,
ucnonb3ys aghgpekmusHbie MemoOdbl, makue Kak u3y4YeHue OOHOKOPEHHbIX Cr108,
ucrionb3ysi ApKUe accouyuayuu mak Xe Kak ynyquwleHue crioeapsi YmeHuem U
crywaHuem.

Knrodeenble cnoea: AkademuyecKkue Cri08a, KOHMEKCM, OOHOKOPEHHbIe
crioga, CUHOHUMBI, co30aHue accoyuayull, xopowasi namMsimb, yHKUUU
dessmenbHOCMU MoO32a.

Annotatsiya. Ushbu maqgola so’z boyligini oshirish va akademik so’zlar
kolamini kengaytirish muammolarini o’zakdosh so’zlarni birgalikda o'ganish,
so’zlarni o’ rganishda tasavvuriy boglanishlar yaratish hamda mutoala va tinglash
orqali bartaraf etishga bagishlangan.

Kalit so’zlar: Akademik so’zlar, kontekst, o’zakdosh so’zlar, sinonimlar,
boglanishlar yaratish, kuchli xotira, nutq,miya faoliyati funksiyalari.

While speaking and writing in English, many learners encounter difficulties
with vocabulary. Some people have limited vocabulary while others are not able to
use the words they have known. So what is the problem? What should we do to
enlarge the limit of words or improve the capability of using academic words during
the speech?

If you ask this question from English teachers or other English learners they
will tell you that it is the best way to build vocabulary in context by listening and
reading a lot. Researchers estimate that 5-15% of all the words we learn from
reading. And people who read more books tend to have wide range of
vocabulary [5, 119]. By regular listening and reading you will acquire new words,
therefore repetition of the words in context can be useful learning them without
much effort [5, 138].

Additionally there are other benefits of practicing reading and listening a lot.

- Intuition and comprehension.

You can be able to answer correctly the questions such as multiple choices
without knowing exact answer as while reading books you have to guess the
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meaning of the words. It will slow the speed of reading if you search each unknown
word from dictionary and distract your attention from the book. As a consequence
you will lose the flow of the story [2, 73] and cannot be able to understand the whole
meaning of the book. By guessing the meaning of words regarding to context you
will improve your reading comprehension in English as well [2, 85].

- Development of brain power.

Like it is needed to do physical exercises to become stronger your brain also
needs mental practice to become powerful. Regular listening and reading are the
best mental practices which improve many functions of brain that is needed in
learning language. When you listen someone speaking you will focus on it. It will
improve attention. Secondly as speaking is fast procedure your brain gets
accustomed to catch and analyze the information quickly.

Development of brain power is essential in learning language especially in
increasing range of vocabulary as it increases many functions such as memory,
attention and others which are needed for memorizing new words.

- Good memory.

While reading fiction books like novels you should memorize a lot of details
such as names, places, events and etc. It will help to improve your memory.
Besides meeting the words several times you will learn them by heart with usage
during the speech.

- Broadening your horizon.

Some books are useful to better the way of your thinking. By reading books
in foreign language your horizon, the limit of thoughts, knowledge and experience,
will be expanded. You will see the world from the other view, more perfect view.

Another crucial issue is that many non-native speakers cannot use variety of
academic words in their speech or writing. Consequently, there occurs word or
phrase repetition which makes a speech or an essay boring. The reader or listener
can be bored with the speech or writing and loose enthusiasm to them. So, what we
should do to avoid the word repetition and hold the attention and enthusiasm of
target audience.

Firstly, in order to tackle with this problem language learners should try to
learn new words with their synonyms especially academic synonyms. For instance
if you want to learn the word “many”, it would be better if you learn it together with
the words “numerous”, “countless”, “plenty” and “abundance”,which have the same
meaning. It will make your speech and writing not only more interesting and
effective but it becomes more natural and professional.

Another effective way is learning words as related words- group based on a
particular theme. For example words related to pollution, related to environment or
related to travelling. Indeed, some research-tested techniques for teaching
vocabulary are well suited to teaching group of words.

The second step is learning words by usage. It means that after learning the
word and revising it several times you should make a sentence. It will help you own
more durable vocabulary as your brain has ability to recognize a group of things
than individual objects. Therefore you will be able to consider of using the word in
appropriate situations and not to be confused about finding the words which
express your opinion and ideas.
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AHHOmauusi: Cmambs nocesileHa 8onpocam o0byyeHUs i3bIKy ¢ MOMOWbI0
mexHonoaul. WHgpopmuposaHb! Iydwue mMemoodsbl, fnoMo2arwue cmydeHmam
osnadems c8OUMU 3HaHUSAMU 8 L2 u KaK cripagumbcsi ¢ 2paMmmamuKol U JIEKCUKOU.
Kpome moeo, paccmompeHbl crocobbl nosbieHusi oceedomieHHocmu o L2 u
pasnuyHble 3aHamusi 8 Kiacce, 4Ymobbl cocpedomoyumbcsi Ha rnpernodasaHuu
f3bIKa C UCIOMb308aHUeM mexHono2ull 8 Kracce.

Knroueeble crioea: mexHosoaus, UHHosauyus, nnaHwems!, iPad, Smart
Boards, yugposbie kamepbl, KOMALIOMEPHI.

Learning a new language is not always easy but it is essential in every field
of our life. Learner of English language may face up to various problems during
learning process. Basically, learning English requires dedication. Now more people
are doing work that requires individual decision making and problem solving, we
need an education system that will help to develop those skills. [1, 8] Meanwhile, a
lot of learners take the first step with starting to read a book in English, they stop
right here. They do not engage in other English building activities. A good learner
should have a set of activities such as watching TV, practicing pronunciation,
listening records, reading books.

In the past lessons were prone to be teacher-center where the classes led
only by teachers, as we are living in a heyday of technological advancement has
become a crucial thing in every field of education. Furthermore, technology
supports problem-solving in a number of ways. It enables students to identify
problems quicker and easier. It helps learners to analyze better a complex problem.
Those who learn with the help of technology are especially encouraged to be
innovative and want to improve want to improve a current situation by encouraging
and solving problems in an advanced way. Gray Motteram, editor of British Council,
publication “Innovation in learning technologies for English language teaching”,
explains how the arrival of technologies in the classroom has helped learning. In his
recent book for British Council, he states that digital technologies ideally help to
fulfill teachers’ working with learners and learners working independently to do the
necessary “language” that makes their language development possible. He implies

30



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

that the benefits of technology in learning language can be integrated with project
work. If we take writing as a starting point, technology in the form of word
processors (and the many other ways we now have of producing text) allows us to
work at the language. [2, 34] Learners go through a process of creating and re-
creating text until it is fully comprehensible to others and is accurate. They can
create a draft, show it to others and, based on feedback, can make changes to
improve the text. The tools can also help them by showing that their spelling or
grammar needs work, too. Technology makes this much easier, and makes it more
likely that learners will engage with the editing process to produce the highest-
quality text that they can. This writing can then be displayed for others to look at
and comment on.

Trying to find ways for people to do meaningful spoken language practice in
a class can be very challenging, particularly if, as a teacher, you lack confidence in
your own spoken language skills. Linking classes to other classes around the world,
using tools such as video conferencing, can give a reason for a learner to ask a
guestion and then try to understand the response. It might also provide support for
the teacher, too. The technology mediates the process, getting language out there
and giving feedback that shows whether someone has or hasn’t understood what
you have said. The most inspiring aspect of technology is learning something
through an interactive learning environment by technological tools. Moreover,
technology makes it possible for students to interact with their language courses
and gather more complete understanding of all of the language components. Some
students feel more comfortable, less embarrassed to make mistakes. Overall,
technology is central to many sectors of society and its integration into the
education process has great promise for student learning. Students should embrace
technology for them to benefit and teachers should be open to introducing
technology into the classroom to improve and innovate their teaching practice.

The impact that technology has had on today’s schools has been quite
significant. This widespread adoption of technology has completely changed how
teachers teach and students learn. Teachers are learning how to teach with
emerging technologies (tablets, iPads, Smart Boards, digital cameras, computers),
while students are using advanced technology to shape how they learn. By
embracing and integrating technology in the classroom, we are setting our students
up for a successful life outside of school. Here are a few benefits of using it.

Technology in the Classroom Makes Learning More Fun. According to the
study mentioned above, students prefer technology because they believe that it
makes learning more interesting and fun. They especially like laptops and tablets.
Subjects that students deem challenging or boring can become more interesting
with virtual lessons, through a video, or when using a tablet.

Technology Helps Students Learn at Their Own Pace. Today’s technology
enables students to learn at their own pace. For example, almost all apps allow for
individualized instruction. Students can learn according to their abilities and needs.
This form of teaching is also great for the teacher because it gives him/her the time
to work individually with students who may be struggling.

Technology Connects with Students. Technology occupies an important
place within students’ lives. When they are not in school, just about everything that
they do is connected in some way to technology. By integrating technology into the
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classroom, teachers are changing the way they used to teach (lectures six hours a
day) and providing students with the tools that will take them into the 21st century.
Technology changes by the minute, and as educators we need to keep up with the
times in order to best prepare our students for this ever-changing world that we live
in. While we just saw how integrating technology into the classroom has its benefits,
it's important to note that traditional learning processes are just as essential. Take
time to learn about each element of ed-tech that you will incorporate into your
classroom. When you do, you will find that technology can have a profound impact
on your students learning.
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MAKTABGACHA YOSHDAGI BOLALARDA NUTQNI O’STIRISH VA 1JODIY
TAFAKKURNI SHAKLLANTIRISHDA NAZARIY ASOSLARI

O'yinlar xalk pedagogikasining tarbiya vositasidan biri hisoblanadi. Asrlar
davomida oyinlar rivojlanib, yangilanib kelmogda. O'yin faoliyati bola hayotida,
uning jismoniy, ruhiy, aqgliy kamolatga etishida muhim vositalardan biri hisoblanadi.
QO'yin orqali bolalar tafakkur, tasavvur, xotira, digqgati kabi barcha psixik jarayonlari
rivojlanadi va atrof - muhit haqidagi bilmi yanada kengayib boradi.

Maktabgacha ta'lim muassasasida o'yin faoliyatidan to'g’ri va unumli
foydalanish, har bir o'tkaziladigan mashg'ulotlar va sayr faoliyatining
samaradorligini oshirib boradi. Maktabgacha tarbiya muassasalarida o’yin faoliyati
turli xil shaklda vogeaband - ijroli, harakatli, ta'limiy, musigiy-ta'limiy kabi
yo'nalishda olib boriladi. O'yin bolalar uchun qizigarli, mazmunli bo’lishi uchun
tarbiyachi o'yin goidasi bilan yaqgindan tanish bo’lishi kerak.

O’yin mashg ulotlaridan vogeaband - ijroli o'yinlar orgali bolalar tafakkuri
kengayadi va gizigishlari rivojlanadi. Rolli o’yinlar orgali bolalarga ularni qurshab
turgan kishilarning kundalik hayoti, o’zaro munosabatlari, turmush kechirish
yo'sinlari bilan tanishib boradi. Bolalar hamisha Kkattalarga taglid kilishadi,
go'g’irchog’ini erkalayotgan gizcha onasining so'zini takrorlaydi, qo'g’irchog’ini
beshikka belab alla kuylaydi, mana shu birgina o'yin orgali unda oila sharoitidagi
ko'nikmalar hosil bo’layotganligini kuzatishimiz mumkin. Bundan tashgari
"Shifokor", "Sartaroshxona", "Dokonda", "quruvchilar®, "Tikuvchilar’, "Bogcha",
"Maktab - maktab" kabi o'yinlar orgali maktabgacha tarbiya yoshidagi bolalar
galbida kasbga qizigish, faollik, o’zgalarga mehnatiga hurmat, ahil va inoqlilik,
shirinsuhanlik kabi hislatlar ostirib boriladi.

Bolalar yoshiga mos ertaklardan, rus xalq ertagi " Sholg'om", "Bo g irsok",
o'zbek xalq ertagi "Zumrad va gimmat", "lIkki echki" kabilarni sahnalashtirish,
goshiglarni, she'rlarni, hazillarni yod oldirish bola xotirasini mashq qildiradi, fikrni
to’plash qgobiliyatini, so’z boyligini, nutq faoliyatini, estetik madaniyatini, bolalarda
ijrochilik mahoratini, o’ziga bo’lgan ishonch kabi qobiliyatlarni tarkib topishiga
yordam beradi.

Harakatli o'yinlar bolalardan epchillikni, chagqonlikni, diggatni bir joyga
jamlashni, sezgirlikni talab kiladi. Xalg o’yinlaridan "Ismingni eslab qol", "Ko'z
bog'lagich", "Oq terakmi, ko’k terak", "gozlar", "qushim boshi", "To p-tosh", "Jami"
o'yinlari orqgali bolalarda harakat faoliyati rivojlantirilib boriladi, mustaqil faoliyati,
jismoniy quvvati oshirilib, o’zligiga ishonch ruhi o’stirib boriladi. Shuningdek turli
o'yinchoglar bilan uynash tup, argoncha, otarava, velosiped kabilar bilan
uynaladigan o’yinlar orgali ular galbida musobaqgalashish hislari uyg otib boriladi.
Aynigsa to’p o‘yinlari bolalarning barcha tana harakatlarini rivojlanishiga katta
yordam beradi, shuning uchun to'plar rangi yorginroq, engil, yumshoq, bolalar
uchun o’ynashga qulay bo’lishi kerak. Bolalar bilan sport xonalarida emaklash,
sirpanish, tirmashib chiqish, arqon tagidan o’tish mashglarini o’rgatish va shunga
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doir quyidagi: "Ona tovuq va jo’jalar", "Argonga tegmay o'tchi", "Olishish",
"Tortishmachoq" kabi o’yinlarni bolalarga o’rgatish orgali ularda ishoraga binoan
harakat, jamoa bilan o’ynash, qoidaga amal kilish, chamalash, diggatni jamlash
kabi hususiyatlar tarbiyalanadi.

Ta'limiy o'yinlar orgali bolada mustagqillik, faollik, ijodkorlik masalaga ongli
yondoshish malakasi o’stirib boriladi. O’yin ko'rgazmalilik, oddiydan murakkabga
o'tish usullari orgali olib boriladi. Tarbiyachi ta'limiy o'yinlarni o’tkazish davomida
bola harakatini faollashtiradi, mustaqil harakat qilish qobiliyatini shakllantiradi,
o'yindan to'g’ri foydalanilsa bolaning tafakkuri, nutgi, xotirasi ya'ni, agliy tarbiyasiga
asos solinadi. Ta'limiy o'yinlar orgali bolalar eshitish, kurish, sezish a'zolari orqali
turli narsalar va ularni yasashda ishlatiladigin materiallarning xossalarini, ularni bir -
biriga tagqoslashni, guruhlarga ajratishni o'rganadilar. Ta'limiy o’yinlar kichik
guruhlarda quyidagi xilda o'tkaziladi.

O'yinchoklar bilan o'ynaladigan o'yinlar-"Ayiglarga nima kerak?", "Jajji
oyoqchalarimiz", "Zumrad uchun ko ylaklar".

Stol ustiga go'yib o’ynaladigan o’yinlar- "Nima gaerda yuradi?", "Men aytgan
narsani ko'rsat", "Kimning go'lida nima bor?".

Og'zaki usuldagi ta'limiy o'yinlar- "go'g’irchoq Lolaxonni cho miltiramiz",
"go'glirchog Lolaxon mehmonga keldi", "Ajoyib xaltacha", "Shaklini top", "Rangini
top" kabi o’yinlar kiradi.

Eshitish va ko'rish a'zolarini faollashtirish uchun "Xilini top", "gaysi
daraxtning mevasi?", "Nimaning pati", "Mevasini top", "Onasini top", "Mevalar va
barglar", "Domino", "Yovvoyi va uy xayvonlari', "Ishlash uchun nima zarur", "Bu
uychada kanday xayvon yashaydi","Bu kim yoki nima?" singari o'yinlardan
foydalanish maksadga muvofik bo’ladi. Bu Oyinlar orgali bolalarda meva va
sabzavotlar, xayvonlar va parrandalar, yil fasllari,kiyim - kechak va boshkalar, kabi
tasavvurlar boyitilib, kengaytirilib, kurish va eshitish, esda saqglab kolish xususiyatlari
rivojlantirilib boriladi. Katta guruhlarda uynaladigan "Ayting biz topamiz", "Topgan
topag on”, "Oshqgovoq pishdi", "Loy o'yini", "Bog bonlar" o'yinlari orgali mehnatga
muxabbat ruhi tarbiyalanib boradi.

Bolalar galbida musigaga bo’lgan muxabbat hissini oshirishda musiqiy-
ta'limiy o’yinlarning roli beqiyosdir. Tarbiyachi bolalarga turli xil musiga asboblarini
ko’rsatib, chalib berish orgali, cholg'u asboblarining ovozi va tuzilishi va turlari bilan
tanishtirib boradi. "Ovozidan top"”, "Nimada chalyapman"”, "go'ng’iroq qganday
jaranglayapti" kabi o’yinlar orgali tarbiyachi bolalarga ovoz va cholg’u asboblarining
tovush xususiyatlarini farglashga o’rgatadi. "Tapur-tupur gayrag och", "Tomga tosh
otdim", "O’ynab ber", "Sanamalar", "Mushtum va kaftchalar", "Yomg’ir" kabi milliy
o'yinlar orqgali bolalarni musiga ritmiga mos harakat, o'yinli ashulani ijro etish,
garsaklar va mimik harakatlarni to’g’ri bajarishga o'rgatib boriladi.

- g'ozlar, bir soz deysizmi?

-ga,ga-gal

- Totli suli eysizmi?

-Ha, ha-ha

- Nega patni silaysiz?

-g'og, goq-gog.

- Mendan nima tilaysiz?

- Boq, boqg, boqg"!
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Bu xildagi she'rlar kichkintoylarni mustagqil fikrlashga, hayotiy tassurotlardan
xulosa chigarishga o’rgatib boradi.

Bolaning mashg'ulotlar jarayonida olgan iqtisodiy bilimi, tushuncha va
tasavvurlarini mustahkamlashda, chuqurlashtirish va kengaytirishda o’yinlarning
o’rni benihoyadir. Zero, bola o'ynab turib, dunyo taniydi. Bola o’yinda aks
ettirayotgan narsani tezroq bilib olishga gizigadi va uni xotirasida mustahkamlab
oladi.

Shuning uchun pedagog maktabgacha yoshdagi bolalarga igtisodiy bilim
beruvchi yoki igtisodiy bilimlarini mustahkamlovchi bolalar o’yinini tashkil gilar ekan,
quyidagi talablarga e’tibor berishlari zarur:

— 0’yinning mazmuni ta’limiy va tarbiyaviy ahamiyatga ega bo’lishi;

— aks ettirilayotgan narsalar haqgidagi tasavvurlar to’'g’ri va to’la bo’lishi,

— o'yin harakatlari faol ma’lum maqgsadga qaratilgan, ijodiy xususiyatga ega
bo’lishi kerak.

SHuningdek, hamma va ayrim bolalarning gizigishlarini e’tiborga olgan holda
o'yinga rahbarlik qgilish, o’yinchoglar va kerakli materiallardan magsadga muvofiq
foydalanish va bu bilan bolalarning o’yinda xayrihox va xursand bo’lishlarini
ta’minlash lozim.

Pedagog bolalar o’yiniga rahbarlik qilar ekan, bola shaxsining barcha
jihatlariga: ongi, his-tuyg’ular, irodasi, xulgiga ta’sir etishi va bundan bolalarni agliy,
axlogiy, estetik va jismoniy jihatdan ham shuningdek, iqtisodiy tarbiyalashda ham
foydalanish lozim. SHunda o'yinlar natijasida bolalarning bilimlari va tasavvurlari
boyib, chuqurlashib boradi.

Misol uchun bolalarning eng gqizigarli o’yinlaridan biri bo’lgan «Do’kon-
do’kon» ©o'yinini olaylik. Bu oyinni syujetli-rolli o’yinlar sarasiga kiritish mumkin.
Bunda gatnashuvchilar bitta sotuvchi, 3 yoki 4 xaridor. Peshtaxta o’rnida stoldan
foydalanish mumkin. Do’kon shaklini tanlash guruh imkoniyatlaridan kelib chiggan
holda «O’yinchoq do’koni», «Ozig-ovgat do’koni» yoki aralash mollar do’koni sovun
va tish pastalari bir tomonga, kiyim-kechaklar bir tomonga, xullas, har bir mahsulot
o’ziga mos tovarlar guruhi bilan peshtaxta ustiga chiroyli qilib terib qo’yiladi.
Sotuvchi magazinga kelgan xaridorlarni xushmuomalalik va odob bilan kutib oladi.
Xaridorlarning har biriga ganday xizmat borligini, zarur mahsulotni bir zumda
muhayyo qilajakligini bildiradi.

Xaridorlardan biriga tish pastasi kerak bo’ladi va sotuvchi bor pastalarni
ko'rsatib, narxlarini aytadi. SHuningdek, sotuvchi pastalarni nomlarini, qaerda
tayyorlanganligini ham, nima uchun pastalar narxi bir-biridan farq qilishini ham
bilishi lozim. Bu bir tomondan, boladan agliy bilim talab gilsa, ikkinchi tomondan
hozirgi igtisodiyotning shartlaridan bo’lgan reklamadan ham foydalanadi va
reklamaning ahamiyatini yanada tushunib etadi. Xaridorlarni kutib olish, ularga
xizmat qilit orgali esa bolada avvalo, muomala madaniyati, so’z boyligi va kishilar
bilan muloqotga kira olish qobiliyatlari o’'sib boradi. Sotiladigan narxlar esa
bolalarning

«Elementar matematik tasavvurlarni o’stirish» mashg’ulotidan olgan bilimiga
garab qo’yiladi. CHunki, bunda bola pulni bilishi, gancha gaytim qaytarish kerakligini
ham bilish kerak. Peshtaxtaga sotiladigan mahsulotlarni chiroyli qilib terib qo’yish
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orqali boladagi badiiy did. go’zallikka intilish kabi tuyg’ularni o’stirish mumkin.
SHuningdek, bu orgali bola mahsulotlarni tartib bilan terish xaridorlarning diggatini
tezroq jalb qilishini va olib kelgan mahsulot tezroq o'z egasiga etib borishini
tushunib etadi. Mahsulotlarni reklama qilish orgali uni gaerdan olib kelishini,
O’zbekistoning qaysi davlatlar bilan savdo aloqalari mavjudligini bilib oladi va
itkazadi.
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Abdullayeva Dinara, Muhamedova Matluba
(Termiz, O’zbekiston)

MAKTABGACHA YOSHDAGI BOLALARDA NUTQNI O’STIRISH VA IJODIY
TAFAKKURNI SHAKLLANTIRISHDA O'YINLARNING AHAMIYATI

Bugungi kunda bir qator rivojlangan mamlakatlarda ta’lim-tarbiya
jarayonining samaradorligini kafolatlovchi zamonaviy pedagogik texnologiyalarni
go’llash borasida katta tajriba asoslarini tashkil etuvchi metodlar interfacl metodlar
nomi bilan yuritiimoqda. Interfaol ta’lim metodlari hozirda eng ko’p targalgan va
barcha turdagi ta’lim muassasalarida keng go’llanayotgan metodlardan hisoblanadi.

Shu bilan birga, interfaol ta’lim metodlarining turlari ko’p bo’lib, ta’lim-tarbiya
jarayonining deyarlik hamma vazifalarini amalga oshirish magsadlari uchun moslari
hozirda mavjud. Amaliyotda ulardan muayyan magsadlar uchun moslarini ajratib
tegishlicha go’llash mumkin. Bu holat hozirda interfaol ta’lim metodlarini ma’lum
magsadlarni amalga oshirish uchun to’g’ri tanlash muammosini keltirib chigargan.

Quyida ana shunday o’yin ishlanmalaridan namunalar keltirilgan.

1. «TEJAMLI BOLA BEJOG'LI BOLA». Jihoz: Qo'glirchoq, Bitarvoy,
sandiqcha.

YAngi so’zlar: Igtisod, tejamkorlik.

Magsad: Bolalarga «Igtisod» nima ekanligi haqgida bilim berish, bozor
igtisodiyoti sharoitida erkin harakatlana oladigan, barkamol, etuk bolalar bo’lib
etishishlari uchun, ularni tejamli, tadbirkor bo’lishga o’rgatish, so’z boyliklariga
igtisodga oid yangi so’zlarni kiritish.

Mashg’ulotning borishi: Xona eshigi taqillab, dono Buvijon sandigcha ko’tarib
kirib keladilar. Bolalar salomlashib, kutib oladilar.

Buvijon sandigchada nima bor? - dsb tarbiyachi murojaat giladi.

Ha, bunda men Bilarjon nevaramni olib kelganman, - deb sandigchani
ochadilar. Sandigcha ichidan-Bilarvoy «Assalomu-alaykum» deb chigib keladi.
Bolalarga Bilarvoy murojaat qgiladi:

Do’stlarim, mening ismim Bilarvoy. Bu ismi-chi, bolalar, har narsani bilishga
gizigib, savollar beraverganimdan buvijonim quyganlar. Bunijonim menga bir kuni
«lqtisod» degan ertak aytib berdilar. Men hozir sizlarga shu ertakni aytib
bermogchiman, maylimi?

«lqtisod» bu katta mamlakat ekan. Unda hamma narsa tejab, isrof
gilmasdan ishlatilar ekan. U mamlakat bolalari kiyimlarini kir gilmasdan ozoda yurar
ekanlar. Non esalar ushog'’ini erga to’kmay, ortganini ulogtirmay, ovqat esalar
to’kmay tanavvul gilar ekanlar. Kiyim boshlarini, o’yinchoglarini yana o'z joyiga
chiroyli qilib go’yar ekanlar.

«lqtisod» mamlakatida bolalarining qiladigan bu ishlari «tejamkorlik» deb
aytilar ekan. SHuning uchun ularning «lIqtisod» mamlakatlari doimo gullab yashnar
ekan. Bolajonlar, ertagim sizlarga yoqdimi? Qani, u bolalar gilgan ishni biz ham gila
olamizmi? Doimo kiyim boshlaringizni ozoda tutib, o’yinchoglarni o’ynab bo’lib, 0’z
joyiga qo’ya olasizmi, sindirib tashlamaysizmi, nonni eb ortigchasini o’z joyiga
go’yasizmi, tugmangiz uzilsa tashlab yubormasdan olib qo’yasizmi? Ana shunda biz
ham o’sha

2. «FABRIKA» o’yini. Ekskursiya. Jihoz: Kiyim-kechaklar, «yorliglar, rasm-
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galam, qog’'oz, rasmli kartochkalar.

YAngi so’zlar: Igtisod. yorlig, mukofot, maosh, boshgaruv, narx, vaqt.

Magsad: Boshgaruv hagida bilim berish, sifatdi va sifatsiz mahsulotlar, unga
sarflangan vaqgt hagida, xazina, maosh, narx hagida tushuncha berish, fabrika
belgisini o’rgatish.

Mashg’ulotning borishi: U erning direktori va sex boshliglari bo’ladi. Qizlar
o'’tirib, qo’g’irchoglarga ko'ylaklar tikadilar, Sex boshlig’i ularning bajargan ishlarini
ko’rib sifatli va sifatsizga ajratadi-di» SHuncha ko’ylakcha tikdingiz» deb maosh
to’'lanadi Pichilgan va tikilgan ishlar alohida joyga qo'yiladi. «Tayyorlariga fabrika
nomi yozilgan yorliglar qo’yib tikiladi va sotish uchun bog’'cha bozoriga chiqgariladi.
Qancha ko’p va tez sotilsa, ishchilar mukofot oladilar.

3. PUL MUOMALA VOSITASI. «Bozor ganday joy?»

Jihozlar: bozor rasmi, bozorda sotiladigan mahsulotlar rasmi.

YAngi so’zlar: sotuvchi, xaridor, tovar, bozor, jahon bozori.

Magsad: bolalarni bozor zurlari bilan tanishtirish, u erda amalga oshiriladigan
ishlar hagida ma’lumot berish.

Mashg’ulotning borishi: Mahsulotlar sotiladigan va sotib olinadigan joy bozor
deyiladi. Bozorda tovar ayirboshlash xaridor va sotuvchi munosabati orgali yuzaga
keladi. Sotuvchi tovar egasi. Xaridor-o’z ehgiyoji uchun turli mahsulotlarni sotib
oluvchi shaxs, Tovar bozorda oldi-sotdi orgali ayirboshlanadigan mehnat mahsuli.
«Moling sara bo’'Imaguncha, borish sara bo’Imas» (magol). Insonlar mahsulot ishlab
chigara boshlabdilarki, bozor paydo bo’lgan. Qani, bolalar, Qo’qon shahrimizda
ganday bozorlar bor?

Bir sanab chiqaylik.

Bozorning eng kattasi Jahon bozoridir. U erda dupyodagi eng sifatli
mahsulotlar sotiladi. Bular: paxta, oltin, gaz, qorako’l teri, neft, pilla, ko’'mir kabi
gazilma boyliklar, zaruriy ashyolar va hokazo.

(Rags: «Bozor borodi gizginay).

Bu mabhsulotlarning kerakligi yurtimiz uchun olib golinadi va ortigchasi chet
ellarga sotiladi. O’'rniga kerakli bo’lgan shakar, kartoshka, dori-darmon, un, har xil
mashinalar sotib olinadi.

4. «DO’KON» o'yini. Didaktik vazifasi: sotib olish zarur bo’lgan narsani
tasvirlashga o’rgatish, xushmuomala bo’lishga, bir-birga e'tiborli bo’lishga
do’kondagi muomala normasi, xushmuomalalik bilan so’rashish, rahmat aytish.

QO’yin qoidasi: tasvirlanishiga qarab, sotib olinadigan buyum topish, kim
birinchi bo’lib topsa, o’sha narsani sotib olishga boradi, xarid qgilingan o’yinchoglarni
keyin bolalar o’ynaydi.

QO’yin harakatlari: Topishmoq aytish, topish, sotish va sotib olish.

O'yinning borishi: Tarbiyachi ma’lum giladi: Bugun byuda yangi magazin
ochildi. (O’yin boshlaguncha narsalarni peshtaxtaga qo’yib, sotuvchi tayinlanadi).
Kim magazinga borib, narsa sotib olsa, olgan narsasini bizga ko'rsatmaydi. Biz
so'raymiz: «Nima sotib olding, bizga ko’rsat!» Bizga javob beradi: «Agar nimaligini
topsalaring ko’rsataman».

Bolalardan biri 0’yinchogni tanlab, so’zlay boshlaydi:

Men tunda yoritadigan narsa sotib oldim. U metalldan, chirog'i qizil.

Fonarcha, - deb topadilar bolalar.

Birinchi xaridorni tarbiyachi tayinlaydi. Hamma bolalar do’konga orga o’girib
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o'tiradilar, xaridor sotuvchiga xushmuomalalik bilan so’zlab, o’ziga yoggan narsani
soraydi va tayogcha bilan ko'rsatadi. Sotuvchi narsani xaltaga solib,
xushmuomalalik bilan deydi: «Marhamat!». Xaridor sotuvchiga rahmat aytib
xayrlashdi. «Vali nima olding?» deb so’raydilar.

- Avval topinglar, keyin ko’rsataman, - deydi Vali, - men shunday kichkina
narsa sotib oldim. Stadionda hakam uni o’zi bilan olib yuguradi, kim goidani buzsa
uni chaladi.

- Hushtak! Ko'rsat!

Vali olgan narsani ko'rsatadi va birinchi bo’lib javob bergan bola xaridor
bo’ladi. Shunday qilib, o’yin uning hamma ishtirokchilari o’yinchoq sotib olguncha
davom etadi.

O'yinni tushuntirish bilan yakuplash mumkin: «Magazin tushlik vagtida
yopiladi». Bolalar o’yinchoglarni o’ynaydilar, bir-birlari bilan almashtiradilar. O’yin
uchun unutilgan o’yinchoglarni qo’yish kerak. Tarbiyachi o’yinchoglarni ganday
o’ynash lozimligini eslagipsh mumkin.

Masalap: «Vali! Xokkey o’ynaganlaringda endi sen hakam bo’lishing
mumekin. Ssnda hushtak bor». Bolalar kim xokkey o’ynapshpi kelishib oladilar. «Mep
esa alogachi bo’laman. Menda fonarcha bor. Men kechasi ham dushmanni ko'ra
olaman. Kel, Sanjar alogachilar bo’lib o’'ynaymiz! Men senga ham fonarchamni
berib turaman». Magazindan olingan narsani olish orgali bolalarda mustagqil o’'ynash
ko’nikmalari hosil bo’ladi.

5. «BUNI QAERDAN SOTIB OLISH MUMKIN?» Didaktik vazifasi: Bolalarni
turli mahsulotlar turli magazinlarda sotilgan hagidagi bilimlarini mustahkamlash.
Mahsulotlar ozig-ovqat do’konlariga, sanoat do’konida, kitob do’konida har xil
bo’ladi: oziq ovgatlarga meva-sabzavotlar, nonvoyxona, sut kabilar va sanoat
mollariga esa poyafzal, kiyim-kechaklar, gazlamalar, sport mollari kabi guruhlarga
bo’linadi. Bolalarni do’konlarni bir-biridan farglashga o’rgatadi. Ularda ota-onasiga
engil xarid qilib yordamlatish istagini tarbiyalaydi.

Q’yin goidalari: Kichik suratlarni katga kartochkalar bilan moslashtirish. O’yin
«Loto» usulida o’tkaziladi. Xato gilmay, hamma kataklarni berkitgan bola g’alaba
giladi. (yutadi).

O'yin harakatlari: 1zlat, topish, kagaklarni berkshish.

QO’yinning borishi: O’yinni boshlashdan avval tarbiyachi bolalar bilan suhbat
o'tkazadi. Kerakli narsalarni onalari gaerdan sotib olinganlarini bilishadimi, ganday
do’konni biladilar, do’konlarni nomlari gqanaqga, ular ham do’konga boradilar, ota-
onalariga yordam beradilarmi? Suhbatdan so’ng tarbiyachi katta kartochkalardagi
do’kon satrlarini ko'rsatadi. Bolalar do’kon peshtogidagi yozuvga garab, bilib oladi.
(Ba’zi bolalar «nony», «sut» degan yozuvlarni o’qgiy oladilar).

Tarbiyachi: Hozir esa bolalar, o’'ynaymiz. Mep sizlarga kichkina kataklarni
tarqatib beraman. Sizlar esa bularni gaysi do’kondan sotib olish keraklgini aytasizlar
va katta kartochkani ustiga qo’yasizlar.

Shoshilmanglar, diggat bilan suratga qaranglar! Tarqgatib bo’lgach, tarbiyachi
ruxsat beradi: «O’yinni boshlang!» Bolalar stolning oldiga kelib, 0’z kartochkalaripi
katta karta ustiga qo’yadilar. «Sut» deb yozilgan do’kon oldiga shisha, sut paketlari,
yog’, qaymoq, tvorog va boshqa narsalarni qo’yadilar. Tarbiyachi to’g'riligini
tekshirib turadi rag’batlatiradi. O’yin barcha kerakli narsalarni magazindan sotib
olish mumkinligini, ular turli xil bo’litishi bilib olishiga yordam beradi. Oddiy narsani
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sotib olishga, uyiga yaqin bo’lgan do’konga borishni o’rgagadi.

6. «ISHLASH UCHUN KIMGA NIMA KERAK?». Didaktik vazifasi:
Bolalarning ishlaganda kimtilarga gur.shmehnat qurollari yordam berishi to’g’risidagi
bilimlarini mustahkamlash kattalar igasha qizigishpi garbiyalash, mehnat qiligani
o’rgatshp.

Q’yin qoidalari: Katta xarflardagi katakchalarni o’ziga mos keladigan suratlar
bilan berkitish

O'yin harakatlari: Kerakli kartochkalarni sopiga. kim tezroq katta kartadagi
kagakchalarni berkitish musobagasi.

O'yinning borishi: Uyin «Loto» tarzida o’tkaziladi. Katta kartalarda opshaz,
vrach, shofyor, cho’pon tasvirlangan. Tarbiyachi bolalarning kasblar, mehnat
qurollari to’'g'risidagi bilimlarini aniglaydi. Keyin gapida bulgan «Lotto» o'yini
goidalarini eslatadi. Agar bolalar bu o’yinni o’ynashmagan bo’lsa, o’yin qoidasini
tushuntirish kerak. Bitta katta kartani olib, uni quradilar, keyin unga mos keladshan
suratni, masalan, opshazga kastryulka, cho’mich, go’sht giymalagich, choynak kabi
narsalarni unga quyadilar. Pedagog giynalayotgan bolaga savollar bilan yordam
beradi.

7. «QO’G'IRCHOQNING YANGI UYl». Didaktik vazifasi: Umumtashgiruvchi
so’zlar: mebel, kiyim, oyoq kiyimi, idish-tovoq, o’yinchoq kabilarni to’g’ri qo’llash va
tushunishni mashq qildirishga, bolalarda ixtiyoriylikni, o’yinchoglarni zhtiyotlagani,
tengqurlari bilan o’ynash istagini tarbiyalash.

O'yinning qoidalari: Yangi qo’'girchoq yasaydigan xonaga aynan so’zga
taallugli bo’lgan narsalarii olib kirishi kerak. Narsalarni biror narsaga solish yoki
ma’lum joyga quyish.

O'yinning harakatlari: Xonani yangi qo’g’irchog uchun jihozlash, kerakli
narsalarni qidirish.

O'yinning borishi: Tarbiyachi o’yin burchagini barcha o’yinchoglardan holi
giladi va faqat polda gilamnigina goldiradi. Hamma narsalar, o’yinchoglar xonaning
devori yonida bir chetda stolda turadi.

- Bolalar, bugun biz yangi uyga ko’chamiz. «Rano degan qo’g’irchoq
biznikiga keldi, biz uning xonasini jihozlashga yordam berishimiz kerak. Kelinglar,
yangi qo’g’irchoq bilan tanishaylik, - deya o’yinni boshlaydi tarbiyachi.

Bolalar go’g’irchogni ko’radilar, o’zlari tanishadilar. Tarbiyachi deydi: «Mana,
endi, biz «YAngi uyga ko’chish» o'yinini o’'ynaymiz. Rano sizlarni ganday o’ynay
olishlaringni ko’rib turadi. O’yin qoidalari shunday: men narsalarni bir aytaman,
sizlar esa kerakli narsalarni Ra’no yashaydigan uyga olib kirasizlar. Hushyor
bo’linglar! Bizga uy jihozlari kerak bo’ladi. Sevara, YUIduz. Mahliyolar boradilar va
uy jihozlariga kiradigan hamma narsani olib keladilar, qolganlar esa tekshiradi: ular
hammasini olib kelishganmi, yo’gmi. Qizlar qo’g’irchog mebelini gilam ustiga
joylashtiradilar. Tarbiyachi davom etadi:

- Endi, Vohid, G’ani va Vali borib, idishlarni olib keladilar (ovgat va oshxona
idishlarini). Bolalar idishlarni keltirib stolga qo’yadilar. Hamma bu ishni batartib,
bajarilishini kuzatib turadi. Oyoq kiyimlarini yana bir guruh bolalar olib keladi. Ra’no
biznikida yaxshi yashashi uchui yana nimalar olib kelish kerak?

- O’yinchoglarni, ko’p o’yinchoglarni, - deydi bolalar. Bolalar o’yinchoglarni
olib kelib, gilamga, tokchaga qo’yadilar.

Bu o’yinda umumlashtiruvchi tushunchalar. Mustahkamlanadi va muhimi,

40



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

tarbiyachi bolalarni ijodiy o’yinga tortadi: yangi kelganga g’amxo’rlik qilish, u bilan
o'ynash, unga yangi uy yasatish ko'nikmasi tarbiyalanadi. O’yinda ixtiyoriylik,
batartiblilik tartiblanadi. O’yin burchagini 0’zi jihozlab olish ko’nikmasi shakllantiradi.

8. «KIM MEHNAT QILDI?». Didaktik vazifasi: Kattalar mehnati to’g’risidagi
bilimlarini aniglash, kattalar mehnatini xurmatlash, unga xavas uyg’otish.

O'yin qoidalari: Ishlab chigarilishiga garab narsalarni guruhlarga ajratish
fabrika, zavod (ishchi) va fermer (dehgon).

O'yin harakatlari: Ikki komandaning «Dehqonlar» va «Ishchilar» ning
musobagasi

O'yinning borishi: O’yin uchun zarur narsalarni shunday tanlash kerakki,
bolalar bilib olsinlar, ularni kim qildi, etishtirdi yoki o’stirdi. Boshoglar, sabzavotlar,
mevalar, paxta chanogi, poliz ekinlarining urug’lari, asal (bankada), O’yinchoglar,
go’g’irchoq kiyimlari, oyoq kiyimi, idishlar, mebel na hokazo. Bu narsalar stolda
turadi.

Bu nima? Buni kim etishtirgan?

Dehqgonlar!

Tarbiyachi narsani boshqa stolga qo’yadi va teshik kulchani ko’rsatadi:

Bu nima?

Teshik kulcha!

Kim uni etishtirgan? -Nonvoylar!

Nimadan?

Bug’'doydan!

Yana shu kabi savollar bilan murojaat etiladi («Bug’doyni kim o’stirdi? Kim
uni un qildi?»).

Shunday qilib, tarbiyachi bolalarga hamma narsalarni kishilar etishtirganini,
ularning mehnati bir-biriga bog’liq ekanini tushuntiradi. «Tetik kulchani gaysi
tomosha qo’yamiz?» desa, bolalar: «lkkala tomonga ham», deb javob berishadi.

Narsalar ikki guruhga ajratib bo’lingach, tarbiyachi o’yinning bu gismini shu
so'zlar bilan yakunlaydi. «Bizni o’rab turgan narsalarning hammasi mehnatkash
inson qo’llari bilan yaratilgan. Ko’rdingiz-mi, biz gqapcha narsalarni ajratdik. Endi,
«Dehqgoplar» va «Ishchilar» o’yinini o’'ynaymiz. «Boshladik!» degan xabarni bersam,
ikkala guruh xonadagi narsalarni ikki tomonga yig’adi. Bir tomonga ishchilar qo’li
bilan qilipgan narsalarni, ikkinchi tomonga dehqonlar etishtirgan narsalarni
ajratadilar. «To'xtat!» komandasidan keyin ishning to’g’ri bajarilgani tekshirib
chigiladi. Xato gilmagan guruh yutib chigadi. Ularni qarsak chalib olgishlaydilar.

9. «BANK» o'yini. Oyinning magsadi: Bank hagida bolalarga tushuncha
berish, u erda amalga oshiriladigan ishlar va u erda kimlar mehnat giligani, kupyura
nimaligi, pul muomala vositasi ekanini o’rgatish, bankni gattiq nazorat gilinganini
tushuntirish.

Kerakli jihozlar: milisioner ustboshi, 2 ta oynakchali moslama, kartondan
yasalgan pullarining giymati yozilgan kartochkalar.

YAngi so’zlar: bank, hisobchi, kuiyura. sul, chek, valyuta, dollar.

OYinning borishi: Xazinani kirish eshigi oldida milisioner turadi. Ichkarida
esa 2 ta xona va xushtag oynakchasi bor. U erda ikkita hisobchi o’tiradi.

Bolalardan biri birinchi kassa-tuynukchaga vyaqginlashadi va «Onajon,
bog'cha bolalarining to’lov pulini gabul qilib oling» deydi. Xazinachi «Pullarni
kupyura qildingshmi?» deb so’raydi. Bola «Yo’q» deb javob beradi. «Pullarni bir xil
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qilib taxlang». Mijoz-bola pullarini 10, 5, 3 so’mlik qilib taxlaydi. So’ngra xazipachiga
uzatadi. Ikkiychi kassa-tuynukka yana boshga bola borib: «Ona, 10 so'm pulim
yirtilib ketdi, uni nima gilsam bo’ladi?» deb so’raydi. Xazinachi «Pulingiz yirtilgan
bo’lsa, biz almashtirib beramiz» deya oladi va bolaning go’liga butun 10 so’'mlik
beradi. Yana bir mijoz tashkilot xaznachisi sifatida ishchilar uchun ish xaqi olishligini
aytib, ikkinchi kassaga murojaat giladi va pul oladi. So’ngra bankdan chiqib ketiladi.
O'’yinning 2-gismida pullar migdori yozilgan kartochkalarni har xil joylarga targatib
go’yilgan bo’ladi. Bolalar pullarni bir xil qilib (kupyura) qilib tahlaydilar.

10. «<O’YINCHOQLAR» do’koni. Didaktik vazifasi: Bolalarni predmetlarni
tasvirlashga o’rgatish, uning mavjud bo’lgan xususiyatlarini aniglash, predmetning
tasviri bo’yicha topishga o’rgatish.

OYinning qoidasi: Sotuvchi o'yinchogni o’yinchoq hagida yaxshi gapirib
bergan bolaga sotadi.

OYinning borishi: Bolalar stol atrofiga yarim doira bo’lib o'tiradilar va
tayoqchalar, turli xil o’yinchoglar bilan birga tarbiyachi ularga murojaat qilib deydi:
«Byuda yangi do’kon ochildi, garanglar, unda gancha chiroyli o’yinchoglar bor ekan.
Ammo ularni sotib oliga uchun bir shartni bajarish, ya’ni o’yinchogning nomini
aytmasdan, uni tasvirlab berish kerak. Lekin bu vaqgtda o’yinchoqga garash mumkin
emas. Sizning tasviringiz bo’yicha sotuvchi bu o’yinchoqgni topib, sizga sotadi. Qisqa
sanama orgali sotuvchi aniglanadi. Birinchi bo’lib, tarbiyachi o’yinchogni o’zi sotib
oladi, bolalarga sotib, ganday qilib o’yin qoidalarini bajarishni ko'rsatadi.

- Sotuvchi ona (aka), o’yinchoq sotib olmogchiman. U yumaloq, rezinkadan
gilingan. sakray oladi, u bilan o’ynashni hamma bolalar yaxshi ko’radi. (Sotuvchi
xaridorga koptokpi olib beradi).

- Rahmat. Qanday chiroyli to’p! - deb tarbiyachi koptok bilan stolga o’tiradi.
Sotuvchya hoxlagan bolaning ismini aytadi. U sotuvchi oldiga borib, o’yinchogni
tasiirlab beradi. gaysiki u 0’zi uchun sotib olmoqchi bo’lgan o’'yshgchoqpi tasvirlaydi.

- Menga mana shunday o'yiichogni soting, iltimos: u yumaloq, to’'q sariq,
uning chiroyli, uzun dumi bor, cho’zinchoq yuzli va ayyor ko’zlari bor.

Sotuvchi xaridorga tulki o'yinchog'ini olib beradi. Xaridor sotuvchiga
minnatdorchilik bildirib joyiga o’tiradi. O’yin bolalarning hammasi O’yinchoq sotib
olgungacha davom etadi. Sotuvchi rolini bir necha bolalar bajarishi mumkin.

11. «kKASSA» (G’azna) o’yini. O’yinning maqsadi: Kassada kimlar ishlashi,
reklamaning, kassa apparatining vazifasini va u erda qaysi zhtiyojlar uchun pul
to’lanishi, omonat nima, lotereya nima ekanligini tushuntirish.

Kerakli jihozlar: har xil kvitansiya qog'ozlari, kassa apparatiga o’xshatilgan
korobkadan yasalgan o’yinchoq, lotereya va nullarni omonatga qo’yishni tashvigot
varaqalari, qog’oz.

YAngi so’zlar: to’lov, kassa, hisobchi, kvitansiya, lotereya, jarima, omonat,
kassa apparati, g'aznachi.

Ovinning borishi: kassaxonada ikki bola ishlaydi. Kassaxonaning ikkita
oynakchasi bo’ladi. Har xil kvitansiyalar qog’ozlari turadi. Bir bola kassa apparatida
ishlaydi. Boshga bir bola kassa xodimiga elektr epergiyasi uchun hagi gabul qilib
olishni iltimos qiladi. Kassir kassa apparatida hisoblab, narxini aytadi, pulni gabul
gilib oladi va kvigansiya beradi. Boshqa bir bola logereya chiptasini tekshirib olishga
ruxsat so’raydi. G’aznachi lotoreya o’yini chiggan ro’znomani bolaga solishtirib
tekshirib olish uchun beradi. 100 so’'m yutuq chiqqapipi aytadi va hisobchi ham
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tekpshrib ko’rib, ishonch hosil gilgach, 100 so’m yutuq pulipi beradi. Boshga bir bola
pulpi omonatga go’ysam bo’ladimi? deb so’raydi. «Ha, 20 foizligi bor», «Shunisi
yaxshi». Bola 100 so’'m pulini omonatga qo’yganligi hagida omonat daftarchasini
oladi. Bir yildan so’ng pulingiz 120 so’'m bo’ladi. Boshqga bir bola kirib keladi va
g’'aznachiga murojaat giladi: «Yo'l harakati qoidasini buzganim uchun jarima
to’lashim kerak, pulni oling». G’aznachi pulpi olib o’sha bolaga jarimani kassa olgani
hagida kvitansiya beradi.

12.KIM NIMA QILADI? Didaktik vazifa: bolalarning gishlog xo’jalik mehnati
hagidagi bilimlarini aniglash va mustahkamlash. Qishlog xo’jaligi mehnatida
ishlatiladigan mehnat qurollari bilan tanishtirish.

OYyin qoidasi: kartochkalar ichidan gishloq xo’jaligi mehnati bo’yicha. alohida
gismi bo’yicha rasmlarni tanlab yig'ishtirib olish, kombaynchi bug’doy o’ryapti, sut
sog’uvchilar sut sog’yapti, cho’pon mol-qo’ylarini boqyapti. tovugbogar tovuqglarga
don beryapti, dehgonlar dalada ishlayaptilar va boshqalar.

O'vinnipg ta’siri: rasmdan kerakli gismlarni izlab topish, olingan taassurotlar
va mehnat turi to’g’risida gapirib, tasvirlab berish.

Musobaga: kim birinchi bo’lib rasmlarni yig’ishtirish.

Ovinning borishi: Qishloq xo’jaligi mehnati to’'grisidagi suhbat, har bir
mugaxassisliklarni esga olish, mashinalar gishlog xo’jaligidagi ishlariga yordam
berishini eslatish. Tarbiyachi o’yin qoidasini zslatadi. Bolalar kasblar bo’yicha
mehnatlarini kartochkalar ichidan tanlab oladilar. O’yinning qiyinchiligi shundaki,
o'yinda gismlar 10-12 tagacha bo’ladi. Rasmlarni birinchi bo’lib yig’ib, joy-joyiga
go’ygan bola g’olib chigadi va u goliblik jitonini oladi, masalan: sakkiz burchakli
yulduzcha-jiton.
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Farhodova Muhtaram, Pirnafasova Nigora
(Tashkent, Uzbekistan)

INDUCTIVE AND DEDUCTIVE APPROACH IN TEACHING WRITING

Inductive and deductive approaches to teaching grammar have been studied
since the beginning of the 20th century and continue to be the subject of quasi-
experimental studies in the 21st century. A large and growing body of literature has
investigated the effects of deductive and inductive approaches on the acquisition of
various grammatical structures. The results of these studies have been
contradictory. Some of them suggested inductive grammar instruction was more
effective in terms of performance on grammar tests whereas some found deductive
approach more useful. The purpose of the present study is to examine the effects of
inductive and deductive grammar instruction on written production, i. e. grammar
accuracy in writing tasks. It also explores their effects on the short term learning of
grammar structures as well as the instructor's and students’ perspectives on
inductive and deductive grammar instruction. Deductive teaching is a traditional
approach in which information about target language and rules are driven at the
beginning of the class and continued with examples. The principles of this approach
are generally used in the classes where the main target is to teach grammar
structures. For instance, these principles are convenient for the classes that
grammar transtlation method is applied. A deductive approach is based on the top-
down theory which the presentation and explanation of grammar rules take the
precedence over teaching. The language is taught from the whole to parts so
learners understand the grammar rules and structures firstly. The deductive
approach may be suitable with lower level learners who need a clear base from
which to begin with a new language item, or with learners who are accustomed to a
more traditional approach and so who lack the training to find rules themselves.
They both have advantages and disadvantages. The deductive approach
represents a more traditional style of teaching in that the grammatical structures or
rules are dictated to the students first, a more effective and time saving way under
certain circumstances, namely monolingual classes. Two very distinct and opposing
instructional approaches are inductive and deductive. Both approaches can offer
certain advantages, but the biggest difference is the role of the teacher. In a
deductive classroom, the teacher conducts lessons by introducing and explaining
concepts to students, and then expecting students to complete tasks to practice the
concepts; this approach is very teacher-centred. Deductive teaching is a traditional
approach in which information about target language and rules are driven at the
beginning of the class and continued with examples. The principles of this approach
are generally used in the classes where the main target is to teach grammar
structures. For instance, these principles are convenient for the classes that
grammar transtlation method is applied. According to Thornbury’s three bacic
principles a deductive lesson starts with presentation of the rules by the teacher.
Secondly teacher gives examples by highlighting the grammar structures. Then
students make practise with the rules and produce their own examples at the end of
the lesson. The issue of grammar instruction has always been and continues to be
at the forefront of language teaching studies. After all, it is grammar which enables
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language users to string together clusters of words in a manner that is both correct
and meaningful. Despite their agreement on the importance of grammar, many
researches hold sharply contrasting views regarding how it should be taught in
language classrooms. An important dichotomy regarding grammar instruction is that
of deductive and inductive grammar instruction. The former involves providing
learners with a specific rule and subsequently using the rule to generate meaningful
examples of the structure. Inductive teaching methods, by contrast, employ a more
indirect approach by providing language students with real-life instances of a
particular structure and having them analyze them in the hope that they will be able
to notice the similarities between the various examples and infer the underlying
structure. In essence, a deductive method of teaching grammar entails a movement
from rules to examples, whereas in the case of inductive techniques, the pattern is
reverse. In general, inductive techniques tend to adopt a naturalistic approach,
while deductive methods mostly entail raising learners’ consciousness of a
particular feature. The relative merits and demerits of inductive and deductive
methods of teaching grammar have been researched rather exhaustively in both
societies where English is predominantly spoken and countries where it is spoken
as a second language. The problem is that the findings of such studies are not truly
generalizable to parts of the world where English is considered a foreign language.
Furthermore, despite this large volume of research, it can be seen that there is little
agreement in this regard. Some studies have pointed to the superiority of deductive
methods, while others have made a compelling case for inductive approaches. It
was found that those learners who had been taught grammar deductively
demonstrated significantly higher levels of accuracy than their peers who had been
provided with inductive instruction. Several potential factors contributing to this
result were identified, including adults’ tendency to consciously process rules (as
opposed to children’s comparatively automatic learning of languages), the greater
emphasis placed on form in deductive approaches, the provision of overt
explanations of form and meaning, and the learners’ lack of familiarity with inductive
teaching methods in general. The impact of these two methods of teaching
grammar on fluency was also investigated. The analysis of the results indicated that
there was no significant difference between the students in the control and
experimental groups with respect to their fluent use of language during the picture
description activity. This could be due to the extra drilling the learners in the control
group were subjected to, which may have helped internalize the structure, as well
as the experimental group learners’ relatively greater reluctance to participate in the
production activity at the end of each lesson (most likely due to the uncertainty they
harbored due to the absence of explicit rules during the instruction period). Taking
the results of this study into account, it could be said that in EFL contexts, the use
of deductive grammar instruction can potentially lead to greater accuracy and, as
such, it may be in learners’ best interests for language institutes to encourage the
use of this approach towards grammar instruction in language classrooms in such
contexts so as to help learners to be able to speak more accurately. Inductive
learning is the process of 'discovering' general principles from facts. In a language
classroom, an inductive approach involves getting learners to discover rules and
how they are applied by looking at examples. The role of the teacher is to provide
the language the learners need to discover the rules, to guide them in discovery if
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necessary, and then to provide more opportunities to practise. The inductive
approach is often thought of as a more modern way of teaching: it involves
discovery techniques; it seeks in some ways to duplicate the acquisition process; it
often exploits authentic material; it has learners at the centre of the lesson; and the
focus is on usage rather than rules.
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Qodirova Xusniya Erkin gizi, Xasanova Maloxat Baxodir qizi
(Sherobod, O’zbekiston)

BOLALARINI MAKTABGA TAYYORLASHDA HARAKATLI O'YINLARDAN
SAMARALI FOYDALANISH USULLARI

Mamlakatimiz kelajagi uchun sog’lom avlodni tarbiyalash hamda voyaga
yetkazishda jismoniy tarbiyaning ahamiyati juda katta. So'nggi vyillarda sport va
jismoniy tarbiya yoshlar hayotining ajralmas gismiga aylanib bormogda. Xususan
Ozbekiston Respublikasi birinchi Prezidentining "O zbekistonda bolalar sportini
rivojlantirish jamg armasini tuzish to'g'risida"gi Farmonida "bolalarni jismoniy va
ma’'naviy tarbiyalashning zamonaviy shakl va uslublarini, jinsi va yoshiga qarab
bolalarda sport ko'nikmalarini singdirishning sport sohasida iqgtidorli bolalarni
ixtisoslashtirilgan sport maktablari va markazlarida mashg ulotlarga tanlab olishning
ilmiy asoslangan tizimlarini ishlab chigishni tashkil etish hamda ularni tadbiq gilishga
ko maklashish" lozimligi alohida ta’kidlandi.

Maktabgacha yoshdagi bolalarga ta'lim-tarbiya berishning asosiy maqgsad va
vazifalari bolalarni jismoniy va aqliy jihatdan rivojlantirish, ularning ruhiyat, shaxsiy
gobiliyatlari, intilishi va ehtiyojlarini gondirish, milliy va umuminsoniy gadriyatlarga,
mustagqillik g oyalariga sodiq holda voyaga etib borishini ta'minlash, ularni
maktabgacha yoshdagi bolalar ta’lim-tarbiyasiga qo'yilgan davlat talablariga
muvofig maktab ta’limiga tayyorlashdan iborat.

Hozirgi texnika taraqqgiyoti yuksalgan davrda bolalarning harakatga bo'lgan
talabi uncha katta emas. Shuning uchun ham so'ngi paytlarda matbuot hamda
televidenie orqali tibbiyot hamda jismoniy tarbiya va sport mutaxassislari
gipodinamiya, ya ni jismoniy mashglar, jismoniy mehnat, faol harakatning insoniyat
faoliyatida kundan-kunga kamayib  borayotganligi hagida tashvishlanib
gapirmogdalar. Bu esa navbatida, asrimizga xos yurak-tomir xastaliklarining yildan-
yilga ortishiga sababchi bo'Imogda. Harakat faolligining kamayishi, bog cha
yoshidagi bolalar uchun, aynigsa xavflidir. Shuning uchun ham har tomonlama
jismoniy tayyorgarlikni jismoniy tarbiya tizimining eng boshlang’ich pag onasi-
maktabgacha yoshdagi bolalar jismoniy tarbiyasidan boshlash kerak.

Maktabgacha yoshdagi bolalarning hayot tarziga nazar tashlasak,
bog'chada bolalar ko'p vagtlarini rasm chizish, qo’l mehnati bo’yicha vazifalarni
bajarishga turli ertak va hikoyalar tinglash, televizor ko'rish, o'tirib o’yinchoglar
o'ynashga sarf qiladilar. Natijada harakat faolligi kamayadi va yuqorida aytib
o'tilgan kasalliklar yuzaga keladi. Bu kasalliklarni oldini olishning zarur vositalaridan
biri ko’prog harakat qgilish va jismoniy mashglar bilan shugullanishdir, aynigsa
harakatli o’yinlar bilan. Shu sababli bog'cha yoshidagi bolalarning jismoniy tarbiya
mashg’ulotlarini sifatli, yangi shakllarni go’llagan holda o'tkazib borish alohida
ahamiyatga ega. Bu bola sog’ligini mustahkamlashga, ish gobiliyatini oshirishga,
jismoniy sifatlarni takomillashtirishga imkon yaratadi. Natijada maktabgacha tarbiya
muassasalarida jismoniy tarbiya tizimini takomillashtirish, bolalarning harakat
faolligini kuchaytirish tadbirlarini ishlab chigish vazifalari qoyiladi. Bolalar
bog chasidagi sog’lomlashtirish tadbirlari majmui bolalar sog'ligini muhofaza qilish
va mustahkamlashni, jismonan to’laqonli rivojlantirishni, turli harakat faoliyatini
0'stirishni ko'zda tutadi.
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Bolalar bog chasida jismoniy tarbiya bilan ilk yoshdan boshlab magsadga
garatilgan holda shug ullanish natijasida bolalar katta guruhga o'tish vaqtiga kelib
harakat malakalari va ko nikmalarining mustahkam boyligiga ega bo’ladilar. Shu
sababli jismoniy tarbiya mashglari, harakatli o'yinlar, sport, turizmga harakat
faoliyati va jismoniy rivojlanish vositasi sifatida garash lozim, chunki yuqgorida qayd
etilgan fikrlar o'sib kelayotgan avlod hayotida, ularning shaxsini shaklantirishda, har
tomonlama barkamol avlodni yaratishda hal giluvchi ahamiyatga ega. Yuqoridagi
mavzuni olishga kuzatishlar va olib borilgan suhbatlardan shu narsa ma’lum bo’ldiki
bolalar bog'chasida harakatli o'yinlar kam o’ynatiladi. Shu sababli muammoni
o'rganib chigishga, yutuglarni aniglashga va kamchiliklarni bartaraf qgilish uchun
nimalar gilish kerakligini o’rganib chigish, muammoni yechimini topishga harakat
qgildim.

Anketa-savolnoma tuzib bu borada tarbiyachilarning fikr va mulohazalarini
aniglashga harakat qildim. So’rovhamani Buxoro shaxridagi 27, 28, 67, 85 sonli
maktabgacha ta’lim muassasalari tarbiyachilari o'rtasida o'tkazdik. Bu ishda bizga
Buxor shaxar hokimligi, xalq ta’limi bo’limi maktabgacha ta’lim mutaxassislari
yagindan yordam berdi. Jami bo’lib anketa-so’rovhamada 60 tarbiyachi
gatnashdi.Olingan natijalar quyidagicha:

1. Maktabgacha ta’lim muassasalarida ishlaydigan tarbiyachilarning
aksariyati bir necha yillik boy tajriba ega bo’lgan mutaxassislardir.

2. Maktabgacha ta’lim muassasalarida ishlaydigan tarbiyachilarning 80 foizi
Buxoro pedagogika bilim yurtini tugatgan.

3. Tarbiyachilarning 95 foizi bolalarni sevishlari ular bilan ishlash maroqli
ekanligi sababli o’zlari shu kasbni tanlaganlari aniglandi, fagat 5foiz tarbiyachi ota-
onalarining maslahatlariga amal gilganlar.

4. Ish joyingizda bolalar ularning ota-onalari bilan sportga doir suhbatlar
o'tkazib turasizmi (gaysi mavzularda) savoliga tarbiyachilar quyidagi javob
berishgan: Ota-onalar bilan sport turlariga oid suhbatlar o'tkazamiz va quyidagi
mavzular berilgan:-"Sog’lom oila-sog’lom bola", "Sport bu go“zallik", "Sport olami",
"Bolam sog’lom bo’lay desangiz", "Men kuchliman", "Sog lomjonpolvonjon”, "Kim
chaggon”, "Onam, opam va men", "Sog" tanda-sog lom agql". Javoblardan shunday
xulosaga keldik, tarbiyachilar tomonidan ota-onalar va bolalar bilan yetarli darajada
suhbatlar tashkil qilib o’tkazilmaydi. Chunki ba’zi bir anketalarga shu savolga javob
berilmagan.:

5. Jismoniy tarbiya darslarida o'tkaziladigan harakatli o’yinlar uchun siz
ishlaydigan bog'chada sharoit yetarlimi? Bu savolga 60 tarbiyachidan 3tarbiyachi
ishlab turgan ta’lim maskanida shariot yo'qgligini aytishgan. Tarbiyachilarning 30
foizi sport anjomlari yetishmasligini yozishgan, qolgan tarbiyachilar barcha sharoitlar
yetarli deb javob yozishgan.

6. Maktabgacha ta’lim muassasalari tarbiyachilariga raxbariyat va yuqori
tashkilotlardan fagatgina uslubiy go’llanmalar yangi chigarilgan adabiyotlar yetkazib
beriladi xolos. Seminarlar, suhbatlar, ko'rgazmali chigishlar, ochiq mashg ulotlar
yetarli darajada tashkil kilib o’ tkazilmaydi.

7. Tarbiyachilarning barchasi "Uchinchi mingyillikning bolasi" tayanch
dasturi asosida ishlashlari aniglandi.

48



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

8. Tarbiyachilarning 95 foizi dasturda berilgan harakatli o'yinlar talabga
javob berib ularni qonigtirishni aytishgan, 5 foiz tarbiyachilar gonigtirmasligini
ma’lum gilishgan.

9. Qaysi harakatli o’yinlarni bolalar qgizigib o’ynaydilar? Bu savolimizga
tarbiyachilar o'zlari ishlaydigan bog'chalarda o'ynatadigan o’yinlar majmuasini
keltirishgan.

10. Tarbiyachilar dasturga musiga jo’rligidagi, anjomlar bilan o’ynaladigan
harakatli o'yinlarni hamda qumda o'ynaladigan harakatli o'yinlarni Kkiritishni
ma’qullashgan. Tarbiyachilarning 80 foizi dasturda barcha harakatli o'yinlar
kiritigan deb hisoblashadi. Faqatgina 6 tarbiyachilar quyidagi "Oltin darvoza",
"Sandugchayu-quticha", "Zanjir boftem", "Loyxo'rak", "12 cho’pchak™ o’yinlarni
kiritishni taklif gilishgan. Lekin dasturni ishimiz boshida o’rganib chigganimizda
bolalarning jismoniy rivojlanishini ta’'minlash magsadida:- "Do’loncha", "Andijon
polkasi”, "Yallama-yorim", "Kari navo", "Chertma", "O'zo'zingni tanib ol",
M. lkromova- "Ha o'yna, o'yna", I. Akbarov -"Ayiglar ragsi”, K. Qodirov-"Marsh",
N. Norxo'jaev-"Kim chagqon”. quyidagi kuy va qo’shiglar tavsiya etilgan. Shu bilan
birgalikda dasturda berilgan o'yinlarni ham 70 foizi tarbiyachilar tomonidan
go'llaniimagan. Demak bu tarbiyachilarning dasturni to’la  o'rganib
chigmaganlaridan yoki eski dasturlar asosida ishlarini tashkil gilganlaridan dalolat
beradi.

Quyidagi takliflarni kiritishni lozim deb topdik:

1. Maktabgacha ta’lim muassasalari mutaxassislariga sport turlari bilan
shug’ullanish uchun sharoit yaratib, ularga amaliy-uslubiy yordam berish. Bu ishda
yetakchi mutaxassislarni jalb gilish, ya'ni sport bilan doimiy shug ullanib kelayotgan
tarbiyachilar, bolalar va o’smirlar sport maktablari mutaxassislari, umumta’lim
maktablarida faoliyat ko'rsatayotgan sportchi-o"gituvchilar, BuxDu jismoniy tarbiya
fakulteti professor-o°qituvchilari.

2. Maktabgacha ta’lim muassasalarida tarbiyachilar va ota-onalar o'rtasida
sport bo'yicha targ'ibot va tashviqot ishlarini olib borish, ya'ni faxriy sportchilar,
xalgaro musobaga g oliblari, respublika chempionlari, yetakchi sportchilar bilan
suhbatlar va uchrashuvlar tashkil gilib o'tkazish.

3. Maktabgacha ta’lim muassasalari rahbariyati va yuqori tashkilotlardan
tarbiyachilarga amaliy-uslubiy yordam berish magsadida suhbatlar, disputlar, ochiq
mashgulotlar, ko'rgazmali chigishlarni tashkil gilib o'tkazish. Bu ishda viloyatda
faoliyat ko'rsatayotgan boy tajriba ega bo’lgan yetakchi-mutaxassislarni va
uslubshunoslarni jalb gilish.

4. Tarbiyachilar o'rtasida hozirgi kun talabiga javob beradigan dasturlar,
o'quv-uslubiy go’llanmalar, yangi adabiyotlarni tushuntirish borasida seminarlar
tashkil qilib o’tkazish

5. Tarbiyachilarning fikrini inobatga olgan holda dasturga suvda, qumda,
musiga ohangida va predmet bilan o’ynaladigan harakatli o’yinlarni kiritish uchun
viloyat va respublikada faoliyat ko'rsatayotgan yetakchi mutaxassislarni shu
masalani o’rganib chigish va shu asosda dasturga o’zgartirish kiritish yoki dastur
tuzishga jalb qilish.

6. Maktabgacha ta’lim muassasalarida ishlaydigan mutaxassislarni
tayyorlab beruvchi oliy o’quv yurtlari, akademik-litseylar, kasb-xunar kollejlarida
0°quv rejasidagi harakatli o’yinlarga ajratilgan soatlar sonini ko paytirish.
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Dildora Safarova, Fotima Abdullayeva
JSPI
(Jizzakh, Uzbekistan)

THE PRINCIPLE OF CONSCIOUS APPROACH IN TEACHING SPEAKING

Methods of foreign language teaching are based on the fundamental
principles of didactics; among them, a conscious approach to language learning,
activity, visualization, and others. However, in foreign language teaching, due to the
specific features of the subject in which means and ends are equally essential,
these principles are used in a particular way.

The principle of conscious approach to language learning implies
comprehension of a linguistic phenomenon of language material by the pupil usually
through the medium of the native language, or the arrangement of the material in
sentence patterns graded in difficulties with the emphasis on some elements which
are singled out as “teaching points”. In all cases pupils- understand both the form
and the content of the material they are to learn, and they are aware of how they
should treat the material while performing.various exercises which aim at
developing habits and skills in using it. Such an approach to language learning
usually contrasts with “mechanical” learning through repetitive drill. A great deal of
research work has been carried out in Russian psychology and Methods, and it has
been proved that conscious approach to learning a foreign language promotes the
acquisition of the subject. V. A. Artemov, a prominent psychologist, puts forward a
theory of the unity of the language rule and the speech activity (language behavior)
in foreign language teaching. He writes, ,A3blk no camon cBoen npupoae ectb
cuctema npaswm;  ‘cucTtema’ MNOTOMY, 4YTO B HeW BCe OCHOBaHO Ha
NPOTMBOMOCTaBNEHNW, @ ‘MpaBuil’ MOTOMY, YTO A3blK €CTb opyaue obLieHus, a
opyave 6e3 npaBun ero ynotpebneHusi He ecTb opyave. Ho npaBuna siblka He
PacKpbITbI HayKOIZ 00 KOHUa U B HaWn OaHW, a nogn noa4vYnHAKTCA 3TUM Npasunam B
cBoeil peun. CnepgoBaTenbHO, Y 4YernoBeka MMeeTCsi BO3MOXHOCTb CO3[aBaTb
nocpeacTBOM AeATENbHOCTM KOpbl OonbluMx nomnywapui Moara nporpammy,
npaBuna s3blka. OTa nporpaMMa BCe BpEMsi COBEPLUEHCTBYETCS MO  3aKOHy
obpaTHOI CBSA3U peyeBoro AeNCTBUS C ero npasunom’

In teaching a foreign language therefore, it is more reasonable to help pupils
in assimilating language rules which function in this language by introducing the
rules, rather than to wait until the learners deduce these rules through speech
activity. V. A. Artemov warns the teacher against putting this hard work on the
learner’s shoulders. Here is what he writes: ... He 609TbCA A3LIKOBOrO NpaBunia, He
nepeknagbiBate TPYA €ro BbIpabOTKM Ha nneyn GEeCKOHEYHO MOBTOPSIOLIEro M
H6eccMbICNIeHHO noapaxalollero y4yallerocsi, a uckaTb OnTUManbHoe coveTaHve
A3bIKOBOrO MpaBuna W peyeBOro AeWlCTBMSA B MpoLecce Hay4YeHHoe peun Ha
MHOCTpaHHOM £3blke. OObeauHeHVWe npaBuna W JdeilctBus B nobom Buae
AesATeNnbHOCTM BedeT K ONTUMarnbHO KpaTKoMy BpeMeHu paboTbl U MakcMMmarnbHOM
ee a(ppekTUBHOCTN.

Proceeding from this consideration it becomes obvious that in learning a
foreign language the pupil should acquire the rules of the language to be able to
follow these rules in the act of communication; and the teacher’s task is to help the
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pupil in this respect. From the definition given by the author it is clear that he does
not mean “rules” in their traditional interpretation, but in the form of algorithms that
can direct the pupil’s learning and lead him along the shortest way to the desired
end.

B. V. Belyaev, whose contribution to foreign language teaching is
considerable, insists on a similar conscious approach to foreign language teaching
as do B. A. Artemov and others. In his opinion ,[MpnobpeTeHne TeopeTn4ecknx
3HaHWI [OMMKHO TONMbKO CnocobCcTBOBaTb npoueccy 06pa3oBaHus  peyeBbiX
HaBblKOB N YMEHWN B pesynbTaTe MHOSA3bIYHOW peyeBON AeATEeNbHOCTU. JTU
HaBblkW W YyMeHus BblpabaTbiBalOTCA 3HAYUTENBbHO ObICTpee U 3HAYUTENbHO
NMpoYHee ycBauMBalOTCA B TOM Clyyae, Korga npouecc ux obpas3oBaHus Mof
BMMSIHEM peYeBON NPaKTUKN NOABepPraeTcs AOMKHOMY OCMbICIeHnio". He presents
the above-mentioned process like this:

The vertical arrow stands for knowledge or theory. The horizontal arrow
represents the process of mastering the language. The author’s interpretation of the
process is as follows. The acquisition of knowledge (theory) cannot provide the
mastery of the language. Nor can habits ensure this. Only language practice
supported by theory can develop language habits and skills in a desirable direction
and lead to the mastering of a foreign language. The author develops the following
idea. Since learning a new language is connected with acquisition of new concepts
by the learner, theory can help in forming these new concepts. One of the ways of
doing this is an extensive use of translation-interpretation. However, this teaching
technique is not approved of by a majority of methodologists and teachers because
‘pupils learn about a linguistic item more than they need for practical application,
also it is time-consuming and, therefore, this contradicts the communicative
approach to language teaching.
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Salayeva Gulruh, Ruzmetova Oygul
(Tashkent, Uzbekistan)

HOLISTIC AND ANALYTIC WAYS OF SCORING SPEAKING SKILLS IN FLT

Assessment is a classroom strategy implemented by teachers to ascertain
the knowledge, understanding, and skills attained by pupils. Teachers administer
assessments in a variety of ways over time to allow them to observe multiple tasks
and to collect information about what pupils know, understand, and can do. These
assessments are curriculum-based tasks previously taught in class, to point out
patterns of behavior that are repeatedly to be found in the data, and in so doing to
discover something new about the nature of conversational behavior as shown by
the interplay of speech acts.

Assessment allows teachers to monitor the impact of their lessons on pupil
understanding. Teachers can modify their pedagogical strategies to include the
construction of remediation activities for pupils who are not working at the expected
grade level and the creation of enrichment activities for pupils who are working at or
above the expected grade level. Hence, the continuous assessment process
supports a cycle of self-evaluation and pupil-specific activities by both pupils and
teachers.

Speaking in a classroom involves the interaction between teachers and
students or among the students which depends on how classroom activities are
organized. There are at least three challenges faced by the teachers who assess
speaking in the classroom i.e. determining the time allotment, selecting assessment
activities and determining evaluation criteria. Assessing speaking in well organized
or systematic ways is rarely conducted by teachers in the language classroom.
Assessing speaking is a difficult issue in language teaching because of the
complexity of the nature of both the skill and the assessment process. To overcome
the difficulties, different types of assessment including holistic and analytic tools
have been used for a long time. However, it is later seen that both types of
assessment tools have various strengths and weaknesses, which led to a debate
about assessing speaking holistically and analytically. Likewise, it is quite plausible
to consider that those various advantages and disadvantages of holistic and
analytic assessment tools may also lead to differences among attitudes of language
instructors, actual users’ of those assessment tools, towards holistic and analytic
assessment of speaking. Yet, very few research focused on language instructors’
attitudes towards analytic and holistic assessment of speaking. As a result, this
study aims to answer three research questions:

1. What are the English instructors’ attitudes towards holistic and analytic
assessment of speaking?

2. Is there a difference in the speaking exam scores assigned by English
instructors using holistic and analytic assessment tools?

3. Do the speaking exam scores obtained via holistic and analytic
assessment differ according to the instructors’ background (age, gender, academic
major and years of experience)?

When we say that someone 'speaks’ a language fluently, we usually mean
that they have a high level in all four skills — listening, speaking, reading and writing.
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But, as any teacher knows, learners often have strengths or weaknesses in
particular skills, and in some cases can achieve high levels in, for example, reading
and writing, while not being able to speak or listen at a comparable level. For some
purposes — highly specialized jobs, for example — these uneven skills may not
matter very much. However, English is such an important skill in the global world,
and needed in so many different contexts, that someone without a good ability in all
four skills will greatly reduce the opportunities open to them in education and
professional life. In the assessment of communicative language ability it is important
that the pupil gets the chance to show his/her "whole" ability. In the case of
speaking, this does not only involve vocabulary, grammar, pronunciation/intonation
but also:

— fluency’: keeping the talk going smoothly and linking what is said both
inside and across turns

— socio-cultural skills: having a sense for the most appropriate language for
the situation

— strategies: coping with gaps/possible misunderstandings due to language
limitations.

— message/social intention: does this really get across?

Furthermore, it involves showing that s/he can use the language for different
functions and purposes: exchanging feelings/attitudes as well as factual
information, getting things done, and being sociable/friendly (which is often the main
purpose of language). This assessment of whole ability implies:

1 that we give a range of tasks that give the pupil a chance to use this ability

2 that we describe the ability in terms of its different aspects.

The material developed in this project are designed to describe ‘whole’
speaking ability. However, it is up to the teacher to ensure that the tasks given in
the classroom are varied in the following ways:

¢ pupils perform a range of different functions

¢ they are expected to take part in short turn conversations and also to ‘hold
the floor’ (eg in presentation)

¢ they take on different roles/ in a variety of situations, and using different
mediums eg. phone (eg through roleplay, or slight adaptations of tasks with a
partner)

e they are encouraged to tackle tasks where they do not necessarily have
all the vocabulary (as often happens in real life).

If an oral test is given, it can be better to give a few short tasks, to vary these
factors, than one long one that will test a limited range of ability. It can be a good
idea to use pairs/groups so that more genuine communication can take place, with
information gaps and using some role play. However, if using pairs,make sure that
one partner is not allowed to dominate or to cause the task to fail for the other
partner in any way. Put pupils together who get on well, and make sure each one is
allowed to really show what they can do. The profile form is well suited to describing
ability in an oral test, but the observation form may be quicker to use at the time,
with the profile filled in later. Pupils will benefit from doing a self assessment after
the test, but may not want this taken into account if a grade is being given. This
study aimed to find out language instructors’ attitudes towards holistic and analytic
assessment and investigating whether the scores assigned by using each type of
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assessment differed or not. The study also examined whether, and if any of, these
differences in scores were related to instructors’ background. The findings showed
that the instructors in this study had varying attitudes towards holistic and analytic
assessment, more in favor of the holistic assessment. These attitudes revolved
around advantages and disadvantages of both types of assessment. For instance,
practicality of the tool, reliability of the scores, ease of use and time were among the
common themes emerged. It was also found that the scores assigned by holistic
and analytic assessment tools did not differ and except for years of experience and
speaking exam scores obtained by holistic assessment, there were. As the most
difficult skill to score and administer, speaking assessment in the classroom should
be conducted in systematic ways such as creating some assessment steps which
include identifying objectives of instruction, assessment planning and developing
rubrics or score procedures. Selecting proper activities is also helpful for the
teachers to reach the goal and objective of the assessment.
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Sattarova D.
(Termiz, O’zbekiston)

BOSHLANG'ICH SINFLARIDA MATEMATIKA O QITISHNI ZAMONAVIY
YONDASHUVLAR

Boshlang'ich sinf o’quvchilariga matematikadan samarali ta’lim berilishi
uchun o'qgituvchi boshlang’ich sinflarda matematika o’qgitish metodikasini egallab,
chuqur ozlashtirib olmog’i lozim.

Respublikamizda mustagqillikning dastlabki kunlaridan boshlab jamiyatni isloh
gilish vayangilash jarayonining eng muhim bug’ini jamiyatdagi demokratik
o'zgarishlarning, iqgtisodiyotni barqgaror rivojlantirishning, respublikaning jahon
hamjamiyatiga integratsiyalashuvining zarur va majburiy sharti sifatida ta’lim
sohasini isloh qilish siyosati izchillik bilan amalga oshiriimogda. Bugungi kunda
Kadrlar tayyorlash milliy dasturi yosh avlodga uzluksiz ta’lim berish va uni
tarbiyalash jarayonini yaxlit gamrab oladigan yagona ta’lim tizimi hisoblanadi.
Ta’'lim tizimining har bir bo"g’ini alohida o'ringa ega.

Metodik masalalar har bir darsda yuzaga keladi, Shu bilan birga odatda, ular
bir giymatli yechimga ega emas. O'gituvchi darsda yuzaga kelgan metodik
masalaning mazkur o’quv vaziyati uchun eng yaroqli yechimini tez topa olishi uchun
bu soxada yetarlicha keng tayyorgarlikka ega bo’lishi talab etiladi.

Boshlang'ich ta’lim metodikasi o’qgitish vositasi sifatida mavjud didaktik
o'yinlar mantig ilmi va matematik nuqtai nazaridan mazmunan yetarli emasligi
tufayli didaktik o'yinlardan foydalaniladi va o’rganilgan materialni fagat
mustaxkamlash vositasi sifatida foydalaniladi.

Matematika boshlang’ich ta’lim metodikasining predmeti quyidagilardan
iborat:

1. Matematika o gitishdan ko zda tutilgan magsadni aniglab asoslash (nima
uchun matematika o’qitiladi, o’rgatiladi)

2. Matematika o’gitish mazmunini ilmiy ishlab chigish (nimani o'rgatish) bir
tizimga Keltirilgan bilimlar darajasini o quvchilarining yosh xususiyatlariga mos
keladigan qilib ganday tagsimlansa, fan asoslarini o'rganishda izchillik ta’minlanadi,
o'quv ishlariga o’quv mashg ulotlari beradigan yuklama bartaraf qilinadi, ta'lim
mazmuni o quvchilarning aniq bilim olish imkoniyatlariga mos keladi.

3. O’qitish metodlarini ilmiy ishlab chigish (ganday o’qitish kerak) ya'ni,
o’quvchilar hozirgi kunda zarur bo’lgan igtisodiy bilimlarni, malaka, ko nikmalarni
va agliy faoliyat qobiliyatlarini egallab olishlari uchun o’quv ishlari metodikasi
ganday bo'lishi kerak?

4. O-qgitish vositalari-darsliklar, didaktik materiallar, ko'rgazmali go’llanmalar
va 0 quv- texnika vositalaridan foydalanish (nima yordamida o qitish)

5. Ta'limni tashkil gilishni ilmiy ishlab chigish (darsni va ta’limning darsdan
tashqari shakllarini ganday tashkil etish). [1]

Boshlang’ich sinf o gituvchisi matematika fanidan tuzilgan dasturga binoan
o’quvchilarga quyidagi bilimlarni berishni nazarda tutadi:

Butun nomanfiy sonlarni ragamlash;

Asosiy migdorlar va ularning o’Ichov birliklari;

Arifmetik amallar;
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Matnli masalalar;

Algebraik material(tenglik, tengsizlik va b.q.)

Geometrik material;

Maktabda matematikani o’gitishni uyushtirishning tarixiy, murakkab, ko'p
yillik tajribada tekshirilgan va hozirgi zamonning asosiy talablariga javob beradigan
shakli darsdir. Matematikaning eng gadimgi davrlaridan hozirgi kungacha bo’lgan
kop asrlik rivojlanish tarixida uning to'rt rivojlanish davri qayd etiladi:

1. Dastlabki omillarning jamlanishi bilan bog’lig matematikaning paydo
bo’lish davri.Bu davrda matematika hali alohida fan tarigasida o'zining predmeti
va metodiga ega bo’Imay, balki matematikadan fagat ayrim faktlar to’planadi.
Bunga misol gilib gadimgi Misr, Bobil, Xitoy va Hind matematikasini korsatish
mumekin.

2. Elementar matematika davri. Bu davrga gadimgi Yunon matematiklari
asos soldilar va uni O’rta Osiyodagi O rta Sharq olimlari jumladan Al-Farg oniy, Abu
Ali Ibn Sino, Umar Xayyom, Ulug'beklar davom ettirdilar.

3. O'zgaruvchan migdorlar matematikasi davri.

4. Klassik oliy matematika davri. [2]

O’quvchilaning matematik bilimlarni ozlashtrishi fagat o’quv ishida to'g'ri
metod tanlashga bog’liq bo’Imasdan, balki o’quv jarayonini tashkil gilish formasiga
ham bog’liqdir. Dars deb dastur bo’yicha belgilangan, aniq jadval asosida, aniq vaqt
mobaynida o’qituvchi rahbarligida o quvchilarning o’zgarmas soni bilan tashkil
etilgan o’quv ishiga aytiladi.

Dars vagtida o 'quvchilar matematikadan nazariy malumotga, hisoblash
malakasiga, masala yechish, har xil o’Ichashlarni bajarishga o’rganadilar, ya'ni
darsda hamma o quv ishlari bajariladi.

Matematika darsining o'ziga xos tomonlari, eng avvalo, buo'quv
predmetining xususiyatlaridan kelib chigadi. Bu xususiyatdan biri shundan iboratki,
unda arifmetik material bilan bir vaqtda algebra geometriya elementlari ham
o'rganiladi.Matematika boshlang’ich kursining boshga o'ziga xos tomoni nazariy
amaliy masalalarning birgalikda qaralishidir. Shuning uchun xar bir darsda yangi
bilimlar berilishi bilan unga doir amaliy o'quv malakalar sngdiriladi. Tanigli olim
J.Ikromov o0°zining “A3bik 06y4eHns maTemaTukun” kitobida "Maktab o’quvchilarining
matematik madaniyati shakllanishi bir necha davrga bo’linadi",-deb ta’kidlaydi.
Birinchi navbatda ular ob’yektiv tushunchalarning birgalikda tashkil etadigan
mazmuni —matematik reallikni aniglab oladilar. Bunda ob’yektlarning aniqglik
xususiyatlari bilan tarixiy jihatlar o'rtasidagi bog'liglik alohida ahamiyat kasb etadi.

Bu yerda matematik reallik jumlasiga e’tibor garatadigan bo’lsak ushbu
reallikni o’quvchilar matematik hisob kitoblarning turmush jarayonidagi ahamiyatini
bevosita bilganlarida ya'ni kundalik turmush bilan bog’liq misol va masalalarni
bevosita bajarganlaridagina his giladilar. Demak kundalik turmush bilan bog’lig
holda matematika oqgitishni tashkil etish o’quvchi faoliyatida muhim ahamiyatga
egadir. Kundalik turmush bilan bog’liq misollar yechish asosida o'quvchi
matematik bilimlar shunchaki o'zlashtiriladigan bilimlar emas balki hayotiy
zaruriyat sifatida o°zlashtirilishi lozimligi to*g risida xulosa qgiladilar.

Odatda darsda bir necha didakik materiallar amalga oshiriladi: yangi
materialni utish; o'tilgan materialni mustaxkamlash; bilmilarni mustaxkamlash;
bilimlarni umumlashtirish, tizimlashtirish; mustaxkam o quv va malakalar xosil gilish
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va xokazo.Matematika darslarining o°ziga xos yana bir tomoni Shundaki, bu-o’quv
materialining abstraktligidir. Shuning uchun ko'rgazmali vositalar, o qitishning faol
metodlarini  sinchiklab tanlash,o’quvchilarning faolligi, sinf o quvchilarining
0'zlashtirish darajasi, kabilarga ham bog’liq.

Matematika darsida turli tuman tarbyaiviy vazifalar ham hal qilinadi.
O’quvchilarda kuzatuvchanlikni, ziyraklikni, atrofga tangidiy garashni, ishda
tashabbuskorlikni, mas’uliyatni va sof vijdonlilikni, to'g’ri va aniq so zlashni,
hisoblash, o’lchash va yozuvlarda aniglikni, mehnatsevarlik va giyinchiliklarni
yengish xislatlarini tarbyailaydi.

Oquv ishini tashkil etishning darsdan tashgari quyidagi shakllari mavjud:
Mustagqil uy ishlari.

O’quvchilar bilan yakka va guruh mashg’ulotlari.

Matematikaga gobiliyatli o’ quvchilar bilan o'tkaziladigan mashg’ulotlar.
Matematikadan sinfdan tashqari mashg’ulotlar.

O quvchilar bilan ishlab shigarishga, tabiatga ekskursiya.

Bu yerda sanab o'tilgan ish shakllari va dars bir birini to’ldiradi. Asosiy
masala darsga taalluglidir. Darsda hamma ishlarga bevosita o’gituvchi rahbarlik
giladi. Qo’shimcha mashgulotlarda esa ish o’qgituvchining o°zi tomonidan yoki
o’gituvchi rahbarligida o’ quvchilar tomonidan badjariladi.

Bugungi kunda asoslanishi lozim bo’lgan holat-o’quvchiga pedagogik
yordam ko'rsatish va o’quv biluv jarayonida uni pedagogik go'llab quvvatlashning
qulay shakl va imkoniyatlarini izlab topishdan iboratdir. [3]

O quvchilar bilan har bir darsda bir nechta tushunchalar bilan ish olib
boriladi. har bir tushunchani tushunish boshga bir tushunchani takrorlash, esga olib
borish bilan olib borilsa, bu tushuncha esa keyingi tushunchalarni tushuntirish
uchun xizmat qgiladi. O qgitish jarayonida har bir o’quv materiali rivojlantirlgan holda
olib boriladi, bu o’quv materiali o’zidan keyin o’gitiladigan materiallarni tushunish
uchun poydevor bo’ladi. Boshga tushunchaning o’zlashtirilish jarayonini garasak,
u bir nechta darslarning o’zaro bog’ligligi o qitilishi natijasida hosil bo’ladi. Shunday
gilib matematik tushunchalarni hosil gilish birgina darsning o°zida hosil gilinmasdan,
balki o'zaro alogada bo’lgan bir gancha darslarni o'tish jarayonida hosil gilinadi.
Bunday darslarni birgalikda darslar tizimi deb ataymiz.Shuning uchun oqgituvchi
mavzuning mazmunini ochadigan darslarni mantigiy ketma ketlikda joylashtirishi
kerak.Eng katta talab darsning o quv tarbiyaviy magsadini e'tiborga olish, o qitish
tamoyillarining metodik va umumpedagogik tomonlarini hisobga olishdir. Mavzu
bo’yicha yaxshi o'ylangan darslar tizimining o'quv vaqgtini mavzularga to'g'ri
tagsimlashga bog’lig.Unda o’quvchilarning mustagqilligini hosil qilish, xususiy
misollarni qarash, xususiy xulosalar chigarish, undan umumiy xulosalar chigarishga
olib kelish diggat markazida turishi lozim. Bu bilimlar darslar tizimida hosil qilinib,
mustaxkamlangandan keyin misol va masalalar yechishni ta’minlashi kerak. Undan
keyin mashglar yordamida malakalarni gayta ishlashi, shuningdek hosil gilingan
bilimlarni doimo bir tizimda keltirish va umumlashtirishni ham ta’minlash kerak.

Dasturning gandaydir mavzusining mazmunini aniglashda, mavzu materialini
dars vagtlariga tagsimlashda, ya'ni bilimlarni o°zlashtirishga quyidagi asosiy
bosqichlar qaraladi:

1. Yangi materialni o’qitishga tayyorlash.

2. Yangi o’quv materialini idrok gilish va yangi bilimlarni hosil qilish.

agrwhPE
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3. Bilimlarni mustahkamlash va turli xil mashglar orqgali malakalarni hosil
qgilish.

4. Bilimlarni takrorlash, umumlashtirish va bir tizimga keltirish.

5. Bilim va malakalarni tekshirish.

Matematika o'gitish  jarayonida o°quvchilarning faolligini  oshirish
va matematikaga bo’lgan gizigishini rivojlantirsh omillaridan biri o quvchilar bilan
olib boriladaigan mustagqil ishlardir.

Matematika darslarida mustaqil ishlar yangi materialni o’rganishga
tayyorgarlik ko'rishda, yangi tushunchalar bilan tanishishda, bilim, uquv
va malakalarni mustahkamlashda, shuningdek bilimlarni nazorat qgilishda amalga
oshiriladi.

O’qgitishni tashkil qilish.

O’qgitish shakli- bu o’quvchilarning o’quv bilish faoliyatlarini uni turli
sharoitlarda (sinfda, ishlab shigarishda va h.k.)o'tkazilishiga muvofiq ravishda
o’giutuvchi tomonidan tarbiyaviy o’qgitish jarayonida foydalanialadigan qilib tashkil
etilishidir.

Boshlang'ich sinflarda matematika oqgitishning tashkiliy shakllari dars,
uy vazifalarini mustaqil bajarish, o’quvchilarning yakka tartibda guruh va jamoa
bo’lib ishlashalri, ekskursiyalar, sinfdan tashgari ishlardan iborat.

O’quv dasturi DTS asosida tasdiglangan davlat hujjati bo’lib, uning bajarilishi
majburiydir. Boshlang’ich sinflar tabiiy matematik ta’lim daviat standartlari
talablarining o"quvchilar tomonidan bajarilishi ularning zarur bilimlar, malaka
va ko 'nikmalarini egallashlariga, bilim olishga ijobiy munosabatda bolishlarining
shakllanishiga yordam beradi:

a) o'quvchilarni tevarak atrofdagi tabiiy muhitga moslashtirish, yangi ijtimoiy
magomdagi o quvchini shakllantirish;

b) faoliyatning har xil turlarini: o°quv, mehnat, muloqgotni egallash;

V) 0°z-0'zini nazorat qilish hamda baholash reytingini aniglashga o'rgatish;

g) muayyan umumiy tabiiy-ilmiy igtidorning belgilangan darajasi va uning
keyingi taraqgiyoti tavsifi.

Shunday qilib, boshlang’ich sinflar tabily matematik ta’lim davlat
standartining o°quv-biluv jarayoniga joriy etilishi o’quv fanlariga doir tabiiy-ilmiy
bilim, ko’nikma va malakalarnigina emas, balki shaxsning muayyan asosiy faoliyati
majmuasi mehnat, o quv-biluv, kommunikativ-axlogiy va jismoniy tuzilishiga mos
keladigan fazilatlarning shakllanishini ham ta’minlaydi.

Kundan kunga ma’lumot oshib borayotgan bilan tushunarli bo'ladiki bugungi
o'quvchilarga kerak bo’ladigan narsalarni hammasini o'rgatib bo’Imaydi.
O’zlashtirilgan ma’lumot juda tez eskirib qolmoqda, chunki har kuni yangi
ma’lumotlar chigmogda. Fanda o’gitish nazariyasi ushbu fanni o’qgitish bo'yicha
metodik tizimlarning faoliyat gonunini ochib beradi. Metodika ularni tadbigini,
texnologiya esa ushbu modelni amalga oshirish usullarini ishlab chigadi.

Tushuntirsh quyidagi usullarda tahlil gilinib olib boriladi:

1) dogmatik usul.

2) euvristik usul;

3) tadgiqot usuli (muammoli usul);
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Birgalikda ishlash bilish faoliyatining faollashuviga yordam beradi,
o'quvchilarda o’zaro nazorat gilish va o’zaro yordam berish sifatlarini shakllantiradi,
tarbiyaviy vazifani ado etadi.

Tarbiyaviy vazifalarning hal etilishida darsning ayrim tarbiyaviy orinlari
emas, balki butun o’quv jarayoni ta’lim mazmuni, o’quv ishi usullari, darsni puxta
tashkil etilishi yordam berishini unutmaslik kerak.
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Xaydarova Mehriniso
(Termiz, O’zbekiston)

BOSHLANG'ICH SINF O‘QUVCHILARINING MUSTAQIL O‘QISH
KO‘NIKMALARINI SHAKLLANTIRISHNING TA'LIM-TARBIYAVIY AHAMIYATI

Komil inson tarbiyasida oz mustaqil fikriga ega bo‘lish ham muhim
shartlardan biri sanaladi. Mustaqil fikrlay olish uchun ko‘p ofgish, ogiganlarini
mushohada qila bilish, ma’lum xulosalar chigarish talab etiladi.

Mustaqillik tufayli ta’lim tizimidagi amalga oshirilayotgan islohotlar, ta’lim
mazmunidagi o’zgarishlar bevosita yKyBYMNapHUHr MyCTakun KYHUKManapuHu
waknnaHTupuw - sinfdan tashgai o’qish darslarini tashkil etishni takomillashtirishga
turtki bo’ldi. Boshlang’ich sinfda sinfdan tashgari o’gish darslarini tashkil etish
usullariga yangicha yondashishni talab etdi. Bu boshlang’ich sinf o’quv dasturlari va
darsliklari, o‘quv go‘llanmalarining yangi avlodini yaratish zaruriyatini yuzaga keltirdi.

Boshlang'ich ta’lim uzluksiz ta’lim tizimining eng muhim va murakkab
bo’g'ini hisoblanadi. Bolalar bu bosgichda elementar o’gish va yozish, hisoblash,
tabiat bilan yagindan tanishish, o°zligini anglash kabi ijtimoiy hayot uchun muhim
bo’lgan ko nikma va malakalarni egallashga muvaffaq boladilar.

«Kelajak yuksak intellektual salohiyat, bilim va kuchga ega bo’lgan
yoshlarniki, millatnikidir», -deb ta'kidlaydi birinchi Prezidentimiz 1.A. Karimov.
Mamlakatimiz yoshlarini jahonning taraqqiy etgan davlatlari yoshlari bilan har
jabhada bellasha oladigan, kerak bo'lsa, ulardan o’z ustunligi bilan ajralib turishini
ta’'minlashning yagona yo’'li ta'lim va tarbiyaga jiddiy e'tibor garatishdan iboratdir.
Mamlakatimizda umuman ta’limga, jumladan boshlang’ich ta'limiga bo’lgan
buyurtmachi O zbekiston Respublikasi davlatidir. Hukumat 0"z fugarolari mushtarak
manfaatlaridan kelib chiggan holda ta’limining har bir alohida olingan bosgichida
o’gitiladigan barcha predmetlar zimmasiga gator didaktik, ijtimoiy-siyosiy vazifalarni
yuklaydi. Boshlang'ich ta’limi mazmunining ana shunday asosiy maqgsadlari sirasiga
o’ quvchilarni mustaqil 0’gishga o'rgatish, dunyogarashini boyitish, mustaqil va ijodiy
ishlash kabilarni kiritish mumkin. O quvchilarda boshlang’ich ta’lim jarayonida o’qib
o'rganilayotgan fan asoslarini mukammal egallashlari uchun ularni, birinchi
navbatda, mustaqil fikrlash, mushohada yuritish ko'nikma va malakalari bilan
qurollantirishimiz lozim.

Boshlang'ich sinf bosgichida o’quvchilarni mustagil o’gishga o'rgatishda
sinfdan tashgari o’gish darslari muhim ta’limiy ahamiyat kasb etadi. Shu bois ham
yangi tahrirdagi DTSning tushuntirish xatida «Ona tili ta’lim sohasiga nafagat o’quv
predmeti, balki butun ta’lim tizimini uyushtiruvchi ta’lim jarayoni sifatida garash»
lozimligi ugtiriladi. Davlat dasturi talablariga ko'ra boshlang’ich sinfda o quvchilar
savod o'rgatish davridan mustaqil o'gishga jalb gilinadi. Savod o’rgatish davrida
haftada bir marta, 1-2-sinflarda ham haftada bir marta, 3-4-sinflarga ikki haftada bir
marta sinfdan tashqari o qgish darslari rejalashtiriladi.

Yurtboshimiz 1.LA. Karimov 1997-yilda bo’lib o'tgan tarixiy 9-sessiyada
«Ta'lim to'g'risida»gi Qonun, «Kadrlar tayyorlash milliy dasturi»ning ahamiyati va
mobhiyati xususida fikr yuritish chog'ida «Bilim olish 0’z yo'liga, lekin o quvchilarni
mustagqil fikrlashga o'rgatish pedagogning eng muhim va birinchi darajadagi vazifasi
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bo’lishi lozim» deb ta'kidlaganliklari har bir pedagog uchun dasturulamal bo’lib
xizmat qilishi lozim.

Komil insonni tarbiyalashda boshlang’ich sinflarda oqitiladigan o’quv fanlari
orasida o'qish darslari salmogli o'rinni egallaydi. Negaki, uning zaminida
savodxonlik va axlogiy — ta’limiy tarbiya asoslari turadi.

Bola maktabga kelgach avval o’qgish, yozishni o’rganadi.Asta-sekin unga
mustagqil kitob tanlay olish, o’gigan kitobini to’g'ri baholay olish kabi ko nikmalar
ham shakllantirib boriladi.”"Kadrlar tayyorlash Milliy dasturi’ning bosh yo'nalishini
mustagqil fikrga ega bo’lgan mutaxassis kadrlarni tayyorlashni tashkil etadi.Badiiy
adabiyotlarni mutoala gilish o’quvchilarda mustaqil fikrlashga,mulohaza yuritishga
o'rgatadi.

Sinfdan tashgari o’gishning jahon ta'limidagi ilg or usullar asosida yaratilgan
tizimi o quvchilarni o’gishga qizigtirish, ularning fikrlash qobiliyatini ostirish, kitob
bilan ishlash usullarini o'rgatish, og zaki nutgini o’stirish, muntazam ravishda kitob
0°qib borishga rag'bat uyg otish — ma naviy madaniyatini yuksaltira borish kelajak
avlodni o'qitish va tarbiyalash jarayonidagi asosiy masalalardan hisoblanadi. Bu
masalalarni ijobiy hal etish uchun biz sinfdan tashgari o’gish darslarini tashkil
etishning qulay usullarini aniglashimiz va amaliyotga tadbiq gilishimiz zarur. Ammo
shunisi  e‘tiborga loyigki, R. Mallayev, M. Qodirova, O. Roziqov,
T. Niyozmetovlarning ilmiy ishlarida o’quvchilarda mustaqil o’gish ko nikmalarini
shakllantirish omili bo’lgan sinfdan tashqari o°gishga ta’limning o°ziga xos shakli
emas, balki mustagil ishlarning bir turi sifatida yondashilgan. Bunday yondashish
ta’lim tizimining bugungi taraqgiyoti talablariga javob bermaydi.

Mustagil o°gish va uning boshlang’ich ta’limda tutgan o'rni K. Qosimova,
H. Abdullayev, Q. Abdullayeva, S. Matchonov, M. Pirnazarov, M. Mirqosimova kabi
0'zbek olimlarining, rus medodist olimlaridan M.A. Ribnikova, S. Abramovich,
A. Djaleley kabi olimlarining, so'nggi yillarda esa pedagogika fanlari nomzodi
B. Ma'qulovaning “Boshlang’ich sinflarda sinfdan tashqari o’gishning mazmuni va
uni tashkil etish”, pedagogika fanlari doktori Q. Husanoboyevaning “Adabiy ta’lim
tizimida mustaqil fikrlash muammosi” ishlarida mustaqil ta’limning adabiyot
o’gitishdagi, xususan, o'gish ta'limidagi o'rni va roli o’rganiladi. Lekin jamiyat
rivojlanishi  bilan bog’liq holda mustagil o'qish uchun badiiy adabiyotlarning
yaratilayotganligi aynan boshlang’ich sinflarda sinfdan tashqari o’qish darslari
uchun yangi o'quv materiallarini tanlash va o’quvchilarning mustaqgil o°qish
ko nikmalarini takomillashtirishni tagozo etadi.

“Boshqa sohalar qatori, - deb yozadi davlatimiz rahbari .A. Karimov, -
adabiyot sohasida ham xalgaro alogalarni kuchaytirish zarur... Chet el yozuvchilari
bilan xalgaro alogalarni yanada rivojlantirish masalasiga bugun yetarlicha ahamiyat
bermayapmiz. Holbuki, biz ma’naviyatimizni yuksaltirish, yoshlarimizni milliy va
umuminsoniy gadriyatlar ruhida kamol toptirishga intilayotgan ekanmiz, hech
gachon o'z qobig'imizga o'ralashib qolmasligimiz kerak”.

Milliy istiglol tufayli jamiyat hayotida ro’y berayotgan islohotlar badiiy
ijodiyotga keng imkoniyatlar tug'dirayotgan ‘“intellektual salohiyat, tafakkur va
ma'naviyat asri” (I.A. Karimov) bo’lgan hozirgi davrda adabiyotlar o'rtasidagi
alogalar va adabiy ta'sirni o’rganish turli tillarga mansub so’z san'ati taraqgiyotida
mushtarak xususiyatlarni aniglash, yutuq va kamchiliklarni haggoniy baholashda
g oyat muhim ahamiyat kasb etadi.
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Avlodlar tarbiyasi bilan bog’lig o’zbek bolalar adabiyoti xalgimiz ma’naviy
madaniyati va san atining muhim gismini tashkil etadi. Shuningdek, boshqga xalglar
adabiyotini o'rganish kichik yoshdagi bolalarni dunyoviy adabiyot hagidagi
tasavvurini boyitadi.

“Boshqa millatlarning ezgu orzularini hurmat gilgan va tan olgan holda, - deb
yozadi mamlakatimiz birinchi rahbari I.A. Karimov, - 0’z milliy g ururimizni yuksak
darajaga ko'tarib, oldimizda turgan olijanob niyatlarimizga erishmog imiz mumkin”.

Shu jihatdan garaganda, sinfdan tashqari o’gish istiglol davri o'zbek va
boshqga bolalar adabiyotining so'nggi vyillardagi taraqqgiyoti bilan bolalarning
tanishish imkonini beradi.

Boshlang'ich sinf ona tili ta’limining mazmuni va o quvchilar bilimiga
go'yilgan talablarda “Boshlang’ich ta'lim bolaning mantigiy tafakkur qilish
salohiyatini, agliy rivojlanishini, dunyoqarashini, kommunikativ savodxonligini va
0°z-0'zini anglash salohiyatini... moddiy borliq gozalliklarini his eta olishga, go"zalik
va nafosatdan zavglana olishga, milliy urf-odatlarni o°ziga singdirishga va
ardoglashga, ularga rioya qilishga o'rgatadi,-deb ta'kidlanadi. Boshlang’ich
sinflarning sinfdan tashqari o’gish darslarida ham badiiy asar matni ustida umumiy
tarzda bo’lsa ham, gisqa vaqt ajratib tahlil o'tkaziladi. Badiiy asar matni tahlilida
uning tili ustida, badiiy vositalari ustida ishlash orqali, gizigarli kitoblarni tavsiya
gilish orqgali o’quvchilarda kitob o’gishga qgizigish uyg otiladi. Sinfdan tashgari o’qish
darslari mustagil kitobxonni tarbiyalashda muhim o’rin tutadi.
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BOSHLANG'ICH SINF O‘QUVCHILARINI MATEMATIKA DARSLARIDA
INTERFAOL METODLAR ASOSIDA O‘QUV FAOLLIGINI OSHIRISH

“Farzandlarimizni mustaqil fikrlaydigan, zamonaviy bilim va kasb-
hunarlarni chuqur egallagan, mustahkam hayotiy pozitsiyaga ega,
chinakam vatanparvar insonlar sifatida tarbiyalash biz uchun
hamisha dolzarb masala hisoblanadi.”...."

Sh.M. Mirziyoyev

Annotatsiya. Ushbu magolada boshlangiich sinf o‘quvchilarining
matematika darslarida interfaol metodlar orqali o‘quv faolligini oshirish usullari
o‘rganilgan.

Kalit so’zlar: Interfaol metod, zamonaviy talim, adashgan zanjirlar metodi,
bahs — munozara metodi, muammoli savol metodi, kichik guruhlarga bolish metodi.

AHHOmauus. [aHHoU cmambe uccrnedosaHbl MemoObl [108bILIEHUS
yuyebHoU akmuBHOCMU YHEHUKO8 HadaslbHbIX K/1acCo8 Ha ypoKax Mamemamuku rpu
OMOLWU UHMepaKmueHbIX Memodos.

Knroyeenie cnosea: WHmepakmueHsbili mMemoo, cospeMeHHoe
npernodasaHue, Memo0 3arymaHHbIX Uerno4ek, memod ducckyculi-Oebam, mMemod
npobneMHbIx 8orpoc, Memod pa3desieHue Ha MaeHbKUe epynibi.

Abstract: By this article, we can learn the methods of increasing the level of
activeness of primary school children through interactive methods.

Key words: Interactive method, revolutionized lessons, the method of
confused chains, the argumentative method, the method of problematic questions,
the method of dividing into small groups.

Zamonaviy ta‘limni tashkil etishda qo'yiladigan muhim talablardan biri
ortigcha ruhiy va jismoniy kuch sarf etmay, gisga vagt ichida yuksak natijalarga
erishishdir. Qisqa vaqgt orasida muayyan nazariy bilimlarni o‘quvchilarga yetkazib
berish, ularda ma’lum faoliyat yuzasidan ko‘nikma va malakalarni hosil gilish,
shuningdek, o‘quvchilar faoliyatini nazorat qilish, ular tomonidan egallangan bilim,
ko‘nikma hamda malakalar darajasini baholash o‘gituvchidan yuksak pedagogik
mahorat hamda ta‘lim jarayoniga nisbatan yangicha yondashuvni talab etadi.
Bugungi kunda bir qgator rivojlangan mamlakatlarda bu borada katta tajriba
to‘plangan bo'lib, ushbu tajriba asoslarini tashkil etuvchi metodlar “interfaol
metodlar” nomi bilan yuritiimoqda.

" Sh.M. Mirziyoyev. “Buyuk kelajagimizni marda va olijanob xalgimiz bilan birga quramiz.”
Toshkent-2017. 189-bet.
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Tajribalar shuni ko‘rsatadiki, zamonaviy interfaol metodlardan foydalanib
o'tilgan darslarni o‘quvchilar samarali o‘zlashtiradi.

Chunki bugun sinflarni to‘ldirib o‘tirgan o‘quvchilar sho'x, beg‘ubor bolalik
gashtini surayotgan, ba’zan xayolparast bolalardir. Ular orasida hatto 45 daqiqalik
dars jarayonining nihoyasini intiglik bilan kutib, ta’'limga yuzaki qaraydigan
o‘quvchilar ham yo‘q emas.

Interfaol darsda, o‘gituvchi va o‘quvchilar orasida o‘zaro hamkorlik tufayli
dars samaradorligini oshadi, yangi darsni o‘quvchi mustaqil harakat, mulohaza,
bahs-munozara orqali o'rganadi, qo'yilgan magsadga mustaqil o‘zi darsda o‘quvchi
faol ishtirok etgan holda kichik guruhlarda javob topishga harakat giladi, ya’ni ham
fikrlaydi, ham baholaydi, ham yozadi, ham gapiradi, ham tinglaydi, eng keragi o‘zi
faol ishtirok etadi. Interfaol usullarining negizidagi topshiriq mazmunini anglab
yetgan o‘quvchilar ta’lim jarayoniga o‘zlari bilmagan holda gizigish bilan kirishib
ketadilar.

Interfaol dars jarayoni shunday tashkil etilishi kerakki, bunda sinfdagi barcha
o‘quvchilar faollashishi zarur, ya’'ni dars o‘tish jarayonida o‘quv materiallarining
ma'‘lum bir gismi o‘quvchilar tomonidan mustagqil o‘rganiladi (yakka, juft — juft yoki
guruh bo'lib), so‘'ngra bu material sinfda har tomonlama muhokama etiladi. Amaliy
ishlar ham shu tariga bajariladi. O‘quv jarayonida o‘quvchilar o‘giyotganliklarini,
muallim ularga o‘gish va o‘rganishlari uchun yordam berayotganini anglasinlar.
Ofqgituvchi — o'quv jarayonini tashkilotchisi, rahbari, nazoratchisi hamdir.
O'quvchining sinfda o‘zini erkin his qilishi va o‘quv faoliyati uni emotsional jihatdan
gonigtirishi lozim, ana shundagina u o'zining fikrlarini erkin bayon gila oladi. Bundan
tashgari o‘qituvchi o‘quvchining bilimini sinashi, ko‘nikma va malakalarini aniglashi,
uning shaxsiy fikrini bilishi uchun albatta to‘g‘ri savol qo‘ya olishi kerak.

O'quvchilarni faollashtirish uchun dars jarayonida qo‘llaniladigan usullarni
to‘g‘ri tanlash va savollarni aniq tuzish katta samara beradi. Buning uchun darsga,
mavzuga qo'‘yiladigan maqgsad aniq belgilanib, shu magsadga erishish yo'li, usuli
puxta ko‘rib chigilishi lozim. Demak, o‘gituvchi har bir foydalanadigan interfaol usulni
o‘quvchiga nima berishini oldindan ko‘ra olishi va darsni to‘g‘ri tashkil qilishi kerak.

Endi bir nechta interfaol usullarni 4-sinf matematika darslarida qo’llashni
ko‘rib chigamiz:

“Adashgan zanjirlar” metodi boshlang‘ich sinflarda biror bir ketma — ketlikni
tiklash uchun qo'llanadi. Bunda o‘gituvchi biror mavzu, tushuncha, algoritmga oid
ketma — ketlikni alohida — alohida va tartibsiz qo‘yadi. O‘quvchilar tartibsiz
joylashgan so‘zlarga mantigiy bog‘langan zanijirni tuzishlari kerak. Bu metodni 4-6
kishilik guruhda go‘llash ham, butun sinf bilan ishlash ham mumkin. Masalan 4-sinf
darsligidan “Noma‘lum go‘shiluvchini topish” qoidasi: “Noma‘lum qo‘shiluvchini
topish uchun yig‘indidan ma‘lum qo‘shiluvchini ayirish kerak”, shunday o‘zgartiriladi:
“go‘shiluvchini ayirish topish noma‘lum uchun yig‘indidan ma‘lum kerak qo‘shiluvchi”
So'zlar alohida qog‘ozlarga yoziladi va ko'rgazma taxtasiga betartib
joylashtiriladi.O'quvchilar tartibni tiklaydilar, yoki har bir guruhga so‘zlar to‘plami
beriladi va guruhlar tartibini tiklaydilar.

“Bahs — munozara” metodida o‘quvchilar bilan biror muammoni yechish
yo'lini gidirishda foydalaniladi, masalan: masala yechish, olchash ishlarini bajarish,
yechimning qulay usulini topish va hokazo. Sinfni to‘rtliklarga bo‘lish va guruhda
ishlash mumkin. Masalan 4-sinf darsligidagi “ Traktor bakida 60 | yonilg‘i bor edi.
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Traktor bir soatda 6 | yonilg‘i sarflaydi. Agar traktorda 24 | yonilg‘i golgan bo‘lsa,
traktor necha soat ishlagan?” masala. Bu masalani o'gituvchi o‘quvchilarga
tushunarli tarzda yechib ko‘rsatadi. Shu masalaga teskari masala tuzishni muammo
sifatida o‘quvchilarga beradi va o‘quvchilar bu masalani bahs - munozara orqgali
tuzishadi.

“Muammoli savollar” metodida sinfda muammoli vaziyatni yaratish, bir
muammoni mustaqil o‘quvchilar tomonidan yechilishiga erishish uchun qo‘llanadi.
Muammoli savol va topshirig o'gituvchi tomonidan aniq aytiladi, doskaga
yoziladi,yechimni juft — juft bo‘lib gidirish taklif gilinadi. Har bir guruh javobi eshitiladi
va umumlashtirib yagona yechimga kelinadi. Masalan 4-sinf darsligidagi “ Yozgi
dam olish oromgohida 250 kishi dam olmoqda. Yakshanba kuni uchta yetakchi bilan
35 nafar o‘quvchi sayohatga, 16 nafar o‘quvchi murabbiy boshchiligida suzish
bo‘yicha musobagaga ketdi. Yakshanba kuni oromgoh oshxonasida gancha dam
oluvchi ovgatlangan?” masala. Ushbu masalani o‘gituvchi muammoli savol sifatida
o‘rtaga tashlashi va o‘quvchilarni oz juftlari bilan bergan javoblarini etiroz
bildirmasdan eshitib, oxirida to‘g‘ri javobni aytishi mumkin.

“Kichik guruhlarga bo‘lish metodi” — bu o‘gituvchi tajribasi, mahorati,
ijodiy yondashuviga ko'ra turli xil metodlar asosida qo‘llanishi mumkin. Guruhlarga
bo‘lishda sinf o‘quvchilarini ranjitmaslik, kamsitmaslik, ularni estetik did nugtai
nazaridan, kelishmovchiliksiz, guruhlarga bo‘lishga harakat gilinadi. Bu magsadda
turli xil oyinlar asosida yoki masalan: rangli qog‘ozdan har xil shaklda, kichkina
hajmda, sinf o‘quvchilarning jami sonini hisobga olgan holda, oldindan tayyorlangan
kesma shakl (doira, uchburchak, to‘rtburchak, beshburchak va hokazo) lardan
foydalaniladi. Tayyorlab qo'yilgan rangli shakllar o‘quvchilarga targatiladi (bu holda
har xil o‘quvchi ixtiyoriy ravishda o‘zi xohlagan rangdagi shakini tanlab oladi).
O'quvchilar tanlab olgan shakllar yoki ranglar asosida o'gituvchi o‘quvchilarni
osongina guruhlarga ajratib oladi.

Masalan:

Uchburchak 1-guruh

To‘rtburchak 2-guruh

Kvadrat 3-guruh

Beshburchak 4-guruh

Oltiburchak 5-guruh

Aylana 6- guruh

Sinf xonasidan eng qulay kichik guruh — bu bir partada o'tirgan o‘quvchilar
jufti yoki, ketma-ket 2 ta partadagi o‘quvchilar to‘rtligidir. Ba‘zi muammolarni hal
gilish aynigsa, shu kichik guruhlar kuchidan foydalanish sinfni alohida tayyorlash va
partalarni surib, joylarni o‘zgartirish majburiyatidan o‘gituvchini ozod qiladi. Agar
shunday tartibda ishlash o‘rganilsa, sinfni guruhlarga bo‘lish, guruhlarni tuzishga
ortigcha vaqt sarflanmaydi.

Guruhda ishlash uchun taklif gilish mumkin bo‘lgan eng samarali usullaridan
biri mavzu yuzasidan savol va javob berishga undash, undan ham samaraliroq usul
esa, o'tiigan mavzuga oid mustaqil savol tuzishga undashdir. Agar guruhlarga
mavzu yuzasidan savol tuzish, misol va masala tuzib sinfga taklif gilish vazifasi
berilsa, o‘quvchining darsga e'tibori oshadi, fikri uyg‘onadi, agar savol tuzisb berish
va unga to‘g‘ri javobni o‘zlari bilishi ham kerak bo‘lsa,(albatta hamma vaqt emas,
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ba‘zi muammoli savollarning javobini o‘quvchi bilmasligi mumkin) bolalar darsda
e‘tiborliroq bo‘ladi, berilayotgan savollar sifatini tahlil gilishga o‘rganadi.

Matematika ta’lim sohasi boshlang’ich ta’limni mazmun mohiyatini to'la
gamrab olgan to’rtta ta’lim sohaning ajralmas bo’g’ini bo’lib shaxs kamolotida aqliy
jarayonlarni tarkib toptirish, ro’yobga chigarish va rivojlantirishni magsad gilib
go'yadi. Muntazam tarzda takomillashib boruvchi boshlang’ich ta’'limgina bolani
rivojlantiruvchi ahamiyat kasb etadi. 8

Hozirgi zamon ruhshunoslarining ta‘kidlashicha, inson umri davomida
egallashi zarur bo‘lgan bilim, ko'nikma va malakalarning 60 va 65% asosan kichik
maktab yoshiga to‘g‘ri kelar ekan. Boshlang‘ich sinflarda umumiy ta‘lim poydevori
go'yilar ekan, bu yoshdagi bolalarga o‘rgatiladigan fan asoslari puxta, asosli,
zamonaviy vositalarga tayangan holda berilishi kerak. Bu bilimlarni berishda albatta
o‘gituvchi pedagogik texnologiyaga, mustaqil ishlarga va gizigarli didaktik o‘yinlarga
murojat giladi. Har bir darsning o‘ziga xos turi bo‘lganidek, har bir darsda o‘gituvchi
belgilangan materialni o‘quvchi ongiga singdirishda uning boshga fan bilan
alogadorligini, bog‘ligligini bilishi, ko‘rsata olishi zarur. Bu esa bilimlarni puxta, ongli,
chuqur o‘zlashtirish omilidir. O‘gituvchi pedagogik texnologiyadan foydalanganda
ham, o'‘quvchilarga ijodiy - mustagil ish berganda ham, darsda didaktik o'yinlarni
go‘llay olganda ham diqqgat e‘tiborini fagatgina o‘quvchilarning matematik bilimlarini
rivojlantirishga va shakllantirishga garatmog‘i lozim.

8 Boshlang'ich ta’lim konsepsiyasi. Toshkent, 1998 yil
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Yusupova Gulshoda, Marimbaeva Surayyo
(Uzbekistan)

FEATURES OF REFLECTIVE WRITING AND ITS EFFECTS ON STUDENTS’
LANGUAGE LEARNING

One of the most important spheres of teaching English is developing writing
skills. In recent years language researchers and practitioners have shifted their
focus from developing individual linguistic skills to the use of language to achieve
the speaker's objectives. This new area of focus, known as communicative
competence, leads language teachers to seek task-oriented activities that engage
their students in creative language use.

In recent years language researchers and practitioners have shifted their
focus from developing individual linguistic skills to the use of language to achieve
the speaker's objectives. This new area of focus, known ascommunicative
competence, leads language teachers to seek task-oriented activities that engage
their students in creative language use. In the process of learning English
as a foreign language, writing is considered as one of the most essential skills.
In our research we used the ideas of Uzbek, Russian and foreign methodologies
who worked in the sphere of foreign language teaching methodology and language
learning. We addressed to works of J. Jalolov, G. Rogova, Spack. R, G. L. Rico,
J. Arnold, M. Boden and others for theoretical part of our work.

Reflection is always a worthwhile activity, and should be a regular part of
your life. Reflection is a type of critical thinking. Reflection is a way of keeping track
of the skills you are learning and the knowledge you acquire, as well as the gaps
you are finding in your skills and knowledge. Reflection is a learning process that
helps you find connections between topics and between theories. Reflection is a
professional tool to help you grow and improve. Reflection is a way to make sense
of your own thoughts and feelings. Sometimes at university you’ll be asked to write
reflectively to demonstrate what you’ve learned about a topic, or you might have to
keep a journal during a practice (practicum or practical experience placement), or
build a learning portfolio of the skills you're acquiring. Successful people learn from
their mistakes, and reflection helps you do that. Reflection makes you an active
learner, in control of your life, your actions, and your emotions. The purpose of
reflective writing is to help you learn from a particular practical experience. It will
help you to make connections between what you are taught in theory and what you
need to do in practice. You reflect so that you can learn. In reflective writing, you
are trying to write down some of the thinking that you have been through while
carrying out a particular practical activity, such as writing an essay, teaching a class
or selling a product. Through reflection, you should be able to make sense of what
you did and why and perhaps help yourself to do it better next time.You might
reflect for many reasons in many ways, for example, in a diary or personal log. But
here we are interested in the kind of writing that you do for assessment. You are
often asked to provide a record of what you did plus a reflection of how you did it
and how you are using what you are taught in your classes and any practical
experience you are gaining to do this. Reflective writing gives you the chance think
about what you are doing more deeply and to learn from your experience. You have
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the opportunity to discover how what you are taught in class helps you with your
real-world or academic tasks. Writing your thoughts down makes it easier for you to
think about them and make connections between what you are thinking, what you
are being taught and what you are doing. Your written reflection will also serve as a
source of reference and evidence in the future. It is not sufficient simply to have an
experience in order to learn. Without reflecting upon this experience it may quickly
be forgotten, or its learning potential lost. It is from the feelings and thoughts
emerging from this reflection that generalizations or concepts can be generated.
The need for teacher candidates to develop their understanding of reflective writing
practices became even more high stakes with the implementation of the various
summative assessments that teacher education programs are now required to
adopt. Aside from all the mercenary reasons for wanting the teacher candidates in
our two university teacher education programs to do well on such high stakes
assessments, the authors of this paper wanted the teacher candidates in our
programs, located at a large, public urban university in Wisconsin, to use their
writing to act as a “bridge between thinking and doing”. Writing reflectively about
one’s teaching practices provides a way of approaching teaching that moves theory
into practice and develops a more democratic way of thinking about education.
reflective writing is an analytical practice in which the writer describes a real or
imaginary scene, event, interaction, passing thought, memory, form, adding a
personal reflection on the meaning of the item or incident, thought, feeling, emotion,
or situation in his or her life. Many reflective writers keep in mind questions, such as
"What did | notice?", "How has this changed me?" or "What might | have done
differently?".Thus, the focus is on writing that is not merely descriptive. The writer
revisits the scene to note details and emotions, reflect on meaning, examine what
went well or revealed a need for additional learning, and relate what transpired to
the rest of life. Reflective writing is also analyzing the event or idea. Reflective
teaching is a personal tool that teachers can use to observe and evaluate the way
they behave in their classroom. This kind of self-awareness is a powerful ally for
a teacher, especially when so much of what and how they teach can change in the
moment. As teachers, we ask students to reflect so that they can practice critical
thinking, see connections between different lessons, and synthesize information
with their futures after college. Reflective writing (about lessons, experiences, and
assignments) fosters students’ awareness of their habits of thinking and helps them
to develop and solidify productive ways of approaching problems (in school and
beyond). Students are typically able to describe their experiences, but they need
guidance from experienced thinkers — their teachers — to achieve deeper
reflection. Reflective writing is common to many courses that involve practical
placement-based activities such as teaching, social work and nursing. Reflective
writing often benefits from using an appropriate reflective cycle to structure how to
write about the situation and what was learnt.
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YOK 378

AsueBa J1.4., AsueBa C.Y.
YeyeHCKUM rocyaapcTBEeHHbIN YHUBEpCUTET
(Fpo3HbIn, PD)

NUCNONb30BAHUE ®YHOAMEHTANIbHOM U NPUKITAGHOA MATEMATUKA B
NnoAroToBKE byAYLUUX BAKAJTABPOB MH®OPMATUKU

AHHOmauusi. B nodzomoske 6ydywux 6akanaspog UHPOPMamuKku
cyuwiecmeeHHa ux ¢hbyHOameHmarnbHasi nod2omoeka, 3HaHUe OCHO8 Uu3y4aeMbiX
ducyunnuH, meopul, MOCKOMbKY UHMe2puposaHHoe codepxaHue y4ebHbIX
AucyunnuH cmaHosuUmcsi UHEhOPMaUuUOHHO codepxamersibHbIM U HarpasieHo Ha
gopmuposaHue crocobHoCMU MbICTUMb UHGOPMAaYUOHHO eMKUMU Kameaopusimu
crnocobcmeyem hopMUPOBaHUIO allbmepHamueHo20 MbIWEHUS 0bydYaeMbiX,
npednonazaruwe2o0 c80600y 8 oueHke ¢hbakmos, SAerneHul, [PoYeccos.
@yHOameHmarnbHas Nod20moesKka ro380siiem J/le2ko OpueHmMuUpPo8ambsCs 8 1Hobbix
Hogo88eOEeHUsIX U rnepecmpausambcsi Mo0 Hoebie mpebosaHus, poepamMmsbl,
Hosauyuu 8 xo0e rnpogeccuoHanbHoOU AessimesibHoCmu.

Knrouyesble cnoea: ¢yHOameHmanbHass nodzomoeka bakanaspos
UHopMamuku, — uHmezpauyusi  y4yebHbix  OUCUUM/UH,  Mamemamu4yeckas
UHopMamuka, UHghopmamuyeckasi MamemMamuka.

Annotation. In the professional training of future bachelors of Informatics is
essential their fundamental training, knowledge of the basics of the studied
disciplines, theories, as the integrated content of academic disciplines becomes
informative and aimed at the formation of the ability to think information-intensive
categories contributes to the formation of alternative thinking of students, involving
freedom in the evaluation of facts, phenomena, processes. Fundamental training
makes it easy to navigate in any innovations and adapt to new requirements,
programs, innovations in the course of professional activity.

Key words: fundamental training of bachelors of Informatics, integration of
academic disciplines, mathematical Informatics, computer mathematics.

Ha Bcex atanax uHdopmaTnsaumm obLiecTBa OOHOM M3 BaXXHEWLWMX 3agay
cucTeMbl 06pa3oBaHWs SIBNSETCS NOArOTOBKA NMOAPACTAIOWEro NOKONEHNS K XKWU3HU
B MH(OpMauUnoHHOM obuiecTtBe. Ana goctkeHnsa atoro ¢ 1985 r. B wkonax u
Bysax Obin BBedeH HOBbI y4yebHbii npegmeT "OCHOBbI WMHOPMAaTUKN 1
BbIYMCITUTENBHOW TEXHWKW", KOTOPbIA AOMKEH Obin NpuMBWUTL yYalUMCH HaBbIKM
UCMONb30BaHNA KOMMbIOTEPA W BOOPYXWUTb WX 3HAHUSIMU €ro MNpUMEHEHWU B
HapogHoM xo3sncTBe. [pu 3TOM CunbHbIA akUeHT B Kypce Obin caenaH Ha
anropMTMM3aumio M NporpaMMupoBaHue. YuuTbiBas noTpebHocTM oblectBa
OCHOBHOe BHUMaHWe ObINo nepeHeceHO Ha oBnageHne WHAMOPMALMOHHBIMM
TEXHOMNOTUAMM U Ha UX NPYMEHEHWE B PasNMNyHbIX NpeaMeTHbIX obnacTsx.

B peanbHOoM Mupe BCe CUCTEMHO M B3aUMOCBS3aHO, MOJTOMY W 3HAHWSA,
onucbiBawe MHoroobpasne ¢opMm 3Toro Mupa, AOMKHbl ObiTb LENOCTHBI.
OcsanBaHue onpegeneHHoNn CUCTEMbI 3HAHWUI ABNSIOTCA U CPEACTBOM, U LIENbIo Mo
OTHOLUEHWIO K PasBUTUIO JIMYHOCTU CTydeHTa. Takow noaxod cnocobeteyeT
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CO3[aHuI0 LIEeNOCTHbIX NpeacTaBMeHun O Mupe, KapTWHbl MUpa Kak eguHoro
npouecca.

Llenn nHTerpnpoBaHHbIX KypCOB — CO34aHMe LENOCTHOIO 1 COrnacoBaHHOro
NOHUMaHUS W BOCNpUATMA Mupa. [Ons [OOCTUXKEeHWs STOW Lenu cosgaeTcs
KOMMNIIEKCHAs NporpaMMa MHTErpMpoBaHHOro Kypca, Ans KOTOPOro OYEeHb BaXKeH
Kak oTbop cogepxaHus, Tak W NPUHUMMN €& KOHCTpyupoBaHus. 3atem -
NPOEKTUPOBaHWE WHTErpMpPOBaHHbIX YPOKOB, Y4eOHbIX 3acedaHuin uM cnocobos
OLIeHKM pe3ynbTaToB y4ebHON AeATEeNbHOCTU yYalluxcs.

K noee BcectopoHHero o600LeHMa 3HaHUn 1 NX B3anmocss3n obpalianca
ewe A.A.KomeHcknin: «Bce, 4TO Haxogutcss BO B3aMMHOW CBSA3M, [OOJTKHO
nepegaBatbcs B Takol ke cBaAsM» [1, C. 287]. MMpobnembl peanusaumu
06beaUHEHHBIX 1 MEXNPeaMETHbIX CBA3EN, paccMaTpuBanucb B UCCNEAOBaHUSIX
H. C. AHTtoHoBa, C.H. babuHow, M. U. bawmakosa, 0. K. BacunbeBa, B. A. IN'yceBa,
M.A. Oamwmep, J1. M. Jonrosow, B.C. EnarvHon n ap.

WHTerpupyemoe  cogepxaHme  y4eOHbIX  OMCUMNIUH  CTAHOBUTCA
WH(POPMALMOHHO E€MKUM W HamnpaeneHo (B MMaHe WMHTENNEeKTyanbHOro passBuTusi
nMYHOCTN) Ha bopMKpoBaHME CMOCOBHOCTU MbICAUTL UH(OPMALMOHHO EMKUMM
KaTeropusimu. B nHTerpyupyemMom copepxaHuv 3aknoveHo 6onblue BO3MOXHOCTEN
Anst GOpMMPOBaHUSA anbTepPHATUBHOIO MbILMEHNst 06y4aemblx, NpeanonararLLero
ceobony B oueHke akToB U CcOObITUA. «MHTerpaumss — He 3MIMpuYeckoe
obGbeauHeHne nNpPOU3BOMIBHOIO MHOXECTBa 3reMeHTOB rpouecca 00yyeHus,
CBSI3aHHbIX MULLb CUTYaTMBHO, a Nepexo KonmM4ecTBa B Ka4ecTBO. ATO BHYTPEHHASA
B3aMMOCBHA3aHHas M B3anmMoobycnoBrieHHasi LenoCTHOCTb Mpouecca obydeHus,
obnapatowas CBOWCTBAMW, OTCYTCTBYIOLMMM Y COCTABMSHOWMX KOMMOHEHTOB
(uenewn, cogepxaHus, meToaos, opM M T.4.). OTO OTKPbITUE HOBbLIX CBA3EW U
OTHOLUEHMA MeXOYy KOMMOHEHTaMu MyTeM BKIIKOYEHUS B HOBble CUCTEMbI
cesazei» [2. C. 13].

B cBoux uccneposanusax M.H. Bepynaga [3, C. 119] BbiaensieT Tpu ypoBHS
WHTErpaumMm cogepxaHusi 06pas3oBaHMs: YpOBEHb  LIEMOCTHOCTHU, YPOBEHb
OVOAKTUYECKOr0  CMHTE3a, YPOBEHb  MEXOUCUWUNNMHAPHbIX — cBA3ei. [Ons
(HOPMUPOBAHNS CUCTEMHOTO 3HAHWSI U Pa3pabOTKN MHTENPMPOBAHHOIO COAEPXKAaHNS
cnegyeTt BbIAENUTb CBA3M, CMOCOOCTBYOLWME (DOPMUPOBAHMIO LIENTOCTHOrO 3HAHMWS
N CUCTEMHOIO MbILSIEHUS U U3YYNTb MEXaHU3Mbl UX AeACTBUSA. VIHTerpaumoHHble
CBHA3M paspelualoT CyuwlecTBywllee B NpegMeTHOW cucteme  0obyyeHus
NpoTUBOpEYME MeXAy PaspO3HEHHbIMW MO AUCUMNIMHAM YCBOEHWEM 3HaHWNA U
HeobOXOAMMOCTBIO  MX CUHTE3a, KOMMEKCHOTO MNPUMEHEHWs B TpPy4OBOWM
LEeATENBHOCTU U XN3HW YenoBeka. YMeHNEe KOMMIEKCHOTO NPUMEHEHUS 3HAHWIA, X
CVHTE3a, NnepeHoca uae U MeTonoB U3 OL4HOW Hayku B APYrylo NEXWT B OCHOBE
KOMMETEHTHOCTHOrO MoaxoAa B OOpa3oBaHWM Ha COBPEMEHHOM 3Tane pasBuUTUSA
WH(OpPMaLMOHHOro obLecTea.

B nayyHon u cneuuanbHon nuTepatype MHAOPMATUKY OMNpeaenstoT Kak
(byHOaMEeHTanbHyl0 eCTECTBEHHYH HayKy, W3yyalollylo Mpoueccbl nepejayv u
06paboTkn umHopmauumn (A.N. Epwos), «uMHdoOpmMaTMka B LUMPOKOM CMbICNe
npencTtaensieT coboi eauMHCTBO pasHOOOpasHblX OTpacner Hayku, TEXHUKA WU
NpOu3BOACTBA, CBSI3aHHbIX C nepepaboTkoi MHdopMauuy rnaeBHbIM 06pa3oMm c
NMOMOLLIO KOMMbIOTEPOB W  TENEKOMMYHUKALIMOHHBLIX CPeaCTB CBSI3W BO BCEX
cchepax yenoseyeckon gesatensHocT» [4, C. 167].
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MaTtematuka — 93TO «Hayka O KONMYECTBEHHbIX OTHOLUEHUSIX U
NPOCTPaHCTBEHHbIX opmax AenctBuTensHoro Mupa» [5, C. 157], kotopas
obGbeauHaeT ANCUMNAVHLL: apudMeTuky, anrebpy, reoMeTpuio, mateMaTuyeckui
aHanu3, Teopulo MHOXECTB, TEOPUIO BEPOSATHOCTEW, (DYHKLUMOHAmNbHBLIA aHanus,
TOMOMOTUIo 1 Ap.

CornacHo bypbakn [6, C. 258]: B3aMMocBA3bL MaTemaTukum C
UHdOPMaTNYECKO MaTeMaTuMKOM crnocobCcTByeT ahdEKTUBHOMY WUCMONb30BaHUIO
MeTo4OB MaTeMaTuKn B Hayke, TexHuke, 3koHomuke, nucan J1.[. Kyapssues.
WHTerpaumuio unHopmaTMyeckux u Matematmyeckux AUCLMMANNH HeobXxogumo
paccMaTpuBaTh Kak OOBbEKTUBHLIN (DAKTOP, ONpeaensioWwmin BaxXHOe HanpasneHme
COBEpLUEHCTBOBAHNSA COBPEMEHHOro (Pu3MKo-maTeMaTnyeckoro obpasoBaHus W,
cnefoBaTenbHO, OKa3blBaOWWUA  CYLECTBEHHOE BMMAHWE Ha COAepXaHue
npodeccrmoHanbHOM NOAroToBKN ByayLmnx yuutenen nHpopmaTuku.

CornacHo M. Bpot [5, C. 60], uHcdopmaThka 3aHMMaEeTCa CXemMaTUYHbIM
«hopmanun3oBaHHbIM» MNpeacTaBneHMEM WHOPMaUMK, NpeanucaHnsamMmu no ee
nepepaboTtke, MalwmnHaMu1, nepepabaTtbiBaloWMMy MHOpMaLMIo, YTO BKHOYaeT B
cebs Bonpockl aHanusa M MOLENMPOBaHWS B3aUMOCBA3EW W CTPYKTYp B CaMbliX
pa3nuyHbiX obnacTtax npuMeHeHus. PopmupoBaHue Mogenen KHDOopPMaTUKN
HaueneHo Ha npeacTaBneHne onpegeneHHbIX CTPYKTYp, B3auMOAENCTBUA U
NpoLEeccoB C MOMOLLbIO (hOpMarnbHbIX CPEACTB — Takux, Kak CTPYKTYpbl AaHHbIX,
A3bIKM NPOrPaMMUPOBaHNS UK Norndyeckne Popmynebi.

NHTerpaumnsa nHdopmaTmyecknx n matemaTniyecknx QUCUUNINH NPOUCXOAUT
no cogepxaTenbHOMYy W npoueccyanbHoMy acnekty (cm. Tabn.1) n dopmupyet
HOBYIO CaMOCTOATENbHYID HayyHylo U obpasoBaTenbHylo obnacTtb, KoTopas
onpeaensieTcs COBOKYMHOCTbIO TEOPETUYECKMX, anropuTMUYECKMX, annapaTtHbIX U
NporpaMMHbIX CpefdCTB ANs OCBOEHUA WMHAOPMaTUYECKMX AUCLUMMNMAWH, a Takke
npegHasHa4yeHHbIX ANs 3dPEKTUBHOMO peLleHns Ha KOMMbloTepax BCeX BWAOB
MaTeMaTnyeCcknx 3agady C BbICOKOM CTeneHbio Bu3yanusaumm [5, C. 127].

Tabnuua 1
MHTeraTMBHbIe KOMMOHEHTI VIH(*)OpMaTI/IKM N MaTeMaTukm
Ob6bekT Mpeamvet MeToabl OcHoBHble AsbIk
NoHATUS

WHdopmavms, C6op, nepenaya dopmanuaauus, nHdopma- Anroputmuyec-

MHOopMaLn- nHpopmaumu, anroputMu3aumsi, | LMOHHbIe KN

OHHble MH(OPMALIMOHHbIE | KOMMbIOTEPHOE npoLeccsl,
] npoueccsl B npouecchl 1 MoaenupoBaHue, nHdopma- Mporpa-
£ | coumanbHbix cucTeMsl; pacnosHaBaHve LIVOHHbIE MMMpOBaHVe
2 | cucremax 3aKOHOMEPHOCTH obpa3sos, moaenu,
S | wHdopmaum- MH(OPMALIMOHHBIX | BbIYUCAUTENBHBLIN | MHGOPMa-
? OHHbIE€ CUCTEMbI, | B3aNMOAENCTBUIA 3KCMepUMeHT LIVOHHbIE
X | aBTOMaTU3MN- B nNpupoae, B OCHOBbI

POBaHHbIE; obLiectBe Yepes ynpasneHus.

cuctema NHOPMaLIMOHHbIE

yenosek-OBM npoweccol
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OKpyxaroLmi ABCTpaKTHble Akcnomatuka, Yucno, KomGuHaTopHom
MWp, CO3HaHwue, hopmbl, VHOYKUMS, npeo6pa3so- TIOTUKH,
MblLINEHne CTPYKTYPpbI, nenykumsi, BaHwus, dopmarnbHoin
@ | KOnMMYecTBeHHble | MpoCTpaHCTBe- abcTparupoBa- PYHKUMS, noruku, Jlornko-
g OTHOLUEHWS U HHble (OpMbI U Hue, reomeTpu- maTtemaTu-
© | MpocTpaHCTBe- OTHOLLEHWS, mMatemaTuyeckoe yeckne yeckne
5 HHble hopMbI Tononorus, MoAenupoBaHme, urypsl,
& | peicTBUTENb- mMaTemaTuyeckme opmanusauus CTPYKTYpSI,
= | horo mMupa VHBapWaHTbI cuctema,
pasnuyHbIX CTPyKTYypa
cuctem u
NpOLLECCOoB.

B ocHoBe MmaTematmyeckon WHGOPMATMKM NEXUT MatemaTuka Kak
TeopeTnyeckun pyHaameHT mHpopmatmku. NpegmeTom ee M3yyeHus SBNSTCS

KOHEYHbIE WM  KOHCTPYKTMBHbIE OOBLEKTbI U anrOpUTMUYECKN OMUCaHHble
npoLiecchl, npoucxoasiine B chepe 3TUX 06 LEKTOB.
3aHnMasch npo6nemamu hbyHOameHTanbHoro " npuKnaaHoro

MaTemMaTunyeckoro obpasoBaHus yuntenen nHdopmatuku, M.MN. Nlanuuk BbigenseT
ABe He3aBucuMMble 0bnacTu nepecevyeHuss MaTeMaTukM U MHAOPMATUKN UNU ABa
pasnuMyHbiX WHTErPUPOBaAHHbIX Kypca — MaTematMyeckass WHdopmaTuka u
WHOpMaTnyeckass matemaTka, pUCcyHok 1.

( )
MaremaTnyeckan WHdopMaTUKa

1. MaTemaTuka — TeopeTnyeckan

OCHOBa WMHMOPMATUKM

2. MatemaTuyeckme MeTodbl ANA

WMHOPMaTUKK

WHdopmaTnyeckas maremaTuka
1. MHdopmaLMoHHble TexHormorum

B MaTemaTuke
2. TeopeTudeckne npobnembl u
3ajadYM coBeplieHcTBOBaHUs IBM

MHhopmaTuka

MaTemaTuka

-~ |

AN J
Puc. 1. Obnactu nHterpauumn matemMaTukn 1 MHOOPMaTHKN

CemeHoB A.Jl. paccmaTtpvBaeT «MaTeMaTU4YecKylo WHMOPMAaTUKY» Kak
byHAaMeHTanbHy, TEOPETUYECKYH MH(POPMATUKY, 3aHNMaIOLLYHOCA NOCTPOEHNEM
TeopeTuyeckux  Mogenen  npoueccoB  obpaboTkM,  XpaHeHuUs  nepepayu
MHopMaL K.

BenouepkoBckunn O.M. paccmatpuBaeT uHOpPMATUKYy Kak obbeauvHeHue
Hay4YHbIX HamnpaBneHuh, KOTOpble MOXHO Ha3BaTb TEOPETUYECKOW W MPUKIagHoOWN
MHOPMaTVKON, MpUYeM nepsBas — MaTeMaTuyeckas AUCLMMIANHA, NpUMeHsoLwas
MeToAbl MaTeMaTVKM AN NOCTPOEHUS U U3ydeHns mogenen obpaboTku, nepegayun
1 ucnonb3oBaHus nHpopmaumn. OHa co3gaeT TOT TeopeTudecknii MPyHAAMEHT, Ha
KOTOPOM CTpouTcs BCe 3paHve wuHdopmatmkn. CormacHo wuccnefoBaHuaM
M.N. ParynuHon, «matemaTnyeckass MHdopmaTmka — 3TO TeopeTuyeckme OCHOBbI
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WHOPMaTHKM», OCHOBHBIM MaTeMaTW4YeCKMM annapatoM, KOTOpbIX SBMASETCH
AVNCKpeTHas wmaTtematuka. [lo cBoen npupode uHGOpMauus TaroTeeT K
AVCKPETHOMY NPEeACTaBEHNIO N MHOXECTBO MH(POPMAaLMOHHBLIX COOBLLEHNIN MOXHO
onucblBaTb B  BWMAE [AUCKPETHOrO  MHOXeCTBa, MO3TOMYy TeopeTuyeckas
uHdpopMaTuka 6nm3ka K OUCKPETHON mMaTemaTuke, m3dyyarowen 06bekTbl UMEHHO
Takoro Tuna [6, C. 117].

CornacHo ParynuHon M.U. [6, C. 101], «...nHdopmaTMka M maTemaTtuka
rmyboko B3aMMOCBSI3aHbl. 3JTa CBA3b HOCUT $SBHbIA TEHETUYECKUA XapakTep,
MocKONbKy MHMOpMaTUKa Bbllfa W3  MaTtematuku: Teopun  uHdopmaumm,
abctpakTHon  anrebpbl, Teopun  anropuTMOB, MaTeMaTU4eCcKOW  JIOTUKM...
lMponcxoxaeHne un  yCTPOWCTBO KOMMbIOTEPA HEMOCPEACTBEHHO CBA3aHO C
MaTemMaTUKOA U MaTemaTMyecKon morMkon. 3TO CBOEro poga BOMMOLLEHME B
peanbHOCTb psga MaTeMaTUYeCcKnxX KOHCTPYKLMAY.

Mcnonb3oBaHne  BO3MOXHOCTEW  MHTerpaumn  MHAOPMATUYECKUX  ”
MaTemMaTVyeckMx AWMCUMNNMH B NPOdECCUMOHanbHOW noarotoBke OakanaBpos
uHdopmaTuyeckoro npoduns, oddEKTMBHOE BbIIBMEHWE W MPUMEHeHne
MEXAUCLUMMNIMHAPHBIX CBSI3eM AOMKHO MNPOUCXOAWTb Ha OCHOBE Lernen, 3agjay,
cofepxXaHusa U MeTOA40B 3TUX AUCLMNIIVH.

Pasgensas Touky 3pernsa K.K. KonvHa o dyHaameHTanusaumm npeaMmeTHon
obnactm «MWHdopmatuka» [7, C. 201], cumtaem, 4TO B nNPOdECCUOHANLHO-
negarorm4yeckon nNoarotToske GakanaBpoB PU3MKO-MaTteMaTUyeckoro obpasoBaHus
npodunsa «NHdopmMaTka» BakHO AaBaTb rnybokue dyHOaMeHTanbHble 3HaHWS,
nosponswmne rmMbko nepecTpavBaTb HampaBneHWe W CcoaepXaHue CBOen
AesATeNnbHOCTM B CBS3W CO CMEHOW TexHomorvnm unu TpeboBaHWM  pbliHKa,
BblpabaTbiBaTh HOBble HEOOXOAMMBIE HABbIKM MO Mepe TOro, Kak 3BOMIOLMOHUpYeT
ata obnactb. WcTMHHO dyHOameHTanbHoe 3HaHWe — 3TO 3HaHue, KoTopoe
Ha4yMHaeTCs C OCHOB, TO €CTb C CaMblX MyOOoKNX cogepxaTenbHbiX 0600LLeHnn [8].

®PyHaameHTanbLHOCTb NOATOTOBKM B 0brnact mMateMaTvkm U MHPOPMaTUKu
BKMYaeT B cebs [O0CTaTtouHyld OOWHOCTb MaTeMaTU4eCKUX MOHATUA U
KOHCTpYKUMIA, obecrnevmBaioLLyto LWMPOKWUI CNEKTP UX NMPUMEHMMOCTH, NOTMYECKYHO
CTPOroCTb  M3NOXEHWs MaTeMaTuku U UHPOPMAaTMKM, OMUPAaILLYOCA  Ha
ajeKBaTHbI COBPEMEHHbIN MaTeMaTUYECKMI A3bIK, a TakKe pelueHne NpuUKNagHbIX
3afay HeTpaaMLMOHHBIMK cnocobamu, KOTopble paHee He MOFfN paccMaTpMBaTbCs
B CMITy CITOXHOCTM MaTemMaTuyeckoro annapara.
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YOK 377

AsueBa J1.4., AsueBa C.Y.
YeyeHCKUM rocyaapcTBEeHHbIN YHUBEpCUTET
(Fpo3HbIn, PD)

METOANKA NCCNENOBAHUA TEMbI «MPOLIECC
MPEOBPA30BAHUSA NHO®OPMALIMU U3 HENPEPBLIBHOW ®OPMblI
NPEACTABJIEHUA B AUCKPETHYIO» B OBLULEOGEPA3OBATENIbHOM LUKOJIE

AnHOmayusi. B cmambe paccmMompeHbl Mamemamuyeckue Mmodenu
HernpepbisHbIX, OUCKPEMHbIX CUCMEM, KOMOPbIe COCMOSIM U3 02pPOMHO20 Yucra
napannensHo-pa3susarowuxcs U e83aumodelicmeyrowux anemeHmos.  Kypc
UHGOpMamuKu 8 WKoMe uUspaem 3HayumesnbHyto posib 8 hopMuposaHuU
UEesI0CMHO20 MUPOB033PEHUST WKOTbHUKO8 06 uHGhopmayuu Kak o enobasbHoOM
cmpameau4yeckoM pecypce 8 pa3sumuu obwecmea;, 8 opmuposaHuu
obweKynbmypHbIX U y4yebHbIX yMeHUul U Haeblko8 pabombi c¢ uHgopmayuel;
yMeHuto npumeHsms cpedcmea VKT 6 yuebe u no8cedHEe8HOU XKU3HU.

Knroyeeblie croega: modenu Hernpepbi8HbIX, OUCKPEMHbIX CUCMEM, KypcC
UHbopMamuku, chopMuposaHUe UETOCMHO20 MUPOBO33PEHUS WKOILHUKOS.

Annotation. The article considers mathematical models of continuous,
discrete systems, which consist of a huge number of parallel-developing and
interacting elements and the behavior is described by discrete and continuous
processes.

The informatics course in grades the school a significant role in shaping the
pupils' holistic worldview about information as a global strategic resource in the
development of society and its individual citizen; in the formation of general cultural
and educational skills and skills in working with information; the ability to use ICT
tools in studies and everyday life.

Keywords: models of continuous, discrete systems, computer science
course, the formation of a holistic outlook of schoolchildren.

YT1obbl nNpencTaBUTb MHpOPMALIMIO B AUCKPETHOW dopme, €€ cnegyet
BbIPa3uTb C NMOMOLLIbIO CUMBOJSIOB KaKOrO-HUOYAb eCTECTBEHHOMO U hopmMarnbHOro
A3blKa.

CoBpeMEHHbIM  YfieHaM  UH(OPMAUMOHHOTO 06LlecTBa HYXHO WUMETb
npeacTaBneHne O TOM, YTO Takoe MHopMauus, kak oHa nepefaeTcs M3 OAHOro
ragpketa B OpYrow, Kakue Mo cBoen ¢opmMe ObiBalOT CUrHambl U Kak UX MOXHO
pasnuyatb. Y4awmmca obeobpasoBaTernbHON LUKOMbl, KOTOpble HEe u3yyanu
U3MKY U He 3HaT (PU3MYECKMX 3aKOHOB, CIOXHO MNpeAcTaBWUTb MpoLecchl U
MOAENW, OOHaKO, HEKOTOpble METOAMYECKME MPUEMbl MO3BONSOT AOHECTUM OO
[AeTel OCHOBHbIE (DOPMbI NPEACTABMNEHNS MHOpMaLIMK.

CTOUT OTMETUTb, YTO Y4YalluMecs, eXEeAHEBHO WUCMONb3YHLME pasnuyHble
rafxeTbl, NPOSABMSAIOT MOBBILLEHHBIN MHTEPEC K UCCreayeMon Teme, Korga yduTenb
3apgaeT Bonpoc — «B Buae yero coobuieHve, kotopoe Bbl oTnpaBnseTte, Oyab To
TEKCT, ayauo, BUAeO nepepaeTtcs Ha TenedoH, nnaHweT Bawero gpyra?» getu
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npepnaratoT pasfnuyHble BapuaHTbl OTBETOB M pPedko KTO MOXeT ckasaTb, YTO
coobLeHre B MOBUMbHBIX TenedoHax nepeaaeTcs B BUae UMdpOBbIX KOOOB.

Ha Bonpoc «4eM npuHLuMnuManeHO OTNMYaeTcs COBPEMEHHbBIN TENEBN30P OT
«CTaporo, TONCTOro U ropbatoro»?» OeTU Ha3blBalT TOMbKO BHELLUHUE MPU3HaKN —
KpacuBblA, YOOOHbIA, MJIOCKUIA, MMA3MEHHbLIN U MNPaKTUYECKM HUKTO He
3agymbiBaeTca 0 dpopme npeacTaBneHus nHdopmaumm B 3TUX TeneBusopax —
aHanorosasi (HenpepbIBHO-AETEPMUHUPOBAHHAsA) M OUCKPeTHas unu uudposas
(AMCKpeTHO-AeTEPMUHNPOBAHHAS).

[MocTaHoBKa TakvMx BOMPOCOB MOBbILIAET MOTMBALMIO AETeW K U3YyYeHUto
AaHHON TEMbI, Y HUX NOSIBNSIETCS XenaHne y3HaTb, Kak MOXHO 6onbLue.

TepMuH «uMHpopMaLmMs» accouumpyeTcsl C  MOHATUAMWU  COOBLLEHME,
CBeeHUsi, AaHHble, 3HaHWSA, U3BECTWUE, CBA3YIOLIMM B 3TUX MOHSATUSIX SBNSAETCHA
CeMaHTu4yeckas cocTaBnsolwas uHbopmauun. 3TO [OCTAaTOMHO €ECTECTBEHHOE
BocnpuaTMe. B oTpbiBe OT CMbICNOBOW OCHOBBI MH)OPMaLMN UMEEM BO3MOXHOCTb
BBECTM HEKOTOpPble XapaKTePWUCTUKW, Hanpumep, OBBLEKTUBHYIO KONMUYECTBEHHYHO
mMepy. Takke 9TO nNO3BOMMMO OCO3HaTb, YTO WHMOPMaLusa KaTeropws
HemaTepuanbHas W, cnegoBaTenbHO, ANA PacnpoCTPaHEeHUs U CyLeCcTBOBaHMWSA
WHJOpMaLuM B peanbHOM MUpPE el HeobxoaMMa MaTepuanbHas OCHOBa MHaye C
Hell HEBO3MOXXHbI HMKakue MHOPMaLMOHHbIEe npouecckl — obpaboTka, nepenavya,
XpaHEHWNE 1 NpPosiBNEHUE.

dopma npeacraBneHns MHopmauun akTyanbHa Npyu ee nepegade, ¢ Hen
CBSI3aHbl TakMe BaXHble XapaKTepUCTUKM KaK HAOEXHOCTb  nepefauu,
OOCTOBEPHOCTb MOMNYyYEHHOW MHGOPMaLMK, CKOpPOCTb nepedayun, nomexu, obvem
WHdOopMaLum 1 np.

Tema «[pouecc npeobpasoBaHusa MHOPMALUN U3 HenpepbiBHOW (HOPMbI
npeacTaBneHns B ANCKPETHYO» paccMmaTpuBaeTcd B pamkax Tem «[llepepava
MHOopMaLny.

CopepxaHue yyebHoro maTtepuana paspaboTaHo Ha OcHoBe Y4ebGHOW K
Hay4YHOW NuUTepaTypbl, PEKOMEHA0BAHO U YTBEPXKAEHO B NpoLecc obyyeHus.

Tema «[llepemava uWHGpOpPMaUMM» BXOOUT B COAEPXKaATENbHY FUHUIO
«MHbopmauma n  nMHOpPMaUMOHHBIE MNpOLEecChi» WM OTHOCUTCS K pasgeny
«MaTtemaTnyeckne ocHoBbl MHOPMATUKN» Kypca nHdopmatukn n VKT ocHoBHOM
LLKObI.

OcHoBHas Wwkona BKroYaeT B cebs ABe BO3pacTHble rpynnbl: 5-6 knaccel n
7-9 knacchbl. B pamkax Hallero uccrnefoBaHusi OCTaHOBUMCS Ha BTOPOW rpynne.

CnegyeT OTMeTUTb, 4TO KypC wuHdopmatvkum B 7-9 knaccax wurpaet
3HaYUTENbHYO poNb B (DOPMUPOBAHUM LIENIOCTHOIO MUPOBO33PEHMST LLKOJNIbHUKOB
06 wuHdopmaumMm kak o rnobGanbHOM CTpaTerMyeckoM pecypce B pasBUTUM
obuiecTBa M OTAENBHOIO €ro rpaxaaHnHa; B hOpMUPOBaHNM OBLLEKYNbTYPHBIX 1
y4ebHbIX YMEHWUIA 1 HaBbIKOB paboTbl C MHpopMaLMen; YMEHUIO OTBETCTBEHHOIO U
OepexHOro OTHOWEHWA K MHopmauun, ymeHutio npumMeHsTb cpeactea WKT B
yyebe 1 NOBCEeOHEBHOW XN3HM.

Y4yebHbIl maTepuan «AHanoroasi U auckpeTHas cdopma npeacTaBneHus
WHGOpMauumM» paccmaTpuBaeTcs B pamkax Tem «[lepegada uHdopMauumy,
KoTopasi u3y4vaetca B 7 knacce u «KogupoBaHue uwHdopmauum», koTopasi
n3dydaeTcs B 7 1 8 knaccax.
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CopepxaHue yyebHoro maTtepuana paspaboTaHO Ha OCHoBe Yy4yebHoW u
Hay4HOWN nNuTepaTypbl, PEKOMEHAOBAHO W YTBEPXAEHO B NMpoLecc obyyeHns.

Tema «[llepegava uvHdOpMaLMU» BXOAUT B COAEPXATEMbHYID JIUHUIO
«MHbopmauma ©n MHMOPMaUMOHHLIE  MpoLecChbl» U OTHOCUTCH,  KoTopas
paccmatpuBaeTca B pasferne martemaTtudeckne OCHOBbl MHpopmaTtukm Kypca
nHdpopmaTukn n KT OCHOBHOM LLKONbI.

Ha wusyyeHue 6asoBoro kypca WHdopMaTvkum B 7-9 Knaccax OCHOBHON
wKonbl oTBOANTCA BCero 105 Yacos, No 0fHOMY akafeMU4eckoMmy Yacy B Hefernio,
a yrnybneHHbI Kypc — 2 Yyaca B Hegento, utoro 210 yacos 3a Tpu roga.

B pesynbtate ocBoeHus kypca uHdopmatukm n KT B OCHOBHOW LUKOMe
nnaHupyeTca OpPMMpPOBaHWE UEnoro psiaa MUYHOCTHBIX, MeTanpegMeTHbIX Wt
npegmMeTHbIX pesynbTatoB. B pamkax HacTodwero wccnegoBaHws cnegyet
BblAENWTL criegylowune npeaMeTHbIe pesynbTaThl:

— «ChHOPMUPOBAHHOCTb yMeHui " HaBbIKOB MCnonb30BaHUA
WHMOPMALMOHHBIX U KOMMYHUKaLMOHHBIX TEXHONOrMI ANA MOoUcKa, XpaHeHus,
npeobpa3oBaHuAa 1 Nepedadn pasnuyHbIX BUAOB MHOPMaLMK, HABbIKOB CO34aHMA
NIUYHOTO MHPOPMALIMOHHOIO MPOCTPAHCTBA;

— BnajeHne HasblkaMy noucka wHdopmaumnm B ceTn  WHTepHer,
nepBUYHbLIMY HaBbIKaMu €€ aHanmn3a u KPUTUYECKON OLIeHKN» [2].

B cooteeTtctBMM ¢ YMK Bocoson J1.J1. Ha nsyyenune pasgena «Hdopmaums
1 NHOPMaLMOHHbIE TexHonormny oteoauTcs 10 yacos B 7 knacce 6a3o0Boro kypca
1 16 yacoB B 7 kracce, 2 4yaca B 9 knacce yrny6rneHHoro Kypca.

B pamkax nuHum uHdopMauus u nHOPMaLMOHHbIE NPOLECChl BBOAATCH U
paccmaTtpusaloTcsa crnegylowme noHATUS: NHopMaums, n3mepeHne nHpopmaumm,
YHMBEPCAnbHOCTb ANCKPETHOro npeacTaBneHns MHdopMaunm; MHPOPMaLUOHHbIE
npoLecchl — XpaHeHus, nepedayn 1 o6paboTkn MHdopMaLmm B MHPOPMaLIMOHHBIX
cuctemax; WHMOPMAaLMOHHLIE OCHOBbI  MPOLIECCOB  ynpasneHus, nepegaya
WH(OPMaLUM, UCTOYHMK, WH(OPMALMOHHBIN KaHan, NPUEMHMK WHMOpMaLmK,
CKOPOCTb nepeaayv nHdopmMaunm

B yuyebHuke 7-9 knaccos aBtopa Bbocoson J1.J1. Tema «MHdopmaLmoHHble
npouecchl. XpaHeHne n nepegada vHdopmaummn» paccmaTpuBaetcs B § 1.2, ans
peLlueHns NnpeaycMoTpeHbl 3aaaym B paboyen tetpagm Ne 15-18.

BocoBa J1.J1. pekomeHOyeT «WUCMOMb30BaTb Ha YpokKax WHMOPMATUKM B
nepByl0 o4vepedb MaTepuanbl SMEKTPOHHOrO MPUMOXeHWA K yvyebHukam —
JononHsowme  y4ebHUK  CTPYKTYpPUPOBAaHHbIE  COBOKYMHOCTW  3MEKTPOHHbIX
obpasoBaTenbHbIX  PecypcoB, MNpefHasHayeHHble  Ans  NpPUMEeHeHus B
o6pasoBaTenbLHOM MpoLecce COBMECTHO C y4ebHmkom» [2].

Tema «KogupoBaHue vMHopMauun» sIBNSETCS OQHOW U3 BedyLnX B Kypce
uHdpopmMaTnkn n UTK OCHOBHOWM LIKOMbI MOTOMY, YTO OHa HeCeT 3HAYUTENbHbIN
pa3BuBalOLWMA MOTEHUMarn, npu W3y4eHUM ITON TeMbl YyyeHukn obobliatoT
nonyYeHHble Ha APYrMX ypokax 3HaHus, a Takke aeT MHTerpaumnst CUCTEMbI 3HAHUI
nocpeacTBOM BBEAEHUS AOMNOMHUTENBHbLIX MOHATUN.

CoBpeMeHHble creumanqcTbl CBA3aHbl C WMCCMegoBaHWAMKW B obnactu
06paboTkn M aHanusa OrpoMHOro obvema uHdopmauum, KoTopas NocTyrnaeT Mo
pasHbIM KaHanam cBa3n — 3To 6ubnmoTtekun, apxmebl, rnobanbHble U pernoHarnbHble
ceTun, ranepew, BbICTaBKM, ra3eTbl, XypHans! 1 Ap.). BosHukaeT notpebHocTb BBOAA
AocTtatoyHo Gonblioro cnektpa 6a3 AaHHbIXx 1 6aHkoB AaHHbIX MIC. Kpome Toro,
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nuccrneaoBaHvs No BHEOPEHMIO NOCTOB, KacatloLMXCsl OOHOW N TOW Xe MHdopMaLumu,
C MCMoNb30BaHWEM NpPOrpaMM PefakTUPOBaHWA TEKCTOB, 3MEKTPOHHbIX Tabnuu,
cucteM ynpasneHns 6asamMu daHHbIX W OPYroro nporpaMmmHoro obecneyeHns
oAHoBpeMeHHO. K coxaneHuo, CoBpeMeHHble WH(OpMaUMOHHbIE TexHonorun B
Poccun noka He McCnonb3yloTca B MOMHOW Mepe U akTuBHO. M3-3a He3HaHusi OCHOB
WHOPMaTWKK, a Takke OTCYTCTBMS Y HUX HaBblKOB W  BO3MOXHOCTEMN,
HeobXoAMMbIX AN co3AaHns ee MHHPOPMAaLMOHHBIX CUCTEM He3HaunTenNbHbIX. OHK
B OCHOBHOM WCMOMb3YyT ayAnoBu3yarnbHble TEXHONOormM AN npefoctaBneHus
uHpopMauun.  TOfHBIN  MHCTPYMEHTapuUin  NepedoBbIX  CPEACTB  MOMUCKa,
nepepaboTku, BbIBOAA, XPaHEHWA 1 nepedayy nHpopmaumm oTcyTcTByeT.

B pesynbTate usyyeHus TeMbl ydvawmecs AOMMKHbI UMETb 3HaHWSA Mo
TeopeTuyeckuM OcHOBaM, MeTodam WM cpefdcTBaM nepegayn nHopmaumu, ymeTb
cTpoutb cxemy LlleHHOHa C onmMcaHMeM BCeX SMEMEHTOB CXeMbl W CO3[aBaTb
NPUMUTUBHBIE paboTaloLme NHTErpupoBaHHbIE MHOPMAaLMOHHbIE CUCTEMBI.

PopMbl  3aHATUA B KOMMBIOTEPHBLIX  Knaccax (AeMOHCTPaUMOHHbIE,
nabopaTtopHble paboTbl M MNPaKTUKYyMbl) pasnMyalTcsa MO Ha3HaAYeHuto,
NPOAOIMKUTENBHOCTU 1 AONE yYacTus npenogasaTenen n yyaLmnxcs.

B coctaB nabopaTtopHbix paboT 1 NpakTUKyMOB BXOAAT CneayroLwwmne nyHKTbl:
TeopeTuyeckas noarotoska k paboTte (usyveHuwe martepuana), gonyck Kk pabore,
npakTuyeckoe ncrnosiHeHue n rpadmyeckoe odopmneHve pabor.

PekomeHayeTcs, 4tobbl onucaHue paboTbl ObINO MpeAcTaBneHo B Buae
YeTKOro anroputma, 1 4Tobbl KaXaoMy y4YeHuKy Obin npedocTaBneH pasgaToyHbIN
matepuan. OnvcaHve 3agaHusa BkrovaeT B cebdA: Temy paboTbl; uenb AaHHON
paboTbl; KpaTKyld TEOpeTUYECKyro MHEOPMaLuio; BOMPOCHI, pa3paboTaHHblie C
MUHMMAanbHbIMK  3HaHUAMK, obecnevmBalOWUMK  AOCTYn K paboTte; yHKUmm
KOMnbloTEpHON paboTbl; TpeboBaHma Kk odopmneHnto oTyeta no pabore;
TpeboBaHUsi K 3HAHUSIM 1 HaBbIKaM.

MogrotoBka Kk paboTe — 3TO MOBTOPEHWE TEOPETUYECKUX MaTepuanos.
Kpome Toro, yuaiimecs AomkHbl NMbO paHblue Ha ypoke, Nnbo B TeYeHue 4YacoB
CaMOCTOATENBHOIO M3ydYeHus AN onucaHus nabopaTopHbIX paboT Mo Usy4eHuio
Lenu cogepxaHus B KHUre 1 3apaHee OTBETUTb Ha BOMPOCHI M BHECTM B pabouyto
TeTpagb BCe HeobXxoauMMble OrpaHuU4eHWs B COOTBETCTBUM C TpebGoBaHuAMU
NPOEeKTHOro otyeta o pabote. PekomeHayeTcs, YToObl KOMMbIOTEP Obin MPOCTbIM
AOMOIMHEHVEM K 39TUM 3anucsiM, CBA3aHHbIM C BbINONMHeHueM 3agad. nga GonbLuen
SICHOCTM MOXHO A06aBUTb OnNncaHne NocrnefoBaTenbHOCTU B MHCTPYKLMIO.

PekomeHayeTca npoBecTu 3Ty paboTy OO TOro, Kak KOMMbIOTEP HavyHeT
dyHKUMOHMpoBaTb. PopMbl paboTbl MOryT ObiTb crieaylowme: WHAMBMAYanbHas,
KONneKTMBHas, rpynnosasi.

PaspaboTaHbl meToanyeckue pekoMeHaauum, onvcbiBaloLwmne NpakTuYecKyo
paboTy no pagy Tem.

MoaroToBka K BbINOIHEHUIO NTAGoOpaTOPHOW paboTbl BKIHOYAET creayowme
BOMPOCHI:

1. OnpepenuTb uenu n cdopmynmpoBaTb 3adayvn U3y4eHUs TeMbl B Kypce
WMHPOPpMaTUKN.

2. BblgenuTb BONpoChkl TeMbl, (HOPMUPYIOLLME MUPOBO33PEHYECKUI acnekT,
packpbiBaloWui NosHaBaTenbHble YHKUMKU A3blka B npolecce MHAOPMaLMOHHON
AeATenbHOCTN YenoBeka.
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3. PackpbITb NOMMYECKYO 1 IMHIBUCTUYECKYIO COCTaBMAOLWME COAEeP)KaHNS
y4ebHoro matepuana.

4. CemaHTnyeckasa obpaboTka nHpopmaumm n obpasHasa nHTepnpeTaums.

MepBbIi war: pate ydawwmmca Temy nabopatopHonm paboTbl U
npoaHanuampoBsarThb ee.

B Hawem npumepe npegmeTr nabopatopHon pabotbl: “lMepenava
nHdopmauum MNMpeactasnenve nHdopmaummn B Buae yaobHom ana nepegayv ee no
KaHanam csa3un".

Ha BTOpOM aTane Hy>XHO onpeaenuTb C yYeHMKamu 3agayn ypoka:

PaccmoTpenne uenen v 3agad pasgena vccnefosaHus "mpeactaBneHne
UHopMauun" B KOHTEKCTE 6a30BON MHPOPMATUKN.

OnpepenuTtb CyLWHOCTL aHanm3a n o0bpaboTkm nHdopmMaumm.

MpeobpasoBaHne nHdopMaLum B CUMBOMMYECKYO hopMy.

NHTerpaums n pacnpocTpaHeHne 3HaHUi.

KogupoBaHue — 3TO npouecc npeactaBneHuss MHdopmauum B dopme,
nopxogsien ans nobbix MHPOPMAaLIMOHHBIX NPOLLECCOB.

BbiBOA 0 nonesHocTn nHpopmauum.

Co3gaTe B pamMKax npoekta CBSI3W Mexdy OCHOBHbIMK  3Tanamu
aHanMTUYeCcKon U CUMHTEeTUYeckon o6paboTkn MHAOPMALMOHHO-06pasoBaTENbLHON
TemaTuKkyM B pas3nuyHbIX pasgenax 6asoBoro kypca MHoOpMaTukmn, a Takke Mexay
CyOBbEKTOM KOMMYHMKALMK C ApYrMMun cybbekTamm obpasoBaTenbHON TEMATUKN.

Ha 3aknounTensHOM aTane y4eHVK AOMMKEH NOAroTOBUTLCS K 3aHATUIO U
3aTem npucTynuTb K paboTe.

LlenecoobpasHo cocTaBWTb CrioBapb OCHOBHbIX MOHATUM AN KaX4oro
3aHATUSA.

BblgennTb 0cobeHHOCTN AEMOHCTPALMM 3HAHUI B Kypce MHAOpMaTHKe.
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YOK 378

AsueBa J1.4., AsueBa C.Y.
YeuyeHCKUI rocyfapcTBeHHbIN YHUBepCcUTeT
(F'po3HbIN, PD)

MKT-KOMNETEHTHOCTb PABOTHUKA OBEPA3OBAHUA B BY3E

AHHOmayusi. B cmambe nokasaHa 63aUMOC853b CUCMEMbl Kadyecmea
obpasosaHus u npouecca asmomMamu3ayuu yrnpaesieHus 8y30M. AKmyasibHOCMb
OaHHO20 uccriedosaHusi 0OycriogrieHa BO3HUKWUM [pomusopeyueMm Mexoy
Heobxodumocmbeto U MOMPeBbHOCMbI  KaYeCmMBEHHO20  UCIMOMb308aHUSs
COBPEMEHHbIX UHOPMAUUOHHbIX mexHosoaul U  HU3KUM yposHem UKT-
KoMemeHmHocmu opeaHu3amopos obpa3osamesnbHo20 rnpouecca 68 8y3e, a
makxe npueedeH aHanu3 no020mMo8KU yrpaesieHYeckux Kaldpog 8bICUez0
y4yebHoz0o 3agedeHusi 8 obnacmu ucronb308aHUss agmoMamu3upo8aHHbIX cucmem
yrnpaeneHus  8y30M C  UCIMOMb308aHUEM  PasfiUuyHbIX  UHGOPMayUOHHO-
KOMMYHUKaUUOHHBIX U neda2o2udeckux mexHosaoauli ¢ y4yemom creyuchuku
dessmernibHOCMU Kaxd0e0 crieyuasnucma u ux KkeanugukayuoHHbix mpebogaHudl.

Knroyeenle csioea: asmomamu3uposaHHasi cucmema yrnpassieHusi 8y30M,
UHGbOPMaUUOHHO-KOMMYHUKaUUOHHbLIE mexHoroauu, UHghopMayUoHHoe
83aumoldelicmeue, obpasogamersibHOe MPOCMPaHCMEO, MpospaMMHbIU KOMIMIIEKC
komnaHuu TAHOEM «YHusepcumemy.

Annotation. The article defines the relationship between the quality system
of education and the process of automation of university management. The
relevance of this study is due to the arising contradiction between the need and
need for the qualitative use of modern information technologies and the low level of
ICT competence of the organizers of the educational process at the university, and
an analysis of the management training of higher education institutions in the field
of using automated university management systems using various information and
communication and pedagogical technologies taking into account the specifics of
the activity Dogo expert and qualification requirements.

Keywords: automated university management system, information and
communication technologies, information interaction, educational space, TANDEM
University software complex.

Moa WKT- komneTeHTHOCTblo paboTHMKa oOpa3oBaHMst - Kak PsSAOBOro
negarora, Tak U opraHusaTopa yy4ebGHO-BOCMUTATENLHOIO Mpouecca - MOHUMaKT
ueneHanpaBneHHoe, 3PHEKTUBHOE NPUMEHEHNE TEXHUYECKUX 3HAHUA U YMEHWUI B
peanbHo/  oOpasoBaTenbHOW  geaTenbHocTM. Ha  Haw  B3rngag, WUKT-
KOMMETEHTHOCTb 3a MOCnefHue AeCSATUNEeTUst CTaHOBUTCSH OOHWM W3 BapUaHTOB
npodeccrmoHanuama CoOBpEMEHHbIX MeaaroroB.

KauyecTtBo o6pa3oBaHusl NpvHMUMaeTcst Kak 6anaHc COOTBETCTBUS CBOWCTB U
XapakTepuCTUK 0bpa3oBaTenbHOro Mpouecca, ero pe3ynbTaTtoB, U BCEA CUCTEMbI
06pas3oBaHMs B LEMNOM, YCTAHOBMEHHbIM MOTpeOHOCTAM, LensM, TpeboBaHusM 1
HOpMaMm, KOTOpble OMPEeAEnsoTCA OTAENbHbIMW rpaxaaHamu, NpeanpuaTUSMU U
opraHusaumamu, obwectBoMm u rocygapcteom B uUenom. O6pasoBaTenbHas
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AeATenbLHOCTb N0OOro By3a HarnpaBrieHa Ha MOBbILLIEHWE YPOBHS Ka4eCTBEHHOIO
06pas3oBaHuMs, KOTOpPOe 3aBMCUMT HE TONbKO OT peanu3yeMbix B By3e MNporpaMm
o0pa3oBaHNsi 1 BbICOKOrO YPOBHSI Hay4yHOW AeATenbHOCTU, HO U OT cnocobos u
cpeacTs obyyeHuns, OT NOCTpoeHnss obpasoBaTensbHOW cpeabl By3a.

Ha 6a3e paHHbIX npuHUMNOB paspabaTtbiBaeTcd KOHUENuUs CUCTeMb
MeHegkmeHTa kadectBa (CMK) obGpasoBaTenbHOro ydpexaeHus, Ha OCHoBe
KoTopon OyageT npoucxoauTb (HOPMUPOBAHME BCEX MNPOLECCOB OOyYeHUs.
Mpoueaypa BHegpeHus ACY B By3e 1 COOTBETCTBYIOLLASA NMOATOTOBKA COTPYAHUKOB
K npodheccrmoHanbHoM AeATENbHOCTM B JAHHOW CUCTEME AOMKHbI ObITh LIENbHBIMMY,
CUCTEMHBIMW M TOrga K OaHHOW npouedype NpuMeHuma MeToamka CUCTEMHOrO
nogxoga. lpouenypa BHeapeHus u askcnnyatauum ACY npepactaensiet cobon
AeATenbHOCTb, KoTopas TpebyeT opraHusauum v npuMeHeHus mMeTogornorun. B
COOTBETCTBMM C YeroBEe4EeCKOW [AeATeNnbHOCTbIo, KOoTopas pasgensercs  Ha
OEeATENbHOCTb PENPOAYKTUBHYIO U NPOAYKTUBHYHO [1].

N3BECTHO, YTO KOMMOHEHTbI, B3SITbIE B KOMMMEKCE CNOCOOHbI NPefoCTaBnUTb
onpenerneHHyo XxapakTepUCTUKY cucTembl 0bpa3oBaHus.

Tem He MeHee, AN CPaBHEHMS Pa3NMYHbIX KOHLENUMA Heobxoaumbl pag
OpyrMx  CBOWCTBa, OToOpaxalwmx  MHOroyHKUMOHamNbHbIE  B3aUMOCBS3M
3MNEMEHTOB CMCTEMbI N BO3HWKHOBEHUS cucTeMbl. Cuctema obydeHust 3aknovaeT B
cebe yHKLMOHaMNbHYH0 COCTaBNSAIOLLYI0 06pa3oBaHus, NpUyYem B He€ BXOOUT TOMbKO
Ta YacTb MpoLecCyanbHOCTU, KOTOpasi OCTAeTCsl HEM3MEHHOM Mpu Nobon cTteneHn
BapuvaTMBHOCTW copdepxkaHnusa. [lpy 3TOM camMO  CyweCTBOBaHWE CUCTEMbI
noABepraeTcs COMHEHUIO BCSKUA pa3, korga nosengetcs 6Gonee ahdeKkTmBHLIN
OpraHM3aunoOHHO-TEXHONOMMYECKUI KoMnrekey [2].

CTpyKTYpy KakoW YrogHo KaHOHW4YecKon obpa3oBaTerflbHOM KOHLUenuuu, B
pamMkax KOTOpOW NPOXoAUT Kraccuyeckuin obeobpasoBaTenbHbI NPOLIECC, MOXHO
npeacTaBuTb  CrneaylLlern  B3anMOCBA3aHHOW  COBOKYMHOCTbIO — MHBApPUaHTHbIX
9MNeMEeHTOB: Uenb 0by4yeHus, copepxaHne o0y4veHusi, obydaemble, obydaroLine,
mMeTodbl, cpeactBa U OpMbl OOy4eHusi, M 3TO MO3BONSAET MPOBOAUTL €ro
uccnegoBaHue n paspaboTKy Kak LenoCTHOro Neaarormyeckoro ABneHus.

CTpyKTypy  negarorm4eckon  CUCTeMbl  MOArOTOBKM  OpraHu3aTopoB
o6pasoBaTenbLHOro nNpoLecca B By3e JOMYCKAETCA pacLieHNBaThb Kak 3akOHOMEPHOE
pasBuTUE M Pa3BUTUE KAHOHUYECKON CUCTEMBbI.

CTpyKTypy  negarormyeckom  CUCTEMbl  MOArOTOBKM  OpraHu3aTopoB
o6pasoBaTenbHOro npouecca B By3e BKIMOYaeT: LEenu, copepxaHue, crnocobbl u
cpenctea npenofaBaHus, a Takke y4vebHyl, MaTepuanbHyl, NpaBoOBYHO,
(h1HaAHCOBO-3KOHOMUYECKYIO U PEKITaMHYH0 NOACUCTEMBI.

WccnepoBaHvsa nokasanu, YTo Ans TpaguuMOHHOTO OBy4YeHUs MpUMEHUMbI
NsaTb 06LeanaaKkTnYecknx MeTogos obyveHns, npeacraBneHHbix .4, JlepHepom B
crnefylowmx HanMeHOBaHMUSAX: WMHEOPMAaLMOHHO-PELENTUBHBIN, PENPOAYKTUBHBIN,
Npo6nemHbIA, 9BPUCTUYECKUIA W UCCrefoBaTenbCckuii. AT MeToabl 0bydeHust
OXBaTblBAlOT BCK COBOKYMHOCTb NeJarorMyeckux akToB  B3avMOLENCTBUSI
obyyarowmx n obyvaemsix [3].

B Hawem wuccnegoBaHum Mbl MPOBENW 3IKCMEPUMEHT, OMNpeaensoLmn
XapakTEPUCTUKN MOTMBALMWN K U3YYEHUIO U UCMOMb30BaHNIO aBTOMAaTM3NPOBaHHON
CMCTEMbI yNpaBreHns By3oM B NpodeCCMOHarnbHON AeaTeNbHOCTU OpraHn3aTopoB
yyebHoro npouecca By3a.
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Ona peweHuss Bonpoca aBTOMaTtu3auuMuM ynpasreHuss By3OoM BblOpaH
nporpaMmMHbIi - komnnekc  komnaHun TAHOEM  «YHusepcutet». TAHOEM
«YHuBepcuTeT» - eguHas WHopmauMoHHast cucTema ynpaBreHus y4ebHbIM

npoueccom. TAHOEM «YHuBepcuTeT» —  KOMIMJIEKCHOE  pelleHve  Ans
aBTOMaTM3aLuMn OCHOBHbIX MPOLECCOB MOAAEPXKKU  yrpaBrieHWs  OCHOBHOW
OEesATEeNbHOCTbIO rocy4apCTBEHHbIX, aBTOHOMHBbIX " KOMMEPYECKNX

obpasoBaTenbHbIX OpraHW3auun BbICLLETO WM CpeaHero npodeccUoHansHoOro
obpasoBaHusi. BHegpeHne cuctembl TAHOEM  «YHuBepcuteT» nomoraet
chopMmpoBaTb MOMHOLEHHYIO 3NEKTPOHHYK MHEMOPMaLUOHHO-06pa3oBaTenbHyto
cpegy Ha 6ase coBpemMeHHOV nnatgopmbl, MO3BONSIOWEN OCYLLECTBNSATH
caMocToATeNnbHOE pas3BuTUE, A0paboTKy K paclmpeHne yHKUMOHaNbHOCTH
cuctembl B NOOOM HYXXHOM By3y HanpaBfleHUW W YAOBMETBOPSALWEN BCEM
TpeboBaHusim PenepansHOro 3akoHoaTenbCTBa B cchepe obpa3oBaHUs.

OcHoBHbIMM  nonb3oBaTensmu  cuctembl  TAHOEM  «YHuBepcuteT»
ABMNAIOTCA COTPYAHUKM By3a — PYKOBOACTBO, MpodheCccopcKo-npenofaBaTernbCKuil
COCTaB, COTPYAHVKW AeKkaHaToB, OTAerna kagpoB, NPUEMHON komuccun, obLiero
oTaena (kaHuenspwuu), Mcnonb3yllime cuctemy And IPdEeKTUBHOW OpraHnsauum
o6pasoBaTenbHbIX MNPOLECCOB, UX KOHTPONs U ¢OpMUMPOBaHUSA HeoOXoOouMOM
OTYETHOCTMW.

Ons  onpegeneHuss  ykasaHHbIX  XapaKTepuUCTUK  Obino  npoBeAeHo
aHkeTMpoBaHve 146 4en. pyKoBOAsILLEro cocTaBa By3a W COTPYOHWKOB
CTPYKTYPHbIX MoapasfeneHun By3a (pykoBoautenb By3a — 1 4en., nmpopektopa -
5 yen., 3aB. kadhegpamu — 28 yen., fekaHbl-6 Yen., 3amecTuTenu aekaHos -12 yen.,
ctapwwue nabopaHTbl kadpenp-29 4yemn., mMeToAMCTbI AekaHaToB — 6 yen., 3aB.
MeToaUYECKUMN KabuHeTamn — 6 4en., COTpyaHuKM 6ubnmotekm — 7 den.,
COTPyOHUKM  y4yebHO-meToamyeckoro ympaenenus — 12 yen., COTpPyAHWKM
ynpaBsneHus kagpamu — 7 Yen., CoTpyaHukn obuiero otaena — 3 Yen., ynpasneHue
no BOCNUTATENbHOW W coumanbHoW pabote — 6 4Yemn, COTPYOHWKW MNNAHOBO-
uHaHcoBoro otaena — 5 uen., Oyxrantepusi — 8 u4en., COTPYAHWKM oTAena
MaTepuanbHo-TexHMYeckoro obecnevenms — 5 yen.). [ina aHanusa AaHHbIX Obina
npoeBefeHa BbiOOpKa criyyanHbiM 06pasoM MO NATb aHKeT U3 KaXdow rpynmbl
pPEeCrnoHAEHTOB.

AHKeTa copepxana psa  BOMPOCOB, HanpaeneHHbIX Ha onpegeneHve
KOMMbIOTEPHOM  rPaMMOTHOCTW,  Xapaktepa  MOTMBauUMM K  MOBBILLEHWIO
kBanudpukaumm B obnactn UKT n pabote B ACY By3a, BbibOpa npeanoyteHus B
dopme npoBeaeHnsi NOBbIWEHUS KBanudukauumn, 6a3oBbix 3HaHUIN B obnactn UKT
1 aBTOMaTU3UPOBAHHBLIX CUCTEM YrNpaBreHNsi By30M.

CMUCOK UCMNOJNTIb30OBAHHbLIX UCTOYHUKOB
1. KoHuenuwus co3gaHua WHTErPUpPOBaHHOMN aBTOMaTM3NPOBAHHOMN
UHdOpMaLnoHHON cnuctemsl MnHobpasoBanus Poccum- Mocksa 2015.
2. KywHup A. HoBas Poccusa nogpactaert...// HapogHoe obpasoBaHue — 1997. —
Ne5.
3. NlepHep W.A. Oupaktuyeckme ocHoBbl MeTogoB 00ydeHusi. M.: [Neparoruka,
1981. 214 c.

84



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

BekyaHoB Xynan6epraH YpuHoBuY,
Bob6oxoHoBa Xynkap MagpaxumoBHa
ypay

(YpraHu, Y36eKucToH)

DAYHA U BUOJTIOTMU POOA DRASTERIA COBOK
(LEPIDOPTERA: NOCTUIDAE.) KAPAKAJINMAKCTAHA

Annotation: Results of research concerning fauna and biology of owlet
moths in Karakalpakstan are being got. Drasteria sesquilina Staudinger is specified
firstly as the fauna of southern part of Karakalpakstan. Besides, it is being produced
faunistic data of twelve species, well- known for only a few or slight discoveries.
Existance of Drasteria tenera Staudinger, in fauna of Karakalpakstan, needs
confirmation. It was brought data of development of 6 species and there were
revealed thirteen types of new after plants.

Key words: Lepidoptera, Noctuidae, Drasteria, Karakalpakstan, new
faunistic findings, fodder plants.

AHHOomauusi: [lpusodsmcsa pe3ynbmambl uccriedogaHuli  gayHbl U
buonozuu cosok KapakannakcmaHa. [ns ¢bayHel roxHol Yyacmu Kapakannakcmaxa
enepebie yka3bigaromcsi Drasteria sesquilina  Staudinger. Kpome amoeo,
npusodamcs Hoeble ¢hayHucmu4yeckue 0aHHble 0 12 sudax, paHee U38eCmHbIX 10
€0UHUYHBIM ~ UNU  HEMHO20YUCMIEeHHbIM  HaxoOkam. Hanudue 6  ¢hbayHe
KapakannakcmaHa Drasteria tenera Staudinger,Hyxxdaemcs 8 nodmeepxx0eHuu.
Hns 6 eudos npusedeHbl daHHbIE MO MpeuMazuHarIbHOMy Pa3gumulro, 8biSI8reHb!
13 suda HOBbIX KOPMOBBIX pacmeHud.

Knroyeenie cnosa: Lepidoptera, Noctuidae, Drasteria, Kapakannakcmar,
Ho8ble hayHuUcmu4eckue HaxoOKU, KOPMOBbIe pacmeHuUsl.

BBEOEHUE

pynna cemericte Noctuidae, B coctaB koTopoun BxogaT pog Catocalaun
cobctBeHHo Drasteria— ogHa 13 Hanbonee 6oraTbix BUAOB TaKCOHOMUYECKUX FPynmn
Yellyekpbinbix B KapakannakctaHe, B TOM 4yucre un BY3b6ekucrtaHe. 31o 6aboukm
NPenMyLLIECTBEHHO MENKOro M CpefHero pasMmepa, aKTUMBHble, kak MpaBuno, B
CyMepKkax M Hoyblo. MHOrMe BuAbl XOPOLIO MPUBMEKAITCS WCKYCCTBEHHBLIMU
WCTOYHUKaMu cBeTa. 'yCeHMLbl COBOK pa3BMBAKOTCA MPENUMYLLECTBEHHO Ha BbICLUMX
pacTeHusX.

B uenowm, dhayHa coBok KapakannakctaHa y»xe JOCTaTO4YHO XOPOLUO U3yyeHa
n BkntoyaeT B cebsa 6onee 200 BuooB. Bmecte ¢ Tem, psg BUMOOB OO CUX MOp
M3BECTEH MO €AWHUYHbIM, B TOM 4MCNE WM AOCTAaTOMHO AaBHUM NUTEPATYpPHbIM
yKasaHWeM, HyXOallMMCst B NOATBEPXKOEHUU HOBbIMU AaHHbiMKU. Kpome 3Toro,
UMEETCS CYLUECTBEHHbIN Aeduunt MHopmaumm no ocobeHHocTsM Guonoruu
npeacrtaButenen aToro cemencTBa YelLlyeKpbIbIX Ha TepputTopum
KapakannakcTaHa.

Llenbto npoBedeHHbIX aBTOpaMuM WCCMEAOBaHWMA SIBUNIOCb  BbisiIBNIEHME
0COOEHHOCTEN NpevMarMHanbHOro pasBUTUST U NMULLEBBLIX CBA3EM COBOK, a Takke
BbiIBMIEHME pPedKuX W HOBbIX NpeacTaBuMTENe 3TOro  cemeictea B
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KapakannakctaHe. Hwxe npuBoasatca Haubonee CyLleCTBEHHble pesynbTaThbl,
nony4eHHole asTopamun B 2005-2017rogax.

MATEPUWAIN U METOAbI

OCHOBHbBIM MaTepuanom HacTOSLEro COOOLEHUSS MOCMYXUNN  HOBble
dayHucTnyeckne un Guonormdeckme ceedeHus no cosBkam KapakannakcTaHa,
Nnony4yeHHole aBTopamMu B pesynbTate o6CnefoBaHUMM  Pas3nNUYHbIX  MYyHKTOB
TyranHoro m pasBHuWHHOro KapakannakctaHa. B oTaenbHbIX criyyasix npuBogaTcs
Haxo4KW APYruxX Nuu, YTO OTMEYEHO B TEKCTE.

OCHOBHbIM METOAOM MONy4YeHuss Martepuana ans  ayHUCTUYECKUX
uccrneaoBaHui SIBANMOCb NMPUBIIEYEHUE YELLYEKPbINbIX HA CBET Nammn pasfu4Horo
TMNa W MOLWHOCTW, a TaKkke CcBeToaModoB. B cTauMoHapHbIX —ycnoBusix
ucnonb3oBanucb namnel  OPJ1-250 w  [OPB-250, B nOnNeBbIX YCMOBUAX
ncrnonb3oBanacb KoMmnaktHas ntoMmnHecueHTHas namna DelLux 15 Bt 6400K nu6o
ceeToamoabl SMD 5050 60LED WB.

Ona nonyyeHnst Guonoruyeckon nHpopmaumm nponssogunca pyydHom cbop
ryCeHuUu 1 Aul, a Takke OHEBHOE M HOYHOE KOLUEHUE SHTOMOJSIOMMYECKMM CaYKOM
Nno pasnuyHbiM TUNaMm TPaBSIHUCTOW pacTUTenbHoCcTU. B psine cnyyaes anua Gbinu
nonyyeHbl OT CcOOpaHHbIX B Mpupoge nvMbO MpUBMEYEHHbIX Ha CBET
ONMOAOTBOPEHHBLIX CaMOK. 'yCeHuubl BblKapMmnvMBanvicb OO MMaro, B pesyrnbrate
yero ObiNM MNOMyyYeHbl [JaHHble MO XapakTepy MWUTaHUs, 3TOSIOrMYECKUM
0COBEHHOCTAM Y LiMKIam pas3BUTUS UCCrenyemblX BULOB.

OnpepeneHve  martepuana  npoBOAWMAOCE MO COOTBETCTBYHOLLMM
nuTepaTypHbiM  UCTOYHMKaM. [lpuHATBIE HamMyM CMCTeMa W HOMeHKnaTtypa
COOTBETCTBYIOT MEPEYHI0 COBOK payHbl Y3bekmcTaHa.

PE3YIIbTATbI U OBCYXXOEHUE

Pop.Drasteria Hiibner, 1818, (CuHoHumbl: Bolina Duponchel, 1845;
Leucanitis Guenée, 1852; Synedoida H.Edwards, 1878; Aleucanitis Warren,1913)

1. Drasteria tenera Staudinger, 1877,CuHoHMM: Leucanitistenera
Staudinger, 1877

Mecto wn pata o6GHapyxeHnus: Onnukkana30.06.2003; 05.07.2006;
29.06.2016(7 k3 Q; 10 ak3 J); Pesepsar 17.07.2016; 22.07.2016(8 3k3 9;
10 ak3 &3).

PacnpoctpaHeHue: Poccus, LieHTpanbHasa Asus, Kalukap.

Mopdonorus: Baboukn B pasmaxe kpblibeB 34-38 MM, camku Menkue u
CTpoViHee 4Yem camubl. [onoBa u Tena 6enoBaTo-oxpucTasi C TEMHO-KOPUYHEBLIMU
nsiTHalwkamu. Okpacka nepeaHuX KpbibeB KpeMoBasi. B nogkpaeBbiM 1 KpaeBbiMU
NnonsAMU NepeaHNX KpbINibEB UMEKTCHA TEMHbIE, NPOAOSbHbIE WTPUXU. POH 3agHUX
KpblibeB Oenbii. PUCYHOK 3agHero Kpbibs MpeacTaBrneHbl TEMHbIM, MOYTU
KpyrnbiM nAaTHOM B 6enoi u TémMHon obBofKe, NocepeanHe BHELLHENO Kpas.

Buonorusa: baboykn netarT ¢ mMas no aeryct.B HekoTopbix 30HaxX NET
6abo4yek MOXHO HabmnopaTb B utoHe-utone. AKTMBHO neTtarT Ha cBeT. KopmoBbie
pacTeHusi TryceHul, He WU3BEeCcTHbl. [lo MHEHusIM psg  aBTOpPOB, TyCEHUUbI
pas3BuBaloTCsa Ha TyranHoun pactutenbHocth (Cyxapesa, 1972; bekuaHoB,1998).

2. Drasteria sesquilina Staudinger, 1888.

Mecto u pata oGHapyxeHus:CyntaH Yainc02.08.2002; 11.08.2002;
17.06.2003(7 3k3 Q; 8 ak3 J);Akuyakyn 15-16.06.2016 (4 ak3 Q; 6 ak3 J');PesepBar
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18-20.07.2016 (9 ak3 @: 4 ak3 J); CyntaH VYaiic 22.08.2008 (2 3k3 @;
1 k3 &');Kereiinn 12.05.2008; 19.05.2008 (4 ak3 Q; 1 3k3 J3).

PacnpoctpaHeHue: Kaskas, LleHTpanbHas Asus, TaHb-llaHb, CeBepHblv
KypauctaH, AdpraHucTaH.

Mopdonorua: baboukn B pasmaxe kpbinbes 30-32 mMm. [onosa u rpyab
KOpUYHEBO-XenToro useta. [lepeaHune Kpbifibsi HEpPaBHOMEPHO  OKpalleHbI
KOpU4YHeBbIM LiBeTOM. dopMma KpbiNbeB TPeyronbHasi, BBEPXHSS YacTb 3a0CTpeHa.
KpaeBas nuHus CBETNO-KOpUYHEBAd, W3BUNKUCTasA; MoAkpaesas nuHuA 6e3
nonykpyrrnoro rnybokoro Bbipe3a. BHelwHAs nepeBAsb OOXOAWUT OT BEPLUMHbI
Kpbinbsa 00 GasanbHoW YacTu sipye M 3ybyaTasi, NOTOM OHa CTaHeT He3aMETHbIM.
BHyTpeHHAs nepeBA3b TEMHO KOpUYHeBas, n3orHytas. baxpomka 6enas.

3agHue Kpbinbs OKpalleHbl cepoBaTo-0enbiv LBETOM, C KOPUYHEBLIMU
paccbinkamu. NMocepeanHe BHELUHEro Kpasi YepHOe OKpYrroe MATHO; BHYTPEHHSASA
nepeBsA3sb y3kas.

Buonorus: babouku netaT ¢ mMasi Mo aBryct. [yCeHWlbl HEW3BECTHbI
(MwkoB, 1986; BekuaHos, 1998).

3. Drasteria aberrans Staudinger, 1888

MecTo 1 pata o6HapyxeHus: Onnukkana17.06.2001; 29.08.2002 (2 ak3 9;
3 ak3 J);bepyHn 09.08.2005 (2 ak3 Q; 1 ak3 J3);PesepBat 17-21.07.2016(1 ak3 Q;
3 ak3 &);Akvakyn 27.07.2008 (5 ak3 9; 1 ak3 )

PacnpocTtpaHeHue: KasaxcrtaH,Kutan

Mopdonorusa: babouknm B pasmaxe KpblibeB AocturaioT o 28-30 mMm.
Ycukn HuteBuaHble. TonoBa u Teno Genoato-xentoro. Okpacka nepegHnx
KPbINIbEB B OCHOBHOM KOpU4YHeBasi. BHelwHas nepeBsisb ocTpo3ybuyatas. B
NOAKPaeBOW M KpaeBoOW MOMAX MEepefHUX KpbibeB HET TEMHbIX U MPOAONbHbLIX
WTpmxoB. OOH 3a4HUX KPbINIbEB XENTOBAThIA, C PUCYHKOM U3 CBETIbIX U TEMHbIX
CNMBaLLMMUCS MENKMMU NATHaMKU. Baxpomku 6enble ¢ YepHbIMU paccbinkamu.

Buonorus: HenssecTtHa.

4. Drasteria caucasica Kolenati, 1846.CuHoHumbl: Euclidiacaucasica
Kolenati, 1846; Ophiusaastrida Eversmann, 1857; Leucanitiscaucasica Fuchs,
1903.

MecTto u pata o6HapyxeHus: bepyHu 23.05.2003; 29.05.2004 (8 ak3 ?;
4 ak3 J); Kapartay 27.05.2004; 02.06.2005 (6 ak3 Q; 9 3k3 J);9nnukkana
25.05.2003; 01.06.2006 (7 ak3 Q; 11 ak3 J);Pesepsat 17-22. 07.2016 (17 k3 Q;
12 ak3 &); CynTaH Yaiic20.05.2008; 06.06. 2008 (9 a3k3 Q; 8 ak3 J3).

PacnpoctpaHeHnue: Epona: Bonrapus, PymbiHug; Poccus:iOro-3anagHas
Cnbwupb; KOxHbIN Ypan; WpaH, AdrannctaH, Manas v UeHTpanbHasa Asus.

Mopdonorusa: baboukn B pasmaxe kpbinbeB 32-38 mm. [onoBsa, rpyab u
KpbINibsl CINErka OKpalleHbl CEpOBaTO-KOPUYHEBIN, BCTPEYATCA U 0Co0bI co criabo
OKpalleHHbIM ronybbim LBeTOoM. [lepedHue Kpbinbs 4YepHOBaTble, a 3afHue
GenoBaTble C KOPUYHEBBLIMU MATHbIWKaMWU. ba3sanbHas YyacTb 6axpomku cepoBatas,
noakpaeBast NMMHNUSA 3aHUX KPbINbEB LLUMPOKAS.

Buonorusa: BcTpeyaetcst B TENMbIX NecHaHbIX U KAMEHUCTbIX 30HaX, cagax,
napkax, Tyrasx. 3umyloT KyKonku. B TeuyeHum roga pasBuBaloTCs ABa-Tpu
nokonenusi. baboukn netarT ¢ Mast No aBrycT. Mo gaHHbIM AHukmHa (2000 r), aToT
BU4 Ha tore Poccum (Ha penbte Bonrn) gaet ogHo nokoneHue n néT 6abodvek
HabrnogaeTcsa B TpeTbel Aekafe VIoHA 0O BTOpon Aekadbl aBrycta. OTMeyeHo, 4To
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B ycrnoBusx Ypana, B Te4eHun roga pasBuBaeTcs ABa nokorneHust D. caucasica u
6aboykn netawT C MIOHA no aerycT-ceHTs6pb (Nupponen, 2000). [NyceHwuubl
NnUTalTCA C MIOHA 1M 0o okTsI6pst Ha Elaeagnus, Hippophae u Paliurus (Japvyesa,
1965; Llek, 1975; Rakosy, 1996; bek4yaHoB,1998).

5. Drasteria flexuosa Menetries, 1848.CuHoHnmbl: Ophiusaflexuosa
Menetries, 1848; Ophiusasingularis Kollar, 1849; Thyriainepta Butler, 1881;
Synedoidainepta H.Edwards, 1881.

MecTo n gata obHapyxeHus: Typtkyn 10.07.2002; 12.08.2003; 32.07.2004
(5 ak3 Q; 7 ak3 J); TypTkyn 14.05.2004; 22.05.2005 (5 3k3 Q; 7 3k3 J');AKk4akynb
24.05.2005; 03.06.2005; 17.07.2006 (22 ak3 ?; 16 ak3 J);3nnukkana 19.07.2005;
27.07.2006 (14 sk3 Q; 7 ak3 J);Kereiinu 28.07.2016; 06-08.08.2016(12 ak3 2;
15 ak3 J&');9nnukkana 12.06.2016; 20.06.2008 (4 ak3 Q; 6 3k3 J).

PacnpoctpaHeHue: Erunetr, Manaa Asua, Typuua, MWpaH, Wpak,
AdbranncraH, 3akaBkasbe, Poccus,LieHTpanbHasa Asnsi, MoHronus.

Mopddonorus: baboukn B pasmaxe kpbinbes gocturaot 36-40 mm. [onosa
N TENno CBETMNO-OXpsiHble. [lepegHue Kpbinbs B CIIOXKEHHOM COCTOSIHAM HAanoMUHAT
TPEYronbHUK, HEPaBHOMEPHO OKpalleHbl B KOpU4YHEBbIN LBeT. basanbHasa yacTb
cBeTnasl, YeM MapruHanbHasd. bonee 3aMeTHbl YeTbipe MoMnepeyHble MoMocbl —
MapruHanbHas, cybmapruHanbHas, nocTmeguanbHas w  6GasanbHasd. U3
XapaKTepHbIX MNATEH, 3aMEeTHO, TOMbKO MOYKOBWAHOE, OHO TeMHoe 6e3 4eTKuX
rpaHvl. TepMuHanbHbIM  Yron Kpbifla OKpalleH TEMHEE OCTanbHOW 4YacTy,
nocepeavHe 3To NATHO UMEET CBETbIV Pa3pbiB.

3agHne KpbiNbs CBETINOOKPALUEHHbIE C LUMPOKOW B MeAuarnbHOW 4acTu
nonepeYHon Nonocon Takke KOpUYHEBOro LBeTa. Mexay TepMyHanbHbIM Kpaem u
NnonepeyvHoNn Nornocow NPMMEPHO B CeEpeauHe UMEETCs TEMHO-KOPUYHEBOE MSATHO.
HwkHAs cTOopoHa KpblnbeB 6enasi ¢ TEMHO-KOPMYHEBBIMM MATHbILWKAMKU. Terno
0coBeHHO rpyab MOKPbLITO BoMockamu. XoOOTOK XOPOLLO pasBuT, rybHbIE LLYMUKM
YANUHEHHbIE: BTOPOW CErMEHT HEMHOTO YeLlyn4aTbl, TPETUN CerMeHT KOPOTKUA U
TOHKUIA. Ycukn HuteBmaHble (3) unu nunbyatble ().

Anua wapoBuagHsble, pebpucTole, ceeTnble. N'yceHWUbl cepoBaTble ANMHOW
00 30 mm. Kykornkn 6ypble okono 16 Mm. OKyKNMBaOTCS NyCeHMLbl B NOYBE.

Buonorus: Bctpeyaetcs B 3aCONEHHbIX U MOMAYMYCTbIHHBIX 30HaX, cajax,
NONMBHBIX 3EMISAX, YACcTO B Tyrasix. B TeueHun roga passmBaloTcs ABa NOKOSIEHUS.
JIéT 6aboyek ¢ mapta-mas no neto. B ycrnoBusAx ro-BoctovHow EBponbl 1 B
HOXXHbIX 30Hax Poccuu (AcTpaxaHb, AenbTa pekn Bonra) 6aboykm netaroT B utoHe
(Anikin,2000). B KasaxctaHe nét 6abouek HabniopaeTcs C vONsa No CeHTAbpb
(Hacker, 2001). JIéT 6abo4ek B neckax W Takblpax TapkukMcTaHa OT BTOPOW
Aekafbl anpensi, B TyravHbiXx necax OT TpeTber Aekafbl. JIET npopomkaetcs
HEMpepbIBHO A0 Havano TpeTbel nekaabl oKTabps. B TeueHum roga gaHHom
TEppUTOpPUKN passmnBaeTca Tpu nnn Yetblpe nokoneHus D.flexuosa (LeTknH,1965).

B ycnoBusax XopesmcKkoro oasnca pa3BmBaeTcsi B TPEX MOKONEHUAX. 3UMYIOT
ryCeHuUUbl CTapLUMX BO3pacToB. Mocne 3MMOBKM ryCeHMLbl 3aBepLIAT pasBUTHE U
okyknuBatoTcs. ®asa kykonku gnutcs 15-17 gHeii. Mepeble 6ab04kM NOSIBNAIOTCS B
Hayane anpens. JIET npogjomkutenbHbli Gonee mMecaua. OTknagka suLy,
HaumHaeTcs yepes 7-10 gHel nocne Bbineta 6abouyek. Anua passuBatotcs 6-10
AHen. N'yceHnubl xunByT okono 1 mecsua un nutatotes Alhagicanescens.
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JIET BTOpOro nokonexHus HabnogaeTcs B UIOHE-UIONE, TPETLErO MOKONEHUS
B aBrycTte-ceHTs6pe (BekuaHoB, 1998). Yauwie Bcero 6aboyek MOXHO yBUAETb Ha
OTKPbITbIX CyXMX NpocTpaHcTBax 6e3 ChnMowHOro TpaBsAHWCTOro nokpoea. [HEM
6aboykm O0ObIMHO CUMAOAT Ha 3emMne B TEHU KyCTapHMKOB B3MneTawT npu
NPUBNXKEHUN K HUM.

6. Drasteria kusnezovi John, 1910.

Mecto wu parta o6HapyxkeHus: Kapatay 07.08.2002; 12.08.2005;
24.08.2006 (14 ak3 @; 13 ak3 J);9nnukkana05.07.2003; 31.07.2005; 09.08.2006
(17 ak3 Q; 15 ak3 &) Pesepeat 11.07.2005; 14.08.2006; 05.08.2008 (19 3k3 Q;
8 3k3 ).

PacnpoctpaHeHue: TypKMEHNCTaH.

Mopdonorus: baboukn B pasmaxe kpbinbeB 30-35MMm. X0OOTOK XOpOLLO
pa3suT. LWynukn nogHatbl BBepx. CpegHue roneHbl uMMmeroT Gonee 2 wwna,
ocTtanbHble 1. Ha gucranbHOM KOHLE NepeaHuii roneHn MMeTCHA U30MHYThie LUNMbI.
Okpacka nepegHuX KpblNib€B TEMHO-KOPUYHEBas. BHelLHss nepeBsisab HenpsamMast.
PucyHoK 3agHWX KpbiNMbeB MpeacTaBMneH MOYTU MOMYKPYrMbiM TEMHbIM MATHOM
nocepeavHe BHeLLHEro Kpas B 6enov u HenorHom TeMHow obBoaKe.

Buonorus:baboykn netawT B uOHe-aBrycte. [yceHuubl nuTalTCA Ha
Lyciumzuthenicum (Oapuyesa, 1965; bek4yaHos,1998).

7. Drasteria sesquistria Eversmann,1854. CuHoHuM: Ophiusa sesquistria
Eversmann, 1854

MecTo u gata o6HapyxeHus: Akvakynb 12.04.2005; 18.04.2006 (2 ak3 9;
3 9k3 3);TypTkyn 09.04.2005; 16.05.2006 (1 ak3 Q; 1 ak3 &);3nnukkana 01.05.2006
(2 ak3 &); Annukkana 14-16.05.2008 (1 ak3 Q; 1 ak3 )

PacnpoctpaHeHue: HrPoccuu, BocTtouHbii KasaxctaH, 3akaBkasbe,
TypkmeHucTaH, AdraHuctaH, MoHronus.

Mopdonorus: baboukn B pasmaxe kpbinbeB gocturaet 30-32 mm. Fonoea
W rpyob TeMHo-xenTas, Oprowko cepoatas. llepedHue Kpbifibs HaANOMWHAKOT
TpeyronbHUKa, KOCTarnbHas M AopcarnbHas YacTb MpsiMasi; BepLlUMHA HECKOIbKO
ocTpasl; TepMuHanbHas 4acTb Bbinyknas. CepeavHa  MeauanbHbIX U
nocTMeamarnbHbIX MOMOC OKpaLleHa B KpeMoBble LBeTa, 6asanbHble 1 ocTanbHble
4YacTU KPbIIbEB MHTEHCMBHO OKpalleHbl B KOPUYHEBATO-CEPbIE LiBETA; MeaunarbHble
W noctMegmanbHble MOMNOChl 4YepHble. 3aaHue Kpbirbsi Genbie € LUMPOKMMU
YepHbIMU NHUSMK; Baxpomka oboux KpbinbeB benasi.

Buonorusa:BcTtpeyaeTtcs B necyaHblx NycTbiHAX. Babouyku netatoT ¢ anpens
B TypkmeHucTaHe, a B KazaxctaHe — Bo BTopou nonosuHe mas (Nupponen, 2001).
KopmoBble pacTeHusi ryCeHUL, HEM3BECTHBI.

Bnepsble oTMe4eHo Ha TeppuTopun HxkHe AMyaapbUHCKOro oKpyra.

8. Drasteriapicta Christoph,1877.CuHoHuM: Leucanitiscailino var. picta
Christoph, 1877.

MecTo 1 paTta o6HapyxeHus: Akyakynb 15.07.2016; 12.07.2008(1 ak3 J);
Typtkyn 09.07.2016(1 ak3 Q); Snmwukkana 05.07.2016(1 ok3 J3); Kerennm
27.07.2008 (5 3k3 Q; 6 ak3 J).

PacnpoctpaHeHue: HOr Poccun, Cupus, WpaH, Kaekas, CeBepHbil
AdbranncrtaH, LleHTpanbHasa Asus, 3anagHbivi Kutan.

Mopdonorusa: Pasmax kpbinbeB 6aboyek go 32-35 mm. Fonoea u rpyab
cefas u cepoBaTo-kopuyHeBasi. basanbHasa YacTb NepeHNX KpbiNbeB KOPUYHEBAS
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¢ 6enbiMn naTHbIWKamMn. MegnansHasa nonoca ABoWHasA, TEMHO-KOPUYHEBAs, y3kas
W u3BWMMCTasi; noctmeamanbHasi nonoca 3ybyatad. 3agHue Kpbinbs Oenble,
3annTbl KOPUYHEBBLIMUW OKpackamu; 6axpomka necrpasi.

Buonorusa: BcTtpevaetcs B ctensax, 6aboyvku netawT C uons No BTOPON
nonoeuHbl aerycta (Anikin, 2000). B KasaxctaHe 6abouyku netawT B Mae u
ceHTabpe (Hacker, 2001). B TapxuknctaHe nét 6aboyek nepBOro reHepaumm ¢
KOHUa MapTa unu c nepsBov [Jekafbl anpens [0 Havana WIoHS, Korga yxe
NnosiBNAOTCA NepeBble 0COObLI BTOPON reHepauun. B ganbHenwem BbINeT U3 KyKornok
npekpawjaeTcs 1 GOMbLUINMHCTBO KYKONOK BTOPOro MOKONIOHME BragaloT B FETHIOK
cnsauky. OcHoBHasi Macca KyKOJToK BTOPOro MOKOSTOHMSA MOKOUTCS A0 OCEHM, U BbineT
6aboyek npoucxoauMT C Hayana ceHTs6psi. JIET npoporkaeTcd [0 CepeaviHbl
oKTS0pS.

CyTO4YHbIA NET HaYMHAETCA B CyMepKax M NpOAOSKAaeTCH B OCHOBHOM [0
nonyHouun. lHém 6a60oykM cuaaTt Ha necke yyrnybneHusax nog npuUKpbITUEM KyCTOB,
WHOrAa OTKPLITO, @ Takke Ha BETBAX KOPMOBOIO PacTeHWs C 3aTEHEHHON CTOPOHbI.

l'yceHnUbl BeayT HOYHOM 06pas xmM3HW. Ha geHb 3akanbiBatoTCsl B NECOK Mo
KycTaMmn KOPMOBKX pacTeHun. C HacTynneHvem nofHOW TEMHOTbI BbIGMpaloTcs Ha
NMOBEPXHOCTb, MOOHMMAKTCA Ha KyCTbl M MUTAOTCA €ro 3enéHbiIMUM BETOYKaMMU.
[MoTpeBOXeHHbIE TyCEHULbI NaaaloT Ha 3eMITi0 U OYeHb ObICTPO 3akanbiBalTCs B
necok. Kykornka B KOHUe Mas M B UoHe passBuBaeTca 15-18 cytok. ['yceHuupl
pasBuBalTCA Ha pasHbix Buagax Calligonum, ocobeHHo C. griseum, a Takxe
Zygophillumturcomanicum.

BnepBble oTmMeyeHO Ha TeppuTopuMn HwmkHe AMyOapbMHCKOrO OKpyra u
Llaxpucabackon-Kutabckon BnaguHbi.

9. Drasteriacailino Lefebvre, 1827.CuHoHnm: Heliothiscailino Lefebvre,
1827; Leucanitiscailinoobscura Staudinger & Rebel, 1827.

MecTo 1 gata o6HapyxeHus: Akvakynb 04.05.2004; 12.05.2005 (1 ak3 9;
23k3 &); Typtkyn 14.05.2005; 22.05.2006 (2 ak3 J); dnnukkana 28-30.06.2006
(3 3k3 Q; 2 ak3 3); Kerevinu 17.05.2016(5 ak3 Q; 4 3k3 &).

PacnpocTtpaHeHue: HOxHas EBpona, bankaHckuin n-os, CeBepHas Adpuka,
Manas Asug, MNepepHsas Asusa, Cesepedbii WpaH, CpegHss Asusa, KasaxctaH,
Poccusa: Capatos, 3anagHas Cubupb; MoHronusa, 3anagHeii Kutam

Mopdonorus: Pasmax 6aboyek go 30-42 mm. Ocobu o6omx nonoB OYeHb
MOXOXW MO BHELUHOCTW, HO caMku Bonee TemHble, 0CODEHHO nepegHVe Kpbinbs.
lyOHblE LWYNUKN NOOHSITHI BBEPX, 2-W U 3-i YneH MNokpbITbl Yellyinkamu. JIobHas
YyacTb ronosbl 6enas unu xentoBaTto-6enas. [pyab M GPIOLIKO cepo-KOpUYHEBaS.
Okpacka nepefHuX KpbinbeB XentoBaTo-O6enasi, No HanpaBneHUo 3agHero Kpas
cepoBaTtasi. CybbasanbHas nonoca KopoTkasl, YepHas, KoTopasi MpoTsHyTa OT
KOCTanbHOro A0 cepeavHbl Kpbinbd. MeguanbHas nonoca yskas, M3BUnmMcTas u
yepHas; nocTMeauanbHasi IUHUSA BOJIHUCTAs; OKpacka KIMHOBWAHOIO NSATHA
yepHas. Okpacka 3agHuX KpbibeB 6enas ¢ KOpMYHEBBLIMU NATHbIWKaMKU. Baxpomka
060ouX KpbINbEB cepast.

Buonorusa: XapaktepHo Ansi COMHEYHbIX PEYHbIX AOMWH U Nyr, XONMUCTbIX
CKIOHOB. [onMBONbTUHHLIN BUA. Baboykn neTaoT B Mae-uione 1 No3gHeR OCEHbI0.
AKTUBHO NpuneTaroT Ha cBeT. 'yceHuUbl NMTaTCA B Mae U aBrycte-ceHTsiope Ha
Salixtenuijulis, S.wilhelmsiana, S.coerulea, S. viminalis, S.australior, S. oxycarpa,
Rosacanina, R.kokanika, R.corymbifera (Oertapesa, 1973, Hacker,2001).
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BnepBble 0TMeYeHO Ha TeppuTopun Y3beknctaHa.

10. Drasteria rada Boisduval, 1848.CuHoHuMbl:  Microphisarada
Boisduval,1848; Euclidiaroda Herrich-Schaffer, 1851; Ophiusarada Eversmann,
1857; Leucanitischristophi Alpheraky, 1895.

MecTto 1 nata o6HapyxeHus: dnnukkana 11.06.2006; 16.06.2016(23k3 ?;
1 3k3 3); Typtkyn 19.06.2016(1 ak3 Q); Kerennu 20.06.2016(23k3 9; 1 3k3 &)

PacnpoctpaHeHue: HOr Poccun, YkpaunHa, Monpasus, Typuus, Kaekas,
Manas n UeHtpanbHasa Asusa, MoHronus, Kutan.

Mopdonorus: baboukn B pasmaxe kpbinbeB 29-34 mMm. pyab u ronoea
CBEPXY KpacHOBaTO-KOPWYHEBBIE, CBETMbIE. BPIOLLKO CBEPXY CBETNO-CEPOE, CHU3Y
Teno 6enoe. OCHOBaHNS KPbINbEB CBETNO-KOPUYHEBAs; CPEAMHHOE, NOAKPaeBoe U
KpaeBoe nons TeMHo-cepble. BHYTpeHHAsA YacTb CpeanHHOro nomns 1 y4acToK y ero
BEPLUMH cBeTnee. BHyTpeHHAA nepeBsi3b crierka BOMHWCTas, TEMHO-KOPUYHEBaS.
BHeluHAs nepeBsasb ¢ 3yBLOM NPOTMB S4ENKN 1 ryBoKMM M3rnbom K NOYKOBUOHOMY
NSATHY, Aanee noyty npsmas. [Mo4ykoBuaHoe NSATHO CBETNO-Kopu4yHeBoe. 3agHue
Kpbinbs ¢ 6enbiM, crnerka 3aTeMHEHHbIM OCHOBAHWMEM, OKpPYITbIM NATHOM MNPOTUB
AYEeNKn N 2-3 NATHbILWKaMWM BOOMNb BHeLHero kpasi. OcTanbHble 4acTu Kpbinbs B
BMAE KOpynyHeBOn X-obpasHoi curypbl. CpeHue roneHun Hor C lWunamu.

Buonorusa: BcTpeyaeTca Ha necyaHbIX W TUMNCOBbLIX MYCTbIHAX WU B
nonynycTbiHAX, oOa3ncax W nyrax. B TeyeHun roga passBuBaeTcs B ABYX
nokoneHunsx. babo4ykn nNepBoOro MOKOMEHWs feTarT B UIOHE, a CO BTOPOW — WU
TpeTben gekaabl Nons no nNepsbivi AeKkaabl CEHTAOPS. AKTMBHO NPUeTatoT Ha CBeT.
KopmoBble pacTteHns rycenuu, HemssecTHbl (Nupponen,2001).

BnepBble 0TMeYeHO Ha TeppuTopun Y3bekucrana.

11.Drasteriasaisani  Staudinger, 1882.CuHoHuMM:  Leucanitissaisani
Staudinger, 1882.

MecTo 1 naTta o6HapyxeHus: Akdakynb 03.05.2004; 12.05.2005(1 3k3 9; 1
ak3 J); TypTkyn 11.05.2005 (1 ak3 @; 1 ak3 &); Kerennm 17.05.2016(23k3 Q; 23k3

3).

PacnpoctpaHeHue: Poccusa, YkpaunHa, Typuusa, WpaH, AdraHncraH,
KaBkas, LeHTpanbHasa Asus.

Mopdonorusa: baboykn B pasamaxe KpbinbeB 34-37 MM. ['yOHbIE LLYMWKK 1
no6 ronoBbl Genast wnu xentoBato-b6enas. Okpacka rpyau ©Genasi, MoKpbITa
YepHbIMU  Yellynkamu; OpHOLLKO CBETNO-KOPUYHEBAsl, C TEMHO-KOPUYHEBLIMU
NATHbIWKaMn.  [epegHne  Kpbinbs  TEMHO-KOPUYHEBLIE;  MeauarnbHble 1
nocTmeamarnbHble MONOChI Y3KMNe, Kochble, YepHble 1 3ybuyaTelie. Baxpomka G6enasa co
CpeauHHON TeMHOW nonocamu. PUCYHOK 3adHMX  Kpblfib€B COCTOUT U3
CMMBAIOLLMXCSA CBETMbIX U TEMHbIX MATEH. YCUKM CaMLUOB LLeTUHKoBUAHbIE (J), C
KOPOTKMMM BOJIOCKaMU.

Buonorusa: B TeyeHune roga pasBuBaeTcs B ABYX MoKomneHusix. Babouku
NepBOro MOKOSIEHUS NeTalT C Masi Mo BTOPOW MOSIOBMHbI WIOHS, @ BTOPOro — OT
TpeTben aekaabl MNsS 40 NepBoi Aekadbl CEHTAOPS. AKTUBHO NpuneTaroT Ha CBeT.
l'yceHnubl pasBumBalOTCA B Mae-uioHe Ha Atraphaxisspinosa, OHém [epxatcs
BHYTPUW KYCTOB, MUTAOTCSA C NMCTbsIMU. Y KYKOIOK HabntogaeTcs netHAs guanaysa.
B ycnoBusix TypKMEHMCTaHa OKYKITEHWUS] MPOUCXOAUT B UIOHE U BbifeT 6aboyek BO
BTOPOW MOSIOBMHE UIONS.
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BnepBble oTmeyeHO Ha Tepputopunm HwkHe AMyAapbWHCKOrO OKpyra u
LLlaxpucabacko-Kutabekon BnagmHebl.

12. Drasteria herzi.Alpheraky, 1895.

MecTo u pata ob6HapyxeHus: Akyakynb 04.05.2005 (1 ak3 &); TypTkyn
22.09.2016; 28.09.2016(23k3 &'); dnnukkana 21.05.2008 (1 3k3 Q; 23k3 J).

PacnpocTtpaHeHue: Typuus, CesepHblin VpaH, N3pann, MopaaHus, Ervner,
KaBkas, TypkmeHucTaH, Knprnsus.

Mopdonorus: babouyks B pasmaxe KpbinbeB 28-33 MM. YCuku camuoB
HuTeBuaHble. pyAb W ronoBa CBepxy KopuyHeBas, cHudy 6Genas. [lepegHue
Kpbinbsa GypoBaTo-KOPUYHEBbLIE, NOAKPAeBas M KpaeBas Morns TEMHO-KOPUYHEBaS.
BHelwHsAst nepeBsisb ¢ 3ybuoMm, npsiMas OO0 MOYKOBUAHOMY MNATHY, MOTOM crierka
nsrnbaeTtcs.

3agHve Kpbinbsi ¢ 6enbiM, crnerka 3aTeEMHEHHbIM OCHOBaHuUAMU. Baxpomka
6enas. MNepeBs3an 3agHMX Kpbin y3kue, TepMUHanbHas kanva KopuyHeBsas.

Buonorus: B rogy pa3ssuBaeTtca ABe reHepauun. JIET 6abovek oTMedaeTcs
OT dheBpansa no nekabps. PacnpocTtpaHeHO OCOGEHHO B MYCTbIHAX M Oa3ucax.
KopMoBble pacTeHns ryCeHuULbl HEM3BECTHBI.

BnepBble 0TMeYeHo Ha TeppuTopun Y3beknctaHa.

13. Drasteria sinuosa.Staudinger, 1884.

MecTo 1 pgata o6HapyxeHusi: Akdakynb 07.05.2004 (1 ak3 Q; 1 ak3 3);
TypTkyn18.05.2016(23k3 Q; 33k3 J&'); Annukkana 25.05.2008 (23k3 J')

PacnpocTtpaHeHue: TypkMeHUCTaH, TagXukucTaH.

Mopdonorus: baboukn B pasmaxe kpbinbeB 30-34 mm. Ha guctanbHom
KOHUEe nepedHen TroneHn WMelTCH W3orHyTble wunbl. [lepegHne  Kpbinbs
KopuyHeBaTo-cepble. [logkpaeBad W cpedMHHOE  MONecBeTNo-KOpUYHEBAS.
MepuwanbHasa nomoca He 3aMeTHa, W3 XapaKTepHbIX NSTeH BblaenseTcs
noykoBuaHas. TepMuHanbHas noroca W BHELWHAS MepeBsidb BonHUcTas. ®oH
3aHUX KpbinbeB 6enbivi ¢ 6ypbiMu paccbinkamu. bBaxpomka 6enas.

Buonorusa: MNonvBONbTUHHLIA BUA. XapakTepeHAns necdaHblX MyCTbiHb.
Babouky netaoT C KOHUA anpensi 40 OKTs0psi. [yceHWLbl pa3BMBalOTCS Ha pasHbIX
Buaax Alhagi.

BnepBble oTMeyYeHo Ha TeppuTtopun HmkHe AMyAapbUHCKOrO OKpyra.

3AKINIOYEHUE

B pesynbTaTte npoBeAeHHbIX nUccrneaoBaHuii 3acpmkcnpoBaHbl 2 HOBbIX OIS
dayHbl KpbiMa Buga coBok Drasteria saisani(Staudinger, 1882) u Drasteria
rada(Boisduval, 1848), a Takke nOnyyYeHbl OpUrMHarNbHble QayHUCTUYECKMEe
[AaHHblEe MO MHOTMM BWAaM, paHee M3BECTHbIE MO eAUHUYHBIM Haxodkam. Ons psaaa
BMOOB BbISIBNEHbl KOPMOBbIE pacTEHUS UM OCOBGEHHOCTVM MpenmMarnHanbHOro
pa3BuTusi, B TOM uyncne ans Buaos Drasteriasinuosa. (Staudinger, 1884) n Drasteria
cailino (Lefebvre, 1827) nogobHble cBefeHUs ycTaHOBMEHbI BriepBble. B uenom,
(hayHa coBok KapakannakctaHa SBnsieTcs JOCTaTOYHO XOPOLUO M3YyYEeHHOW, BMECTe
C Tem, NS Lenoro psga BuaoB umeetcsa euumTt nHgopmaumm no Tpoomyeckum
cBsA3AM U ocobeHHOCTAM Guonorun, 4YTo CBUAETENLCTBYET O HeobxogumocTu
OanbHeNLINX nccnegoBaHun.
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Kowenb AHHa MaBniBHa, Jlawko AHacTacis BonogumupiBHa,
ApoweHko €BreHia OnekcaHapiBHa

HYUYK imeHi T.I'. LLleBYeHKa,

(YepHiriB, YkpaiHa)

[0 NPOBJIEMU NPO®ECIAHOI niAroToBKU MAMBYTHIX ®AXIBLIB
OOLLUKITbHOI OCBITU

AHomayis. Y  cmammi  poskpumo CymHicmb 0ifnIbHICHOZ0,
iHMeespamugHo20, iHMepakmueHo20 ma KoMremeHmHicHogo rioxodie 0o
nideomosku malibymHix euxoeamersie Oimeli OOWKibHO20 8iKy. AKUEHMmMOo8aHo
ysazgy Ha 3HayeHHi OiffbHICHO20 ma iHmezpamueHozo midxodie y Hag4aHHI
maubymHix ¢paxisuige. ObrpyHmMosaHo 8rnpo8adKeHHs iIHMepaKkmMu8HO20 Hag4YaHHS
K ymMosu peanizauii iHmepakmugHoz20 nidxo0y 8 3aknadax euuoi oceimu.

Knroyoei cnoea: nidxio, OdisnbHicHUU nidxid, iHmMezpamueHull mniodxio,
KomnemeHmHicHul ridxid, npogheciliHa KOMNemeHmMHICMp, iHmezpauis.

Annotation. The article reveals the essence of activity, integrative,
interactive and competence approaches to the training of the future teachers of
children of pre-school age. The emphasis is focused on the meaning of active and
integrative approaches in the training of the future specialists. A description of the
principle and levels of integration is given. The use of interactive learning as the
condition for the implementation of the interactive approach in higher education
institutions has been grounded.

Key words: approach, activity approach, integrative approach, competence
approach, professional competence, integration.

MoctaHoBKa npo6nemwu. IHTerpauinHi npouecn, BXOOKEHHS YKpaiHCbKOi
AepXXaBu B €BPOMNENCbKUIA Ta CBiTOBWMIM OCBITHIW NPOCTIP 3yMOBOTL NOTpedy
BOOCKOHANEHHs nigrotoBkM (paxiBLUiB OOLLUKINIbHOI OCBITW, 30aTHUX €dEKTUBHO
34iicHIOBaTU NPOdECiNHY AisNbHICTb. TOX Nnepea CMCTEMO BULLIOT OCBITUM YKpaiHu
noctae 3aBOaHHA MOZAEepHi3auii niarotoBkn ManbyTHIX BUXOBATENiB: OHOBMEHHS
uinen, 3micTy, TExHOMOorih HaBYaHHSA, BOOCKOHaNEeHHs opraHisauii OoCBiTHLOI
AisiNbHOCTI Towo. Peanisauis ubOro BaXNMBOro 3aBAaHHA B Cy4YaCHWX YMOBax
aKkTyanisye notpeby BOOCKOHANEHHSA CUCTEMM MPOMECINHOI MiArOTOBKM ManbyTHIX
BMXOBaTeNiB 3aknagiB AowkinbHoi ocBiTh (300), rotoBux 3abe3neuntn HanexHum
piBEHb PO3BUTKY AITEN OOLLKIMLHOIO BiKY.

3 KOXXHUM POKOM MiABULLYIOTLCA BUMOMM A0 haxiBuiB OOLWKINbHOI OCBITU. Big
AKOCTI NpOodeciHMX 3HaHb, YMiHb, HaBWYOK, PIBHS coUianbHOI 3PinocTi, Wo iX
oTpMMae ManbyTHI BUxoBaTesb B yMOBaX OCBITHLOrO MPOLIECY B 3aknajax BULLOI
ocsiTu (3BO), 3anexatume noganbLUM PO3BUTOK YKPaTHCLKOT AepKaBu.

Y 3B’513Ky i3 UMM npobnema npodeciHOi NiAroToBKM MabyTHIX BUXOBaTeNiB
aiTen gowkinbHoro Biky B 3BO € ogHieto 3 akTyanbHuX npobnem cy4acHOCTi.

AHani3 ocTaHHiX pocnimkeHb i nyb6nikadin. [MpoGrnemu nigroToBkM
ManbyTHiIX paxiBuiB 00 npodeciiHOi  neparoriyHol  OisiNbHOCTI,  IXHBOrO
NpodecinHOro CTaHOBIEHHsi, (QOPMYBaHHSA MNedaroriyHOi MaMCTEpPHOCTI  TOLWO
po3kputo B gocnimkeHHax J1. AptemoBoi, H. Maspuw, O. dybaceHiok, |. 3s3toHa,
K. KpyTint, H. Huukano, |. LLopoGypu Ta iHwuX. Tak, 3acToCyBaHHS iHTEPAKTUBHUX
METOAIB Yy HaBYaHHiI CTyAeHTiB po3kpuTi y npaudax 1. Aptemosoi, I'. BeneHbkoi,
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J1. OHoppinyyk; ymoBM bopMmyBaHHA nefaroriyHOi  ManCTepHOCTI  ManbyTHiX
neparoris i ManbyTHiX BuxoBaTenis 3okpema gocnigxysanu |. 3asioH, K. KoceHko,
T. WBeup Ta iHWi; hopmun, MeToAM, 3acobn, yMOBM NIArOTOBKM ManbyTHIX negaroris
ctanu npegmeTom pgocnimpkeHb H. boraaHeub-binockaneHko, B. Bopox6iT-
lopbartiok, J1. 3paHesuny, H. Kasakosoi, T.[llywkap Ta iHwwux. MpugineHo ysary
OOCTNIAXEHHAM CyvacHMX nigxoAdiB y nigrotoBui ManbyTHiIX negaroris, a came:
peani3auito  akMeorioriyHoro nigxody B neJaroriYyHOMYy ynpasriHHI, MoTMBaUi€Eto
ManbyTHiX negarorie BigobpaxeHo B gocnigxeHHi O. Manyca, cMcteMHoro niaxoay
B YNPOBaKEHHI iIHTEPaKTUBHMX TEXHOSOTIN — Y aocnigkeHHi J1. IicoubKoi, po3BUTOK
ocobucTocTi ManbyTHLOro nNegarora Ha 3acafax CMHEpPreTMYHOro Migxo4y BuMBYana
J1. TkayeHko, akcionoriyHMi nigxig [0 BUXOBaHHA 0OCOBUCTOCTI ManbyTHLOro
BunTens poskputo C. BiTBuLbKOLO.

Tomy BBaaeMo 3a HeobxigHe BMOKPEMUTM CyyacHi Nigxoau 4O NiAroTOBKM
ManbyTHIX BMXOBaTeniB AiTel LOLIKINbHOrO BiKy, WO 3HAMWMIO BigobOpaXeHHA B
HayKOBO-NeaaroriYHNX AOCNIMKEHHSIX Pi3HMX acnekTiB 03Ha4YeHoi npobnemu.

Buknag ocHoBHoro maTtepiany. B akagemMiyHOMy TriymayHOMY CIOBHUKY
YKpalHCbKOI MOBM HasiBHE Take TpaKTyBaHHA MNOHATTA «nigxig»: «[Mligxia — ue
CYKYMHIiCTb cnocobiB, NpuioMiB po3rnsgy 4oro-HebyAb, BMMMBY Ha Koro-, LO-
HeOyab, CTaBneHHA [0 Koro-, 4oro-Hebyab» [7, c.522]. [igxig, Ha Aymky
O. BosHiok, O. [ly6aceHiok [2], MOxe po3yMmiTUCA SIK po3rnsg negaroriyHmx sBuL
nig NeBHUM KYTOM 30py, SK cTpaTeris JocnigKeHHs npouecy, — 6a3oBa LjiHHICHa
OpieHTauis, Aka BU3HAYa€ nos3uLito negarora.

AHani3 nybnikauii, y SKux po3KpuTo npobnemu niArotoBkn MamnbyTHix
BMXOBaTENiB A0 NPOMECINHOI AiANbHOCTI B PIi3HOMAHITTI acnekTiB, [03BONde
BMOKPEMUTM HaMBIinbLL NOLWMpPeHi Niaxoam Teopii i npakTukM npodecinHoi OCBITH Ha
cy4acHomy eTani.

HaykoBusiMM Hacamnepeg BWOKPEMMEHO KOMMETEHTHICHUA nigxig Yy
HaBYaHHi ManbyTHix caxisuiB. Tak, P. ApoHoBa [1] po3ymi€ «KOMNETEHTHICHWUIA
nigxig» sk CNPAMOBAHICTb HaBYarnbHOrO NPOLECy Y BULLN LWKOMi Ha hopMyBaHHS 1
pPO3BUTOK 06a30BUX, KMOYOBMX | NPeaMETHUX KOMMETEHTHOCTENM OCOBUCTOCTI.
PesynbTtaTtoMm Takoro cnpsimyBaHHs € (pOpMyBaHHSA 3ararbHOI KOMMETEHTHOCTI, Lo
iHTerpye 0CobMCTICHI SIKOCTi Ta HOBOYTBOPEHHS.

[MoHATTA  «KOMMNETEeHTHiICHMM niaxio» € noxigHMm  Big  iHWoro —
«KOMMETEHTHICTbY.

MOHATTS  «KOMMETEHTHICTbY XapakTepu3yeTbCAd  TakUMW  SIKOCTSMU  §K
3Halo4mn, 06i3HaHWA, aBTOPUTETHUI y NEBHIN ranysi. MNpodeciiHa KOMNETEHTHICTb
y  Ncuxonoro—nefaroridHin - nitepatypi  po3rnggaetbca 9K npodecinHa
NiArOTOBMEHICTb | 3AaTHICTL cheuianicta OO0 BUMKOHAHHS 3aBAaHb i 0OOB’s3KiB
npodeciiHoi aisnbHocTi. [o ii CTPYKTYpWM BXOAATb 3HAHHA, YMIHHA Ta HaBWYKM
NPodeCiNHOI AiANbHOCTI.

OCHOBHMMW CKNagoBMMK NPOMECiNHOI  NedaroriyHoi KOMMETEHTHOCTI €:
1) cuctema NCMXONOriYHMX, 3aranbHOAMAAKTUYHMX Ta cneuianbHuUX (axoBuX 3HaHb;
2) cuctema paxoBux yMiHb; 3) npodpecinHi 3gibHOCTI Ta NPOdECINHO 3HaYyLLi pyUcK
0CcoOMCTOCTi. YMOBaMM YCMilWIHOIO ¢pOpMYyBaHHA MPOGECIAHOT KOMMNETEHTHOCTI €:
¢dopmMyBaHHSA CBITOMMsiAY Ta CNpPsIMOBAHOCTI OCOOWUCTOCTI, Ha OCHOBI SIKMX
BinOyBaETbCSl 3aCBOEHHS 3HAHb i YMiHb; PO3BUTOK MpodpecinHmx 3gibHocTen Ta
NPodeCINHO 3HAYYLUMX PUC OCOOMCTOCTI B KOHTEKCTI HabyTTs negaroridyHoro
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pocsigy [1]. MNpodeciiHa KOMNETEeHTHICTL BuxoBaTens — Ue HeobxigHa ymoBa
NiABULLIEHHST SIKOCTi negaroriyHoro npouecy. Ha ocHoBi aHanidy pisHUX BU3HaYeHb
[aHOro MOHATTS 3a YMOB 0COGNMBOCTEN [AiANbHOCTI  BMXOBAaTenNs MOXHa
CMHTE3yBaTW HACTYMHWUI BapiaHT: npodeciiHa koMneTeHTHICTb Buxosatens 300 —
ue 3aibHicTb 0O edeKTMBHOrO BMKOHAHHA NPOMECiVHIN AiSnbHOCTI, BU3HaYyBaHin
BMMOramu nocagi, wo 6asyetbcs Ha pyHaamMeHTanbHi HayKoBIl OCBITi | eMOoLiiHO-
LiHHICHOMY BigHOLWEHHI A0 negarorivyHoi AianbHocTi. BoHa nepenbayae BonofiHHA
NPOdeciiHO 3HAaYMMUMK yCTaHOBKaMM i OCOBOBUMW SKOCTAMW, TEOPETUHHUMMU
3HaHHAMU, NPOMECINHUMUN YMIHHAMMW | HABUKaMMU.

MpodoeciiHa KOMMNETEHTHICTb ManWbyTHLOrO BUXOBATENs  OOLLKINbHOIO
3aKknagy — Ue CyKYMHICTb AisfIbHICHO-PONbOBMX i OCOBUCTICHUX XapaKTepucTUK
neparora, WO AO3BOMAKTbL MOMY Ha BMCOKOMY PiBHI hopmyBaTu Yy OOLUKINbHMKA
OCHOBM XKWUTTEBOI MNO3MLUiIT 9K CUCTEMM UIHHICHMX BIOQHOCMH [0 NpPUPOAW,
PYKOTBOPHOro CBIiTY (KynbTypu), OO nwogen i camoro cebe. Baxnuse wmicue
BiABOOUTLCSH (DOPMYBAHHIO Y AOLLUKINIbHUKA CaMOTBOPEHHS, PO3YMIHHA AWTAYOro
«51», BUXOBAHHS Y AUTUHM NO3UTUBHOTO LiIHHICHOrO CTaBneHHs Ao cebe.

IHTerpatMBHMIA MigXxig B OCBITHbOMY Mpoueci 3abe3neyye peanisauito
NPUHLUMNY iHTerpanbHOCTI 3HaHb (30Kpema Yy MAoWMHI iX MikguuinniHapHOCTI),
negaroriyHMX cuctem, udinen oceitk Towo. Llen nigxia, HaronowyoTs O. Bo3HIoK,
O. [lybeceHtok [2], peanisye npuvHUMN B3aEMOAONOBHIOBAHOCTI MPUPOAHMYO-
HayKOBOI MeTOOUYHOI Tpaguuii  rymaHiTapHMx cnocobiB Mi3HaHHS, WO O03BONSE
peanisyBatu iHTerpauito — cnoci6 i npouec dopMyBaHHs GaraToBUMipHOI
nonioHiYHOI KapTUHW CBITY, 3aCHOBaHOI Ha CMOJSTy4YeHHi Pi3HMX cnocobiB i chopm
OCATHEHHSA [LINCHOCTI; Lie TakoX npouec i pesynbTaT CTAHOBMEHHS LiNiCHOCTI
(xoni3amy) — €4MHOT AKOCTi Ha OCHOBI DaraTbOX iHLWMX AKOCTEN; NPUHUUM 34iINCHEHHS
OCBITHLOIO MpoLecy, 3aCHOBaHWIN Ha B3aEMHOMY AOMOBHEHHI, KOMMIEMEHTaPHOCTI
pi3HMX POpPM Mi3HAHHA N 3aCBOEHHS OiNCHOCTI.

IHTerpoBaHmn nigxig, Ha gymky K. Kpytin [4], € BU3Ha4anbHMM B OCBITi 1
BigoOpaxae 30iNCHEHHs1 ioe B3aeMo3B'A3ky i B3aemofii B Oyab-Akomy 3
KOMMOHEHTIB OCBITHLOrO NpoLecy BiANOBIAHO OO TUX YW HWKX Uinen i 3aBOaHb
OCBITM, WO Bege OO0 MNiABULLEHHS pPIiBHA WOro UinicHocTi. TakMM 4YMHOM,
iHTerpoBaHui nigxig B OCBITI — Nigxid, Wo Bege A0 NobyaoBu OCBITHLOrO NpoLecy
3a NPUHLMIMOM iHTerpadii.

IHTerpadia (Big nat. integrum — uine, nart. integratio — BiQHOBNEHHs!) —
NoeaHaHHs!, B3AEMOMPOHMKHEHHS; npouec o6’egHaHHs Oyab-SKMX enemMmeHTiB
(4acTuH) B ogHe Uine, B3aeMo30NMKeHHs 1 YyTBOPEHHS B3aemo3B’sa3kiB. O. BoaHIok,
O. ly6eceHtok [2] cTBepOXylTb, LWO iHTerpauis € HeobXigHOW YMOBOK
MOAEepHi3aLii 3MiCTy OCBiTW, cnpusie POPMYBaAHHIO LifiCHOI CUCTEMU 3HaHb, YMIHb i
HaBMYOK BMXOBAHLB, PO3BUTKY iXHBOTO MUCIIEHHS, TBOPYMX MOXIMBOCTEN. BigTak,
iHTerpaTMBHMMA nNigxia B OCBITIi Ta 3aranom Yy pO3BUTKY FOAUHU 3YMOBIIHOE
Hagpe3ynbTaT Ha OCHOBI iHTerpauii OKpeMux pO3BMBANbHWX acnekTiB — HOBI
CUCTEMHI BIACTUBOCTI LLINOro — LinicHy 0COBUCTICTb.

M. MNpokod’eBa [5] xapakTepuaye iHTerpadito B KinbKOX acnekTax: sk: asuLle,
Lo Mae ABOEAUHY NPUPOAY Ta € Hacamnepen NpoLecoM i pe3yrnbTaTtoM BOAHOYAC;
CTaH UiNiCHOCTI, WO Mae Taki SKICHi XapaKTepUCTUKW: B3aEMO3B’A3KY, B3aemogii i
B32EMOMPOHUKHEHHS1, B3aEMO3anexHoCTi; npouec 3nNuTTA B e€AuHe Uine padiwe
OndepeHLinoBaHNX enemeHTiB, WO MpMBOAUTL A0 HOBUX SAKICHUX i NOTEHUiMHUX

96



«POLISH SCIENCE JOURNALD>»
SCIENCECENTRUM.PL ISSUE 6(15) ISBN 978-83-949403-4-8

MO>XXITMBOCTEWN L€ LiNiCHOCTI, a TaKOX 3MiH BNaCTUBOCTEN CaMUX ENIEMEHTIB; SIKOCTI
dYHKUiOHanNbHOI YMOBW iCHYBaHHA 1 piBHOBArM CUCTEMMU, @ TaKOX MeXaHi3my i
pPO3BUTKY.

MpuHumn  iHTerpauii K. KpyTin  [4] po3ymie €K CcTaH MOB’A3aHOCTI,
B3aEMOMPOHUKHEHHS | B3aEMOAii OKpeMmX OCBITHIX ranysen, wo 3abesnevyloTb
LiniCHICTb OCBITHLOrO NpoLecy.

Peanisauis iHTepakTMBHOro nigxody B NIAroTOBLi ManOyTHIX BMXOBaTeNiB
BinOyBaeTbCsl Ha OCHOBI oOpraHisauii iHTEpakTMBHOrO HaB4YaHHSA. |HTepakTuBHe
HaBYaHHA TPAKTYETbCA SK crneuianbHa popma opraHisauil nisHaBanbHOI AisfbHOCTI,
MeTa AKoi — CTBOPUTU KOMCOPTHI YMOBW HaBYaHHS, 32 SKUX KOXEH CTYAEHT
BiYyBa€ YCMilWHICTb Ta iHTENeKTyanbHy CNPOMOXHICTb [4].

O3HakaMy iHTEPAKTUBHOIO HAaBYaHHA € Taki: HasABHICTb CMiNbHOI MeTn
AiANbHOCTI; CNNaHOBaHWM  OYiKyBaHWWA pesynbTaT HaBYaHHHA; BUKOPUCTaHHA
cy6’eKTHOro 4OCBigy KOXHOro CTyAeHTa; HaB4YaHHA Ha OCHOBI Ajanory; cnisnpaus B
HaBYaHHIi; JOCSArHEHHsI ycnixy BCiMa y4yacHMKaMu OCBITHbOro MpoLecy B ymoBax
YCMILWHOCTI KOXHOrO CTYAEHTA; aKTUBHICTb YCiX CTYLAEHTIB B OCBITHbOMY MPOLECI;
HafaHHA CTydeHTaMm BigyyTTa  iHTeneKkTyanbHOI CMPOMOXHOCTI; HasiBHICTb
npobnemHoro 3aBAaHHs, obMiH 3HaHHAMMU, inesamn, cnocobamm AiANbHOCTI TOLLO,
opMyBaHHS Ta BiACTOBaHHA (abo 3MiHa BHacnigok [Aii aprymeHTiB) BRacHoi
nosuuii B armocdepi B3aeMHOI NigTPUMKM 1 AOOPO3NYNMBOCTI; MNOEQHAHHSA
iHOMBIAYyanbHOI, NApHOI, rPYNoBOi, KONEKTUBHOI PpOGOoTK.

B iHTepakTMBHOMY HaBYaHHi €dEeKTMBHO 3aCTOCOBYIOTbCH iHTEPAKTUBHI
npunoMn (HeBenuuki Mpouenypy OpraHisauii iHTepakTUBHOI B3aeMogii), MeToau
(cnocobu pisnbHOCTI nmeparora Ta CTYAEHTIB 3 opraHisauii  edektuBHoro
iHTEpaKTUBHOIO MPOLECY HaBYaHHA) Ta cknagHi TexHonorii (noegHyTe y cobi
Kinbka MeTodiB i pi3Hi dopmu HaByaHHs). O. MomeTtyH, J1. MNMupoxeHko [6]
BM3HA4YalOTb KiNbka BUAIB IHTEPAKTUBHUX TEXHOSOriN: iHTEPAKTMBHI TEXHOMOriT
KOOMepaTMBHOIO HaBYaHHS, iHTEPaKTUBHI TEXHOMNOrii  KONEKTUBHO-rPYnoBOro
HaBYaHHS, iHTEPaKTWMBHI TEXHOMOTiI CUTYaTUBHONO MOAENIOBAHHA Ta iHTEPaKTUBHI
TEXHOIO i BignpaLoBaHHA ANCKYCINHNX MUTaHb.

AHamia cyvacHUX HaykoBMX [OCrimkeHb MoOydoBM Mpouecy OCBiTU
ManbyTHIX BMxoBaTeniB AiTe [AOLIKINbHOrO BiKy MOKa3aB, LWO HWHI HasABHI
po3pobneHHs Woao peanisauii gisnbHicHoro nigxoay, wWo nepenbayae opieHTauio
Ha pO3BWTOK TBOPYOro MOTeHLiany ocobuctocTi Ta [gae 3Mory BpaxoByBaTu
iHOUBiAyanbHi 0COGNMBOCTI KOXHOIO CTyAEeHTa 3aBAsiKM BKMYEHHS B LiSNbHICTb
ansa camopeanisauii 1 0CoBUCTICHOrO 3pocTaHHsA. [issnbHiICHWIA NigXiad y HaBYaHHi,
3a3Havae 3. KypnaHp [8], nepepbavae Biabip 3MiCTy HaByanbHUX npegmeTiB 3
ypaxyBaHHsaM cneuudikn ManbyTHbOI npodeciviHoi (BUpobHu4oi) aiansHocTi. Llen
nioxia XxapakTepusyeTbCs BUSBMEHHAM OCOGNMBOCTEN MNpOLECIB  3aCBOEHHS
CTYAEHTaMU KyrnbTYpHO-iICTOPMYHOrO [[0CBiAY, HAKOMWYEHOro IOACTBOM, i MOro
nepefaBaHHsl, BMPOOMEHOro couianbHOK MPaKTUKOK, TOOGTO 3aCBOEHHSI 3HAHb,
yMiHb, HaBWMYOK, BMAIB i cnocobiB AisnbHOcTi. Biabip ocBiTHbOro matepiany mae
BignoBigaT KpuTepito NOBHOTM M CUCTEMHOCTI BUAIB AiSANbHOCTI, HEOOXiAHMX Ans
KBanidikayiinHOT KOMMNETEeHTHOCTI. TOMy B HaBYaHHi MOTPIOHO BMOKPEMIIOBATU
npegMeTHO-NpoLuecyanbHUn 3MICT, Takui, 3a 3aCBOEHHAM SIKOTO MoxHa 6yno 6
crnocTepiraTi 1 KepyBaTu HUM, | NpeaMeTHO-AIANbHICHUI, Lo 3a JKepenaMn 3HaHb
noainaeTbCa Ha TpW pPiBHI: HAOYHO-MaTepianizoBaHWi, NpeaMeTHO-MaTepianbHUM,
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CNoBeCHO-3HaKoBW. [ifanbHICHUIA Nigxia [O3BONSE BCTAHOBUTM piBEHb LiNICHOCTI
afjanTMBHOI  OCBITHbOI CMCTEMM, CTYMNiHb B3aEMO3B'sI3Ky Ta B3aemopgii i
LiNeaMiCToBMX eneMeHTiB, CniBnignopsaKkoBaHICTb  LifIbOBUMX  OPIEHTUMPIB Y
AiSiNbHOCTI NiACMCTEM Pi3HOMO PiBHA.

TakMM 4YMHOM, OpraHisauis nisHaBanbHOI OiANbHOCTI ManbyTHIX dhaxiBuiB y
KOHTEKCTi AisnbHICHOro nigxody noBWMHHa 3abe3nedvyBaTn aKTUBHICTb CTYAEHTIB,
nepeTBOpeHHs iX i3 06’eKTiB OCBITHBOrO Mpouecy Ha CyO'ekTiB, a BUpILLIEHHS
3aBAaHb (HOPMYyBaHHA CUCTEMU TEOPETUYHWX 3HaHb Ta iX TpaHcdopmauii y
NpaKkTU4HY NNOLWMHY B NiagroToBUi ManbyTHix daxiBuiB BiAOyBacTbCS OAHOYACHO Ta
KOMMIIEKCHO.

BucHoBku. OTxe, neparoridHa  OisinbHiCTb  Oyae  edeKkTuBHOW
NPOAYKTMBHOI Nu1LLE Y TOMY BUNaAKy, SKLWO Y neaarora € 6axaHHs cTaTh XOpoLUnm
BMXOBaTENEM, NparHeHHs1 JONPOMECINHOI CaMOOCBITU i CaMOBUXOBaHHSA, BUCOKUIN
piBEHb CaMOKOHTPOII0,eMOLiiHa BPIBHOBAXEHICTb, KOMYHikabenbHiCTb, rOTOBHICTb
00 cniBpobiTHMLUTBA, BMEBHEHICTb Yy COOi, YCBiAOMMNEHHA BignoBiganbHOCTI 3a
XWUTTH,300pOB’'S Ta pO3BMTOK AiTen. Pe3ynbTatom MiArotToBKM ManbyTHLOro
BuxoBatenss 300 Ha 3acagax Q[ianbHICHOroO, iHTErpaTUBHOMO, IHTEPAKTMBHOIO,
KOMMNETEHTHICHOro nigxonis Mae 6yTu daxiBelpb, SKUA He NWLIE BONOAIE CUCTEMOID
TEOPETUYHMX 3HaHb, a W CCHOPMOBAHUMU HaBUYKaMUN iX 3aCTOCYBaHHS; SKOMY
nputamMaHHi npodeciviHi SIKOCTi Ta 0CoBUCTICHI MopanbHi LiHHOCTI; sikMiA Bonogie
aKTUBHO XUTTEBOIO MO3MLIEID Ta HaBUYKaMn epeKkTUBHOI B3aeMogil B negarorivHin
CMIiNbHOTI 1 Cy4aCcHOMY CYCNifNbCTBI.
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Mypanos Myxutaud Kaguposuy
KapwuHckun 'Y
(Kapwu, Y36ekucraH)

PA3BUTUE CNNOCOBHOCTEMN BYAYLLEIO YYUTENSA MY3bIKU

KpeaTuBHbIi Noaxod yuuTens MysbikM KaK akTMBHas camocTosTernbHas
AeATenbHOCTb, MOpOXAaeT HevyTo HoBoe. HoBM3Ha TBOpYecTBa MOXeT OblTb
oLleHeHa C OOBLEeKTMBHOW M CyObeKTMBHOW Toyek 3peHus. B nepsom cnyyae
KpUTEeprMeM CTaHOBUTCS coumanbHas LeHHOCTb M HOBU3HA peLLeHusi, 30eCb MOXHO
roBOpuTb O TBOPYECTBE B MOSIHOM CMBbICME CfIOBa Kak OEATENbHOCTM XyAOXHMKa,
y4yeHoro, usobpetartens, negarora u T.4. Bo BTopom cniyyae TBOpueckuin npouecc
He obnagaeT HOBM3HOW M COLManbHOWM 3HAYMMOCTBIO, HO TEM HE MeHee B npoLecce
TBOPYECKOW AEATENbHOCTUN yyYuTens MOryT MMeTb MEeCTO Te e MCUXOnornyeckme
npouecchl, KOTOpble XapakTepHbl [Af1S  MOMHOUEHHbIX ¢opM  TBOpYecTBa,
HeobXoAMMbIX yuMTemno My3blKM Ha COBPEMEHHOM aTane. JTO 0bbsACHAEeTCs Tem,
4YTO CcyObEKT TBOpPYECTBa BO BTOPOM Criyvae Takke CoBepLuaeT OTKPbITUS, HO - AnS
camoro cebs, n Takum obpaszom oboraliaeT CBOM CrOCOBHOCTWU, TBOPYECKUN
noTeHunMan W BHYTPEHHMW MUp B Uenom obydawwerocs. VIMeHHO noaTtomy
TBOpYeCKas [AeATEeNbHOCTb YYalmuxXcs B CambiX pas3HoobpasHbiX NposBrEHUAX
CTaHOBUTCSA BaXKHbIM cpencTsom yCrneLHoro pasBuTUS MHOIMX
coumnanbHO3HaYMMbIX KpeaTMBHBIX KayeCTB NMUYHOCTU (BOOOpaKeHue, MbllineHve,
CO3HaHue, peLuMTenbHOCTb, BONeBble kavecTBa u gpyrue). MNpunobleHne K gaHHON
AeATEeNbHOCTN yunTenen My3blkM paccMaTpuBaeTCs COBPEMEHHON AMOAKTUKOW Kak
HeobxoAMMbIN 3aNeMeHT coaepKaHna obpasoBaHus.

WNccnegys npoueccbl B3aMMoOCBSi3W TBopyecTBa M obpasoBaHus, yyeHble
NPUXOASAT K BbIBOAY, YTO OHW B CBOEN OCHOBE NPEACTaBMSOT «MUCKYCCTBO MOMCKa,
NPUMEHEHNA KOMOMHaUUM 3HaHUKA HOBbIMWM METOO4AMMWY», «... MOUCK COBEPLUEHHO
HOBbIX HOBATOPCKMX NeAarormyecknx peLueHnii u Luenesbix cuctem» [1].

Meparornyeckni npouecc B 0OWeobOpa3oBaTENbHOM LUKOME  [AOIKEH
oGecneymBaTb NNaHOMEPHOE pasBUTUE CMOCOBHOCTEN JIMYHOCTM, KOTOpble
CTUMYMUPYIOT AeaTenbHOCTb OyAywero yuntens My3blku, nonyyas A00aBOYHbIN
UMNynbc, 3Hepruio, AnNs Gonee WHTEHCUBHOW TBOPYECKON [OeATeNbHOCTU.
MpymeyaTensHO B 3TOM NfaHe TO, YTO CErofHs MHOIO U MNOAOTBOPHO paboTaroT
Haj BOOPYXEHVWEM CBOMX Hay4HbIX 3HAHUIA MO MMMO CreumarnbHbIX NPeaMETOB Kak
(cnew MHCTPYMEHT, AVMPWXXMPOBaHME, XOp, TEOPUS My3biKK, CONbeskno 1 apyrum)
Oyaylwme yyntens My3bikKi COBEPLLUEHCTBYIOT CBOM 3HaHUM B 0bnacTv negarorvku,
ncuxonoruu,coumonormm 1y Oyaylmx yyitenem My3sblkM COBEPLUEHCTBYETCS
HaBbIKM MCMXONOro-neaarornyeckor NoagroTOBKU B X TPYAOBON AeATENbHOCTH.

AHanu3 pasnuyHbIX UCTOYHMKOB Mo Npobrneme TBopYecTBa B Neaarornyeckon
Hayke No3BonsieT Ham cAaenaTb BbiBOA O TOM, YTO OHO XapakTtepuayeT cobomn kak
BaXXHENLLMN nokasaTenb coumanbHOW M npodheccnoHanbHOM 3penoctu negarora,
KOTOPbI/A MpOSIBNSiIETCA B TakMx YepTax Kak: CTpemreHue K MOCTOSHHOMY
NPOECCMOHANbHOMY,  UHTENnNeKTyanbHOMy,  KynbTypHOMY W MOpanbHOMY
CaMOCOBEpPLUEHCTBOBAHWIO;  3aMHTEPECOBaHHOCTb B ycrexe [AeATenbHOCTY;
noTpebHOCTL K TBOpPYECKOW camopeanu3auuv B TpyAde, NOUCKe, OPUTMHANbHOCTH,
KOHCTPYKTUBHOCTU  MbIWISIEHNS B OTHOWEHWW K MWUPY; YMEHWe HaxoauTb
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onTMManbHble NyTU U CNoCcoObl YyCTpaHeHUs HeQOCTaTKOB B MOMYYEHUW NyyLumX
pesynbTaToB [EATENbHOCTW, NpeaBuaeTb MOCnNeAcTBUS CBOUX [OEWCTBUA W©
MOCTYMKOB; CNOCOBHOCTb MPMHMMaTb Ha cebs OTBETCTBEHHOCTb 3a pesynbTaThl
COBCTBEHHON AeATeNbHOCTW, KOMMEKTMBA; YMEHWEe CaMOCTOSITENbHO BapbupoBaTh,
HaxoOuTb HepocTallme MeTodbl W CpeAcTsBa AnA peanusauum Leneni CBOoen
TBOPYECKOW AEATENBHOCTU; Pe3ynbTaTUBHOCTL AEATENLHOCTU, AOCTUXEHME yenexa
B nobom HaumHaHum n T.4. CnegyeT nuwb Ao6aBuTb, 4TO 6e3 cTpemneHus K
TBOpuYecTBy B nwbon cdepe aestenbHocTn, 6Gyab TO negarormyeckas,
BOCNUTaTenbHas, OpraHMsaTopckas, CMOXHO W TPygHO A[06UTLCS  3HaYMMBbIX
pesynbTtatoB. B cosgaHuy onTMManbHbIX YCNOBWIA ANs MOMHON (BCECTOPOHHEWN)
peanu3auuyM WHAMBMAOYaNbHbIX TBOPYECKMX BO3MOXHOCTEW (crocobHocTen), B
aKTMBM3aLMN TBOPYECKOTO MbILneHnss obyyarowerocs nyTeM moucka W peLleHus
TBOPYECKMX HeCTaHAapTHbIX 3a4ady, B PasBUTUN UHTENNEKTyanbHbIX YMEHUA W
HaBbIKOB, B BbIpaboTke CaMOCTOSATENbHOCTWN, WHULMATUBHOCTU, B MOCTOSIHHOM
HeocnabeBaloLeM CTpeMNEeHUN K JOCTUXKEHNIO BbICOKMX pe3ynbTaTtoB, NPOMCXOaUT
pasBuMTUE TBOPYECKOro MoTeHuMana fMYHOCTM, HanpaBfeHHOe Ha TBOPYECKYHo
npeobpasyloLLylo AeaTenbHOCTb He TOMbKO BO Bpems obyyeHusi, HO u Byayuien
AEeATENbHOCTU.

CnepoBatenbHo, npouecc hopMMpoBaHnsa NpodeccroHarnbHOM roTOBHOCTM
neparora-My3blkaHTa HeMoCcpeACTBEHHbIM 00pa3om 3aBMCUT OT  PasBUTOCTU
TBOPYECKNX KayecTB JIMYHOCTW, OT peanu3aumnm TBOPYECKMX NPOABMEHWA ee B
npouecce NpogeccnoHanbHoOW NOAroTOBKKU, Yepes KOTopble MPOWCXOAUT npouecc
CTaHOBMNEHUS N Pa3BUTUS TBOPYECKOM AeATenbHOCTM Oyaylmx cneumanuctoB B
LernoMm, B My3blkaribHO-9CTETUYECKOM BOCMUTaHWU, B YACTHOCTMW.

JlocTwKeHne BbICOKOTO YPOBHS Mefarormyeckoro macrtepcTBa  yuutens
My3biKM MNPOAUKTOBAHO peanusaumMen MoCTaBneHHoW uenum - opMUpoBaHne
My3blKarnbHOW KynbTypbl yyawmxes Kak HeoTbeMIeMomn YacTtn
0bLLexy4oXXeCTBEHHON, rAe BaXHOe 3HayeHue UMeeT My3bKarbHO-3CTeTUYeckoe
BOCMWTaHWe, KoTopoe mnpeanonaraet OPMUPOBaHWE Y NIMYHOCTU CMOCOGHOCTM
BOCMPUATUS, NPaBUMBHOMO MOHMMAaHWUSA MNPEKPacHOro B WCKYcCTBe, BblpaboTke
9CTETNYECKOrO MOHATUS, BKYCOB M MAearnos, B pasBUTUM TBOPYECKMX 3aaaTkoB. He
cny4yanlHoO no 3SToOMy noBogy oOTmeyeHo, B 3akoHe «O6 ob6pasoBaHum» U
«HaumoHanbHOM nporpaMMbl MO MOArOTOBKE KagpoB» 4YTO  Heobxoaumo
BOCNUTbLIBaTb CTYAEHTOB HE Y3KUMW pEMECIIEHHVKaMK, a AaTb UM LUMPOKoe obLiee
My3blkanbHOe pa3BuTME, - KOTOpPOe MO3BONMUT OOpecT! My3blKanbHbIA Kpyrosop,
AOCTUYL  BLICOKOrO  YPOBHA  MY3bIKanbHOTO  MbIlUNEHUs,  copMMpoBaTh
acTeTuyeckne BKycbl W B3rmnsabl. bonee Toro, nopvepkvBaetcs, 4TO 6e3
peanu3auuyn npobnembl NPOgeCccCUOoHanbHONW FOTOBHOCTM Oyaywimx yuntenen
My3bIKM K MpodyeccroHanbHON OesATenbHOCTU, MOBbIWEHNEe NpodeCCMOHarnbLHOro
YPOBHS M COBEPLUEHCTBOBaHME Negarorm4eckoro macrepctea byaywimx yuntenew
My3bIKM HeMbICIIMMO 6e3 BbipaboTkn y HUX NOoTpebHOCTN B TBOpYeckown paboTte u
rOTOBHOCTM K MOCTOSAHHOMY CaM006pa30oBaHuUio 1 CaMOCOBEPLLEHCTBOHUIO.[4]

YT106bI HAMETUTL OCHOBHbIE HaMpaBfieHWs NOAroTOBKWM Oyaywmx yyuTenemn
My3blkM K y4eBHO-BOCnuTaTenbHoW paboTe B 06LeobpasoBaTenbHONM  LUKOMe,
HYXXHO BbISIBUTb T€ 3HaHWS, YMEHWsl, HaBblkW, KOTOpble HEOobXoAuMbl yuyuTento-
opraHu3aTopy Nno My3blKanbHO-3CTETUHECKOMY Pa3BUTUIO 0By4valoLLmMxcs.
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lMpodeccnoHanbHo-Negarornyeckas HamnpaeneHHOCTb y4yebHoro npouecca
BbICLUEN LUKOMbI AOMKHa y4MTbiBaTb crneumduky byaylien npodeccun n peliatb
obwue 3agaun MysblKanbHOW MOATOTOBKU yuuTeNen My3blkv, WHbIMW CroBamMu,
cneumanucta ¢ WMPOKNMMK NpodheccnoHanbHO-Neaarormiyeckumm n My3blkarbHbIMM
NO3HaHUSIMU M MHTEpecamy OBOAALIMX 3HAHWUSIMWU KOMMBIOTEPHbIX, UIPOBbIX, @
Tanke WHHABaLUMOHHbIX MEeAarormyecknx TEXHOMOrMM MPUMEHSIEMbIX B y4eOHOM
npotiecce.

B uenom, oBrageHve  My3blkanbHOW  KynbTypoOW  aKkTUBM3WPYyeT
NpodeccroHarnbHy0 HanpPaBNeHHOCTb AEeATENbHOCTM ByayLmx yumTenen My3blku.
OpHako pasBUTMIO TBOPYECKON [OEATENbHOCTU YYUTens My3blkv NpensTcTeyeT
Hepa3paboTaHHOCTb  LIeMOCTHOW  METOOUYECKOW MOArOTOBMEHHOCTU  yuuTens
My3bIkW, KOTOpasi Mo3BonseT Gyaywemy cneuuanucty aganTupoBaTbCs K Mobbiv
cMeHaM O6CTOATENbCTB CBOEW AeATENbHOCTM, TpebylTca ymeno anennupoBatb
pasHoobpasHbiM npuvemam u crnocobam 00ydeHusi, BapuaTMBHO NPUMEHSTb,
KOMBVHMpOBAaTb MeTOoAMYECKME 3HaHWS, YMEHUS, HaBblk1, coveTas TPaauLMOHHOE
M HOBAaTOpPCKOE B paMKax WX Medarormyeckon AesATenbHOCTW. TOMbKO Ha OCHOBE
TBOPYECKOrO MoAxoda K MeTOAMYECKOW MOArOTOBKE YYMTENs My3blkM BO3MOXHO
dopmMVpoBaHNe 1 COBEPLUEHCTBOBaHME OCHOB MeAarorMyeckoro MacTepcTsa,
6narogapsi KOTOPOMY y4MTenb My3blKM MOBCEAHEBHO NPeACcTaeT Kak HoBaToOp CBOEW
neparormyeckon AesaTenbHOCTM. B aTom nposiBnsieTcs ogHa M3 BaXHbIX CTOPOH
LenoCcTHOro y4ebHOro npouecca BbICLUEN LLKOMbI KOTOpas AOrKHa crnocobcTeoBaTh
3(pPEKTUBHOMY pPasBUTMIO TBOPYECKOW, MNPOGECCUOHANbHOM HAMNpPaBliEHHOCTM
Oyaywmx yuntenenm My3biki.

YpoK My3blkM, KaK YpOK My3blKanbHOro MCKyccTBa BCerga AormkeH ObiTb
LieNoCTHbIM, 06beAMHAIOLLMM BCE BXOASILLME B HErO dNeMeHTbl B eQMHOe MOoHATHE
My3blka, My3blkanbHOe UCKyccTBO. [Ans Toro 4tobbl NPOBOAMTL Ha ypoKax My3biku
peanu3auuio BaXHEMWWX 3aday My3blKanbHOro BOCMMTaHMA: copMupoBaHus y
YyYaLUMXCs BbICOKMX MY3bIKarbHO-3CTETUHECKUX BKYCOB, pa3BUTUE TBOPYECKUX
cnocobHocTen, NOTpebHOCTN OOLEeHNs C My3blKOW, ONS PasBUTUS BCECTOPOHHE
pasBUTO rapMOHMYECKOM JMYHOCTW, HaZo, Npexae Bcero, no3aboTutbca O
BCECTOPOHHEM, TFapMOHMYECKOM passuTuM Oyaylumx yuntenem Mysbiki. A 3TO
3HAYUT, 4YTO TONMBKO TBOPYECKUMA Y4uTeNb MYy3blKM, Kak HOCWUTEMb BbICOKOM
XY[AOXECTBEHHON KyNbTypbl, CTAHOBUTCSI «TBOPLIOM» MY3bIKarnbHOroO MCKyCCTBa.

CnepoBaTtenbHO, COBPEMEHHbI YPOK My3blKM, KakK YPOK WCKyCcCTBa,
HeMbICnuM 6e3 TBOPYECKOro npoLiecca.

Takum 06pas3om, TBOPYECKOE Hayano XapaKTepHO AN pa3BMBaloOLLENnCcs
NMYHOCTN, U 0cobBeHHO mnpucywe npodeccusM, CBA3AHHBIM C XyOOXECTBEHHO-
UCMONHUTENbBHOW AeATENbHOCTBIO, T.K. 30eCb BaXHO CO34aHue NMMYHOCTU, a He 006-
pas3a, Kak B UICKYCCTBE, HE MEXaHU3Ma W KOHCTPYKLUK B TEXHUKE.

WNccnepoBatensmmn gokasaHo, 4To Hanbornbluee NposiBNeHne TBOpYecTBa B
npouecce 3aHATUA My3bIKOW MPOUCXOAUT B MOUCKOBO-MO3HABATENbHOW U UHTEN-
neKTyanbHOW AeAaTenbHOCTU, CMOCOBCTBYIOLLMX MHTEHCMBHBIM MpoLeccam namsTy,
BOOOpaxeHuss n T.4. YuuTenb My3blkM [OJDKEH NpPOEKTMpoBaTb pesynbTaTl B
COOTBETCTBMU C UCXOAHBIMU AAHHBIMW, aHANN3MPOBaTb BO3HMKAOLLYIO CUTYaLMIO U
HaxoduTb CPeAcTBa [AOCTWKEHUS Lenu, KPUTUYECKN OLeHMBaTb MOMNyYeHHble
AOCTUDKEHNS.
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Meparor BY3a, dopmupylowmn Gyayliero yymtens MysblkM B LUMPOKOM
CMbICME Hallero NOHMMAaHWUS, AOMMKEH HAaXOAMTbCH Ha CTblke cdhep My3blKanbHOro
MCKyCCTBA CO CMEXHbIMW HayKamu: MCUXOMorMen, nedarorvkomn, 3CTETUKOW W
WCKYCCTBO3HaHWeM. 3HaHMe  MeTOAONIOMMYECKMX  OCHOB  WCKYyCcCTBa, WX
MCMorMb3oBaHMe B My3blkaribHOM OOpPas3oBaHMM M BOCMUTAHUM, a TakKe AaHHbIX
rnocodumn, 3CTETUKN, NOTUKN N UAENHON CYLLHOCTU COBPEMEHHBIX MY3blKamnbHbIX
npousBedeHnn WM HapodHOW My3blkM Yepe3 npuaMmy OOLMX MNOMOXEHWN BOT
OCHOBHble Cnaraemble YycrewHon paboTbl npu OPMUPOBaHWM crneumanucTa
My3blKaHTa.
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Myxammap an-Xopa3mui Hommparu

TowkeHT AXGOpPOT TeXHOMOrMsanapm yHusepcuteTn
(TowkeHT, Y36eKMCTOH)

AXBOPOT-TAXNTUIUA ®AOSUAT ONIUBE BOPULLIHUHI HA3APUI-
METOLOJTIOIMMK XXUXATITAPU

XX acp oxvpuaga Xankapo MyHocabatnap Tuaumuga 103 GepraH KeckuH
ysrapuwnap, 6up ToMoOHAaH, XaBCU3NMK MyaMMOCK [On3apbrnurvHuMHr sHaga
optraHnurmra onub kenraH 6ynca, WKKMHYM TOMOHAAH 3ca, Xankapo
MyHocabaTnap, mwunnart, pAasnaT, «xaBdcusnuk» 6opacupgary TywyH4a Ba
KapalunapHu kavta Kypnb YvkyL 3apypaTyHi unrapu cypmokaa.

By 6opaga YabekuctoH Pecnybnnkacy 6upunun Mpesnaentn U.A. Kapumos:
«MycTaknn Y3B6eKuCTOH TyFunraH KyHuék oékka Typuiura, au topuwra Mmaxoyp
6ynan. Tawkn cvécatda, Tawkyu caBgoda Mytnako taxpubacu bynmaraH gasnat
6upuHUM KyHnapaaH 6ownab kaepaa TKasUWM MyMKVH, Kaepaa oTULWLn MyMKUH —
aHa WyHAan Xnagui macananapHa euuwira TYFpu Kengu», - geraH UKpHU
6ungupagm [1].

YKaMuaTHUHr Tapakkuin aTta Gopuwn OGunaH YHUHT CTpyKTypacu AOMMO
Mypakkabnawmnb 6opagn. MabnyMoT onuvL TU3NMMU, YHUHT Taxnun 3TUnuwm xamaa
caknaHuwn JOVMMO 3amMOHaBwvnawagu Ba ysrapagw, GolkapysB TMaMMu aca kyn
OyfuHnnkka ara 6ynub, wnxtucocnawa 6Gopagw. 3axvpanappa YCTyHNMKKa ara
OYNUWHWHT  y3UrMHa annakayoH YCTYHNMK Ba fanaba raposu cudartunga
Kapanmangn. BuprvHuM YpuHra MaBXyd CanoxusATHW Kynnaw, cTpatervk Kydnap
TAKCUMOTUMHWMHI 3HI Makbyn pexacuHu uwnab ymkuw, xampga Taxnun 3Tv Ba
GowKapuwl  TUSUMUHUHT  MyBOMMWK  YCYMMapUHN  XXOPUA  3TULL  Myammonapu
YMKMOKAA.

Camapanu HaTuKa OnuLL Y4yH KynuH4Ya paknbHuHr 6apya Tmammunm 6apbog
STULLHWHT X0XaTun WyK. AKCUH4Ya, paknbHWHr BGupopTa HO3WMK HYKTacuHuW aHuknao,
yHra WyHanTMpurnraH TabCup KypcaTuw, WyHantupunraH 3apba Gepuw ékm y3
HasopaTtura onuw etapnu 6ynagw.

By 6opaga xap 6vp gaBnat y3 xaB(PCU3MUIMHM TabMUHMAL Ba Xankapo
MyHocabaTnap TMsuMura TabCcup KypcaTulira UHTWnap 3akaH, GupuHun HaBbGaTaa
AaBp TanabugaH kenub YnKyBUM, OaBp XYCYCUMSATNApuHU nHobatra onyB4uM «katTa
cTpaTernsa»Hu nwnabd YmkyLra kmpuvwagu.

Xyoov wyHaan aonusaTHU CTpaTermk MabiiyMOT oOnuvwira kapatunrad
onepauuanap camapajopnurMHu  owupuiga  xam  Kynnaw  MyMKUAH.  Tapkok
KACMMapHW Xamnaw, yrnapHu Taxnuin  Kunuw  YpHura  gywimadH — TOMOH
yMyMnaLTupraH Tanép MaxcyrnoTHU onuiira ypuHut Kypuwl MyMKUH.

ByryHrm kyHga unm-caHHuHr Tobopa puBOXNaHnG Gopuwm HaTuxacuaa
kynnab sHrm daktnap, MabnymoTnap Kawd KunvHMokaa, xamnaHmokaa. by xon
aca  ymapHM  TUBMMNAWTWMPWLW,  XYCYCUAMWKOAH  YMYMUWAMWUKHW  MU3naL,
y3rapyB4aHIMKaa AOUMUNIIMKHWM TONWULL 3apyPUSTUHN MHCOHWAT ongura Kynmokaa.
By aca myansH ymymuin xonaTHu 6up katop Mypakkab snemeHTnapAaH Talikwum
TonraH 6up Tmsum cudpatnaa KkapawHy Tanab kunmokaa.

Onnbd ©GopunaétraH  QAONUATHUHT  caMapagopinurM  MabJlyMOTHUHT
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MaBXYANUIK, YHUHT Taxnunu, 6awopatn Ba MyTaHocub wwaxcun daonmat GunaH
6enrvnaHagn. bupok, OynapHuHr 6Gapuyacu Hermsvpga daonUSATHUHT  Gapuya
Typkymnapu — 6axonawl, aHanus, 6awopaT, pexanawTvpull, amanra OLUMpULL
6unaH 6ofFnuk 6ynraH MyansiH amoumsanawraH madkypa Etaau.

Crécun kapopnap kabyn KMnuw yuyH Kynea KkupumurzaH MabiyMomiiapHu
ymymaawmupuw, madKuk Kunuw ea maxiusn smuw KaTTa axamusaT kacb atagw.
3epo, kaTTa mukgopgary mabnymotnap, ynap xox OAB, xox MHTepHeT Ba 6oluka
maH6aanapgaH onHraH 6yncuH, 6up Heya mMesoHnapaaH kapab YnMKMnULIK, Taxnun
stunuwn wapT. AneH [lannec onuHraH 6apya mabnyMoTnapHu Taxnumn KUnuw Ba
YHMHT acocvpa Gaxonaw AaBnaT OPraHWHWHT  yTa MyxMM Ba  MyCTakun
cbaonmaTUAnp, AeraH UKPHU Unrapy cypaau. Y3 ukpuHu 4aBoM 3TTMpap 3KaH, y:
«Ycus xap kangan ax6opot 6unaH vwnaw aonmaT! Y3MHUHI caMmapagopinrMHmn
nykotagu.  Taxnuin  KANWWHWHT ~ MakcaguW  OfIMHraH  MabiyMOTMAPHWHE
WLLOHYNWUANIVHX  aHMKNaw Ba wucTukbonra cuécun Ba xapbui GawopatnapHu
TysuwpaaH nbopaty, - eb antaam [2].

Bawopat makcaguga onnb 6opunagurad Taxnunun aonuaT Kynmgarm MKk
acocui MakcagnaH nbopat 6ynagu:

BuvpuHUMaaH, XaMunaT TapakkMéTu axXTMéxnapu Ba MyansiH XXTUMOWIA rypyx
€K1 CUECU KyYHUHT MaKOMUHK caknall éku yarapTupuLL.

WNKKnHYnaaH, XokuMumsaT myHocabatnapu, aXTUEXNapuHn TabMUHMAALL.

WNykn cnécui Gawopar:

BupvHuMpaaH, ymymaH éku anpum xonnapga WKTUMOWM  xonaTt  éku
MyHOCabaTnapHVHI 3XTUMONUIN PUBOXNAHULWIKHKA Genrvunaw, y €kn Oy xamuar
SMNEMEHTNaPVHUHT AXTUMONUI Y3rapuwinapyu TeHAEHUMANapUHN Taxun KUULWHK
Y3 nyura onagu.

WxTumoun myHocabatnapHu 6Gawopart kunuw mypakkab macananappaH
Ovpu xmucobnaHaawn.

Mabnymku, xap 6up MHCOH daonmaTn axbopoT BunaH, AbHW YHW Xamnal,
KanTall uwniail, caknaw Ba y3aTui 6unaH 6ofnuk.

LWy 6Gouc, axbopoT, uHdopmMauma TylyHdanapura Tyxtannb ytuw 3apyp
oynaawn.

UHgpopmayusi (not. informatio — TywyHTMpUG Gepuil, Mabnym Kunuw) —
MabnymMoTnap, pakamnap, Kypcatkvynap Maxwmyw. «bunum, wmabnymotnap,
maHbaanap, xabapnap» kabu «WHdopMauns»HUHI Aactrnabkm MabHOCU WHCOH
OHrn paonusaTn 6unaH 6ofnuk 6ynub, ymymun axamusat kach atraH. byryHrn kyHaoa
WHpopMaLMa MaTepUsHUHT doyHaamMeHTan xonatu cudartmaa kapanaam [3].

lO3ara kenraH Ba kenuw 3xTMmonu OGynraH xap kaHgak MyaMMOHM Xxan
KUNWULWL YYYH KEHT KaMpOBMM MabilyMOT kepak 6ynaaun. bupok, kumragmp axbopot
cudaTnaa KypyHraH Hapca, yaranap yvyH dongacus Ba HucbataH ogavn LWOB-LUYB
cudatuga kabyn KAMMHWALWKM MyMKUH. Cuécuii MabnymoT — dakTnapHv Tynnal,
BOKeanapHu Gaxonail Ba TankuH KAnvLiAa TagHunrad axbopoTHu aHrnaw, xamaa
XKOpWU CHECATHWHI MyansaH 6Gupop-6up BasndacvHu xan Kunuwiaa ynapHWHD
axaMUATUHU _ AKKON HaMOEH kwunaguraH xonga 6aéH  atunraH  MabiymoT

TyWyHWnaau.
NHpopmaLumoH chaonuat — cdhaktnap pygacu ManganaHaguraH, anaHagurax,
To3anaHaguraH Ba cod Tunmara — TyrannaHraH uHopMaums MaxcynoTura

ainaHTMpunaguraH kapaéHgup. Ywoly Tabpud «XoM» MaTepuannap Ba
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Taxaunuunap  daxpnaHaguraH  axbopoT  PaofMATUHUHT  SKYHUA  MaxCyrnoTu
ypTacugaru tadoByTHU kypcatub bepaaw.

NHpopmaumoH haonuat ¥3 numra xap 6upuHn anoxuga Kypmob Ynmkunumn
nos3nm 6ynraH y4ta ymymaH MycTakun xuxaTHu (HyKTan-HasapHu) y3 nyvra kampab
onaawn. Arap ywby xuxaTnapHu (Hyktav-HasapnapHu) xap 6up gasnartgaru éupop-
6up xoamcaHn ypraHvira MyBouK ynapHUHI Mypakkabnuri Ba Myxumnur ycuium
TapTnbuaa Kynunca, y xornga Kynvaaru taptub tosara kenagu:

1. Maexyn xonaTthu ypranmw. Ogatuin xonnapga 6y xonatra »xaBo6 6epuLu
yyyH dakat daktnapHu bunuw tanab kunuHagu. bab3nga nHdopmauus onysumn
waxc dakaT KysaTuLl Ba xucobnall y4yH UMKOHUsTNapra ara 6ynuwm kepak.

2. Wxtumonni rypyxnap UMKOHVUATAEPWHW _ Ypranvw. HAbHW, MyansH
WXTUMOWIA Typyxnap HUMa Kkunuwinapum MyMkmH? Ywby casonra xasob 6epuil yuyH
Oupop-6up kach ékm aH, MacanaH COUMONOrnK €kn UKTMCOOMET, GunaH TaHuL
6ynuw kepak 6ynaaw.

3. VxTumoui rypyxnapHWHI HUATAApPWHW ypranvw. YHra xaBob Tonuw
YUYYH WXKTUMOWI TYPYXHWHI y3ura Xoc XycycusaTnapuHu abTtubopra onuw xampa
yMyMaH ypraHunaétraH mMacanaHu Xyaa sxwm ounuw kepak 6ynagu. TyFpu xaBob
Gepuwl yyyH Manaka Ba XuAAMW TagkMKOTNap opkanwu apunniaguraH vxoavn
dukpnaw KobunuaTh Ba AOHWWMAaHANUKKA ara 6ynuw kepak 6ynaau. Vxrumoni
rypyxnap Bakunnapu dukpnaw XycycusaTrnapuHu aukkaT GunaH ypraHm® umkkaH
ofamrvHa yaranapHuHr (UKpuMHW VKM onuvwra TeHr OynraHugek, YnapHWHT
pexanapuHu MyBaddakmaTnm kypa onagu [4].

Jdemak, MasKkyp WKTUMOWA MablymMoTnap WKTUMOWWA  TypPyXITapHUHT
WUMKOHUSITNIapy, YNapHWUHI HO3WK TOMOHNapwu Ba daonuatnapugary 3XTUMOMWN
NyHanuLinapHu y3 naura kampab onagu.

Ly cababnu, Pecnybnuka maHdaaTtnapu govpacuga gonsapb macananap
6ynunya 3apypuii MHopMauMsa ONUL Ba KawTa uwinalwl y4yyH TaXMUHUIA MeToauka
WKKM 6ockmnyaaH nbopat bynagu:

1. Kepaknu 6ynraH Halupnap - rasertanap, XypHannap,
MabryMOTHOManNap, WWMMUK MabnymoTnap, Opowopanap pywxaTvHU Ty3uLL.
Pagwvo Ba TeneBmgeHnenaru kepaknv 6ynraH kypcaTyBnap BakTUHWU aHnknab onuiu.

2. WxtucocnawraH Ttawkunotnap — HHT, cuécmin naptuanap, cuécun
xapakaTtnap éunaH anokanap ypHatuLu.

LWy me3oHaaH éHpowaauraH 6yncak, MHdopMaumst KYNnaHUmmwm MyMKUH
6ynraHgarvHa kMmmaTtnu xucobnaHagu, geraH xynocara Kenuw MyMKUH. ByHuHr
ycTura YHUHr ovaanuimrn YHUHE KeHr XaXMIWAWUIY, aHuKNUuri Ba y3 Baktuaa
Oepunrannurn 6unaH ynyaHagm Ba ¢paktnap (MabnymoTrnap), myrnoxasa (Laxcui
TaxmuHnap), axbopoTra (Taxnunui kalTa uLnaHraH daktnap) axpatunaau.

MabnymoT opaTtga BasuaTra kapab ww TyTvw, Y3 aonuATMHW aHuK
pexanawTmpuw, onub GopunaétraH TaabMpnNapHUHE HaTWXaBUANUMMHU Ky3aTub
6opuw, TacoaudnapgaH Y3vMHWM YeTra Onuw, aWpuM Kuwwuniap Ba TypyxJiapHu
HoLwkapuw nMKoHWATNapHW 6epaamn xamaa ogaTaa Kynvaarmnapra axpatunagu:

Totan (ku3ukTMpaétraH Myammo Oyihuya xamga onub GopunaétraH YumH
ULITUPOKYMNAapU — LWaxcrap Ba TaWKUMOTNAp — Xakuaa KeHr KampoBMnW TacaeByp
Oepagu);

>Kopui éku onepaTtue (y3rapaéTtraH BokeanapgaH Bokud kunmb typagn);

MyawsiH (KoHKpeT) (MabnymMoTnapda MaeXyfd OYMK KOWIapHM Tynaupagu
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€Kkn MyansiH casonnapra xasob 6epaan);

BunsocuTa (avipyum TaxmuHNapHu oxvprunapu 6unaH 6esocuta TyTalurad,
6ornuk 6ynraH xongarmHa Tacavknanam éku pag ataau);

BaxornoBun  (BOKeanmapHu wapxnangM Ba  YMapHWHT  UCTUKOOMAa
puBoxnaHnwn 6Gopacupa Oawopat 6epagu, 6y — onTuMan papaxaga Kanta
vwinaHdraH MabnymoTnap).

Jdactnabku akTHW Kynra Kuputrad, yHu:

BGaxonaw (MWOHYNUANK, MYXUMAKK, Maxuinnuk, ysapo 6ofnuknuru,
KynnaHunuw MMKOHUSTNapu gapaxanapv 6ynunya);

bakTNapHWHI YMYMUI «HaKLW» TU3MMUAA TyTraH YPHUHU aHUKnall opkamnu
TankyH Kunuw (ysra mabiymoTnap HyKTau-HasapuaaH Ba 6esocuTa mypokabapaH
(MHTYWLMS) yTKa3ULL);

Kylwmmya (Ba kaH4amn) MabiyMoT Kepak-KepakMacnmrmHu aHvknaLy;

camapanu dovganaHuw (Y3 pexanapuga Kysnawl, Kepaknu Liaxcra
eTkasuL, kepaknu dypcatraya ywnab Typuu ...) kepak 6ynaam [5].

O6bektnap Ba xonatnapHu Tu3uMm cudpatmga Tagkuk aTvw chaHga AHMm
€HOOLWYBHN — TU3MMUIA EHAOOLLYB EKM TUSNMIN TaxMNWUMHWHI nango éynuwura onvb
kengw.

Tuanmnii  éHOOWYB YMyMMETOAMK Tamownun cudaTtnga aHHUHT Typnu
TapMoKnapu Ba WHCOH chaonuaTvaa kynnaHunnb kenagu. AscTpanuanuk Guonor
J1. BepTanaHdn TOMOHUAAH WArapu CypumnraH «TUSUMHWUHT YMYMUIW Hasapuscu»
rHoceonoruk acoc (rHoceonorusi — dancadagarm unmmn Gunuw Wwaknm Ba
MEeTOAMapvHN ypraHyBun 6ynum) 6ynnb xmsmaTt kunaam [6]. BeptanaHdun y3vHuHr
TM3VM Has3apuACUHM haHnapapo TabNMMOTra awmnaHTMpagu.yHra GuHoaH Typnu
coxanapga yMyMTM3VMUIA KOuAanapHu SpaTvll  Makcagvaa >XOopwuvi  aTumraH
KOHYHMapHWHI TU3MMUWI yXLUALL XOWNapyHn nanawpaax noopar [7].

Tusumuii EHgollys 6enrmnapu kynngarunapaaH nbopart:

1. Tusumnu éHpowys — OObeKTNapHu TU3MM cudaTtnga Tagkuk STUL Ba
Apatuw 6unaH GofnuK MeTogonorvk Gunum waknu 6ynub, dakaT TMaumnapra
Ternwnu 6ynagw.

2. lMpegmeTHUHr kyn 60CKMYNM  TadKUK KANMWHULIMHKM  Tanab aTyBun
Tabakanuk Gunuw ycnyou: NpegMEeTHUHT Y3MHW YpraHull — «LIaxcuiny papaxa;
MasKyp 3NIeMEHTHU OKOPUPOK OymnraH TuaMMAa ypraHvi — «HIOKOpWU» Aapaxa;
Ma3sKyp MpPeaMETHM YHW TaLLKWM 3TYBYM ANIEMEHTNap Hernsuaa ypraHull — «Kynmn»
Aapaxxanapra axpaTtunagu.

3. Tusumnu éHgowys MyamMMOHM TOp Aoupaga amac, 6anku atpod MyxuT,
xap 6up anoka Ba MyaWsiH 3NEMEHT MOXMSITMHW aHrnaw, ymMymui Ba XyCycwi
MakcaaTapHUHT y3apo OOFNUKNUIMHK YpraHuliHy Tanab kunagw [8].

FOkopuaarunapaaH Kenmb YMKKaH xonaa anTuil MyMKUHKK:

Tusumnu éHOowyB — xap 6up OOBLEKTHWMHI Mypakkab AroHa WXTUMOWI-
WKTUCOAMN TU3um cudbaTvaga Tagkuk 3TyBYM WIMUMIA OGUAMWI MeToomnorvscu Ba
amanui aonuat NyHanuwmn xucobnaHagu. byHaa TUsUMHWMHE haonumat onvb
bopuwmra cesaunapnu TabCUp KYpCcaTyBYM JNIEMEHTNapW, W4YKM Ba TaLLKM
anokanapu axpaTtunub, Tagkuk aTunaau.

Tusumnu éHOOWYBHUHI (TUSUMUI TaxJUN) acocui TamonmMnnapu:

1. Axaumnunuk, SbHU 6P BaKTHWHT y3naa TU3MMHM XaM sroHa ByTyHMuK,
XaM y3unaaH oKopu TypraH TU3MMHUHT  Bynarm cudatuga  kapanvwuvHu
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TabMUHNaANOW.

2. Uepapxuk Kypunuwl, ssbHU BMp KaTop aneMeHTnapHWHI BoLiKkapyByYn Ba
BoLukapunysy MyHocabaTnapuaa Tawkun aTUInLLIK.

3. Cmpykmypanawuw, MyaisiH TalWKUNUiA TyaunmMa navga Tu3nMnapHi Ba
YNapHWHT y3apo MyHocabaTtnapuHu Taxnun kunagu.

4. Akcapusmnunuk (Kyrn MUKOOPUIuK) TA3UMHUHT aipuMm aNeMeHTnapuy Ba
yMyMaH Y3vHu aHrnawga kynnab mogennapHu spatuil MyMKaHnvri [9].

ByHOaH Tawkapw, amanuii UW HyKTam HasapuiaH xyxokaTnapHu Tanépnat
— axbopoT MuFMW  KypcaTKnynapuHu Genrvnaiwl, ynapHu TacHudnawwTupuL,
aBTOMaTMK paBuvlLfa KanTa uwnalwl XapaéHuaaH TOpTMOG, TO YHWHI TaxmuriuvHu
AKkyHnaw, GawopaTtnapHn uwnab uyukMw Ba amanui Tascuanap Gepuw nyxta
vwnab yvkunrax, pexanawTvpunrad 6ynuwm xyga myxmum. Fapb apabuétnapuaa
Tynnaw, kaWTa uwnaw, Taxfivin KuNuw Ba UCTebMomnymnapra MabiymOoTnapuHu
eTka3nb 6epyBun xapaénnapHu gaspa (uukn) aeb ataw kabyn kunuHrad. Maskyp
AaBpaHu 5 Tapkmbuii Kucmnapra axpaTuil kabyn KUnvMHrax:

PexanawTtupuis Ba  MakcagnapHu  Genrunaw -  GepunraH
TOMWWPUKNApHM Ty3uwl, axGopoT WWFULL pexacuHu Tanépnall, TOMLMPUKNapHH
GaxxapyBuunapra Oyopwil Ba YHUHT BakapunvmHn Ha3opart aTuL;

AnFiw — MabnyMoTnapHu Kynra KMpUTULL Ba yNapHU KaiiTa uiinai yyyH
MyTaxaccucnapra etkasunb 6epui;

KanTta nwnaw — nusmnradH mabnymoTnapH1 bupnamum kavta vwnawl, yHra
MyansiH 6up wakn 6epuiw;

Baxonaw — 6GyiopTMaum (McTebmonuu) Tanabnapura MyBOMWK MUFUNraH
«XOM» MaTepuannapHu MabriymoTnapra annaHTMpul (ymMymnawTupuLl, aHanms Ba
CMHTE3, Xap ToMoHnama Gaxonaw Ba 6Gapya MaBXyn MabiymMOTNapHU TamnkuH
KUMULL opkanu);

TapkatTMii — kaWTa WWNaHraH MablyMOTNapHM uMcTebmonuunapra
eTkasuw [10].

Vabekncton Pecrybnkacu nuku cuécaTi CTpaTeryk TaxfMMMHUHE acocuit
Makcagu MamnakaTUMU3HUHT  acocunm  cybbekT Ba obbekTnapwra,  YHWHP
Oapkapopnurn Ba xaBdcuanurra HucbataH to3ara kenvw axTumonu 6ynraH
TaxauanapHu  aHvknawpaad — wubopart.  TaxnUnHUMHE  acocuii  cybbekTnapwu
KyvmparmnapgaH ubopat: 1) AXOMUHWMHT acoCuUi WXTUMOWIA TypyX kaTrnamnapw;
2) Cunécuin naptusnap Ba rypyxnap; 3) Milwonucma 6ynraH ainpum mxTMmMonmn-cnecumn
rypyxnap; 4) Ys6ekuctoH Pecnybnvkacu mabMypuin Tyaunmanapu.

Maskyp xonatgaH kenub uukaguraH Oyncak, amanuin-TU3MMWA Taxmun
6ocknunapu KywmparvnapgaH ubopat 6ynagm: 1. CyObekTtnapHuHr camapanuv
aonmat onub Gopuunapura TYCKMHNWK KUIMyBYM OMUITIIApHU aHvknaw. 2. Ynapra
Taxaug Conuwin MyMKuH 6ynraH omunnapHv aHuknail. 3. ACOCuin CyGbeKTNapHUHT
y3apo aonuaTMHM XaMKOpnWK acocupa waknnaHtupuw. 4. KO3ara kenuw
axTMmonu OynraH Bokea xogucanap CueHapuinapuHu uwnab 4mkuw opkanu
ynapHu 6apTapad aTULL pexanapuHy uwnab Yk,

MHdopmaumoH TapfnboT onmd GopULLIHMHT Makcaau:

BupunHumaaH, cod MagKypasumi TabCup KypcaTuira ypuHuLL.

WKkmHumpaH, MamnakaT Ba  XxyKymaT  paxbapnapwra  HucbGartaH
WLLOHYCU3IUKHN TYFOMPWLW Makcaguaa MamrakaT axonucu opacuga HOTYFpu
axbopoT TapkaTuLL.
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YumHungaH, dykaponapra ncMxonoruk Tabeup KypcaTuLl opkanu Ky3naHraH
Makcagnapura apuLLImLLL.

Mnmnin TagkukoTaaH dapknyv ynapok MHGOPMaUMOH-TaxauanMn  Xyxokat
AroHa MakcagHu Ky3namgu: Y Wy NauTHUHT Y3udaéK gaBnaTt MaHdaaTnapuHu
TabMuHnawaa ¢oldanu Gynuun  kepak. Mawxyp WHIMM3  TagKMKOTYUCH,
npodeccop P.B. [IxoHc Kynnaarmya é3aam: « Axwn MHpopmMaumoH NWHWUHE ME3OHM
CU3HUHI _XaK 3KaHnurmHruara onnb kenmanan. Ax60poT onepatvB Ba TaAaKUMKOT
OpraHnapuHuHr __MyBodurK Yopa-tagbupnap, kapopnap kabyn kunuwinapura
ULLOHTUpa onuin nosmm»[11].

Maskyp xonmaTnap TagkukoTuunapga CUMECWUA XapaEHnapHu OOBbeKTMB
paBuWaa TagkuK aTUWAA TErvMWnM Marnaka Ba KyHVMKManapHuW XOCuI Kunvwaa
Kymak 6epuwn MymkuH. Tanabanap MaBXyn MyaMMOHWHI acocui MyHanuinapu
Ba 3MIEMEHTNAapVHN aHUK Kypa onvLinapu Ba yrapHU UKKuamyunapuaaH axpara
onuinapv nosmm bynaaw.
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SECTION: PSYCHOLOGY SCIENCE

Urinova Latofat Shovkatovna
Qarshi DU
(Qarshi, O’zbekiston)

O‘SMIRLIK DAVRINING PSIXOLOGIK XUSUSIYATLARI

O'smirlik — bolalikdan kattalikka o'tish davri bo'lib, fiziologik va psixologik
jihatdan o‘ziga xos xususiyatlari bilan xarakterlanadi. Bu bosqgichda bolalarning
jismoniy va psixik taraqgiyoti juda tezlashadi, hayotdagi turli narsalarga gizigishi,
yangilikka intilish ortadi, xarakteri shakllanadi, ma’naviy dunyosi boyib boradi,
ziddiyatlar avj oladi. O‘smirlik balog‘atga etish davri bo'lib, yangi xislar, sezgilar va
jinsiy hayotga taallugli chigal masalalarning paydo bo'lishi bilan ham xarakterlanadi.

Bular ta’sirida o'smirning xarakteri, atrofdagi kishilar bilan muomalasi,
jamiyatda sodir bo‘layotgan voqealarga munosabati tez o‘zgarib boradi. Ba'zan
ijtimoiy masalalar to‘g‘risida noto‘g‘ri tasavvur va yanglish fikrlar hosil bo‘lishi tufayli
u muayyan tartib-qoidalarga tanqidiy ko‘z bilan garaydi.

O'smirda psixik jarayonlarning keskin o‘zgarishi bilan agliy faoliyatida ham
burishlar seziladi. Shuning uchun shaxslararo munosabatda, o‘quvchi bilan
o‘gituvchi muloqotida, kattalar bilan o‘smirlarning muomalasida qat'iy o‘zgarishlar
jarayonida qiyinchiliklar paydo bo‘ladi. Bular avvalo, ta’lim jarayonida ro'y beradi:
yangi axborot, ma’lumotlarni bayon qilish shakli, uslubi va usullari o‘smirni
gonigtirmay go‘yadi.

Odobli, dilkash o‘smir kutilmaganda qaysar, intizomsiz, qo‘pol, serzarda
bo'lib qoladi. O‘'smir xulgidagi bunday o‘zgarishlar tajribasiz o‘gituvchi va ota-onasini
gattig tashvishga soladi.

Xo'sh, o'smirlarning psixik o‘sishini harakatga keltiruvchi kuch nima?
O'smirning psixik o‘sishini harakatga keltiruvchi kuch — uning faoliyatini vujudga
keltirgan yangi ehtiyojlar bilan ularni gondirish imkoniyatlari o‘rtasidagi qarama-
garshiliklar tizimining namoyon bo‘lishidir. Vujudga kelgan ziddiyatlarni psixologik
kamolotni ta’minlash, faoliyat turlarini murakkablashtirish orgali o‘smir shaxsida
yangi psixologik fazilatlarni tarkib toptirish bilan asta-sekin yo‘gotish mumkin.
O'smirlik yoshidagi psixologik jihatdan eng muhim xislat — voyaga etish yoki
kattalik xissining paydo bo'lishi alohida ahamiyatga ega. Kattalik xissi ijtimoiy-
axlogiy sohada, aqliy faoliyatda, gizigishda, munosabatda, ko‘ngil olish jarayonida,
xulg-atvorning tashqi shakllarida o‘z ifodasini topadi.

O'smirlarning jismoniy o'sishi va jinsiy yetilishi ularning psixikasida keskin
o‘zgarishlarni vujudga keltiradi. O'quv fanlarning ko‘payishi, axborotlar, ma’lumotlar
tarmog‘ining kengayishi ularning fikr yuritishini shakllantiradi. O‘smir o‘quvchilar
o‘rganayotgan fan asoslari ularning mavhum tafakkurini o‘stirishga qaratiladi.
Ularning agliy faoliyati xususiyatlaridan biri — mavhum tafakkurining rivojlanishidir.
Maktab ta’limini va mustaqil bilim olish faoliyati ta’siri ostida o‘'smirda analitik-sintetik
faoliyat jadal sur’at bilan rivojlana boshlaydi. O‘smirning eng muhim xususiyatlardan
yana biri mustaqil fikrlash, aqlning tangidiyligi tez rivojlanishidir. Bu esa o‘smirning
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agliy faoliyatida yangi davr boshlanganini bildiradi. Aglning tangidiyligi ayrim
xollarda ofgituvchi bilan o‘quvchi o‘rtasida «anglashilmovchilik g‘ovi»ni vujudga
keltiradi. Aglning tanqidiyligi o‘smirning asosiy xususiyatlaridan biri bo‘lib, o‘zgalar
mulohazasidan, darslikdan xato va kamchiliklar topishga, o‘z gapida turib, ayrim
fikrlarga qat’iy e’tiroz bildirishga urinib baxslashishga moyil bo‘ladilar.

Bu davrda o‘smir o'ziga nisbatan ko‘proq digqgat-e’tiborni talab giladi. U o'zini
katta odam deb hisoblaydi va shaxsiga nisbatan kattalardek munosabatni talab
giladi. Lekin maktabda yoki uyda uning mavqgei avvalgidek qolaveradi. Natijada
bolada o‘smir yoshi ingirozi boshlanadi. O‘smirlik yoshi ingirozi emansipatsiya,
tengdoshlar bilan guruhlashish va xobbi reaksiyalarini keltirib chigaradi.
Emansipatsiya reaksiyasi holatida bola kattalar nazoratidan chigish va mustagillikka
erishishni xohlaydi, unda o‘zining «men»i paydo bo‘ladi. Kattalar tomonidan
o'tkazilmoqchi bo‘lgan kichkina ta’qib ham o‘smir xulqining buzilishiga sabab bo'lishi
mumekin.

Tengdoshlar bilan guruhlashish o'smirda o'zaro harakat, jamoa tartibiga
bo‘ysunish, hurmatga ega bo'lish va o'z xohishidagi mavgega ega bo'lish
gobiliyatlarini shakllantiradi. O‘smirda 0'z-0'zini baholash xususiyati o‘sadi. U
tengdoshlarining fikrlarini kattalarning tangidiga nisbatan ko‘proq qadrlaydi.

O'smirlarning qizigishlarini bilish, ular va kattalar orasidagi bir-birlarini o'zaro
tushunishlarini yaxshilaydi.O‘smir psixologiyasida paydo bo‘ladigan yangi hissiyot
bu — o‘z-o0'zini anglashdir. O‘z-0'zini anglash, o'smir yoshining asosiy yakuni. Bu
paytda inson o'zining yangi «meny»ini ochadi, kuchli va kuchsiz taraflarini
o‘rganishga harakat giladi. O‘zini boshga odamlar bilan solishtira boshlaydi, o‘ziga
nisbatan qizigish uyg‘onadi, o'ziga mos do‘st gidiradi. Qoidaga ko‘ra o‘smirda
o‘gituvchi yoki ota-onaga nisbatan jamoaning bolaga bergan bahosi ko‘proq
ahamiyatga egadir. Bu yoshda bolada tashkilotchilik, ishbilarmonlik va boshga
shaxsiy qobiliyatlarini shakllantirishga yaxshigina sharoit yaraladi.

Xulosa qilib shuni aytish mumkinki, o‘smirlar psixologiyasining mohiyati va
o'ziga xosligi shundaki, ularning ongi va psixologiyasi umuman moslashuvchan,
beriluvchan, ta'sirchan, ko'plab axborotni o‘zlashtirishga qodir bo‘ladi. O‘smirlik
davrida igtisodiy va siyosiy garashlar, estetik dunyoqarash bargarorlik kasb etadi,
o‘zligini anglashi, fikrlash qgobiliyati rivojlanadi. Estetik dunyogarash bilan bog'liq
goidalar, milliy urf-odatlar, an’analar va qgadriyat ham o‘smirlarning ijtimoiy
psixologiyasiga ta’sir ko‘rsatadi.

ADABIYOTLAR
1. Niyazmetova G. Shaxsni o‘rganish metodikalari.-T.: “Ma’naviyat” 2000
2. Safarov O., Mahmudov M. Oila ma’naviyati. — T.: “Ma’naviyat”, 1998.
3. O‘zbekiston Respublikasi Oliy va o‘rta maxsus ta’lim vazirligi: www.edu.uz.
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WanarnHoBa KceHus CepreeBHa, CopokuHa KOnus NaBnoBHa,
Tynbckui rocyaapcTBeHHbIV Negarornyeckum

yHuBepcuteT umenu J1.H. ToncTtoro
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OETU IPYMMbl PUCKA KAK NMCUXOJOro-negArormMECKAA NPOBJIEMA:
TEOPETUYEKUE ACMEKTbI, OMNbIT NU3YYEHUA

AHHOMAauus: 8 cmamee PaccMampusaromcs meopemuyecKue acreKkmsi
npobnembl demel 2pynrnbl pucka, [PUYUHBI, focriedcmeaus, B03MOXHOCMU
HusenuposaHus. [lpusedeHbl pe3ynbmambl cobCMBEeHHO20 ucciedoeaHusl,
rosgonuswiue U3y4ums ricuxonoaudyeckue ocobeHHocmu Oemeli epynnbl pucka a
Hamemumb MUWEHU MCUX010au4ecKo20 8030elicmeausi.

Knroyesble cnoea: demu 2pyrnbl pucka, fcuxoro2o - rnedazoauvyeckasi
npobrniema, npoghunakmuka, rncuxonoaudyeckue ocobeHHocmu

Shalaginova Ksenia Sergeevna, Sorokina Yulia Pavlovna
Federal State Budget Educational Institution of Higher Education
«Tula State Pedagogical University named after L.N. Tolstoy»
(Tula, Russia)

CHILDREN AT RISK AS PSYCHO — PEDAGOGICAL PROBLEM: THE
THEORETICAL ASPECTS, THE EXPERIENCE OF STUDYING

Abstract: the article deals with the theoretical aspects of the problem of
children in the group risks, causes, consequences, leveling possibilities. Results are
given own research, which allowed to study the psychological characteristics of
children in the group risk and to identify the targets of psychological influence.

Key words: children at risk, psychological and pedagogical problem,
prevention, psychological features

B HacTosillee Bpems Mcuxofior, neparory, couMoniorm u - apyrve
cneumanuctel obpallaloT npucTanbHoe BHUMaHWe POCT uyucna AeTeit «rpynnbl
pucka». OcoBoe BHMMaHWe HanpaelieHo Ha LUKOSbHUKOB. C 0OHOW CTOPOHBbI, 3Ta
BO3pacTHasa rpynna OTNMYaeTcss OCOBEHHOCTAMU (PUSUYECKOW, MNCUXMYECKOR |
APYrMX CTOPOH Mpouecca B3POCHEHUs, C APYroi, 3TO NEepuop akTUBHOW
coupanuMsauuM, W HeraTMBHOE BIUSHME OKpYXalolleln cpedbl — B3POCHbIX,
CryvamHbIX APYy3en, «YNUYHBIX» OETCKMX OBbeauHeHW M AP, MOXEeT CbirpaTb
oTpuLaTenbHyo ponb B POPMUPOBaAHUN NTIMYHOCTM peBeHka.

OCHOBHOW NPUYMHON BO3HUKHOBEHUS NPOGeM «AeTCcTBa» NPUHATO CYMTaTb
CeMbl0 — HeMnoJsHyto, ManooGecneyeHHy, KOH(MUKTHYIO 1 Op. B Takux cembsix, kak
npaeuno, y peGéHka He OPMUPYIOTCA MNPUHATbIE B 0GLLECTBE LEHHOCTHblE
OPUEHTUPbI, KM3HEHHbIE YCTAHOBKW; Yy [OeTell 4acTo HabnogaeTcs HenorHoe
pa3BUTME JIMYHOCTHBIX Ka4eCTB WM OTCYTCTBME COLMAmnbHOroO OnbiTa OGLEHUs Co
B3POCIbIMU U CBEPCTHUKAMMW.

HenoHWmaHWe WHTEPECOB W eCTECTBEHHbIX NOTPeGHOCTel CBOWX AEeTeH,
KaTeropuyHasi copma TpeboBaHWN, MOMbITKa POAUTENE HaCUMbHO yAepXaTb
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pebéHka Bo3ne cebsa 4acTo NpMBOAAT K obpaTHOMY pe3ynbTaTy: AeTU OTAansaTCH
OT poanuTenen, B pasHon popme BblpaxaroT Hecornacue ¢ noaaBneHneM Ux BONu un
cBobofbl, «HaBA3bIBAHMEM» TPeOOBaHWIA, YacTO HEMOHATHLIX U HecrnpaBeanvBbiX,
Kak MOXeT rnokasaTbCs AeTAM.

Y peTen HacTynaeT pasovapoBaHuMe B 0OLLieYenoBeYeckux LeHHOCTSIX,
nonb3e fobpa, cnpaBefnMBOCTY, yBaXeHus, cBoboabl 1 Ap. Y MHOMMX NOSBASOTCA
HeraTMBHbIE  JIMYHOCTHbIE  KayecTBa —  CTpaxX,  3aKOMMMEKCOBaHHOCTb,
KOMMYHUKaTVBHble Gapbepsbl u Ap. MccnegosaHusa W.H. BbloHkoBOW nokasanu, 4To
Yy MHOMMX Takux AeTeW 3aHmkeHa camooLueHka, npeobnagaltT HesBepue B CBOU
CWIbl, NOJ03PUTENBHOCTL M NAacCUBHOCTL. Beex aetewn 13 HebrnarononyyHbix cemen
06beauHAET HeyMEHNE KOHTPONMPOBaTh Y afileKBaTHO OLleHMBAaTb CBOW AENCTBUS U
NoCTYMKW, OTCYTCTBUE XenaHusa npeogoneBatb TPyAHOCTU. BbecnomowHoCcTb
poauTenen Ao6UTbLCA NOCMyLIAHWS, BbINOMHEHMS CBOMX TPeOOBaHUW BbI3bIBAET y
AeTel NPOTECTHYH0 peakumio, Yy OAHUX BHYTPEHHIOW, Yy APYrMX — B PEe3KON 1 aaxe
arpeccuBHon dopme.

Ho Bce 3T OeTu MoryT BOWTW B «rpymnny puckay», Tak Kak WX Nerko
crnpoBouUMpOBaTbL Ha  CO34aHMe  KOHMMMKTHbIX CuUTyauuii u  COBepLUeHue
aHTMobLLeCcTBEHHbIX NOCTynKoB. Mo MHeHuto .A. KoBaneBa, «BCE 3TO HE MOXET He
NOBNUATL CaMbIM HeraTMBHbIM O0Opa3oM Ha XxapakTep BCEro garnbHeMnwero nyTtu
yenoseka» [1, 19].

HabniogeHns 3a nogpocTkamu B BOCMMTaTENbHO-MPOMUNAKTUYECKUX
3aBefeHUsX, B YCMOBUSIX, HE CBSA3aHHbIX C U30NAUMEN, nokasanu, 4To
MaTepuarnbHbIi JOCTAaTOK B CEMbE, BbICOKOE COLMarnbHOEe MONOXeHne poauTenen,
He ABMSAIOTCA rapaHTuen cobnoaeHns OeTbMW HOPM W MpaBuil NOBEOEHUS U He
COBEpLUEHMS MU aHTMObLeCTBEHHbIX NocTynkoB. O6 3TOM roBopuT M TOT @akT,
YTO BO MHOTMX 9KOHOMWYECKM Pa3BUTbLIX CTpaHax matepuanbHoe Gnarononyyne mx
rpaxpaH He obecneumBaeT coumanbHylo cTabunbHoCcTb obuiecTBa. B cTpaHax ¢
BbICOKUM YPOBHEM KM3HW TMPOLEHT [OeTel, BXOAsAWMX B «rpynny puckay,
A0CTaTOYHO BbICOK.

K coxaneHuio, BO MHOMMX criydyasx yHKUMM CeMbU NepexoasaT K AeTCKoWm
cybKynbType, cpeacTtBaM MacCOBOW MH(OPMaLMn U coumarnbHbiM UHCTUTYTaM. B
pesynbTaTte, - CHWXaeTCa pofib CEeMbM B JIMYHOCTHOM CTaHOBMEHWM HOBOIO
nokoneHus. Mo MHenuio E.H. JlekomueBon, Takad cuTyauuss «O3HadaeT yTparty
06LLEeCcTBOM OIHOIO U3 CBOMX CYLLECTBEHHbIX Ka4eCTB — npeackasyemoctu» [2, 3].

KpuancHble neproapbl CTpaHbl, HECTabuNbHOCTb O0LLEeCTBa, NafeHNE YPOBHS
XKWU3HM Miogen, yBenuyeHue uucna HebnarononyyHblXx cemeln genawT neTen
He3alWMLEHHbIMA U HEeMNOAFOTOBMAEHHBIMU K TPYOHOCTAM KMU3HWU, HEyMeloLwumu
OTNNYUTbL HaUMOHarbHbIE LIEHHOCTU OT HaBA3aHHbIX U3BHE.

Ecnn HecoBepLUEHHONETHNE HE HAXOAAT CO CTOPOHbI B3POCTbIX (POAUTENN,
yuutens, BocnuiTaTtenu u gp.) NOHMMaHUs CBOMX MHTEpPEecoB M notpebHocTen, B
TakoM crny4yae MeCTOM WX couuanusauuyM CTaHOBUTCA «ynuua», [eTCKue
obGbeauHeHNs CO CBOMMM 3aKOHamMu W npasBunamu nosedeHusa. OgHu getn
BCTPEYaloTca Mo MecTy XUTenbCTea, Apyrne obpasytoT coobulectsa no npuHUmny
«[0CyroBbIX» BCTpeY, 4Tobbl Becerno nposectn Bpemsi. Ho B nobom criyyae Takoro
poda oOLleHne BbI3biBAaeT y OEeTell OLlyLlEHWE CaMOCTOSITENIbHOCTM U JINUYHON
3HauUMMOCTU. 34eCb, KaKk MM KaeTCsd, OHM HaxogaT ycrnoBust Ans peanusaumu
CBOWX MHTEPECOB M NOTPEBOHOCTEN, XKU3HEHHbBIX NITAHOB U NINYHOCTHBIX OXUOAHWNA.
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Co BpemeHeM [eTckue ynuyHble 00beauHeHns, BHavane Kak «4oCyroBbley,
TpaHCHOPMMPYIOTCA B TPYMMUPOBKM C XXECTKOW AUCLMMNIIMHON, arpeccuBHbIM
NOBEAEHNEM N JAXKE XKECTOKOCTLIO UX YNEHOB.

O6GbIY4HO  HeraTUBHOMY BIUSIHUIO  OETCKMX  «YNUYHBIX»  0O6beanHeHun
noaBepXXeHbl eTU C HU3KOM CaMOOLEHKON, criabbiMy BONEBbLIMU MPOSABMAEHNSAMU U
OTCYTCTBMEM MO3HaBaTenbHbIX MHTepecoB. Mo MHeHuio T.U. Beiica, nogobHoe
noBefeHne HeCOBEPLUEHHOMNETHNX MOXeT cTaTb «CreacTBMeM  cuTyauun,
TPaBMUPYIOLLMX UX NMCUXUKY B paHHeM geTctee» [3].

JeTn, BxogswimMe B «rpynrny pucka», CTAaHOBSITCS 3aMeTHbl, KOraa OHM
HayMHaloT nocellaTtb AOLIKOMbHbIE, HO Yalle LWKOMbHble yypexaeHnus. OgHu getu
OTNINYAIOTCA 3aMKHYTOCTbIO, HEPELUNTENBbHOCTLIO, HEYBEPEHHOCTBIO B CBOMX CUNax;
OHU rOTOBbI BbINOMHWUTL 3a4aHWsa BOCnUTaTeNs UNn negarora, HO He peLLarTCs, Ux
nyratoT BO3MOXHble TPYAHOCTU, OCYXAEHUE B3POCIbIX U CBEPCTHUKOB. [pyrue aetu
NPOSsIBNAT HenocnylaHne, rpybaT, CBOMM MOBEAEHUEM CTPEMATCS NpPUBIEYb
BHUMaHMWe, 3asABMSOT CBOM NPEeTEH3UM Ha nuaepcTBo. Kak npaBuno, y Takux geten
OTCYTCTBYET cOUManbHbIA ONbIT OOLWEHUS; BO3MOXHO, WX «B3pOCIEHME»
NpOXoAWmOo B CMOXHBIX XM3HEHHBIX YCITOBUSAX.

B ntobom cnyyae 6ecenbl 1 JOMONHUTENbBHBIE 3aHATUSA C TaKUMU AETbMMU,
KaK NpaBuIio, He AT 3aMEeTHbIX pe3ynbTaToB; obpalleHne K poanTensam Takke He
MEHSIeT CUTyaLMIo.

Pactyulee uncno geten «rpynnbl pucka» Oka3biBaeT HEraTUBHOE BRMSHWE
Ha cTabunbHoCTb oOOWecTBa, co3gaeT HebnaronpusaTHble  yCnoBus  Anis
coumanm3aumm HOBOrO MOKOSEHNS B LLESNIOM, MOPOXAAET KOHMIMKTHbIE CUTYaLn B
OEeTCKOM cpefe W 3HAYMTENbHO YBENWYMBAET YUCMO aHTMOOLLECTBEHHbIX
noctynkos. [letun «rpynnbl pucka» B OOMbLIMHCTBE CIy4YaeB  CBOUMU
aHTMOOLLECTBEHHBIMW MOCTYMKAMWN HE NEPEXOAAT «rpaHuL» 3a KOTopbIMK crieayeT
yronoBHoe HakasaHue. /x noBegeHue obbl4HO BbI3biBaeT B 06LLECTBE TEPNMMOCTD
W He BIeYEeT Cepbe3HOro HakaslaHus. Bapocrnble orpaHnunBarTcs  Mepamu
nopvuaHua U ocyxaeHus. AcoumanbHOe noBeOeHNEe HEeCOBEPLUEHHOMETHNX
M.M. CrtypoBa onpegenser «kak OOLWECTBEHHO OCyXAaemble TMOCTYMNKN, He
BbIXOASLLME 3a PAMKM MCUXMYECKOro 340POBbS, HApYyLLAOLWME HOPMbI U BrEKyLLme
npyMeHeHne COOTBETCTBYHOLLMX caHKumny» [3, 38].

B 90-e rogbl B Hallel cTpaHe MOSIBUNUCL NepBble LEHTPbl peabunutaumm
ONs HecoBeplueHHoneTHUX. Kak npaBuno, OHW npedHasHavanucb Ans geten
«rpynnbl puckay, He COBEPLUMBLUMX YroONOBHO Haka3yeMmblX MOCTYMKOB, OeTen
HEMOSTHOTO  JIMYHOCTHOTO pa3BuTUa M dp. Bce 9TM pgetm Hyxganucb B
NMCUXONOTMYECKOM MOMOLLY, KOPPEKUMN JIMYHOCTHBIX KayecTB, (hOPMMPOBaHMU
couManbHO 3Ha4YMMbIX LEHHocTe wu gp. [lnaHupoBanock nNpuBUTL AETAM
YBaXMUTENbHOE OTHOLUEHME K HauWOHamnbHbIM Tpaauuusam U obLieyvenoBeyYecKkum
LEHHOCTSAIM, NMOMOYb MM B OCBOEHWM HOPM W NpaBun noBeaeHns B obLecTse 1 ap.

N3yueHne pesynbtatoB paboTbl HECKONbKUX TakUX LIEHTPOB MO3BOMMIIO
M.H. CywwnHon n H.A. JaHunoBon caenatb BbIBOA, YTO, HECMOTPS Ha XOpOLUO
copMynMpoBaHHble 3a4auduy Mo KOPPEKUMM M Pa3BUTUIO JNIMYHOCTHBLIX KayecTB Y
BOCMUTAHHMKOB LIEHTPOB, OXWAAeMbIX pe3ynbTaToB He nonyyunu. Nccnegoeartenu
W3MNOXWUIN CBOK TOYKY 3PEHUs OTHOCUTENbHO [MaBHOW MPUYMHBbI  BO3HUKLUUX
npobnem. OTO npexae BCero, HecornacoBaHHOCTb B paboTe chneumManuctoB —
MCUXOJIOroB, NeaaroroB, COLMOSIOroB U Ap.
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Mo w™HeHmio M.H. CyuwwuHow, peabunutaumss HecoBepLUEHHOMNETHUX,
UMELLNX OTPULATENbHBIA XU3HEHHBIN OMbIT, HEraTWBHYIO OLEHKY cebs 1 cBomXx
BO3MOXHOCTEW, - HempocTas 3adada. JTo TpebyeT 0cobbix 3HaHWI, BnageHus
ocobbiMM MeToAaMmM 1 Nnpuemamm, ocobon opraHmsaumm paboTbl ¢ 4eTbMU.

ABTOp cuMTaeT, 4TO «Haspena HeobxoAMMOCTb MOWCKa MOAXOAOB K
NOBbILLIEHNIO 3P DEKTUBHOCTU COLMO3ALLMTHBIX yupexaeHun» [4, 106].

OaHuM 13 acpdeKTUBHBIX HanpaBneHun B paboTe ¢ AeTbMMU «IPYNMbl pUCKa»
MOXeT CTaTb apT-Tepanus, OCHOBHOE Ha3Ha4yeHWe KOTOPOW C MOMOLLbIO NCKYCCTBa
«BO3POAUTLY Y AeTel NIMYHOCTHbIE U COUManbHO 3HaYMMble KavyecTBa, PackpbiTb
nepes HUMKW BO3MOXHOCTM MO peanu3auuMn CBOUX JKM3HEHHbIX MfaHOB W
FINYHOCTHBLIX  OXWAaHWW, nepegaTte UM COUMAmNbHBI  OMbIT  FYMaHHOrO
B3aMMOAENCTBMSA C OKPYXatoLLMM MUPOM.

ApT-Tepanusa cnocobHa npefocTaBuTb AETAM «Ipynnbl pUcka» KynbTypHO-
no3HaBaTenbHyo cpeay, NPUBUTb UM YBaXKWUTENbHOE OTHOLLEHWE K HauMOHarnbHbIM
Tpaguumam 1 obLueyenoBevYeckMM LEHHOCTAM, pasBuUTb B AETAX MHUUMATMBY WY
CaMOCTOATENbHOCTb B BbIOOPE TOrO UMM MHOrO BMAA TBOPYECTBA C y4E€TOM CBOMX
WHTEPECOB 1 BO3MOXHOCTEN.

Tak xe bonbluoe 3HaYeHne umeeT U npodunakTuyeckas paborta ¢ geTbMu
«rpynnbl pucka». OHa BkntoyaeT B cebs coumanbHO neaarornvyeckyio ANarHOCTUKY
cemen 1 ux geTen ¢ Lenbio N3y4eHns 1 aHanuaa KynbTypHO-ObITOBbIX OTHOLUEHWI B
cembe. M3yyaeTca cocTtaB CemMbU, XUMULLHbIE U MaTepuarbHble yCrnoBus, obLias
cemMenHas atmocdepa, OTHOLLEHWE POAUTENEN U OPYrMX YIIEHOB CEMbU K pebOeHkKy,
MEeTOAbl BOCNUTaHWSA, NPOBEAEHNE CEMENHOro A0CYra, OCYLLEeCTBIEHNE KOHTPOMs
3a noBefeHNEM Un OeATenbHOCTbio pebeHka. Heobxooumo npoeBoauTb Gecefnbl C
poavTensiMu, BOBMeKaTb B COBMECTHblE AEWCTBMSA MO BOCMUTaHWIO M NMOMOLUM B
o0yyeHnn. Kak MOXHO paHblle crnegyeT BbISABNATb U MOOAEPXUBaATL AETew,
HYXXAaloLWMXCA B COLManbHON 3alumTe Unv NoaBepratoLLmMXca HaCUNuo 1 arpeccum
CO CTOpoHbl. Hanpumep, npu pabote cembeld, B KOTOPON npuberaloT K Hacumuio,
HY>XHO OB BSCHWUTE HeraTMBHbIE MOCEACTBUA (PU3NYECKNX HAaKa3aHU 1 pasbACHUTb
ryMaHUCTU4yeckne MeToabl BOCIUTaHUS.

Cuutaem BaxHbIM cAenaTtb akLUEeHT Ha N3yYeHUN MHTEPECOB, CKIOHHOCTEN 1
crnocobHoCTen feTen C Uenblo BOBMEYEHUS UX B Y4eOHyl0 M O6LLECTBEHHYIO
aeatenbHoCTb. 3amHTepecoBaTb pebeHka Tem, YTO y Hero noryvaeTcs nydile
BCEro, 3acTaBWTb MNOBEPUTb B CBOM cunbl. [Ond geTerd u3 «rpynnbl  pucka»
npegnoyTuTenbHee MHAMBMAYyanbHas paboTa € y4eTOM BO3pPaCTHbIX U
dmanonornyecknx ocobeHHocTer passutusa. na 6onee npaBuUnbHOrO MOHUMAHWA
npobnembl MOXHO MCMONb30BaTb aHKETMPOBaHWE, Onpoc, TecTupoBaHue. M Ha
OCHOBaHWUWN MOMyYeHHbIX AAHHbIX COCTaBMsATb MfaH MO KOppeKuun MNoBeAeHUs
peten. Heobxogumo oOpraHu3oBbIBaTb BCTPEYM POAMTENEN CO  LUKOMbHBIMU
NCUXonoramu, y4ntensiMv, NpoBOAUTb TPEHWHTN, cobecenoBaHWs, KOHCYmMbTauum
Ansi bonee pe3ynbTaTMBHOW PaboTbl MO KOPPEKLMM NOBEAEHMS Y NPEAOTBPALLEHUNIO
HapyLleHUn AeTbMU «TPYMMbl pUCKay.

Ona  AMarHoCTMKM  MMYHOCTHBIX OCOBGEHHOCTel Obinu  MCMONb30BaHbI
crnegytowme metogukn: Tect bacca-flapkv onst AMarHOCTMKM arpecCcMBHOCTH, TecT
Ha KOMMYHWKaTMBHble W oOpraHu3aTopckue ckrnoHHoctTn (B.B. CuHsBckoro,
B.A. ®egopulumHa), aHanu3 KraccHbIX >XypHarnoB; Oonpoc yyuTenewn; aHanus ydeta
noceLlaemMocT 3aHATUN; aHanu3 3adUKCUPOBAHHBLIX HAPYLUEHUA AUCLMMNIANHDI.
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Wccneposanve nposoavnuck Ha 6a3e MBOY LIO Ne 4., r. Tyna. npuHanu yyacTtue
20 wkonbHuKoB, 10 manbynkoB 1 10 geBoYek.

Mo meToamke Bacca-Japku Hamu nony4veHbl criegylowme pesynbTathl: Ans
bonblMHCTBA  UCMbITyeMbIX  (65%)  xapakTepeH  MNOBbIWEHHbLIA  YPOBEHb
BpaxgebHocTn. M3 Hux y 30 NpoLEHTOB MOBLIWEH YPOBEHb arpeccuBHOCTU. Y
ocTanbHbIX AeTeil ypOBEeHb arpeccuBHOCTM B HOpME Wnu noHwxkeH. Y 85%
y4aluMxcs MOHWXKEH YypOBEHb HeratMBuaMa. OTO rOBOPUT O TOM, YTO MOAPOCTKM
UCMbITYeMble He roToBbl K akTMBHOM 6opbbe NpoTMB YCTAaHOBMBLUMXCHA OBbIYaEB U
3aKoHoB B obLecTBe. ¥ 25% TecTupyembix noBbileHa BepbanbHas arpeccus. 310
rOBOPWUT O TOM, YTO y4allMecs MpMBbLIKIN BblpaXaTb CBOW HeraTVBHbIE 3MOLMU U
YyBCTBa 4epes3 Takylo hopmy MoBedeHus, Kak Kpuku, pyratensctsa, yrposbl. [1o
Tabnvue BMOHO, YTO ypoBEeHb OOMAbI Yy AEBOYEK BbiWe, YeM Yy MarnbyukoB. A
YyBCTBO BWHbI, HAO6OPOT, Y Marnb4yMKOB Bbille, YeM y AeBoyek. [1pnynHon mMoxeT
ObITb TOT akT, 4TO y Manb4yMKoB GorblUe HapyLueHu, YeM y aesodek. brnarogaps
onpocHuky bBacca — [lapke MOXHO cgdenatb BbIBOA, YTO Y MUCMbITYEMbIX
npeobnagaeTr WHCTPYMEeHTanbHas arpeccus (nposiBnsiowascs nog AencTtesmeM
Kakmx-nnbo pakTopos, NOA KOHTPOMNEM CO3HaHWSA, Tak U BHE €ro) B COBOKYMHOCTU C
3MOUMOHanNbHbIMA  NEpPeXuBaHNAMW: THeB, Yrpo3bl M T.n. [logpocTkm He
npecneyoT uernb AeNCTBOBaTb arpeCCUBHO, «MPOCTO Tak MPUXOANTCH NOCTYNUTLY.

Mo meTtoamke B.B. CunsiBckoro, B.A. ®depoplunHa nonyyeHsl cnegyrowime
AaHHble:

KoMMyHMKaTUBHBIE CKMOHHOCTU HU3KMI ypoBeHb Y 50% ONpoLLEHHbIX. DTUM
noapocTkam TPYAHO HaxXoOAMTbCA B HE3HAKOMOW OOCTaHOBKE, HaxoauTb O6LMn
A3bIK C MOCTOPOHHUMM MOSbMU;

cpegHun  ypoBeHb Yy 20% onpoweHHbIXx. Takue pgetm  TepsioT
camoobnagaHne B CTPECCOBbIX CUTYaLMI, Y HAX HECKOMNbKO HapylleHa agantaums
B HE3HaKOMOW 06CTaHOBKE UMW CUTyaLM.

BbICOKMI ypoBeHb — y 30% onpoLueHHbIX. Takne nogpoCcTKM Nerko HaxoaaT
obwun A3bik ¢ HOBbIMM NoabMU. He TepsioT camoobnagaHue B HE3HAKOMbIX
CcuTyaumsXx.

OpraHn3aTopcKMe CKITOHHOCTU:

HM3Kun ypoBeHb — Y 80% onpoLUeHHbIX

cpeaHun yposeHb Y 10% OnpoLUEHHbIX

BbICOKMIN Y 10% ONpOLUEHHBIX.

Ha  ocHoBaHun pe3ynbTaToB NPOBEAEHHOro  ANarHOCTUYECKOro
uccriegosaHus 6eina paspabotaHa npodunakTmyeckas nporpamMmma

3agayn nporpammbl: CHWDKEHME YPOBHS arpeccuMBHOCTH; (hOpMUpPOBaHUE
a[eKBaTHOM CaMOOLEHKN; MOBbILEHNE MOTUBAUMM YYEHUS, HPAaBCTBEHHOCTH,
YPOBHS CAMOKOHTPOSS B OOLLEHUN.

B kayecTBe OCHOBHbIX METOAOB W MPUEMOB Ha 3aHATUM B PasfM4HON
nocrnegoBaTefibHOCTM  MPEASIoKEHO  UCMOMb30BaTb  KOMMYHWKaTUBHbLIE — WIPbl,
Oecelbl HA pasnu4YHble TEMbI, PasbirpblBaHNE U peLUeHVEe «TPYOHbIX CUTyaLuny,
UMNPOBM3aUMK,  TaHLUbl, XOPOBOAbl,  MCMXOrMMHACTUYECKME  YMPaXHEHWs,
MCUXOMNOrM4yecKne 3ToAbl, YTEHNE N OBCYXKAEHNE XYAO0XECTBEHHbIX MPOU3BEAEHUN;
06bIrpbIBaHNE 3MOLMOHANBHOIO COCTOSIHWS; NOABMKHBIE UMPbI.
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